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EXPLORING L2 STUDENT PERCEPTIONS TOWARDS SOURCE-BASED EAP
WRITING ASSESSMENT TASKS

In an attempt to understand the ways L2 undergraduate students use information from external sources in
their writing and to examine what difficulties they encounter during the process, this classroom-based research
investigated student writers’ perceptions towards their source use, purposes of students’ self-reported citation
practices, and suggested actions to be taken for progress in source-based writing within the context of freshman
English for Academic Purposes (EAP) writing course. Perceptions of 22 freshman student writers were surveyed
through an open-ended questionnaire. Questionnaire was given upon the completion of a source-based writing
assessment task and it required students to reflect on their writing performance which was produced under
examination circumstances. Frequency counts and thematic content analysis revealed several challenges in
handling citation practices effectively and a limited range for using citation purposes, mainly limited to attribution
of sources. The study has implications for instruction in order to enhance citation practices of emerging L2 student

writers..

Keywords: source-based writing, integrated writing assessment task, EAP, student perceptions.

1. Introduction

Most student writers in a university setting are
required to integrate their own opinions textual-
ly with information gathered from sources (Shi,
2004). Consequently, integrating reading, listening
and writing is becoming prevalent in assessment
of English for Academic Purposes (EAP) rather
than testing these skills in isolation. Integrated
tasks often involve one or more external reading
and/or listening texts/sources. Many students uti-
lize these sources as a repository for grammar
structures and vocabulary, organizational patterns
and ideas (Leki & Carson,1997; Weigle, 2004).

Source-based writing engages L2 students
in summarizing, paraphrasing and synthesizing
information from sources effectively into their
writing. In the process of constructing their writ-
ing, students carry out several interconnected
complex writing and reading processes (Spivey,
1984) which poses certain challenges for the stu-
dent writers. Using sources is framed as “more
than providing a name and a date; it is a subjec-
tive process of deciding how to make meaning
out of the available resources” (Shi, 2010, p.21).
In order to master source-based writing com-
prehension of source materials in depth (Wette,
2010), understanding particular demands of task
types (Pecorari, 2003), mastery of “linguistic and
authorial intertextual manipulations” (Thompson,
Morton & Storch, 2013, p.99), and acknowledg-

ment of the mechanics of referencing (Thomp-
son, 2005) are considered of vital importance.

However, both research studies in academic
writing and classroom observation revealed that
source-based writing proved to be a sophisticat-
ed and challenging task for most L2 students. In
my university we also use source-based writing in
our instruction and assessment as a part of read-
ing-writing undergraduate course that is offered
within the scope of EAP program. Everyday prac-
tice in the classroom has shown that students
struggle to integrate source-based information
into their writing. Consequently, as a teacher
and researcher, | was motivated to investigate
challenges and progress students experience in
source-based writing. Thompson et al. (2013) as-
sert that shifting the focus of academic writing re-
search to student perceptions is a necessity be-
cause it would empower us as educators “to work
reflexively on furthering our understanding of our
students’ textual and language learning worlds”
(p.101). Therefore, by exploring the following re-
search questions, this study aimed to track L2
students’ perceptions about their use of sources,
challenges that they associate with source-based
writing, and what needs to be done in order to
assist their development as academic writers.

Research questions:

1) What factors affect students’ selection of
information from external texts to be used in their
writing?
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2) What are the purposes of students’
self-reported citation practices?

3) How do students perceive their perfor-
mance in self-reported use of source materials?

4) What needs to be done in order to en-
hance student performance in the source-based
writing assessment task?

The findings based on this study may offer in-
sights for L2 learners in diverse higher education
settings as most of the L2 learners go through
similar challenges. The results of the study are
hoped to contribute to the growing literature on
perception of learners towards integrated writing
assessment and provide insights into writing in-
struction and assessment in EAP programs.

2. Literature Review

Source-based writing is gaining prominence in
the field of L2 writing on grounds of “internaliza-
tion of higher education and subsequent growth
in the number of L2 writers studying through the
medium of English, both in English-and non-Eng-
lish speaking countries” (Wette, 2017, p.46). Stu-
dent perceptions of progress and ongoing chal-
lenges in source-based writing for novice writers
have been explored in L2 writing literature (Gu &
Brooks, 2008; Hirvela & Du, 2013; Hu & Lei, 2012;
Pecorari, 2003; Shi, 2010). Thompson, Morton
and Storch (2013) argue that selecting and inte-
grating source-based information effectively into
academic writing is a challenging task because it
“requires students to perform the kinds of linguis-
tic and authorial intertextual manipulations that
enable them to summarize, paraphrase, synthe-
size source materials effectively” (p.99) and use

citation systems accurately to overcome issues
associated with plagiarism to signal textual owner-
ship. Previous studies have also concurred learn-
ing how to reference borrowed ideas form external
texts presented challenges for undergraduate stu-
dents (Starfield, 2002; Thomphson, 2005).

Another challenging aspect of source-based
writing tasks concerns reading comprehension.
Prior research (Wette, 2010) have concluded
that being able to comprehend external readings
played a significant role in source-based writing.
Jamieson and Howard (2011) investigated the ci-
tation practices of 174 freshman students from
different institutions in the United States, ana-
lyzing their research-based writing. The study
showed that majority of the students were una-
ble to understand the main ideas in depth. Con-
sequently, they could not interact with the ideas
from across their external sources and integrate
these into their own writing in a meaningful way.

In addition, establishing meaning connections
between ideas manifested in source-materials and
students’ own writing to develop one’s own voice
and developing textual ownership is often consid-
ered as complex. According to Thompson et al.
(2013) “textual re(construction)” (developing a voice
of one’s own), as opposed to animating and ventril-
oquizing other’s ideas, is a complex, power-related
and transformative experience (p.106).

Another line of research into source-based
writing has investigated the source use and rhe-
torical functions of citations in student writing.
Petri¢ (2007) summarized the functions of cita-
tions in her functional typology as seen in Table
1 below.

Table 1

Petri¢’s framework of citation functions

Function

Description

Attribution
Exemplification

Attributing information to source(s)/author(s)
Giving illustrations to convey the writer’s statement, preceded by

‘for example’ or ‘e.g.’

Further reference

Referring to sources to provide more information, preceded by

‘see’ in parenthesis/brackets

Statement of use
Application

work
Evaluation
Establishing links between resources
Comparison with resources

Stating sources and identifying the purpose of their use
Establishing connections between ideas cited and student writer’s

Evaluating sources using evaluative language
Establishing connections between sources
Pointing out similarities and differences between the student

writer’s work and sources

Other

Cases in which the relationship between the citing sentence and

source is obscure/unclear
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In their study with L2 undergraduate stu-
dents enrolled in first year writing course Lee,
Hitchcock and Casal (2018) analyzed rhetorical
functions and writer stance using a corpus of 100
source-based student writings. They concluded
that L2 students employed a limited range of ci-
tation functions which predominantly relied on
attribution for knowledge display and adopted a
non-committal stance, acknowledging or distanc-
ing themselves from cited sources. Findings indi-
cated the deference of L2 student writers to the
perceived authority of sources and narrow range
of purposes for citations. Similarly, when it comes
to students’ citation and source use, many schol-
ars have asserted that (unlike experienced writ-
ers) novice writers predominantly make use of at-
tribution (Mansourizadeh & Ahmad, 2011; Petric,
2007; Wette, 2017, 2018) and fail to take a suf-
ficiently evaluative stance towards their sources
(Pecorari, 2003, Petric, 2007; McCulloch, 2012).

Consequently, source use and citation skills
should receive more attention in EAP instruc-
tion to ensure students’ academic success (Mc-
Culloch, 2012; Mansourizadeh & Ahmad, 2011;
Petric, 2007; Wette, 2017). Mansourizadeh and
Ahmad (2011) argue that novice writers need
deliberate and timely instruction into efficient
and strategic use of different citation types and
functions. To this end, they suggest awareness
raising activities of possible types and rhetorical
functions of citation.

3. Research Methodology

Research Context

This study was carried out at the EAP pro-
gram that is offered to freshman students in a
private university in Turkey. Within the scope of
the EAP course, students are trained in academ-
ic and language skills for their interdisciplinary
undergraduate studies. As one of the teachers
of this course, | met my freshman students from
various departments for 4 contact hours a week
over an academic semester of 16 weeks. Course
materials comprised of abridged academic texts
about different aspects of sustainability. Instruc-
tional materials and classroom practice required
students to read, discuss, and integrate course
content into their writing. Similarly, the assess-
ment task of the course included a response
writing activity of 400 words in which student
writers read a short external text and write their

response to it by integrating text-based informa-
tion through academic citation. The research pro-
cess was embedded into instruction because as
the researcher/teacher | asked my students to go
over teacher’s written feedback, analyze their ci-
tation practices, and consequently respond to the
questionnaire items.

Participants

Participants of the study were 22 freshmen
students from various departments taking the un-
dergraduate EAP course at a Turkish University.
Students were informed about the scope of the
research and volunteers were asked to fill-out the
pen and paper reflection questionnaire in class.

Data Collection

Student perceptions were surveyed through
an open-ended questionnaire. Students were
required to go over the exam task and teach-
er’s written feedback to their actual writing per-
formance before they critically reflected on the
questionnaire items. They were asked to exam-
ine their writing and the teacher feedback they
had received before they respond to the ques-
tions. This questionnaire was designed to explore
the research questions targeted in this study.
Open-ended format was chosen to elicit student
response because on the contrary to close-end-
ed items, which offer a set of limited responses,
open-ended questions may elicit opinion of the
respondents without influence from the research-
er. Open-ended questions reveal the responses
that individuals give spontaneously, “and thus
avoiding the bias that may result from suggesting
responses to individuals, a bias which may oc-
cur in the case of close-ended questions” (Reja,
Manfreda, Hlebec & Vehovar, 2003, p.161). | de-
livered the hard copies of the questionnaire in our
class time. It took approximately 45 minutes and
as the researcher and teacher, | responded to
their questions regarding the clarity of the items,
and my feedback to their written performance.

Data Analysis

Open-ended questionnaires were analyzed
inductively through thematic content analysis.
Student response to the open-ended questions
were (re)read and coded individually. Then, the
researched examined the associations between
determined codes, and consequently identified



ARS LINGUODIDACTICAE - 5 (1-2020)

the emerging themes (Cohen, Manion & Morri-
son, 2007).

4. Findings and Discussion

Factors that affect students’ selection of
information from external texts to be used in
their writing

Based on student response regarding factors
that affect their choice in borrowing ideas from ex-
ternal texts, it can be inferred that students have
different approaches. Some express that they
seek for the main ideas and the details that they
think important. Then they prioritize these ideas
and choose mostly to report them. Some student
writers comment that they solely depend on the
ideas outlined by the author to form their own ar-
guments as stated by the following quotation:

“First | read the paragraph slowly then | read it
again faster when | read it fast I find the important
parts, for example main idea supporting idea and
information then | mark them and | generate my
own ideas”.

On the other hand, some students imply that
they engage with the text at a deeper level and

they consider their stance towards the topic. They
tend to choose text-based information that sup-
ports their stance as student writers. One of the
respondents suggested: “| chose the most assert-
ed and bolder points to cite, along with the ones |
wished to comment on or expand | look for points
that stood well with my stance and supported my
ideas”. Furthermore, some pointed out that they
select information which conveys disagreement
with the author of the external text. To illustrate, it
was stated: “In my writing | choose to cite the ide-
as that support my claim and ideas. | also choose
ideas that don't reflect the issue (topic) proper-
ly because the writer is biased towards one end
and focuses narrowly only in one direction”. It is
important to note here that students seemed to
pay attention to purposes of citations when they
decide to select information from sources to be
used in their writing.

Purposes of students’ citations

Data analysis revealed that students mostly
made use of citations with purpose of attribution.
Table 2 summarizes the participant response and
how frequently a citation function was mentioned.

Citation function

Examples for self-reported use of citations f

Attribution
Statement of use

Exemplification
that by changing some words

Application

| used citations to show the writer’s ideas about the topic 14
To support my idea, | tried to choose some key sentences in my citations
When | used information from exam reading, | gave examples from the author. | said 2

| used citations to either show a significant figure or organization had also stated 1

something similar; or to show how there was a useless, baseless argument put
forth by a significant figure or organization. Thus, showing directly what | agreed or

disagreed with.

Comparison  with
sources

| used quotation to show how we have similar thoughts with author. 1

In some rare instances, student response
pointed out to wider range of citation purpos-
es. To illustrate, one of the students reported: “/
mainly use direct quotation, mostly when | give
examples. In my writing when | don’t want to
mess with the flow of the sentence | choose to
use paraphrasing. After a citation | always ex-
plain why | used that citation”. It can be inferred
that this student writer self-reported her/his use
of application and exemplification functions of ci-
tations in the writing. However, as | mentioned
above such responses were scarce.

These findings concur with the previous re-
search studies which reported L2 student writers
lack critical assessment of source material (Lee
et al., 2018) and display a limited repertoire and

understanding of rhetorical functions, depending
mainly on attributing their source material (Man-
sourizadeh & Ahmad, 2011; Petric, 2007; Wette,
2017, 2018).

Student perception of their performance
in source-based writing

When participants were asked about strengths
and weaknesses that they perceive in their writing
performance in the source based-writing assess-
ment task, a variety of areas were mentioned. To
begin with, half of the respondents (50%) think
that when they used information from the exam
reading they were able to you use them contextu-
ally appropriately. In other words, they believe that
the borrowed information from the reading fits into
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the context and their flow of ideas in their writing.
On the other hand, the other half is critical of their
performance stating that their citation practices
were not contextually appropriate (27%) or partial-
ly appropriate (23%) in the context. One student
posits: “No, my citations did not fit the context in
my writing. Though | tried to, | failed in many of
my attempts. My biggest citation flaw is that some
of my ideas do not have a steady flow, and | be-
lieve that my writing suffers from much repetition
of the same paraphrased idea(s)”. Whereas an-
other participant postulated lack of accurate read-
ing comprehension inhibited contextual appropria-
cy at places in his/her writing, saying that; “/ think
I did half and half. Why | could not use citations
meaningfully is because | kind of did not fully un-
derstood the writer’s point and just wrote what |
thought the article was about”. As noted by Wette
(2010), reading comprehension impacts mastery
of source-based writing on a large scale.
Furthermore, the student writers considered
that their source-based writing performance was
good in terms of paraphrasing, summarizing,
comprehending the main ideas in the given text
and their use of grammar. However, they deemed
organization, use of vocabulary, building and sup-
porting their argument by borrowing information

form an external reading text and utilizing me-
chanics of citation (using the APA format accu-
rately) as challenges of integrated writing. Many
student writers mentioned the difficulty of relating
their own ideas to the main ideas of the author of
the external reading text. One of them argued:
“l should learn to vary my supporting ideas and
explain my own ideas in a better way. | think | am
weak about combining my ideas to the topic and
main ideas in the reading. Tring to completely
grasp the authors ideas and learning about how
to explain my stance and choosing suitable cita-
tions can help me fully deliver my message and
support it”. This finding is congruent with prior re-
search studies which reported being unable take
an evaluative stance towards sources prevents
L2 writers from building their own argument (Mc-
Culloch, 2012, Jamieson & Howard, 2011).

Perceived actions to enhance student per-
formance in the integrated writing assess-
ment task

Data analysis revealed several themes (sum-
marized in Table 3) regarding the perceived
actions that are believed to impact student per-
formance positively in source-based writing as-

sessment tasks.
Table 3

Summary of student perception towards activities to improve source-based writing skills

Suggested activities to improve source-based writing skills

More practice in source-based writing

Analyzing citation practices of actual student writings
Expansion of vocabulary knowledge

Remedial work in improving reading skills

Analyzing the criteria for the source-based writing assessment task
More classroom discussions which encourage peer learning

NN WSO =2|D

For some students, mastery of source-based
writing was related to having more exposure to
practice. It was suggested that more practice in par-
aphrasing, using mechanics (APA) in citation and
focusing on how to integrate ideas of the student
writer with the main ideas presented in the exter-
nal texts were deemed elemental. Many students
expressed that they needed to learn about how to
cite in a better way. A respondent stated: “/ find APA
style citations a bit confusing especially when citing
information which is already cited by the writer of
the exam reading. Reading more practice papers
with APA style citations would help me improve”.
Maijority of the students highlighted the importance

of having more practice in source-based writing.
One of the student writers associated further prac-
tice into source-based writing with improvement of
both academic writing and general language com-
petency, stating the following: “Having more prac-
tice in response writing before exam would be bet-
ter for me. For my own sake, writing reaction parts
are the most beneficial thing in order to improve my
academic writing skills. | also enjoy discussing my
reaction verbally and | believe it improves my Eng-
lish in a practical aspect”.

Student writers also perceived analyzing ci-
tation practices of actual student writings and
analyzing the criteria for the source-based writ-
ing assessment task in enhancing their perfor-
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mance in the integrated writing assessment task.
One of the students indicated: “More example
that written by students might help me because |
read and learn from them”. In addition, students
consider remedial work and further practice in im-
proving reading skills as prominent for improving
their source-based writing performance. Some
respondents believed that they need to read
more for improving themselves in reading for
main ideas as well as using the texts as a mod-
el for organization, and a repository for grammar
and vocabulary use. “I simply need to read more
scholarly articles, examine their format and try to
implement their precision in my own writing, both
in summarizing, and in response writing”.

These findings imply that rather than reducing
the focus of academic writing instruction in EAP
courses to only mechanics of citations or know-how
of avoiding plagiarism for mastery of source-based
writing tasks, instruction should prioritize offering
ways of meaningful engagement with the sources.
To illustrate, similar to student suggestions elicited
in this study regarding the importance of examining
example writings, Lee et al. (2018) claim “one of the
most important activities in which teachers could
engage learners is helping them notice various cita-
tion forms, functions, and stance types in models of
exemplary student writing and their own writing” (p.
10). Participants of this study have also stressed the
importance of analyzing citation practices of others
to gain better control of synthesizing text-based ide-
as and integrating these in to their own writing.

5. Conclusion

This study examined self-reported source use
and citation practices of L2 writers and elicited
their perceptions as to ways of making progress
in source-based writing. Findings showed that
students mostly pay attention to the main ideas
and details that they deem important when they
decide about what information they would like
to borrow from sources. It was also inferred that
they consider purposes of citations when they
select text-based information. However, partici-
pants have also reported that they relied on at-
tribution to sources overly. Thus student aware-
ness of utilizing different purposes for citations
gains importance for more effective source use
and deeper engagement with sources.

Scholars have argued that developing profi-
ciency in using sources in writing improves gradu-
ally provided that there is ongoing attention to using
sources strategically throughout students’ under-
graduate education and EAP instruction should aim

at developing key capabilities (Wette, 2017). Thus,
analysis of range and extent of difficulties student
writers experience in developing integrated writing
may provide educators with insights into instruc-
tional design of L2 writing courses. Furthermore,
eliciting student perceptions regarding actions to be
taken may provide guidance for setting priorities for
teaching and testing of source-based writing. This
study relied on student perceptions as its only line
of data collection. Future studies may make use of
actual student writings to compare verbal accounts
of source use to actual student performances. Also,
further research may examine citation practices
and source use longitudinally.
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Appendix: Reflection questionnaire

1. How did you go about selecting information from the exam reading to cite in your writing?

2. Examine your use of citations. What is/are the purpose(s) of your citations?

3. When you used information from reading sources (articles) did you use them appropriately? (Does it fit into the con-
text-your flow of ideas/arguments?) Why? / Why not?

Please explain.

What are you doing well in terms of writing using sources (in this exam your source being the exam reading?

What do you think you still need to learn more about this skill (writing using sources)? What do you find difficult?
What would help you improve your abilities to master this assessment task (writing using sources)?

ook~

CNPUAHATTA CTYAEHTAMU IHTETPOBAHUX 3ABOAHb
3 AKAOEMIYHOIO AHIMMINCbKOIro MOBNEHHSA

Acni MNokTopk Carnam

AHoTauin

JocnigxeHHst € cnpoboto 3po3ymiTu, SIK CTYAEHTM, WO BMBYAKOTb aHIMIiACbKY MOBY $K iHO3EMHY, BUKOPUCTOBYIOTb
iHopmaLito i3 30BHILUHIX [Kepen Ta 3 9KMMU TPYAHOLLAMW CTUKaKTbCA Y NPOLECi BUKOHAHHSA iHTerpoBaHUX 3aBhaHb 3
akageMmiyHoro YMTaHHsA Ta nucbMa. Ha OCHOBI cnocTepexeHb 3a CTyAeHTamMu MepLloro Kypcy i Yac 3aHAaTb 3 aHMiNCbKol
MOBW ONs akageMivHuX Linern 6yno npoaHanizoBaHo ysiBMEHHS CTYAEHTIB NPO BUKOPUCTAHHA akaJeMivyHUX JXeper, MeTy Ta
0COBMMBOCTI  LIMTYBaHHSA Ta Ti acnekTy NUcbMa, Siki i BOOCKOHANUTW ANs JOCSATHEHHSI NPOrpecy B akageMidHOMY NMUCbMI.
Okpim mMeToay cnoctepexeHb, Oyno 3acTOCOBaHO METO[ aHKETYBaHHS: 22 NepLUoKypcHUKa Oyrno onvtaHo 3a 4OMOMOroH
BiOKPUTOT aHKeTU. AHKETY, HaLiNeHy Ha OTPUMAaHHSI NepUEnTUBHUX KOMEHTapiB NEPLUOKYPCHUKIB LLOAO BNACHUX AOCATHEHb
B akafeMiyHOMy nucbMi, Oyno 3anponoHOBaHO MICNs BUKOHAHHSI CTyAEeHTaMU eK3aMeHaLiiHOro iHTErpoBaHOro 3aBAaHHS
3 YUTaHHA Ta NMcbMa. TemaTU4HWUIA aHani3 3MICTy MUCbMOBMX POBIT Ta CTAaTUCTUYHUIA aHani3 BUSIBUMM HU3KY TPYOHOLLUIB,
NOB’AA3aHNX 3 MPaKTUKOK e(EeKTUBHOIO Ta HANEXHOro LUTYBaHHSA B KOHTEKCTI akageMiyHoro nucbma. [ocnigkeHHs mae
NpaKkTUYHEe 3HAYEHHS AN HABYaHHSA aHMMiCbKOro akageMmidHoro nucbMa 3 METOK BOOCKOHANEHHS MPaKTUKN LIUTYBaHHS.

KnroyoBi cnoBa: aHmiicbke akagemMiyHe NMCbMO, iIHTErPOBaHi 3aBAaHHA 3 YNTAHHS Ta NUCbMa.

BIO

Asli Lidice Géktiirk Saglam, PhD in FLE, language testing and assessment, an instructor at ScOL. Prior to Ozyegin
University, she worked at Bilkent, Bilgi and Bahcesehir universities as an instructor, curriculum advisor and team leader. Her
research areas involve: Teacher Education, ICT and Instructional Design.

Email: aslilidice@gmail.com

10



ARS LINGUODIDACTICAE - 5 (1-2020)

OLGA KVASOVA (Ukraine),
CAROLYN WESTBROOK (United Kingdom),
KEVIN WESTBROOK (United Kingdom)

ORCID: 0000-0002-1479-0811
ORCID: 0000-0003-3451-7158
ORCID: 0000-0001-7523-1944

PROVISION OF ENGLISH-MEDIUM INSTRUCTION:
TRENDS AND ISSUES

The article addresses the current trends of teaching subjects through the medium of English which has been
boosting in the world and in Ukraine. Introduced due to globalization processes, teaching in English as a Medium
of Instruction (EMI) has become an essential part of internationalization policies of universities. The increase
in numbers of international students is viewed as an indication of quality of education provided by universities;
it contributes to universities’ higher ratings and competitiveness. The introduction of EMI has been sustainably
promoted by the British Council. Nonetheless, EMI providers across the world keep encountering similar issues
and challenges. Amongst those, the most essential is low English language proficiency of non-native English
speakers — both teachers and students. The article aims to examine the training provided to Ukrainian teachers
who deliver EMI courses. The authors surveyed 28 EMI teachers in two universities in the country. The results
imply the necessity to reprofile linguistic and pedagogical courses for EMI teachers, including training them in
implementing innovative and interactive teaching techniques. The prospects of further research arouse from the
need to develop a quality system of assessing students’ learning outcomes.

Keywords: English as a medium of instruction, English language proficiency, methods of teaching and
assessment, certification of EMI teachers.

1. Introduction ists in the countries where English had been an
The provision of English-Medium Instruction official language, and the countries where it is still
(EMI), which was initially a prerogative of En- seen as political and economic imperative, in An-
glish-speaking countries, has become increas- glophone and non-Anglophone contexts. From

ingly implemented in higher education (HE) policy makers’ perspective, the most obvious
across the globe. In the past decade, the spread benefits of introducing EMI in HE relate to a rise
of EMI has been steadily growing and reached, in in universities’ rankings as well as their increased
particular, 239% increase in the Nordic counties competitiveness in the world education market
(Sweden, Norway and Denmark) who are leading (Coleman, 2006; Macaro, 2015; Galloway et al.,
in this rating (Wachter & Maiworm, 2014). The 2017). Teachers, as Dearden points, tend to be
issues of internalization have been researched more enthused by enhanced professional oppor-
by educationalists in the countries where English tunities for graduates and the faculty, academic
had been an official language, and the countries mobility and scientific collaboration rather than
where it is still seen as political and economic global considerations (Dearden 2014: 16). Stu-
imperative, in Anglophone and non-Anglophone dents’ perceptions of EMI advantages relate to

contexts. From policy makers’ perspeThe provi- increased employability in the globalized world.

sion of English-Medium Instruction (EMI), which Although the advantages to universities/coun-
was initially a prerogative of English-speaking tries adopting EMI are broadly discussed and
countries, has become increasingly implement- seem to be obvious, Madhavan and McDonald
ed in higher education (HE) across the globe. (2014) argue that “to date we do not have any ev-
In the past decade, the spread of EMI has been idence of students actually learning more or less
steadily growing and reached, in particular, 239% efficiently though the adoption of EMI. Institutions
increase in the Nordic counties (Sweden, Nor- rarely provide a clear policy statement insisting
way and Denmark) who are leading in this rating on EMI, which means the trend is developing in a
(Wachter & Maiworm, 2014). The issues of inter- fairly “organic” manner. This very naturally raises

nalization have been researched by educational- the question of the quality of the classes that are
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taught in English, and how these changes can
be most effectively scaffolded by professional de-
velopment opportunities within institutions” (Mad-
havan & McDonald 2014: 2). Indeed, the intro-
duction of English-medium courses/programmes
in various contexts has been controversial and
caused a range of concerns and challenges. On
the one hand, it is claimed that using English as
an instruction medium facilitates better access of
those engaged in it to the latest scientific data
publicized predominantly in English, the ac-
claimed academic lingua franca of today (Bjork-
man, 2011). On the other hand, this advantage
is seriously diminished in the non-Anglophone
contexts where insufficient /inadequate proficien-
cy in English is shared by lecturers and students
(Dziubata, 2016; Goodman, 2015; Groblinger,
2017; Hannigan, 2015; Hauge, 2011). Additional-
ly, concerns have been voiced about the possible
threats to the role of national languages in HE
which is viewed as a path towards losing national
identity in HE (Hu et al., 2014).

This paper aims at overviewing the recent
trends of EMI provision with a focus on a culture-
and education-specific context of Ukrainian HE,
challenges faced by EMI teachers in course de-
livery as well as training in implementing EMI that
they perceive as needed.

2. Context of the study

In Ukraine (UA), EMI provision is a significant
part of internationalization policy. Traditionally,
internationalisation is understood as studying of
Ukrainian students in foreign universities within
exchange / mobility programmes which is highly
desirable in terms of their future career (Onysh-
chenko, 2015). Additionally, this ‘outgoing’ as-
pect of internationalisation refers to staff mobility
which allows university lecturers to go on training
or teaching visits to foreign universities, conduct
joint research with foreign colleagues and pub-
licise the findings in English language journals.
Therefore, stand-alone courses delivered in En-
glish by Ukrainian teachers to Ukrainian students
have been provided in UA for some time now.
EMI courses on psychology (Tarnopolskyi et al.,
2017), social media (Vernyhora, 2016), special-
ist technical disciplines (Pokrovskiy et al., 2014;
Romanovskyi et al., 2015), mathematics (Karu-
pu et al., 2019), and biology (Ovcharenko, 2019)
motivate both students and teachers to master
English as a means of joining international aca-
demia, technology and economics.
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The other, “incoming” perspective echoes the
global trend of increasing international student
population which is considered to be an evidence
of a high rank of national education in the world.
Due to certain reasons, international students
are increasingly choosing to study in non-En-
glish speaking countries. As is reported by gov-
ernmental agency Study In Ukraine, 75,605 for-
eign citizens from 154 countries were enrolled in
Ukrainian HElIs in 2019 (Study in Ukraine, 2019).
The top 10 countries of origin of international
students are: India, Morocco, Azerbaijan, Turk-
menistan, Nigeria, Egypt, Turkey, China, Israel,
Georgia. This list suggests that obtaining HE in
UA generally attracts applicants from the areas
with somewhat low rather than high index of so-
cial development. The advantages of low tuition
fees, affordable living, European lifestyle, close
vicinity to the EU are reinforced by generally high
qualification of the teaching staff thus making
studying in Ukraine attractive to the applicants
from the countries mentioned above.

The UA universities have invaluable experi-
ence of equipping international students with L2
‘survival’ skills for casual and academic commu-
nication, with L2 being Ukrainian and Russian
that are spoken in Ukraine (Fedotova, 2009).
This is a deep-rooted practice of pre-sessional
preparation courses for foreign students aimed to
enable them to efficiently acquire subject knowl-
edge during further studies. In this case, subject
teachers tend to deliver instruction in their moth-
er tongue (Ukrainian), only slightly adapting their
teaching methods to the linguistic challenges of
international students. As mass media reported in
2016 based on MES data, almost half of all inter-
national students were taught in Ukrainian, over
30% received instruction in Russian and only 19%
were taught in English. Since 2014, the number of
students taking Ukrainian-mediated courses had
a 32,77% increase whereas the percentages of
those taught in Russian and English decreased by
25,47% and 7,25% respectively (Shvydko, 2016).

A certain number of international students
are content with studying through the medium of
Ukrainian, which is fairly convenient for survival
in the non-Anglophone environment. It is obvi-
ous, however, that depriving international stu-
dents of proficiency in English reduces their op-
portunities and competitiveness in the globalised
world. Aware of this controversy and risks to lose
international applicants, more and more univer-
sities are offering English-medium courses and
programmes to international students. According
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to the Study In Ukraine’s data, EMI courses for
international students are provided in 75 state
and 21 private universities, with the total number
of courses reported to amount about 220. The of-
ficial statistics, however, may differ from the ac-
tual reality.

This doubt rests upon the premise that mas-
tering English towards the level commensurate
with academic study is demanding not only
for international students (non-native English
speakers) but also for university subject teach-
ers (native Ukrainian speakers). In this respect,
‘outgoing’ and ‘incoming’ internationalization per-
spectives pursue a common goal to ensure ade-
quate English language proficiency of domestic
and international students, as well as teachers
delivering EMI courses.

In line with this imperative, a recently devel-
oped draft of the National policy of implement-
ing English language learning in Ukrainian HE
(2019) envisages measures to improve teach-
ing ESP and EMI. The latter is expected to be
provided as stand-alone courses in English to
Ukrainian nationals (EMI-u), and educational
programmes in English to international students,
foreigners (EMI-f) (Ministry of Education and Sci-
ence of Ukraine, 2019). The policy document will
draw on the outcomes of the project English for
Universities conducted under the British Council
Ukraine guidance in 2013-2018 and feed the de-
velopments forward.

The final report of English for Universities stat-
ed that “the percentage of academics currently
using EMI is below 20 per cent in most universi-
ties and the percentage of programmes is below
ten per cent’(Bolitho & West, 2017: 97), and “EMI
is currently most commonly taught to groups of
Ukrainian students, though EMI for whole class-
es of international students was also common in
some universities” (Borg, 2019: 30). Although the
British researchers noted some promising individ-
ual initiatives and observed some very good EMI
classes, they were unable to judge the curricula
behind them. They emphasized a need in poli-
cy support to expand English-medium instruction
including promotion of EMI curricula design, de-
velopment of teaching and assessment method-
ology as well as training/re-training EMI teachers.

The while- and post-project activities have
engaged thousands of ESP and EMI teachers
and will hopefully have a sustainable impact on
the state of teaching English in universities in the
country. In the following section of the article, we
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will focus on the literature highlighting the global
and UA issues of EMI provision.

3. Review of literature

Prior to the large-scale British Council Ukraine
project, a case study of EMI practices was con-
ducted in one of the private Ukrainian universi-
ties (Goodman, 2015; Tarnopolsky & Goodman,
2014). The study revealed multiple challenges
posed by the implementation of EMI; the effects
of EMI on the pedagogy adopted in subject teach-
ing were also thoroughly explored.

Goodman (2015) argued that it was linguistic
competence of lecturers that predominantly in-
hibited EMI provision. She discovered that some
teachers had better knowledge of English than
of the subject content, and, conversely, those
who were experts in the field were not confident
in their English which negatively affected the de-
livery of their lectures. Another essential chal-
lenge lay in poor access to necessary resources
in the English language which, in some cases,
entailed resorting to available textbooks in Rus-
sian/Ukrainian and literally translating excerpts
of them into English. Furthermore, the lecturers,
aware of linguistic difficulties to listeners and
seeking to reduce them, supplied the students
with brief notes or even booklets containing the
lecture content. They admitted that taking notes
of the material in English was too difficult for stu-
dents, which lowered the pace of lectures. Lack
of resources, either authentic or adapted, imped-
ed efficient preparation for seminars and inde-
pendent reading.

Apart from providing scaffolding during and
after lectures, the teachers also adjusted class-
room management of the seminars. Goodman
quoted one of the teachers who said that ‘he can-
not critique his students as harshly in English as
he would in Russian due to the ‘surreal’ situation
that neither the teacher nor the students are per-
forming in their native language’ (Goodman 2015:
136). Here a major difference in learning/teaching
objectives between EMI and Content and Lan-
guage Integrated Learning (CLIL) is observed. In
the case of the latter, language teachers who are
competent in language pedagogy need to acquire
the knowledge in the subject they are teaching
through the medium of L2 and, to some extent,
become specialists in it. In EMI, conversely, sub-
ject teachers being competent in their field and
confident while teaching their subject in the native
language have to consider the issues of foreign
language pedagogy in order to ensure smooth
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teaching and learning. In CLIL, teachers are con-
scious of conventionality of the process and ac-
cept it, in EMI the ‘surreal’ character of the situ-
ation may be overcome in case of teachers’ high
proficiency in English (Safonkina, 2015).

Nevertheless, ‘despite the pedagogical chal-
lenges of teaching in English, teachers and stu-
dents still feel strongly that the opportunity to
teach and learn in English outweighs the dis-
advantages’ Goodman concluded, (Goodman
2015: 139). She also emphasized that the issue
of training subject teachers in methods of teach-
ing content in a foreign language should be made
central in the institutions embarking on provision
of EMI courses and/ or programmes.

As EMI provision in UA has been progressing,
more university teachers have been reporting
their experiences focusing on the major issues
they encounter in their work (Dziubata, 2016;
Vernyhora, 2016; Korneyko, 2018; Bortnyk,
2019). These issues include:

— the inadequate English language proficien-
cy of subject teachers,

— lack of solid methodological foundation for
teaching subjects through English,

— insufficient organizational support of uni-
versity managers,

— lack of opportunities for training EMI lectur-
ers,

— generally quite low level of students’ En-
glish communication skills and lack in confidence.

Similar conclusion about the key challenges
faced by EMI lecturers was made by Borg (2019).
He named such issues as: “Ukrainian students’
low levels of English, the additional time needed
for planning, and limited institutional support “.
(Borg 2019: 31).

Other issues such as certification of lecturers,
content, structure and length of training courses,
EMI classroom techniques including assessment
of learning are to a great extent in tune with the
difficulties indicated by European educationalists
(Dearden, 2014; Macaro, 2015). The insufficient
linguistic competence of lecturers, for instance,
is reported in 83% countries where EMI is imple-
mented (Dearden 2014: 24). Grappling with the
necessity to explain specialized concepts in a
foreign language, lecturers need to recourse to
comprehension check and more detailed expla-
nation of the material taught.

Amongst the strategies employed to achieve
these researchers of EMI report translating (Cots,
2013; Dafouz et al, 2007, as cited in O’'Dowd,
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2015), ‘translanguaging’ (Sah, 2015), ‘code
switching’/ (partial) use of mother tongue (Good-
man 2015, Borg 2019). Nonetheless, it is neces-
sary to keep in mind that EMI teachers are not
concerned with teaching either general English
or English in integration with the subject content
since they do not possess language teaching
techniques. With the distinction in teacher’s goals
in EMI and CLIL highly debated in the scholar-
ly world (Airey, 2013; Chapple, 2015; Dubinina,
2014; Safonkina, 2015; Vavelyuk, 2015; Wanna-
gat 2007), the responsibility of EMI lecturers still
rests solely on teaching their subject through the
medium of English.

Although evidence exists that engagement
in EMI in L1 contexts positively affects students’
English language proficiency (Macaro 2015: 6),
there is yet a controversial claim that it is only
highly English proficient students who (almost
exclusively) benefit from the EMI. Given all the
above, linguistic challenges and barriers seem to
be the most serious factor inhibiting effective im-
plementation of EMI.

Macaro proposes that in order to overcome
reduced linguistic knowledge in an EMI class it
is important to adopt a pedagogy that will “be-
come much more learnercentred, in the sense
that the teacher or lecturer has to be much more
aware of the students’ linguistic limitations. It cer-
tainly has to become more interactive ensuring
similar types of ‘meaning negotiation techniques’
that ELT teachers are so accustomed to adopt-
ing” (Macaro 2015: 7). This claim suggests that
EMI teachers should develop specific didacti-
cal strategies, and, in the long term, adopt new,
EMI-learner centred pedagogy which will guide
them in facilitating effective content knowledge
acquisition while tackling the learners’ inade-
quate English language proficiency.

The obvious lack of effective time-proven
methodology of teaching EMI is aggravated by an-
other concern which is related to assessing learn-
ers’ progress in EMI courses (Trincado Aznar,
2014; Moore, 2017; Li & Wu, 2018). How should
this progress be evaluated? Should content
knowledge go first, and what does an assessor
do if the message communicated by the learner is
not comprehensible enough to make an informed
decision about the actual competence of the grad-
uate? How reliable are such decisions in terms of
evaluation of a graduate’s knowledge of the sub-
ject? Will EMI assure sound learning outcomes or
should they be compromised? What needs to be
done to ensure that the potential beneficial effects
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of EMI provision convincingly outweigh its appar-
ent drawbacks? In other words, how will assess-
ment of subject knowledge and assessment of
language skills interplay in this new pedagogy?
The answers to these crucial questions are still
pending although certain insights are accumulat-
ed in order to solve them.

Given the numerous implications that are of-
fered by the rocketing increase of EMI in the world,
Macaro cautions against venturing yet another
‘topdown introduction of an initiative without ade-
quate preparation and without adequate resourc-
es’ (Macaro 2015: 7). In UA, where overall level of
English proficiency is quite low (Go Global, 2015)
and teaching subjects in English follows ‘classical’
tradition (Vernyhora 2016) rather than innovative
one, such preparation may primarily consist in
raising English proficiency of EMI teachers.

4. Research framework

In line with the clearly identified necessity to
enhance EMI teachers’ proficiency in English as
a language of instruction, the study focuses on
the types and amount of linguistic training cur-
rently offered to EMI teachers in UA. To resolve
the major research question, an online survey
of actual training and certification practices was
conducted in 2017.

The survey aimed to elicit the specifics of
EMI provision at universities in UA was admin-
istered online using www.surveymonkey.com.
Some questions of the survey replicated those in
O’Dowd’s (2015) survey of EU universities provid-
ing EMI, which allowed for comparison of some
data collected in UA with the European-collected.

The survey contained 13 questions with Q1—
Q3 aimed at documenting the information about
respondents’ gender, age, and courses that they
taught, the other questions were those of Likert-
type and selected response with the possibility of
selecting as many options as possible.

Participants in the survey were 28 EMI
teachers working in two universities in UA (Karaz-
in University of Kharkiv and University of Sumy).
The participants in this survey had not been in-
volved in the British Council Ukraine project En-
glish for Universities, therefore their perceptions
of EMI were not affected by any training activities
conducted within this project; they are thought to

reflect the actual state of EMI in the majority of
settings providing EMI.

The two universities participating in the survey
are among the top-ranked ones in UA and known for
certain achievements in EMI provision. The respon-
dents were teachers of a large variety of courses
such as Physics, Finance, Economics, Information
Systems, Alternative Energy, Environmental Man-
agement, Computer Networks, International Proj-
ects Management. The inconsiderable number of
respondents (28) might be accounted for by sever-
al reasons: either the invitation to participate in the
survey had not reached all EMI teachers, or they
were unwilling to share their views.

The respondents were mostly bilingual speak-
ers of Ukrainian and Russian whereas English
was a foreign language to all of them. We do not
have the data of their level of English proficiency
since certification requirements of EMI teachers
have not been officially established in Ukraine but
we may assume it was not lower than B2 and, in
some cases, could reach C2'. Presumably, the re-
spondents were experiencing linguistic challeng-
es in preparing and conducting teaching and were
well aware of the difficulties the domestic students
could encounter. We may also assume that the
lecturers could either be following a lecturer-cen-
tred mode of courses delivery, be they conducted
in Ukrainian or English, or adopting innovative stu-
dent-centred pedagogical approaches.

5. Findings and discussion

Based on the responses to questions about
gender and age, it appeared that 57% of EMI
teachers participating in the survey were female.
The value reflects the actually existing preva-
lence of female lecturers in the Ukrainian context
wherein the majority of academics are female
even in the field of natural sciences. Prevalence
of females among EMI lecturers might also be
attributed to the generally known stronger incli-
nation towards learning and speaking foreign lan-
guages typical of females.

Of interest are the indicators of age: the most
numerous group of EMI teachers (42 %) are young-
er than 25 years old, followed by 35% of 35-44
year-olds. These data suggest that in UA, the co-
hort of younger teachers, irrespective of academic
merit and experience, is ready to face the challeng-
es that EMI poses, possibly because of their better

1 According to Bolitho & West (2017, p. 44-45),”the benchmarking of EMI teachers’ English revealed a wide range of proficiency
— with many (69 per cent ) of those tested achieved at least the B2 level assumed to be the minimum level for effective EMI
delivery , almost a third (32 per cent) did not and only 22 per cent attained the Ministry’s C1 benchmark”.
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command of English and/or experience of living/
studying abroad. This trend was fixated in other
countries, too (Marsh 2015). Furthermore, engage-
ment in EMI is more relevant for younger special-
ists since participation in joint project and publishing
in English language journals is a requirement for
scientific and career promotion (Ministry of Educa-
tion and Science of Ukraine 2016).

The survey also looked at the spread of EMI
courses across levels of study. The respondents
reported that 96.4% of EMI courses were pre-
dominantly taught on the undergraduate level.
There was no indication on EMI courses deliv-
ered on the pre-sessional, or post-graduate lev-
els at the surveyed institutions, though.

Further questions were aimed at revealing
the details of EMI provision typical of the two par-
ticipating universities. Q4, “How many subjects
in English is your university currently offering?”,
was answered by 21 of the respondents prob-
ably because it offered the options with a high
degree of subjectivity expressed by ‘small’ and
‘large’ that modified the word ‘number’. So, 43%
of the respondents indicated that a small num-
ber of subjects were taught in their universities in
English, 33% indicated “a large number”, where-
as 24% opted for the option “some courses”. If
compared with the responses of EU teachers,
who answered the same question, the situation
with EMI in the two participating UA university is
not too pessimistic.

Table 1.

Comparison of numbers of EMI courses taught in the surveyed universities

Number of EMI courses/programmes taught UA EU
small 43 33
large 33 21

some 39 24
no 7 -

When asked to rate the issues of concern
related to EMI at their university, the respondents
were tomark the 7 offered options as ‘notimportant
at all’, ‘not very important’, ‘quite important’, ‘fairly
important’ and ‘very important’. The weighted
average of all indices demonstrated that the
biggest concern shared by the respondents were
‘levels of teachers’ competence in English’ (3.86)
and ‘level of students’ competence in English’
(3.82). Identically rated numbers 1 and 2, were
these issues by the respondents in O’'Dowd’s
survey of EU universities.

As quite significant concerns were also rated
‘lack of training and support for teachers in EMI’
(3.27), and ‘drop in standards of teaching when
in English’ (3.18). As for the issues of certifying
teachers’ and students’ competence in English
commensurate with EMI, the ‘certification of
teachers’ competence’ had a somewhat higher
index than that of ‘certification of students’
competence in English to place them on am EMI
course’ (3.05 and 2.59 respectively). ‘Threat to
local language and culture’ was found the least
significant, with an index of 2.05. Interestingly, this
issue seemed more significantto EU respondents,
whereas UA respondents were more concerned
with the possible ‘drop in standards of teaching
when in English’.
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A group of the following questions was aimed
at eliciting the details of training provided to EMI
teachers before they were certified to teach their
courses in English. In UA settings training of EMI
teachers was provided by home universities, it was
delivered in 43% of incidences by the local training
staff (cf. 68% in EU), and in 24% by local staff
together with externally-hired trainers (the same
in EU). In EU, universities hired external experts
in 8% of incidences, whereas no such trainers
were engaged in UA settings. Instead, 24% of UA
respondents stated that they were recommended
to take training courses independently.

The training provided by home institution was
predominantly classroom-based (72.22% in UA,
as compared to 63.16% in EU), with another
frequent option via blended approach (28% in
UA, as compared to 36,84 % in EU). No online
courses were provided either in UA, or in EU at
the time when the surveys were conducted. The
length of the training courses appeared to be
quite diverse, as is seen in Table 2.

The values indicate that in the two UA
universities the courses lasted significantly longer
than in the EU. It might be accounted for by the
lower level of English typical of UA citizens who,
among other reasons, have not been engaged in
intense international academic cooperation as yet.
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Table 2.

Comparison of length of courses for EMI teachers

Hours UA EU

1-15 hours 5.88% 25%
15-30 hours 11.76% 36%
30-60 hours 47% 25%
longer than 60 hours 35.29%, 14%

Both in UA and EU, the overwhelming majority
of respondents reported about classroom-based
training. Supposedly, the curricula designed by the
local teacher trainers may differ considerably, as
well as the content of courses, methods of teaching,
etc. Clearly, the curricula should be context-tailored
but have a common meaningful rationale behind
them. O'Dowd explored the Contents of EMI
training courses focusing on such components
as: Cognitive Academic Language Proficiency,
Methodology of Bilingual Education, Microteaching
and General communicative skills, which were
prioritized by the university course providers.

The question about the content of courses in
UA settings was adapted to the specifics of our
education. As the data demonstrate, the training
courses generally aimed to develop proficiency in
English, such as in EAP (50 %); General English
(16.67), and in ESP (16.67). Worth mentioning
are 11.11% of curricula dedicated to training in
classroom English (e.g. moderating seminars) and
5.56% to special methodology of EMI. Regrettably,
such important areas as general methodology of
subject teaching, microteaching and methodology
of developing and administering summative
assessments (e.g. exams) were not mentioned
amongst components in training. These data again
resonate with the EU-based studies. Insignificant
alike is the attention paid to methodological
components of EMI teacher training, as identified
by O'Dowd. He quoted Dafouz et al., 2007;
Dearden, 2015, who confirmed a commonly held
belief in university education: “language proficiency
in itself was sufficient for teachers to teach subjects
through another language” (O’Dowd 2015).

Since EMI teachers’ linguistic competence was
mentioned in the literature review as a decisive
factor for engaging them in EMI, two specific
question were included in the UA survey. First,
it was revealed that EMI teachers’ proficiency in
English was evaluated primarily via tests prepared
by local university staff (written-and-oral (50%) and
written (16.67%) tests). In a significant number of
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incidences (33.33%), EMI teachers took IELTS/
TOEFL or other international exams to ascertain
their proficiency.

It was very interesting to find out what language
skills were actually tested by local staff. The
respondents were asked to mark each of the 9
skills listed as tested ‘exclusively’, ‘mostly’, ‘fairly’
and ‘not at all'. The average weighted indices of the

‘mostly tested’ skills are ranked in the graph below.
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Figure 1. Ranking of language skills tested for
certification

The bars in Figure 1 clearly demonstrate, that
the test designers focused primarily on grammar,
as is a long-standing tradition in UA language
education. Presumably, grammar knowledge
was tested in discrete items, most possibly
using multiple-choice questions, as practice
shows. However, it seems more reasonable
to test not grammar knowledge but grammar
skills, grammatical accuracy in productive skills
— speaking and writing. Writing, as we see,
occupies the lowest position among the skills
assessed. Speaking, on the contrary, is in more
privileged position suggesting that the 50% of
written-and-oral tests (mentioned above) are
focused more on speaking than on writing.

The nextquestionintendedtoelicitapproaches
to certifying EMI teachers that were adopted at
the UA universities. 7 of the respondents skipped
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this question probably because their institutions
did not conduct any certification whatsoever. The
other responses indicated that the certification

was carried out considering a number of aspects
as is seen in the table:

Table 3.
Aspects of EMI teachers’ merit considered for certification

Rank Aspects of academic merit considered %

I Evaluation of teachers’ previous experiences and qualifications 50.00
Il Evaluation of teachers’ linguistic competence (not their methodological competence) 43.75
[l References from Head of department/colleagues 37.50
v Participation in non-compulsory or non-evaluated courses (e.g. provided by British 25.00

Council)

V Evaluation of students attending classes 25.00
VI Evaluation of subject teaching methodology skills 6.25%

It seems reasonable and fair that would-
be EMI teachers were accredited according to
their professional qualities, equally important
is certification of their proficiency in English.
However, the index of 6.25% given to ‘evaluation
of subject teaching methodology skills’ suggests
that that important aspect of EMI teacher
preparation was almost neglected in UA settings.
Moreover, that percentage was significantly lower
than 40% of incidences reported in EU however
unsatisfactory it was viewed from European
perspective. This fact once again allows to assert
that the methodological preparation for teaching
subjects through the medium of English is one of
the most critical issues in EMI provision in UA.

The concluding question in the survey was
asked in order to reveal the needs in EMI teacher
training with the view to further build curricula
based on and relevant to these needs.

EAP

Innovative formats of course delivery

EMI teaching methodology

Assessment

Classroom English’

EF  ——

General English

Course/curriculum design ————

General methodology of subject teaching e ——

Materials design ————

0 10 20 30 40 50 60 70 80 90 100

Figure 2. Training needs of EMI teachers

The most meaningful modules appeared
English for Academic Purposes and Innovative
formats of course delivery (e.g. workshops,
online, blended learning) followed by EMI
teaching (special methodology) and Methodology
of developing and administering summative
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assessments (e.g. exams). The ranking of these
modules reflected the respondents’ most burning
needs - in mastering English as a means of
instruction, as well as formats to teach subjects
in English, special methods of teaching and
assessment. Amongst the linguistic needs, of
value are modules ‘Classroom English’, ESP
and General English. The lowest positions in the
ranking belonged to Course/curriculum design,
Materials design and General methodology of
subject teaching which did not mean they were
the least needed but seemed quite familiar to
teachers from teaching in their Mother tongue.

6. Conclusion and prospects of future
studies

The current research appears timely in
the light of the conclusions made by Bolitho
and West (2017) about the state and issues of
EMI provision in UA. The insights drawn in this
study are in tune with the British Council report,
especially in the parts prioritizing the curriculum
design, methodology of teaching and assessing
within EMI courses. Given the generally rather
low level of English language proficiency in the
country and major linguistic challenges faced by
those who implement EMI, it seems necessary
to tailor the EMI curricula to the current situation.

The implications for teaching EMI courses in
the UA could be recapped in the following fashion:
the communicative competence of teachers and
students is important but not crucial providing the
appropriately selected content of teaching and
innovative organization of instruction. It is obvious
that EMI teachers should be specially trained not
only in ESP and EAP but essentially in curricula/
materials design. Courses should be tailored to
the students’ not very high language proficiency
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but motivate the students to more confidently
use a foreign language in situations simulating
real-life professional communication. The focus,
therefore, should be placed on the improved and
updated methodology of course delivery which
should primarily include more interactive and
informal formats of teacher-student interaction.

The summarized points outline the prospects
of future research which also envisages the
development of methodology of assessing
students’ progress in obtaining subject knowledge
through the medium of English.
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TEHAEHUIT TA NPOBJIEMU BUKNAOAHHSA CNEUIANBHUX gUCLUUNNIH
AHIMINCbKOIO MOBOIO

Onbra KBacoBa, KeponiH BecTopyk, KeBiH BecTbpyk

AHoTauin

Y cTaTTi po3rnagatoTbCs CyyacHi TeHAEHLUIT BUKNagaHHA crelianbHuUX AUCLMMIH aHrMiknCbKo MOBOD, SKi Ha-
OupatoTb 06epTiB y CBITi Ta B YkpaiHi. BuknagaHHs aHrninicekoto (EMI) € 03Hakoto iHTepHaLlioHanisauii BULWOi OCBi-
TV Ta BNnmBy rnobanisauii. 3piCT KiNbKOCTi iIHO3eMHUX CTYAEHTIB Cryrye CBOEPIAHNUM NMOKa3HUKOM SKOCTi OCBITHIX
MOCIyr, WO HaJalTbCa YHIBEpCUTETaMU, CAPUSAIOTb NIOBULLIEHHIO TX PEWUTUHTIB Ta KOHKYPEHTHOI CMPOMOXHOCTI.
Mpote npoBangepn EMI y pisHUX KpaiHax NpoAoOBXYKTb CTUKATUCS 3 HU3KOK npobrem Ta BuknukiB. Cepen
HUX — HeaJEKBATHMI PiBEHb BOMOAIHHA aHIMINCLKOK BUKIagadaMmmn Ta CTyAeHTaMu, SKi He € HOCiS MU Liel MOBW.
MeTolo cTaTTi € AOCniAXEeHHs CTaHy NiArOTOBKM YKPAiHCbKUX BUKNaAadiB 40 BUKNagaHHA creLlianbHuX AMCLMIH
aHrminceko. ABToOpaMu NpoBedeHe ONUTYBaHHS, AaHi SKOro 403BOMNAKTb MOPIBHATU CTaH NigroToBKM Ta atecTa-
uii Buknagavie EMI B Ykpaini Ta kpaiHax €C (O’'Dowd 2015). MNopsig 3 4OCUTb HU3bKUM PIBHEM BOJOAIHHSA aHr-
NiNcbKo BUKnagadamu, Wwo 6axarTb BUKNagaTu CBOI AUCLMMMIHU aHMMINCbKOK, peCnoHAEHTU 060X ONUTYBaHb
3a3HayaloTb HeOCTaTHICTb yBarn agMiHicTpayii yHiBepCUTETIB JO opraHisauii Ta SKOCTi MOBHOI Ta METOOUYHOI
nigrotoeku. Lia nigrotoBka BiabyBaeTbcs, 30ebinbLIOro, Ha OCHOBI Mporpam, po3pobneHnx BuknagadaMu-mMoB-
HMKaMM LIbOTO X YHIBEPCUTETY, SiKi, y CBOIO Yepry, TakoX He MalTb AOCTaTHbOI creLlianbHOi NigrotoBku. Bigrak,
OCHOBHa yBara Ha 3aHATTAX aHMmikCcbKoT Ans Buknagadis EMI npuainsaetscst BUBYEHHIO rpaMaTtukn, a Taki BaroMi
HaBYasbHi acnekTu sIK «HanMCaHHsI NPOEKTIB», «y4yacTb Y AMCKYCIl 32 TEMOI MeKUii», TOLO, po3rnagatTbes Yy
HeJoCTaTHIM Mipi. 3a 4ONOMOro onNMTyBaHHA NOTPEeD Yy MOBHIM NigrotoBui Buknagadis EMI Bu3HayeHi Taki akTy-
anbHi HaNpsMK, SK aHMMicbka akagemidHoro CnpsiMyBaHHS, iIHHOBALiNHI HaB4arnbHi opmu (BOPKLUON, OH-NavH
Ta 3MillaHe HaB4YaHHS), MeToauKa Po3pobKM HaBYarnbHMUX MaTepianiB Ta iHCTPYMEHTIB KOHTPOIO Ta OLiHIOBaHHS.
AK BUCHOBOK, aBTOpaMM MPOMOHYETLCS NEPErnsHyTN 3MICT NiHMBICTUYHOI Ta METOANYHOT NiArOTOBKM BUKNagadis,
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30KpeMa 3anpoBafKyBaTW HOBI, IHTEPAKTUBHI NpUOMKU BUKNagaHHA. [Jo nepcnekTuB AOCHIMKEHHSA HanexuTb
po3pobKa CUCTEMMU OLiHIOBaHHS €(PEKTUBHOCTI BUBYEHHS OUCLMNITIH @HIMINCbKOK MOBOH.

Knio4yoBi cnoBa: BuknagaHHs OUCUMNIIIH aHIMINCbKOK MOBO, pPiBEHb BOMOAIHHA aHIMiNCHLKOW, MEeToam
BUKNaZaHHS Ta OUiHIOBaHHS, cepTudiikaLis BUKnagadis.
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LATERAL THINKING TECHNIQUES IN ENHANCING ESP SKILLS

The paper outlines the defining value of lateral thinking in the FL and ESP learning. The Framework for FL
and ESP training, based on De Bono lateral thinking system and its Kotler’s & de Bes’s adaptations, has been
developed by the authors in the context of Ukrainian University. The authors’ idea to boost FL skills through
international project participation has led to shifting from conventional knowledge-reproduction to knowledge-
transformation scheme in FL learning process. As a result, activating lateral techniques such as alternative
focus, force-fit analogy, unexpected choice, manipulative information distortion, provocation, specially created
conflict, challenging the conventional idea/vision, imaginative verbalization, unconventional metaphor, efc. turn
ESP learning process into searching for an indirect and creative way to solve problems by means of using
reasoning that is not immediately obvious. The research, presented in the article, relies on the experimental
training of the first-year Education Majors of the Master’s program (n=33) who admitted a positive effect of lateral
thinking techniques on general linguistic range of communicative competence. It is inferred from the study, that
lateral thinking techniques have contributed to progress in both language skills and thinking abilities and led to
improvement in students’ academic achievements and enhancement of creativity.

Keywords: lateral thinking techniques, international project activities, knowledge-transformation approach.

1. Introduction become an imperative and survival necessity in
With creativity and problem solving proclaimed modern language education.
as the most required skills of the 21st century, Lateral thinking is described in current Language
more and more educationalists are coming up Pedagogy literature in the context of Problem-based
with the techniques to develop these skills in stu- learning and Collaborative learning (Ansarian et

dents. A prominent place among such techniques al.,2018), Action-based learning (Wightwick, 2013)
is occupied by lateral thinking (de Bono, 2000) as well as Experiential learning (Kolb, 1984). All
viewed as the ability to solve problem through an these learning approaches focus on boosting vari-
indirect and creative approach by means of using ous types of thinking in FL learners.

reasoning that is not immediately obvious. Using Enhancing thinking processes in learners is
imagination to look at teaching and learning prob- one of the major FL teaching tasks in the univer-
lems in a fresh way and offer new solutions has sity classes. The more students become skilled
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in different types of thinking, the more they prog-
ress with boosting their FL and communication
skills. In the context of Ukrainian tertiary school,
however, this issue is rather neglected despite
considerable advancement achieved in teaching
FL. As a result, conventional knowledge-repro-
duction instead of knowledge-transformation and
thinking—boosting schemes prevail in most uni-
versity FL and ESP training settings. Therefore,
the objective of this paper is to discuss the effect
of lateral thinking techniques in enhancing ESP
and language skills through developing inter-
national project participation skills in Education
majors. With this purpose, we intend to specify
the role of critical, creative and lateral types of
thinking (de Bono, 1996; Harris, 2012) in lan-
guage education, then describe lateral thinking
techniques employed by us to boost creativity
and problem-solving skills.

2. Theoretical background

2.1. Conceptualization of the types of
thinking under research

According to CEFR, different types of think-
ing (Creative, Critical, Analytical) are part of Lan-
guage Integrated Learning. Since these types of
thinking are extensively discussed in Literature,
we do not intend to give deep theoretical ground-
ing to the concepts. However, a short overview of
the most wide-spread approaches of using differ-
ent types of thinking in FL teaching is necessary
for revealing specific perspectives of stimulating
lateral thinking while teaching FL.

A major type of thinking developed through
language learning is analytical thinking — type of
critical thinking that breaks down the problem into
constituent parts and analyzes each part as well
as the interrelationships between the parts (for
example Root Cause Analysis: Cause Analysis).
As Shafersman (1991) observes, critical thinking
takes a deeper and broader approach towards
the way we look at or think about the problem,
analyze our assumptions, biases and prejudic-
es, the accuracy and validity of the information
gathered, and how best we can come to a con-
clusion, following evaluation of possible angles.
Thus, critical thinking is intellectually more rigor-
ous than analytical thinking.

Kotler (2005) describes critical skills as a cog-
nitive activity that focuses on argumentation and
requires the use of the mind. According to Scriven
& Paul (2007), critical thinking in its exemplary form
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is based on universal intellectual values that tran-
scend subject matter divisions: clarity, accuracy,
precision, consistency, relevance, sound evidence,
good reasons, depth, breadth, and fairness.

An essential constituent of critical thinking is cre-
ative thinking. This type of thinking involves thinking
about possibilities and alternatives, thinking of new
combinations of known elements, etc. Bonsch and
Kaiser (2002) define creative thinking as the ability
of the individual towards the transformation of reality
and implementation of new ideas. They also high-
light three components of creative thinking: 1) intel-
lectual aspect (ability to produce ideas); 2) motiva-
tional aspect (preparedness to think of something
new and articulate these thoughts) and 3) emotional
aspect (courage to think out-of-the-box, resist pres-
sure to conform, take risks).

Animportant characteristic of creative thinking
that can be exploited by educationalists has been
pointed out by Tasevska (2017). The researcher
claims that creative thinking can be stimulated
both by an unstructured process (brainstorming)
and by a structured process (lateral thinking).
Harris (2013) insists that it is a mistake to think
that ideas either come or they don’t, and nothing
will help: There are many effective techniques for
stimulating idea generation. Applying them pur-
posefully contributes to the quality of language
learning and teaching.

2.2. Lateral thinking: conceptual premise

The word “lateral” means “sideways”, so lat-
eral thinking is about moving “sideways” and be-
yond existing patterns to generate new perspec-
tives. Lateral thinking is a term developed by
Edward De Bono after the publication of his book
Lateral thinking: creativity step by step in 1973.
As the central idea behind all his works, lateral
thinking grows out of the models of mind that de
Bono presented in his first book The Mechanism
of Mind (1969). Actively promoted by the author,
this term is used in two senses: “Specific: A set
of systematic techniques used for changing con-
cepts and perceptions and generating new ones.
General: Exploring multiple possibilities and ap-
proaches instead of pursuing a single approach”
(De Bono, 1992, p. 54).

The basic theoretical premise behind lateral
thinking is known as pattern changing and relates
to a special function of the right brain hemisphere
in the process of learning, language learning
specifically (Asher, 1977; Asher, 1988). Moving
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forward in the educational process means recog-
nizing and rejecting long-held patterns that for-
mal education imposes. Lateral thinking plays a
prominent role here.

De Bono argues that, although logical thinking
is a powerful and important approach, it is not pow-
erful enough for solving unconventional problems
and dealing with unconventional situations. He ex-
plains that typical problem-solving attempts involve
a linear, step by step approach. Lateral thinking
implies looking at a situation or a problem from a
unique or unexpected point of view. More creative
answers can arrive from taking a step “sideways” to
re-examine a situation or a problem from an entirely
different and more creative viewpoint.

With the concept being so multi-faceted, the
interest of educationalists towards lateral thinking
has resulted in numerous research trends that
focus on: 1) correlation between how the brain
learns and how this can be used to construct
classroom activities (Danesi, 2012); 2) teaching
students to break patterns and move on in the
learning process by recognizing and rejecting
long-held patterns of behaviour (Alder, 2012); 3)
developing a lateral vision, culture and process
for innovation (Sloane, 2003).

Developing lateral thinking skills has become
the challenge for teachers who attempt to study lat-
eral thinking ability as well as design lateral think-

ing ability tests and classes (More & Jagadeesh,
2017). Classes with the lateral thinking develop-
ment focus is the necessity nowadays, since stu-
dents are in need of brisk learning strategies, free
from sequential and fixed-order rules that make
the foundation of traditional education. It is worth
noting that the main concern for teachers is the
question whether lateral thinking ability is innate,
or it can be shaped through using various teaching
techniques in University classes.

3. Rationale: ESP learning needs

This study is carried out in the framework of
ESP learning. The patrticipants of the research
involved master students majoring in Education
and University teachers who employed the lateral
thinking techniques such as challenging the as-
sumption(s), alternatives, focus, reversal, force-
fit analogy, verbalization of emotions with words
chosen randomly, provocation, conflict, harvest-
ing etc. in the process of teaching general En-
glish and ESP.

To find out what skills are underdeveloped and
might be enhanced through lateral thinking tech-
niques, the authors conducted a survey among
Education majors of Taras Shevchenko National
University (33 students) and Borys Grinchenko
Kyiv University (117 students). The time period
covered by the study is 2016-2018.

Table 1.

Skills developed/underdeveloped in Education majors

The skills developed

The skills underdeveloped/not developed

Oral communication: Understanding; com-
menting; explaining.

Oral communication: Expressing admiration, criticism, emo-
tions, verbal support, coming up with an idea, initiating dia-
logues, discussion, argument, negotiation.

Text/message production: Following the
samples, guidelines and teacher’s require-
ments;

Text/message production: Employing unconventional tech-
niques and rhetorical devices; out-of- the-box ideas.

Text transformation: creating, editing texts.

Text transformation: off-topic thoughts; unconventional mes-
sages.

Problem solving: Choosing/ offering a cor-
rect answer in oral/written tests and exams.

As the table shows, the skills that require
boosting include producing out-of- the-box ideas,
dealing with unconventional situations in the
learning setting etc. Although these skills are not
immediately acquired in the process of gaining
English language proficiency, the prospective
teachers would like to have them built in the pro-
cess of doing an ESP course.
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Problem solving: Dealing with unconventional situations in the
learning setting.

4. Research questions

Effective teaching of FL at the expected level
requires resorting to various methods and tech-
niques of teaching other human activities, such
as memory management, thinking, emotional
control etc. Therefore, there might be a mismatch
between the suitable methods, approaches, and
techniques employed in teaching FL and the ones
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used for teaching other activities. So, the objec-
tive of this research is to examine the techniques
that lead to language and thinking progress as
well as to improvement in academic achieve-
ments and enhancement of students’ creativity.
In line with the research objectives, we intend to
answer the following research questions:

RQ1. Is lateral thinking as important as other
thinking skills in ESP language learning?

RQ2. Is it possible to synchronize Learn-
ing and Teaching Language and Learning and
Teaching Thinking?

RQ3. How do Lateral thinking techniques af-
fect language and communicative competences?

5. Method

These RQs were in the focus of the case study
done at Taras Shevchenko National University of
Kyiv. The participants of the study were: 11 3rd-
year students of the Bachelor’s programme and
22 Master students majoring in Education with
B2 level of English. According to the case study
framework (Tab2), the students were supposed
to develop the skills of speaking and writing in
English while following the lateral thinking frame.
The students acted as teachers and schoolers in
the simulated international project activities. The
researchers acted as facilitators and observers,
focusing on use of lateral thinking techniques and
their impact on ESP learning.

Table 2.

The case “Teacher’s lateral thinking techniques in International school project activities”

Title

Teacher’s lateral thinking techniques in International school project activities

Description

Participation in the school project “We are proud of our country and discover
yours; we share our identity and value yours”

Primary actor

Teacher of English

Additional actors

Students of Bachelor’s and Master’s programmes acting as teachers (simulation)

Trigger

Students and teachers are invited to participate in the final contest. They are
required to present information about objects of pride of Ukrainian students and
their foreign partners. The presenters have to demonstrate the skills of using
English in various genres: presentation, fairy tale, a brochure.

Special requirement
(Tasks)

Following Lateral Thinking Frame

Extension

A teacher has to involve all students of the class as well as some colleagues

Main success scenario

You need to define the flow of the process before you start the activity. This
involves details of how the process will flow, what ideas you generate, what
techniques you apply.

Outcome

Successful presentation of the school project.

Alternative scenario

Document alternative flow and exceptions to the main success scenario.

The research observations were made while
delivering the course “Language Teacher in In-
ternational Projects: Project activity, Language
Training and Teaching Skills”. It is designed as
the textbook (Liubashenko, Kavytska, Sukhenko,
2018) to enhance participants’ language skills
as well as boost applied use of different types of
thinking for the effective ESP classroom of the
prospective teachers.

The objects of observations were communica-
tive skills and control skills (CS) which agree with
CEFR scales: general linguistic range, vocabulary
range, grammatical accuracy, vocabulary, phono-
logical and orthographic control (CEFR, p.27-29).
Assessment of effective employment of lateral
thinking techniques (LTT) relied on the follow-
ing criteria: case performances, following lateral
framework, technique use, non-verbal behaviour.
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6. Results

The impact of lateral thinking techniques on
the linguistic range of communication skills was
evaluated while delivering the course “Language
teacher in International Projects: Project activity,
Language Training, Teaching Skills” during one
semester.

6.1. Lateral thinking framework

In the context of our research, we have devel-
oped the framework for ESP learning based on
lateral thinking system (De Bono, 1982) and its
adaptations (Kotler & de Bes, 2003). The frame-
work is based on a sequence of questions. Each
question generates stimulating lines of thinking
and tests the rules and boundaries that are as-
sumed before.
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What | c:l}

if?
see/knows= What if;
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not?
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Figure. 1 Stimulating questions

In line with the objectives of ESP learning in
Ukrainian universities, the framework contains 4
phases:

1. Focus Shifting from the known
information to unknown, extending knowledge
about the object, displacing the focus.

2. Finding a gap, breaking a pattern — voicing
doubt, absurd or paradoxical message.

3. Assumption — supporting  positive,
innovative, unconventional solutions.
4. Harvesting — analyzing connections,

consequences, generalization.

6.2. Lateral thinking techniques

Lateral thinking techniques were developed in
the process of cooperative activities between stu-
dents and teachers while learning from each other.
The techniques were employed in ESP classrooms
to boost creativity and problem-solving skills.

Phase 1 (Focus. What | see/know)

At this stage, prospective teachers are ex-
pected to develop skills of FL reading, speaking,
listening, writing messages for their students
in virtual classes, use of idiomatic language to
make FL messages accessible to the children’s
audience. High-quality focusing on a particular
object also requires a detailed look at everything
that is associated with this object. With the help of
placing new accents any idea can be represent-
ed in new ways. Therefore, Lateral Techniques
that can be used at this stage include alternative
focus, force-fit analogy, unexpected choice.

Phase 2 (Pattern break. What if?). The pat-
tern-break technique is targeted at building state-
ments about the object of our focus, which in some
way changes the object itself. Students have to
come up with the idea of changing an object or its
individual characteristics, sometimes using “out-
of-the-box” questions. This requires such skills
as replacement, inversion, hyperbolization, re-
trieval, reorganization etc. At this stage, students
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must write notes in English for presentation in the
class of objects of visual art of Ukraine, as well as
express doubt, assumptions, hypothesis, contra-
dictions, exaggeration, contrast, and comparison.
Consequently, basic lateral techniques developed
in this phase are manipulative information distor-
tion, provocation, deliberately created conflict.

Phase 3 (Assumption. Why not?) At this
stage, students learn to characterize a person,
describe projects and write invitation to partners
to collaborate in the project. In particular, they are
expected to use emotional language, encourage-
ment formula etc. to create new images through
creative imagination. As Egan (2008) states,
“When we speak of imagination, we are talking
about the ability to think about what might be
possible”. Therefore, Phase 3 needs to engage,
stimulate, and develop the imagination in the
ESP learning process. Lateral Techniques that
promote the development of the linguistic range
of communicative skills include challenging the
conventional idea/ vision, imaginative verbaliza-
tion, an unusual metaphor.

Phase 4 (Harvesting: What do we get
now?).

At this stage, students need to develop vo-
cabulary by introducing lexical units necessary for
analysis, conclusions, and oral discussion. In ad-
dition, in phase 4 narrative skills in oral and written
forms are enhanced. Lateral Techniques that can
be used by students are developing associations,
visualizing and generalization. These techniques
serve as learning “toolkits” which make learning
FL engaging and meaningful (Judson, 2008).

6.2.3. The Impact of LTT on LCS

Active use of Lateral Thinking Techniques
(LTT) by students has had a positive impact on
overall ESP skills. The students have withessed
that new communicative experience in the prepa-
ration of international projects contributed to
boosting their Communicative Skills (CS).

The consolidation of new skills and the acqui-
sition of new language experiences took place in
accordance with the four phases of the Lateral
thinking framework (Tab 3).

The research data have indicated that the
CS gained in the learning process have a posi-
tive impact (Tab 4) on developing general ESP
skills, previously characterized by 150 students
majoring in Education as underdeveloped /not
developed.
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Table 3.

Linguistic range of Communicative language competence in ESP learning process

CS Phase 1 Phase 2 Phase 3 Phase 4
General linguistic Expand a range Be able to give Be able to describe | Initiate discourse,
range of language to clear descriptions, imaginary objects, take turn,

describe new express viewpoints | improvise, etc. generalize

point of view, and develop and explain,
unpredictable arguments, voice summarise,
consequences, doubt qualify opinions and
explain the main statements

points of an idea or
Problem, express
alternative focus

Vocabulary range

Using new
expressions to
avoid frequent
repetition, filling
lexical gaps

Using a range

of polysemantic
words and imagery
(metaphors, simile,
etc.)

Selecting an
appropriate
formulation from

a broad range

of language to
express new vision
clearly

Using discourse
markers to build
cause and effect
statements

Grammatical
accuracy

Communicating
with reasonable
accuracy in new
contexts

Avoiding mistakes
which lead to
misunderstanding

Controlling
grammar literacy,
odopMIIoYKn haH-
Tasii i NpMnyLWeHHs
B TEKCTI

Using grammar
according to the
flow and structure
of discourse

Vocabulary control

Control a narrow
repertoire when
expressing more
complex thoughts

Choice of
vocabulary to
express doubt,
prediction, etc.

Control of idiomatic
expressions and
colloquialisms

Choice of
expressive
vocabulary to
visualize new
ideas,

Phonological Learn to pronounce | Control of Adjust to the Vary intonation;
control new words and intonation and changes of tone place sentence
phrases emotional and emphasis in stress correctly
conversation. to express finer
shades of meaning,
give emphasis,
Orthographic Produce generally Proper punctuation | Follow standard Develop
control intelligible writing and layout of layout and descriptions and
paradoxical paragraphing imaginative texts in
messages convention in an personal
written monologue. | style
Table 4.

General ESP skills

Number of students that confirm the development
of skills

Oral communication

136 (91 %)

Text/message production 139 (93 %)
Text transformation 126 (84 %)
Solving Communication problems 141 (94 %)

It is worth noting that the effectiveness of ESP
learning is also associated with a specially de-
signed course as well as the textbook that aims
at developing communication skills through par-
ticipation in international school project.
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7. Discussion

In Phase 1 of Lateral thinking framework, stu-
dents do Professional activities and tasks that
enable focusing on advantages of project partic-
ipation. For instance, reading the text A Model
of Intrinsic Motivation by James Middleton (Mid-
dleton, 1995) urges the students to suggest ef-
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fective ways of involving schoolchildren in project
as well as enhancing their intrinsic motivation for
learning. The genre and form of communication
depend on the communicative purpose:

— to address engagement immediately after
the project presentation.

— to show (rather than just tell) pupils why
this activity is helpful for their learning.

— to address engagement personally and
interactively.

— to build trust by being consistent in the
messages the teacher sends to pupils.

Choosing the focus of thinking is always crucial
for speaking. You can look at the phenomenon in
different ways, and therefore discuss it in various
ways. The ability to vary the focus and organize
speech in different genres is an important compo-
nent of the teacher's communicative competence.

For instance, the students are supposed to
demonstrate alternative focus and unexpect-
ed choice when doing the task “Agree or dis-
agree with the following statements about re-
source-based projects”:

A. They can hardly be used simply as a
linguistic tool, since they are interdisciplinary, al-
lowing for crossover into other departments and
subject areas.

B. They encourage critical thinking skills,
including comparing, classifying, inducing, de-
ducing, analysing errors, constructing support,
abstraction, analysing perspectives, etc.

C. They can be both motivating and au-
thentic tasks and encourage learners to view the
activities they are doing as something “real” or
“useful”.

During experimental training, statement B
was supported with unexpected commenting:
“This inevitably leads to more effort, greater con-
centration and a ... loss of interest in the project
as a whole”. Statements A and C are usually illus-
trated with impressive examples of how one can
use the skills gained through the project (e.g. for
contacts with extraterrestrial civilizations).

In Phase 2 of the Lateral thinking framework,
students are engaged in “fairy-tale” activities, re-
flecting on Rapunzel, Beauty and the Beast, Jack
and the Beanstalk, Rumpelstiltskin, Cinderella
and other fairy tale heroes. Written for children,
fairy tales make perfect verbal material for prac-
ticing lateral thinking. This material is combined
with visual material, for instance, the pictures
painted by E. Gapchynska. A representative of
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contemporary Ukrainian visual art, she depicts
fairy-tale characters unconventionally. Students
are requested to make notes and plan a conver-
sation/interview with a fairy-tale hero / heroine or
villains. While having conversations, the students
are supposed to express doubt, resort to provoc-
ative arguments, use conversational vocabulary
and non-verbal means of communication. To de-
velop writing skills, students are asked to write a
fairy tale, where positive and negative characters
change roles.

The function of stimulating conflict of opinions
is realized through the task: “Learn to interrupt
in English. Interrupting is a manifestation of the
art of conversation”. The students are expected
to reject the statement about a destructive role
of interruption in speech, which might lead to lat-
eral findings in speech. To do the task, students
are trained to use special vocabulary and intona-
tion to interrupt a partner and arrange pauses in
speech effectively.

Breaking the conventional pattern of thought
is demonstrated by students when commenting
on the statement “Effective lecturers combine tal-
ents of scholar, writer, producer, comedian, show-
man, and teacher in ways that contribute to stu-
dent learning.” (Wilbert J. McKeachie). Students
compile a list of recommendations for a teacher
based on Muhammad Ali’s best quote “Float like
a butterfly, sting like a bee”. The students come
up with the versions: “Surprise your pupils like a
wizard, work with them like with magic wands”
“Love your students like you love flowers and
grow them like a gardener”.

To achieve the pattern break, students gen-
erate “out-of-the-box” questions, explore the
ways to answer them. These questions usually
relate to various topics including classroom activ-
ities: arousing interest, curiosity and enjoyment
in building intercultural relationship; creating a
good group atmosphere in preparation for the
project activity; strategies to succeed in commu-
nication; meeting expectations of students; giv-
ing them recommendations; feeling their moods,
fears, prejudices and uncertainties; verbalizing
and making visible the potential problems which
could arise during the project work.

Phase 3 of Lateral thinking framework is in-
dispensable for enhancing oral and written com-
munication skills. Language training in this phase
is carried out within the topic ‘Personality Types
of Students’. The tasks include writing an encour-
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agement/invitation letter to encourage a student
to join the project; describing character traits and
temperament; looking for unconventional ways to
communicate with students. Following the mod-
els, the students are expected to create own in-
spirational sayings: Never put your head down,
because if you do, you will lose sight of your
goals”.

Lateral tactics appeared effective in teaching
both oral and written monologue. To enhance
generation of monologues, the students receive
certain guidelines: As soon as one’s own ideas for
the project and the potential partner schools have
been determined, the search for potential coop-
eration partners can begin. Think about the best
ways to find a partner school (s). What countries
(cities) would you like to cooperate with? Dream
of your ideal partner in project activity. Use prop-
er cohesion devices while speaking and writing.

Phase 4 of Lateral thinking framework is tar-
geted at developing those language skills, which
are necessary for developing associations, visual-
izing and generalization. The brochure “Ukraine”
written by the class 5-C, Taras Shevchenko Gym-
nasium, is rather helpful for practicing the skills.
The students discuss the genre of the text, stylis-
tic devices used in the brochure, criteria to eval-
uate this project work. Next, students create a
draft brochure: “I'm proud of... I'm ready to share
it with you”, following the content and style re-
quirements to brochures.

Oral speaking is practiced by discussing the
issues: Do you think school should spend money
on the students’ international project learning ac-
tivities? What do you think the schools involved
in international projects are looking for when they
decide on choosing international partners? Train-
ing English writing is done based on the task:
“Paint” a portrait of your ideal team to participate
in an international project. In their writing, the stu-
dents rely on the tips: Do you prefer working with
a person who has a similar personality to yours?
Do you always tolerate values and opinions that
are different from yours? Can cooperation be ef-
fective if it involves different personalities? What
personality types are the best cooperators?

In this phase, the students should be provided
with the opportunity to fantasize, play with ideas
in a spontaneous way.

It turned out that the effectiveness of the lat-
eral thinking determines developing of the speak-
ing skills. Moreover, the case study shows that
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as a result of the implementation of lateral tactics
in ESP training, there is a progressive dynamics
of the development of the linguistic identity of a
Ukrainian student who: a) plans and constructs
discovery and professional activities by means
of English language and speech (project-based
learning approach to language acquisition); b)
uses the results of thinking and emotional activ-
ity in English speech (procedural aspect of lan-
guage acquisition).

8.Conclusion

The results of the study have proved the im-
pact of lateral thinking skills on general language
skills. It turned out that the students with more
developed lateral thinking demonstrated better
professional communication skills. The exper-
imental use of lateral thinking techniques con-
firmed their positive effect on the development of
communicative competence of students.

Our study proves that language learning
is progressing as quickly as the general back-
ground knowledge of the student enriches and
develops his thinking abilities. As a result, the
more teacher practices lateral thinking acts, the
more intense the students attempt to resort to
rhetorical art or creative writing.

The ways in which the language is used influ-
ences general way of thinking. At the same time
lateral thinking modes give a new meaning to for-
mal language learning. Therefore, synchronizing
Learning and Teaching Language and Learning
and Teaching Thinking is the most natural way to
master the language/enhance in the conditions of
formal education.

With lateral thinking framework the students
majoring in Education have received experience
of real communication in project activity and im-
proved both language skills and creativity. The
main learning outcome of applying lateral thinking
techniques is the desire of students and teachers
to be interesting interlocutors for each other. As a
result, 142 students (94,7% of participants) gave
a positive feedback of the course stating that the
use of Lateral thinking techniques significant-
ly boosted their Thinking, Speaking and Writing
skills. This integrative learning-teaching frame-
work leads to obvious success and benefits. We
scored significant relationship between students’
academic achievements in ESP and lateral think-
ing techniques used in teaching and learning
process. Following Lateral thinking framework
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gave us an opportunity to have students practice
all language systems areas (vocabulary, gram-
mar, functions, and phonology) and develop their
speaking, reading, writing, and listening skills

During the study, new directions and chal-
lenges were revealed which may be of interest to
scholars and teachers in the future. It turned out
that the trainer has to have a developed imagina-
tion and ability to improvise to create conditions
and tasks for students to employ lateral thinking
techniques. Another challenge is to develop as-
sessment scales, in which it is possible to objec-
tively reflect the result of lateral thinking and its
effective linguistic implementation.
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POJb NIATEPAJIbHOIO MUCINEHHA Y HABYAHHI AHIMINCbKOT MOBU
NMPO®ECIUHOIO CMPAMYBAHHSA

Onecs JlrobaweHko, Tamapa KaBuubka

AHoTauif

MeToto cTaTTi € fOCHioKEeHHA poni naTepanbHOro MUCNEHHS Y HaBYaHHI iIHO3e@MHUX MOB 1 30KpeMa aHrincbKol
npodecinHoro cnpsiMyBaHHs. KoHUenLito HaBY4aHHS aHMiMCbKOT MOBU NPOMECINHOMO CNPSIMyBaHHS, LLIO CNUPAETLCA
Ha cucTemy natepanbHoro mucneHHst le boHo Ta aganTtauisx ®. Kotnepa ta [le beca, po3pobneHo aBTopamu
CTaTTi B KOHTEKCTI YHIBEPCUTETCLKOIO KypCy MaricTepCbKkoi nporpamu 3a cnedianisadieto «CepegHs ocsitay». lges
aBTOPIB BOOCKOHANUTU MOBOEHHEBI YMIHHSA 32 AOMOMOIOK CUMYISLi y4acTi B MiXKHApOAHOI MpoekTax npuseena
[0 nepexoay BiA BiATBOPEHHS 3HaAHb OO X KpeaTMBHOI TpaHcdopmalil y npoueci HaB4aHHSA IHO3EMHOI MOBM.
3acTocyBaHHS NpUIAOMIB NateparnibHOro MUCIIEHHS, 30Kpema anbTepHaTMBHOIO dOKyCy, HecrnogiBaHoro Bnoopy,
MaHinynsTMBHOrO CMOTBOPEHHA iHopmaLii, npoBokauii, crneuianbHO CTBOPEHOro KOHMMIKTY, 3anepeyvyeHHs
3aranbHO NPURHATOI igei, obpasHoi Bepbanizalii, He3BMYHOT MeTadhopy TOLLO NEPETBOPIOE HABYAIbHUIA NPOLIEC
aHrMincoekol MOBWM NPOMECIHOIO CNPsIMyBaHHS  Ha MOLUYK HETPagULINHOrO Ta TBOPYOro Crnocoby BUPILLEHHS
npodecinHnx npobnem. [ocnimpkeHHs, NnpencTaBneHe B CTaTTi, CMMPAETLCA HA eKCNepuMEHTanbHE HaBYaHHSA
CTYOEHTIB  MepLuoro Kypcy Marictepcbkoi nporpamu (n = 33), siki BM3HANM MO3UTUBHMUIA BMIIMB MNMPUAOMIB
naTteparnbHOro MUCIIEHHSI Ha 3aranbHUA piBEHb KOMYHIKaTMBHOI KOMMETEHTHOCTI. 3 AOCnigKeHHS BUMMMBAE, L0
NpUMOMK NaTeparibHOr0 MUCNEHHS CAPUATM BOOCKOHANEHHIO MOBIEHHEBUX YMiHb, | KDUTUYHOIO Ta KpeaTUBHOIO
MUCHEHHS!, @ TAKOX NOKPALLEHHI0 HaBYarbHUX JOCATHEHb CTYAEHTIB 3 AUCLMMAIHN.

KntouoBi cnoBa: npuiiomn narepanbHOro MUCIEHHS, MiKHapogHa MpoeKTHa AisnbHICTb, TpaHcdopMalis
3HaHb.
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CUCTEMA BMNPAB | 3ABOAHb A1 ®OPMYBAHHSA NATUHCbKOMOBHOI
NIHFBICTUYHOT KOMMNETEHTHOCTI

Y cmammi npedcmaeneHa cucmema ernpas i 3aedaHb 05151 (hopMy8aHHSI 1amuHCbKOMOBHOI KOMIemMeHMmHo-
cmi 'y malbymHix ¢pirnonoezie. lNpoaHanizoeaHo Haykosi nidxodu 00 ¢hopMy8aHHS 3a3Ha4eHOi KOMIemeHmMHocmi
ma po3pobrieHHs cucmeMu 8rnpaes y KOHMeKCmi Hag4yaHHs Knacu4yHux Moe, 30Kpema namuHu. BudineHo U onuca-
HO emariu ¢hopMy8aHHSI NlamuUHCbLKOMOBHOI JTiH28iCMUYHOI KOMIemeHmMHOoCMI, 3arporioHO8aHO 8iONo8ioHI epynu
eripas ma 3aedaHb, HagedeHo ix rnpuknadu. Po3pobreHo cucmemy erpas i 3as0aHb 0715 popMysaHHs y Mmalibym-
HiX gbirionoeie 1amuHCbKOMOBHOI liH28ICMUYHOI KOMIemeHmMHocmi Ha 3acadax iHmezapamueHO-0ughepeHuitio-
8aHo20 ridxody, sika oxorroe mpu nidcucmemu — hoHeEMUYHI 8rpasu ma 3ae0aHHs, epaMamuydHi enpasu ma

3a80aHHs1, NIEKCUYHI erpasu ma 3ae0aHHs.

Knroyoesi cnoea: namuHCbKOMOBHa rliH28icmuyYyHa KOMemeHmHicmb, cucmema eripase ma 3ag0aHb, emarnu

popMy8aHHSI KOMIemMeHMmMHOCMI.

NMocTtaHoOBKa NMpobnemMu Ta akTyasnbHICTb
pgocnimkeHHA. [Npobnema cuctemartmsadii Ha-
BYanNbHOro Martepiany y BUrnsAi Bnpas i 3aBgaHb
€ aKTyanbHOK AN HaB4YaHHSA Oyab-AKOi MOBM,
y Tomy 1 knacudHoi. Came BnpaBam i 3aBaaH-
HAM, YNPOBaMXXEHHS AKMX Y HaBYanbHWUM NpoLec
notpebye 4iTKOI NOCNIgOBHOCTI Ta €TarnHocTi,
BiABOOAUTBLCA MpOBiAHA porib Y (PopMyBaHHI na-
TUHCbKOMOBHOI  NIHIBICTUYHOI KOMMNETEeHTHOCTI
(JIK), aky posrnagaemo K Taky, LLO OXOMsloe
3HaHHS, HaBW4YKW, BMiHHS, 30aTHICTb Ta rOTOB-
HiICTb 4K KNHOYOBi KOMMOHEHTU, SIKUMW MatoTb
OBOJIOAITU CTYAEHTH.

3ayBaXXMMO npuHarigHo, Wo ¢OpMyBaHHS
TNIHrBICTUYHOT KOMNETEHTHOCTI € Marnogocnigxe-
HOIO NPOGNEMOIO IiHFBOAMAAKTMKN KNACUYHUX
MOB. Y cyyacHin metoauui doopmMyBaHHS 3a3Ha-
YEHOT KOMMETEHTHOCTI € OKpPEMi HanpautoBaHHS
LLIOAO €TanHOCTI Ta BMKOPUCTAHHA METOOUYHUX
npuinomia. NMpoTe y KOHTEKCTI HaBYaHHS iHLINX
MOB MiHIBICTUYHY KOMMETEHTHICTb PO3rnsaaoTb
yepes Npu3aMy KOMYHiKaLii, Ha siky BnacHe 1 opi-
€HTOBaHa 3ragaHa KOMMETEHTHICTb. ToMy nepe-
Ba)kHa OiNbLUICTb HanpautoBaHb, AKi CTOCYHTbCA
niacucTemMu Bnpas, OpPiEHTOBaHi came Ha BuUXig B
KOMYHiKaLuiiHe cepefioBuLLe, LLIO 3HAYHOK MipOto
cynepeynTb MeTi Ta 3MICTy HaBYaHHSA NaTuHM,
a KOHUenuist iHTerpyBaHHS MiHrBICTUYHOI KOM-
NETEHTHOCTI B KOMYHIKaTMBHY, fKa 3aknageHa B
nepeBaxHin BiNbLIOCTI HAYKOBUX Npaub, HE Mae
aKTyarnbHOCTiI Y KOHTEKCTi LbOro LOCHIgXKEHHS.
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Tomy nepeg Hamm noctae npobrnema mnoLlyky
eTanie Ta po3pobneHHs BiANOBIAHOI cUCTEMM
BMNpae i 3aBOaHb, HEOOXiAHMX Ans iMNNeMeHTa-
uii metoamkmn copmysaHHsa JIJIK y HaBYanbHURN
npouec. KoHuenTyanbHO y BUPILLEHHI LbOro nu-
TaHHSA — Yepe3 Opak HayKoBMUX PO3BIOOK i3 3a3Ha-
YeHoi NpobnemMn — oNMPaeEMOCs Ha LOCArHEHHS
NiHrBOAMAAKTIB, AKi BBaXXAaEMO LiiHHUMU AS1S1 pO3-
pobneHHsa eTanHoCTi Ta nigcuctemMu Bripas i 3a-
BAaHb.

3Bigcn MeTa Ui€l cTaTTi — OKpecnuTu Teo-
peTnYHi nepeayMoBu Ta po3pobuTtn HaykoBo 06-
I'PYHTOBaHy cUCTEMY BnpaB i 3aBAaHb Asis dop-
myBaHHs JTJIK y manbyTHix dinonoris.

OcHOBHMIN MeTOoAd, AOCHigXKEeHHA — KPUTWY-
HWUM aHani3 Ta y3arafibHEHHS TEOPETUYHUX [XKe-
pen, a TakoX BracHOro AOpPOOGKy 3 MeToauKu
dopmysaHHs JTJIK.

Ornap cyvacHux pocnigkeHb 3 npob6ne-
MU. AK MW 3a3Hayanu BULLE, Y BU3HAYEHHI TEO-
peTnyHnX ocHoB dopmyBaHHs JIJIK onupatume-
MOCb Ha igei, Wo AOBenu CBOK e(EKTUBHICTD Y
niHreoanaakTui iHWmx mo.. Tak, J1.B.YepnaHoBa
(), mocnimkytoun MeToanky opmMyBaHHS MiHrBI-
CTMYHOI komneTeHTHocTi (JIK) B y4HiB cepegHboi
LUKOMM Ha maTepiani pocincbKoi MOBU SIK PigHOI,
poeena, wo ¢OpMyBaHHA Ui€l KOMNETEHTHOCTI
Ma€ 30iMCHIOBATUCA Ha OCHOBi 3HAQHHEBOIO KOM-
MOHEHTa, SIKUA CTaHOBWUTb OPIEHTOBHY OCHOBY
HaB4YanbHO-Mi3HABaIbHOI AiANbHOCTI; ChiBBiAHO-
CUTUCSA 3i CMOHYKalTbHO-MOTUBALINHOK, OPIEHTOB-
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HO-OO0CHIOHMLBKOK Ta BUKOHaBYOK (pasamu; a
TaKOX NPOXOANUTU Y HOTUPY eTann (OpiEHTYBaHHS,
nnaHyBaHHS, peanisauia Ta KOHTPOsb); CynpoBO-
DKyBaTUCS pedoriekcielo, CaMOOLLIHKOK, camogia-
FHOCTUKOK), CAMOKOPEKLIIEI0 3HaHb, YMiHb

PHO. Pyx’esa (2002), gpoBena [oUuinbHICTb
BUKOPUCTAHHSA TaKol €TanHocCTi nig Yyac dopmy-
BaHHs1 JIK: npen’siBneHHsa cnocobie Aii, npuiomis
po6oTn 3 MOBHMM MaTepianom; npeg siBfeHHs
3HaHb, BIATBOPEHHS cnocobiB Ail; 3akpinnex-
HA 3HaHb i cnocobiB Aii B 3HaMoMin cuTyauii i
3aCTOCYyBaHHS 3HaHb i BMiHb B HeCTaHOAPTHUX
ymoBax. ABTOpKa BM3Haduna iHOYKTUBHUIA Me-
TOoO HamGinbWw edeKTUBHOK (POPMOID MOACHEH-
HS1 | 3aCBOEHHS YYHAMM rpaMmaTuyHmx ssuLy. Me-
ToL, peanisyeTbCs WNAXoM Becigu, Wo OXonsoe
HU3KY MUTaHb, CNPAMOBaAHMX Ha aHari3 MOBHOIO
MaTepiany, 3Haxo4XXeHHsA nogibHocTen i BigMiH-
HOCTeWn, cucTemaTmsalii Ta ysaranbHeHHs, Kna-
cudpikaii BUAINEeHNX 03HaK MOBHOIO MOHSATTS.

T.B. PymsHueBa (2016) obrpyHTyBana ¢op-
MyBaHHS JIK iHO3eMHUX CTyOEHTIB-MeauKiB Ha
mMartepiani rpamaTuyHOl Karteropii poay y Tpu
etanu: 1 eTan — CrNocTepexeHHsa (Mpe3eHTauis
rpaMaTuUYHOro sBMLLA, YCBIQOMIIEHHS rpamMa-
TUYHOMO SIBULLIA, MOro 3MICTY, (bopMK i BXMBaH-
HA), 2 eTan — hOpPMYyBaHHS rpaMaTUYHUX MOB-
NEeHHEBMX HaBWUYOK — iMiTaLinHi, niacTaHoBL,
TpaHcdopmaUinHi  penpoayKTUBHO-NPOLYKTUBHI
Brnpasu, 3 eTan — PO3BUTOK MOBSIEHHEBUX YMiHb —
KOMYHiKaTUBHi BNpaswu.

Oocnigxytoun npobnemy opmyBaHHSA nek-
cnyHoi JIK (Ha matepiani nekcukn 3 HauioHarb-
HO-KYNbTYPHOIO CEeMaHTUKOK) Yy Mpoueci HaBs-
YaHHA uYuTaHHa cTydeHTiB BH3 ninrsictudHoro
npodinto, 1.B. OcmaHoBa (2009) Bu3Havae Tpu
etanu: 1 etan — 3aCBOEHHS 3HaHb (OpMyBaH-
HS NiHMBICTUYHUX, JIHFBOKPAIHO3HABYMX, MiHIBO-
KyrbTYpOrnoriYyHmx, oOHOBMX 3HaHb MPO NEKCUKY
3 HauioHanbHO-KYNLTYPHOK CEeMaHTUKOMo, 11 Ka-
Teropii, napamMeTpu BUKOPUCTaHHSA), 2 eTan — iH-
TepHanisauis 3HaHb y MiKpoTeKcTax (BUKOHaHHS
aHaniTM4yHMX 3aBAaHb Ha igeHTudikauio, gnde-
peHuiauito, aHTUUMNaLilo, eKkBiBaneHTHI 3aMiHu,
Ha PO3BUTOK CMOBOTBIPHOI Ta KOHTEKCTyasnbHOI
300ragkvM 3 HauioHanbHO-KYNbLTYPHOK CeMaHTU-
Kow); 3 eTan — akTyanisauid 3HaHb Y YATaHHI iH-
LLIOMOBHOIO ayTEHTUYHOrO TEKCTY (PO3ni3HaHHSA
" PO3YMiHHA HaLiOHaNbHO-KYNLTYPHUX BIQHOCUH i
nogdin, onMcaHmnx NEeKCUKOI0 3 HaLioHanbHO-KYIb-
TYPHOIO CeMaHTuKow). Takmm 4dmHom, T.B. Py-
msaHueBa Ta [.B. OcmaHoBa oToTOXHIOWOTL JIK 3
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MOBHOI0 11 06upatoTb TpaguuiiHui Wnax ii dpop-
MYBaHHSI: 3HAHHS — HAaBUYKN — KOMBiHYBaHHS Ha-
BUYOK B MOBMNEHHEBI BMIHHS.

Cxoxol gymkn gotpumyetbesa n O.B. LyHTO-
Ba (2010), sika posrnsagae JIK He Tinbkn B nna-
Hi TI CTPYKTYpPHOro M KOMMOHEHTHOro cKragy
(3HaHHS, HaBWYKK, YMIHHS), ane i 3 No3uuin pos-
BUTKY JHIBICTUYHMX 34i0OHOCTE OCOBUCTOCTI,
sKi 3a0e3nevyoTb afeKBaTHICTb | KOPEKTHICTb
BMpILLEHHs1 KOMYHIKaTUBHMX 3agady. Haykoseub
po3pobuna KOMMMEKCHY cUCTeMy 3aBAaHb, sika
3aCHOBaHa Ha aBTEHTUYHUX TEKCTax: nepenrek-
CTOBI M NICNATEKCTOBI BMpaBu, CNpsMOBaHi Ha
BMBYEHHSI Ta aBTOMAaTM3aLil0 HOBUX NEKCUYHUX
OOVHULbB, @ TaKoX Mpe3eHTaLilo HOBOro rpama-
TUYHOrO MaTepiany; MNOBTOPEHHS paHilwe BU-
BYEHOro matepiany (NpuvHUMN CMaAKOEMHOCTI);
KOMYHIKaTUBHO-OPIEHTOBAHI 3aBAaHHS i BNpaswu
ON1S NMCbMa; KOMYHIKaTUBHI 3aB4aHHs i BNpasu
ONS HaBYa@HHS YMTaHHA W PO3YMIHHA aBTEHTUY-
HWUX 3paskiB iHLUOMOBHOIO MMCEMHOrO Ta YCHOro
MOBMEHHS B CUTYyaLiIX NOBCAKAEHHO-NOBYTOBOrO
CMifIKyBaHHS.

Tox 3a3HayeHi BuLLEe JOCAIAHNLI OPIEHTYIOTb
npouec copmyBaHH4A JIK B piunLLe KOMYHiKaTnB-
HOI KOMMNETEHTHOCTI, IHTerpyyn niHrBiCTUYHI
3HaHHA B YMiHHS 30iACHIOBATU Pi3Hi BUON MOB-
NEeHHEBOT OiSNbHOCTI, WO € HeaoUiNbHUM Y KOH-
TEKCTi HaBYaHHA NaTUHK.

Buknag ocHoBHoOro matepiany. Baaswun go
yBarn BWKNageHe BULLE, PO3NOYHEMO OPMY-
BaHHS O3HaA4YeHOl KOMMNETEHTHOCTI 3 3aCBOEHHSA
CTyOdeHTamMun 3HaHb. TOMy MepLinM BU3HAYaEMO
eTan coopmyBaHHA AeKnapaTMBHUX Ta npoLe-
OYPHUX 3HaHb. [leknapaTuBHI 3HAHHA BU3HaYa-
€EMO SIK 3HAHHS TUMY «LLO» NPO 00’eKTU | ABMLLA
OMMCOBOro xapaktepy. lNpoueaypHi 3HaHHSA po3y-
MIEMO SIK 3HAHHSA TUMNY «SK», TOOTO 3HAHHA NPO
onepaduii i cnocobu gin 3 geknapaTMBHUMN 3HAH-
Hamu (Mcuxonorus, 2002).

MeTtoo etany c¢opMyBaHHA AeknapaTuB-
HUX Ta NpoueaypPHUX 3HaHb Yy KOHTEKCTi 3MICTy
NaTUHCbKOMOBHOI MiHMBICTUYHOT KOMMETEHTHOCTI
BM3HAYaEMO:

— (popMyBaHHS [geknapaTtMBHUX (OHETUY-
HWUX, rpamMaTUYHUX, FEeKCUMKOMOriYHMX (Ta nek-
CUYHKMX) 3HaHb, SKi CKIagaroTb LinicHE yABMEHHS
Npo CUCTEMY NTATUHCLKOT MOBW, MPO reHETUYHI Ta
KOHTaKTHi BANMBU NaTUHU Ha POPMYBAHHS Cy-
YacHUX EBPONENCHLKNX MOB;

— NpoLeaypHi 3HaHHS NPO 3acTocyBaHHSA ho-
HETUYHMX, FPaMaTUYHUX, NEKCUYHUX 3HaHb nig



ARS LINGUODIDACTICAE - 5 (1-2020)

yac aHanisy TaTMHCLKOMOBHOIO MaTtepiany (3By-
KOBUX Mofenen criB, rpamatuyHux napagur,
NEKCUYHNX OAMHWLB), YTBOPEHHSA napagurm ca-
MOCTIMHUX YaCTUH MOBU;

— rpouedypHi  3HaHHSA MpPO  3aCcTOCyBaHHSA
POHETUYHMX, TPAMATUYHUX, NEKCUYHUX 3HaHb 3
natvHu nig Yac aHarnisy MOBO3HaBYMX MOHSATb, a
TaKoX SABMLL, NOB’A3aHNX i3 FEHETUYHUM | KOHTaK-
THUM BMSVBOM NATMHU Ha CTAHOBIIEHHSA Cy4aCHUX
MOB; FrEHETMYHOI CMOPIAHEHICTIO CyYacHMX MOB.

[nsa peanisauii npouecy dopMyBaHHA gekna-
paTMBHMX Ta NPOLEAYPHUX 3HaHb 3aCTOCOBYEMO
MEeTOoOMN NOSICHEHHS, aHanidy (camoaHanisy) 3 Bu-
KOPUCTaHHAM NPUNOMIB 3iCTaBNEHHS.

®opmysaHHsT (hoHEMUYHUX OeKnapamugHUX
3HaHb NPO 3BYKW MOBW, OANMTOHIM, NpaBuna Yu-

Hanpuknad, aneopummiyHa YyacmuHa:

TaHHS, HarosIOLWEHHS B NTaTUHCLKI MOBI CTyaeH-
TV OOepXylTb AeOQYKTUBHUM LUAAXOM — yce e
Ma€ NOSACHUTW N Npe3eHTyBaTu BUKNagau.

Y ¢opMyBaHHi 3HaHb NOgaHOro BuLle GroKy
pekomMeHOYyEMO 3acTocoByBaTW iHpopmauiiHi
npasuna, sKi KOHCTaTYOTb OCHOBHI OCOBNMBOCTI
YMTaHHS CriB, iNOCTPOBaHI NpUKnagamu.

Hanpuknad, 6ykeocrionyka ti+eornocHuUl Yu-
maembcs 5K [ui]: ratio, militia.

[na HaB4YaHHS HaAronocy pekoMeHayeMO BU-
KOpMCTOBYBaTW 3MiLLaHi npaBuna: npaBuno-anro-
pUTM Ta iHpopMaUiiHe nNpaBuno, AKi iNCTPYIOTb
NOCNIAOBHICTb Ail, HEOOXIAHUX ANS BU3HAYEHHS
Haromnocy.

sorbéo.

Hazonoc 8 namuHcbKili Mo8i cmasumacsi nuwe Ha 2-uti abo 3-iti ckrnad 8i0 KiHUs1 crioea.
Skwo 2-ul cknad 8id KiHUsi criosa doeaull, Mo 8iH HazosouwieHuUl: paravi, aspéctus.
Skwo 2-uli cknad ei0 KiHUs crioea KOPOMKuULU, Mo Hazosioc cmasumMo Ha 3-itl cknad eid KiHus crioea studio,

B iHdopmauinHin YyacTuHi npasuna pos’sic-
HIOEMO, 3a SIKMX YMOB 2-UIA CKnag Big KiHUS Crio-
Ba OOBrMI / KOPOTKUI. Taki NnpaBuna-anropuTMm
CniZ BUKOPUCTOBYBATW SIK ONOPW Nif, Yac aHaniay
MOBHOIO MaTepiany.

dopmyBaHHSA OeKnapaTMBHUX 3HaHb Mpo
NIHIBICTUYHMX TEPMIiHW, SKi MoB’A3aHi 3 oHe-
TUYHOK CUCTEMOK MOBU, NPO (POHETUYHI ABULLA
(enisia, peaykuia, metaTesa, anokona, CUHKONA,
adbepesa, KiNbKiCHIi Ta SKICHI 3MiHM TOMOCHMX,
acnmindauis, UCUMMInsLia, Kpacuc, CrpoLeHHS);

Hanpwuknag;

POHETUYHI 3aKOHW (poTauu3m) CTYOeHTU Tak
caMoO ofepXylTb OeQyKTMBHUM METOAOM 3 BU-
KOPUCTaHHAM iHGOpMaUINHMX nNpaBun, AKi r'pyH-
TYIOTbCHA Ha METOi NOSICHEHHS 3 BUKOPUCTAHHSAM
npurnomy 3ictaerneHHs. Buknagay nosicHoe do-
HEeTUYHI Npouecn, siki Manu Micue B naTUHCbKIN
MOBI, iINOCTPYE X, HABOAUTb aHarnorM B cy4acHmux
MoOBax. 3rogoM CTyOeHTU BUKOPUCTOBYHOTb TaKi
npasunia sik onopwu nig Yac aHanizy gOHETUYHMX
ABULL,.

CwuHkona — peaykuis KiHLeBoro abo cepeamHHOro KOPOTKOro
rONIOCHOrO, sika NPU3BOAMTbL 4O MOBHOIMO NOro BUMASiHHS.

nart. gaudeo<*gavldeo, cbogHi — cbollOfHi

Anokona — BignagiHHA KiHLEBOro rofloCHOro 3BykKa.

nat. duc<duckE, mam<mamO nat. menseM > iT.
mese, icn. mes, dp. Mois

KIB.

EneHTe3a — nosiBa HEETMMOMNOIYHOrO 3BYyKa MK ABOMA iH-
LIMMKX NS NOMEreHHs nepexoay Mk BUMOBOIO Pi3HUX 3BY-

nat. tabUla<*tabla, ykp. BiTEp Big cT.-pyc.:
BbTPDL

3HaHHS NPo (POHETUYHI 3MiHW, AKi NSAMMU B OC-
HOBY BUHUKHEHHS POMaHCBLKUX MOB, MPO (POHETUYHI
npasusia OCBOEHHSA NATUHI3MIB Cy4acHUMM MOBaMu
BBa)XAEMO MOXIMBMM MPE3EHTYBaTU iHOYKTUBHUM
METOLOM: MICrIsA TOro, siK CTYAEHTU y)Ke BUBYaTh ¢ho-
HETWYHI SBMLLA, BOHU OOEPXKYIOTb 3aBAaHHSA — BU-
ABUTU POHETUYHI NpoLiecn, ki BioBynuca y crnosax
/ mpocnigkyBaT po3BUTOK 3BYKa (Hanpuknag, [u]
abo KiHUEeBMX 3BYKIB Y CoOBi):

— €/108a POMaHCbKUX / 2epMaHCbKUX MO8 ma
IXHi lTamuHCbKi emuMOoHU. f1am. populus, aHerl.
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people, icn. un pueblo, iman. un popolo, ¢p. un
peuple; nam. cultura kynemypa, ¢p. la culture,
aHern. culture;

— C/108a POMaHCLKUX / 2epMaHChbKUX, YKpaiH-
CbKOI M08, 3arno3udeHi 3 namuHu. nam. formula
aHen. formula, ¢pp. formule, iman. formula, icn.
formula, Him. Formel, ykp. ¢pbopmyna.

CTyoeHTM MOBMHHI HaBUMTUCS BMU3HaYaTh
POHETUYHI NpoLecH y crioBax, a TakoXX BCTaHOB-
noBaTU 3aKOHOMIPHOCTI Y (POHETUYHUX 3MiHaX,
SIKi HanexaTtb Binbll paHHIM Nepiogam OCBOEHHS
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NaTUHI3MIB repMaHCbKUMN Ta POMAHCBLKUMWN MO-
BaMMW.

lpouedypHi 3HaHHs NPO 3aCTOCYBaHHSA hOHe-
TUYHUX 3HaHb NI Yac aHanizy TaTUMHCbKOMOBHO-
ro maTepiany Ta Npo 3acTOCyBaHHA (POHETUYHUX
3HaHb 3 NaTWHW nig Yac aHanisy 3aranbHOMO-
BO3HABYMX MOHATb, @ TAKOX SIBULL, MOB’A3aHMX
i3 reHETUYHUM | KOHTaKTHMM BNSIMBOM NATUHU Ha
CTaHOBIIEHHA Cy4YaCHUX MOB; FEHETUYHOI Cro-
PiAHEHICTIO CyYaCHUX MOB CTYAEHTU OOepXyoTb
K 0eOYKTUBHO, Tak i iIHOYKTUBHO.

Y Mexax npouenypHux OHETUYHUX 3HaHb
CTYOEHTW MOBWHHI OBONOAITU: a) anropuTMamu
BCTaAHOBJIEHHA DOHETMYHMX 3aKOHIB, 3aKOHOMIp-
HUX POHETUYHMX MPOLECIB, ABUL, SKi BigbyBa-
IOTbCA YK Bigbynuca y cnosax; 6) ymiTm 3acto-
coByBaTU POHETUYHI 3HAHHSA He A0 rpadiyHoi, a
00 3BYKOBOI OBOMOHKM CnoBa; B) nig 4ac BCTa-
HOBMEHHS reHeTUYHOI CNopigHEeHOCTI opieHTyBa-
TUCA Ha MOpdEMHUI CKNag, aHanisysaTtu sBuLLa
B MeXax ofHiei Mmopdemu; r) po3MexoByBaTh Ha
OCHOBI OOHETUYHMX NPOLLECIB rEHETUYHO Cropia-
HEeHY NEeKCUKY Bif 3ano3n4eHol Ta BUMNALKOBMX
CMiB3BYyY; 4) YMiTM 3aCTOCOBYBATW 3HAHHSA NaTtu-
HW Nig Yac OOHETUKO-ETUMOIIONIYHOro aHarnisy.

Hanpwvknag, anroputm gin gnga obrpyHTyBaH-
Hs1 TOrO, Lo anokona 3ByKa [s], Ak ByB y naTtuH-
CbKMX CnoBax, ctana 3akoHOMIPHOIO Nifg Yac pos-
BUTKY ChiB 3 LM 3BYKOM Y POMaHCbKUX MOBaX.

— HeobxigHo 3i6paTn peecTp cniB 3 KiHLUeE-
BUM [S].

— BcTtaHoBuTM  MopdoonorivyHi - ocobnmeoc-
Ti ynx cnie (0O K0T BIAMIHWM HaNEXWTb CrOBO,
3BYK —S — HaneXuTb A0 3aKiHYEHHS YM JO OCHOBW).

— 3HanTu BigNoBigHMKK CIiB 3 Ha3BaHUM 3BY-
KOM y POMaHCbKMX MOBaX.

— 3pobuTM BUCHOBKM MNpPO 3aKOHOMIpPHOCTI
arnokonu [s].

3aBasikuM TakMM anroputMam CTygeHTu Haby-
BalOTb MPOLEAYPHUX 3HAHb ICTOPUKO-OHETUY-
HOro aHanisy cnis (ane Ha 6asi Tiei MOBU, SKY
BOHW BMBYaAOTb K NepLuy).

AnropuTm g, NOB’A3aHKX i3 3aCTOCOBYBaHHSA
POHETMYHMX 3HaHb He A0 rpadiyHol, a 4o 3BYy-
KOBOi 060MOHKM crioBa nepenbavac 3icTaBeHHs
3BYKOBOI Ta rpadiyHOi 0OOMOHOK CNOBA, aKLEHTY-
BaHHS yBarn CTyAEHTIB Ha aHani3i came 3BYKOBOI
obonoHkun. [1na onaHyBaHHA Ai NO BCTAaHOBMEH-
HIO FEHETMYHOI CMopigHEHOCTI 3 OpieHTauieo Ha
MOpPdEMHUI CKNag CroBa HeobXigHO nokasaTu
CTyaoeHTam notpeby B MopdonoriyHomy aHanisi,
aKLUeHTyBaTh IXHI yBary Ha aHanisi (oHeTun4-
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HOro siBMLLA@ B MeXax ofHiel mopdemun, gasatum
nNpobnemHi 3aBAaHHA, SKi MICTATb 3MilLaHHA Pi3-
HUX MOpdbeM, akLeHTyBaTK yBary Ha CeEMaHTU4-
Hil cnopigHeHoCTi cniB Ta MopdeM, Lo aHanidy-
I0TbCA.

®dopmysaHHs 2pamamuyHUX OeKnapamueHuUX
3HaHb NPO 3MICT, opMy Ta (PYHKUi0 rpamaTmny-
HUX OAMHWULb NaTUHCBbKOI MOBW Tak camo noTpe-
Oye AeayKTUBHOIO NOACHEHHA 3 60Ky BMKagaya.
Ona dpopmyBaHHA geknapaTmMBHUX rpamaTUYHKX
3HaHb peKoMeHAYEMO 3acTOoCOoByBaTw iHbopma-
LifHI Ta anropuTMiYHi npasuna.

IHcpbopmauiiHi NpaBuna opieHToBaHi Ha onuc
rpaMaTu4HNX KaTeropin, opmM, 3Ha4YeHb i PyHK-
Lin rpamaTUYHUX OOUHMLbL MOBMW, YTBOPEHHS
CKIMafiHUX peYeHb.

[MpaBuna-anropuTMn OpiEHTOBaHI Ha BCTa-
HOBMEHHSI MOYaTKOBOI (CMOBHUKOBOI) hopmu
CnoBa KOHCTPYHBaAHHA MapagurM CamMOoCTiINHUX
YaCcTMH MOBW, YTBOPEHHHA rpPaMaTUYHUX KOH-
CTPYKLUIN — iHIHITUBHUX Ta OiENPUKMETHUKOBUX.

lMpouenypHi rpamaTUydHi 3HAHHS OXOMJIOKTb
aneopummu Oili, Noe’sssaHUX 3 aHasi3oM, ecma-
HOB/MEHHSIM CeMaHmMuKUu 2pamMamuyHux opm
ma KOHCMPYKUYil y MOBIEHHI.

Hanpukniad, anroputM 6U3Ha4YeHHs epama-
mu4HO20 3Ha4YeHHs giecnoBa docebamus:

— BwusHauTe cnoBHukoBY hopmy diecrnosa.

— BcTtaHoBiTb, Big £KOI OCHOBM YTBOPEHO
CnoBo.

— BwusHauTte, akoro cydikca Habyno crnoso.

— BwusHauTe 3a 0CHOBOIO Yac i crocib giecrnosa.

— BwusHauTe 3akiH4eHHs cnosa.

— Bwu3HauTe 3a 3akiH4eHHsAM ocoby, uncno Ta
CTaH fiecriosa

— HapanTte giecnoBy 3Ha4YeHHs.

Taki anropyTMuM CTYOEHTU MOBWUHHI  BUKO-
pucToByBaTK SIK OMOPM Nig 4Yac aHanisy rpama-
TUYHUX OOPM Ta KOHCTPYKLIN.

MpouenypHi rpamaTUYHi 3HaHHS OXOMSOKTh
aneopummu dil, noe’sa3aHux 3 ymeopeHHsIM epa-
Mamu4HuUx ¢hopM ma KOHCMPYKUid.

Hanpuknag, anroputm yTBOPEHHSI hopmu
Imperfectum conjunctivi BigknagHoro giecnoea
miror.

— Buokpemntn ocHOBY iHbekTa: mira-.
[opatn oo ocHoBM iHKTa cycikc -re.
[opatn 3akiH4eHHS1 MACUBHOIO CTaHy -mur.

Opepxyemo cpopmy: miraremur.

AnropuTm 4in onga aHanisy siBUL, NOB’si3aHNX
i3 rEHETUYHUM BNIIMBOM NATUHN HA CTAHOBIIEHHS



ARS LINGUODIDACTICAE - 5 (1-2020)

CyYacHMX MOB; 3 rEHETUYHOK CMOPIAHEHICTIO Cy-
YacHWX MOB (Ha NpUKNagi CTaHOBMEHHSA apTUKIA
B POMaHCbKUX MOBax).

— Bununcatn o3HayeHi Ta Heo3HayeHi apTukni
B POMaHCbKUX MOBaXx.

— BcTaHoBuTK Gnn3bKi 3a 3Ha4YeHHSM i hop-
MOIO CIioBa B NaTUHCLKIA MOBI.

— BcTtaHoButM (9KWO €) cniB3BY4YHi CrOBa,
ane He MOTMBOBaHi CEMaHTUKOM, sIKOi HabyBa-
0T apTUKI.

— BcTaHoBUTU 3aKOHOMIPHOCTI 3MiHM 3BYKO-
BOi 00ONMOHKM natuHcbkux cniB ille et unus Ha
I'PYHTI pPOMaHCbKUX MOB.

— 3pobunTM BUCHOBKWN NPO MOXOOXKEHHS apTu-
KI1iB pOMaHCbKMUX MOB Bifi fTaTUHCLKKX ille et unus.

dopMyBaHHA NEKCUYHUX  dekrapamugHUX
3HaHb nepenbadae pobOTY 3i CNOBHMKAMK, aHa-
ni3 CrOBHMKOBUX CTaTEN, LLO OXOMNSIHE BCTAHOB-
NEHHS iHTerpaTMBHUX CeM, SKi fnexaTb B OCHOBI
CEMaHTUYHOro MoMns NEeKCUYHOT OAMHULI, BUSB-
NEeHHSA OEeHOTATUBHUX Ta KOHOTAaTUBHMX CEM.

lpouedypHi 3HAHHS NEKCUKIN OXOTJTHOKTb HU3-
Ky anroputmiB, MOB’A3aHUX i3 BU3HAYEHHAM a)
NEKCUYHOIO 3HAYEHHsI CrioBa B KOHTEKCTI; ©) iH-
TEerpaTtMBHUX CEM CEMaHTUYHOMO NOMSA NEKCUYHOI
OOVHUL; B) BCTAHOBIIEHHAM FEHETUYHUX 3B’SI3KIB
NEKCUYHUX OOUHULb repMaHCbKMX MOB i NaTuHW,
POMaHCbLKMX MOB i NaTUHW; )IOFKN CEMaHTUYHMX
npouecie, SKi BigOyBalOTbCs B Jiekcuui (rmonice-
Misl, MeTadopu3sauis, METOHIMiST TOLLO), MNPUH-
uMniB CNoBOreHesy; A) CEMaHTUYHOrO OCBOEHHS
NaTuHI3MIB, 3aMo3NYeHNX POMaHCbKUMU, repmMaH-
CbKMMW Ta YKpaiHCbKOK MOBaMW B Mi3Hili Yacwy;
€) PO3pPI3HEHHAM FeHETUYHO CMOpPIgHEHOI NeKkcu-
KM Ta HabyToi BHacnigoK MDKMOBHWX KOHTaKTiB
(naTnHK Ta cyyacHMX MOB); €) i3 BCTAHOBMNEHHSIM
BiAMIHHOCTEN B CEMaHTWLi CrniB, 3yMOBMEHNX Cre-
LMAIKO MOBHOI KApTUHW CBITY PUMIISH.

KOMMOHEHTHU  cknag — NaTMHCbKOMOBHOI
NIHrBICTUYHOT KOMMETEHTHOCTI NOTPebye HacTyn-
HOro oopMyBaHHSI Ha OCHOBI AeknapaTuBHUX Ta
npouenypHUX NiHrBICTUYHMX 3HaHb BiAMOBIAHUX
HaBWYOK Ta BMiHb.

K nokasye npakTuka BUKNagaHHSA KNnacu4Hmx
MOB, nepexoanTn 40 OPMYBaHHSA NIHIBICTUYHMX
YMiHb, NMOB’A3aHNX 3 aHari3oM MOBHUX SIBULL, HA
Pi3HNX PiBHAX (LLO € BracHe KNIYOBOK METOK
HaBYaHHA NaTUHW B KOHTEKCTI NMiHrBICTUYHOT Na-
pagurMm ocBiTK iNonoris) BapTo nuwle B TOMy
pasi, konu y cTyaeHTiB 6yayTb cdhopmoBaHi Miu-
Hi (OOHETUYHI, NTIEKCUYHI Ta rpaMaTu4Hi HaBUYKN,
agke CTYAeHT nig Yac aHanisy cknagHux icto-
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PUYHUX NPOLIECIB MOBUHEH MATU MiLHI YSIBIIEHHS
NpoO CTPYKTYpYy NaTuHW, BiNbHO onepyBaTn MOB-
HUM MaTtepiariom Ha PiBHI HABUYKMN.

Tomy opyrum etanom goopmyBaHHs JIIK Bu3Ha-
Yyaemo cpopmMyBaHHS (POHETUYHUX, FpamaTUy-
HUX, FIeKCUYHUX HaBWUYOK. [1n1a peanisauii Lboro
eTany po3pobrneHo BiAMNOBIAHI MOBHI BNpaBu.

BnpaBu Ha chopmyBaHHs
(pOHEeTUYHNX HAaBUYOK

Bnpasu Ha (popmMyBaHHS HaBMYOK NpaBusib-
HOrO O3BYYEHHSI NTAaTUHCLKMX CAiB, CIOBOCMONY-
YeHb, peyeHb (BMpaBa Ha YUTaHHS ChniB, Cro-
BOCMOMyYeHb, PeYEHb); HABUMYOK MPaBUIbHOIO
HaronoLeHHs (BNpaBa Ha YMTaHHS cniB 3 npa-
BUIIbHMM HaronoLeHHAM, NOSICHEHHS Haronocy).

BnpaBa 1. Mema: opmysaHHs HagUHOK
rpasuribHO20 Ha20/10WEHHS CJ1ig id Yac YUMmaHHsI.

Incmpykuisi: [poyumatme criosa, nocmas-
me 8 Hux Hazorsioc. [losicHimb Micue Haz20s10cy 8
rnodaHux criosax.

Alludo, antiquus, fortuna, generalis, derivatio,
accentus, alius, aspectus, historia, doceo, bestia,
capio, censeo.

Tun enpasu: MOBHa, (POHETMYHA, peLenTuBHa.

Bud enpasu: BnpaBa Ha YATaHHS CIiB, aKLUeH-
Tyauito Ta NOSICHEHHS MiCUS aKUEHTY.

Pexum eukoHaHHSi ma ¢bopma KOHMPOIO:
YCHO, CTYOEHTWU CrnovaTKky CamMOCTIMHO YMTakoThb,
BW3Ha4Yal0Tb Harosioc, MNoTiM Yronoc nepeBipsie
BCA rpyna ppoHTansHo.

BnpaBu Ha chopmyBaHHs
rpaMaTMyYHUX HaBUYOK

Bnpasu Ha popmMyBaHHA HaBUYOK PoO3Mi3Ha-
BaHHSA Ta ceMaHTu3auii rpamaTtndHnx copm Ta
KOHCTPYKL,iN.

BnpaBa 1r. Mema enpasu: ¢hopmysaHHs Ha-
BUYOK BIOMIHIO8AHHSI 3aliMEHHUKI8 WIISIXOM pe-
npodyKkmueHo20 8iI0MBOPEHHS IXHiX napaduam.
®opmyeaHHs1 3HaHb MPO CrifbHI U 8iOMIHHI pucu
napaduam 3alMeHHUKI8 8 ramuHChKill Mo8i ma
Cy4acHUX €8poreliCbKUxX Mogax.

Incmpykuis: T[NpogiOmiHslUMe 3alMeHHUKU:
ego, tu, nos, vos, ille, hic, iste.

lNopieHsatme napaduamu 8iOMIHKO8aHHS Mo-
OaHux 3aliMeHHUKI8 3 8i0rnosiOHUMU 3aliMEeHHU-
Kamu 8 aHanilcbkili / HimeubKil / chpaHyy3bkili /
icnaHcbKil /imaniticbKilt Mmosax.

Tun enpasu; MOBHA, rpaMaTnyHa, peuenTmB-
HO-PENpPOAYKTMBHA aHaniTu4Ha.
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Bud enpasu: BnpaBa Ha BiOTBOPEHHS napa-
ONrM 3aMMEHHUKIB.

Pexxum sukoHaHHS ma ¢ghopma KOHMPOIIk: YCi
CTYOEHTU 3anaM’aATOBYIOTb NapagurmMun BigMiH-
BaHHSA, NOTIM BUIOMNOLLYIOTL IX YCHO. HacTynHum
KPOKOM € 3iCTaBfneHHs NapagvrMm NaTUHCbKUX 3a-
MMEHHUKIB 3 eKBiBarieHTaMu B Cy4aCHUX repmaH-
CbKMX Ta POMaHCbKUX MOBaX. 3aBAaHHSA BUKOHY-
I0Tb CaMOCTINHO, NepeBipka — (ppoHTanbHa.

BnpaBa 2r. Mema enpasu: chopmysaHHs pe-
uenmueHUX egpamMamuyHuUxX HaBU4YOK — HasUYOK
8CMaHOB/1eHHS 03HaK epaMamuyHUX ¢hopM.

IHcmpykuyis: Y nodaHux 3alMeHHUKax eu-
3Haume ma niOKpecsimpb 8iOMIHKO8I 3aKIHYEHHS.
BusHayme 8iOMIHOK.

Cujus, quarum, quam, quo, cui, idem,
eiusdem, eidem, eas, ea, eam, ei, illi, illam,
illorum, haec, hac, hanc.

Tun erpasu: MOBHa, rpamaTuyHa, peLenTmB-
HOo-aHaniTuyHa.

Bud ernpasu: BnpaBa Ha BU3HAYEHHS rpama-
TUYHUX O3HaK 3aNMEHHUKIB.

Pexxum sukoHaHHs ma ¢hopmMa KOHMPOIIKo. YCi
CTYOEHTWN aHani3ylTb caMocTinHo. [NepeBipka —
dpoHTanbHa.

BnpaBa 3r. Mema enpasu: chopMmysaHHs pe-
uernmueHuUx epamMamuyHuUxX HaBU4YOK — HasU4OK
8CMAaHOB/1eHHS 3Ha4YeHb 2pamMamuyYyHUX bOpM.

IHecmpykuyisi: BusHadime epamamuyHi 3Ha-
YeHHs1 nodaHux 3aliMeHHUKi8 ma rnodatime eapi-
aHmu ixHbo20 nepeknady.

Mihi, me, te, tui, vos, vobis, nos, notrarum,
sibi, se, hunc, huius, his, hae, harum, huic, cui,
idem, eiusdem, eidem.

Tun eripasu: MOBHa, rpamMaTuyHa, peLenTmB-
HOo-aHaniTu4Ha.

Bud ernpasu: BnpaBa Ha BU3HAYeHHS rpama-
TUYHUX 3HAYEHb 3aNMEHHUKIB.

Pexum sukoHaHHA ma ¢ghopma KOHMPOIko: YCi
CTYOEHTWN aHani3yloTb caMOCTinHO. [Nepesipka —
dpoHTanbHa.

BnpaBa 4r. Mema enpasu: chopMmysaHHs pe-
UenmueHUX epamMamuy4yHuUX Hagu4yoK — HasUYOK
8CMAaHOB/IEHHSI 3Ha4YeHb 2pamMamu4yHux opm
3alMEHHUKI8 y PEYEHHI.

IHecmpykuyis: [Mpoyumalme peqyeHHs, npoa-
Hanisylime 3alMeHHUKU, rnepeknadime peYeHHs..

Et tu, Brute, contra me? Fortuna tibi favet.
Hodie mihi, cras tibi. Homo non sibi natus, sed
patriae. Imperare sibi maximum imperium est.
Natura trahit ad sua jura. Et hoc genus est.
De grege illo est. De se ipso modifice, de aliis
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honorifice (Mpuknagn — 3a nigpy4YHNKOM 3BOH-
cbka J1.J1. Woskosun B.M. JlatuHcebka moBa. — K.
: 3HaHH#, 2006 p.).

Tun enpasu: MOBHa, rpamaTuyHa, peuenTums-
HO-aHaniTu4Ha.

Bud ernpasu: BnNpaBa Ha BU3HA4YeHHSA rpama-
TUYHUX 3HAYEHb 3alIMEHHUKIB Y pEYEeHHi Ta nepe-
Knag pedeHb 3 3aMMEHHUKaMM.

Pexum eukoHaHHSi ma ¢bopma KOHMPOIHO:
yCi CTyOeHTU nepeknagatoTb caMocTiHo. [epe-
BipKa — opoHTarnbHa: KOXeH CTyAeHT untae no 1
peyYeHHIo N aHanisye Ta nepeknagae.

BnpaBa 5r. Mema enpasu: yOOCKOHareHHs
epaMamuyHUX HaBUYOK WIISAXOM YumaHHsa ma
rnepeknady mekcmis.

IHcmpykuyisi: lNpodyumalme mekem, rnpoaHa-
nisydme 3aliMeHHUKU, nepeknadimb mexkcm.

De desperatione

Militibus, qui in pugna fortissime pugnaverant,
imperator dixit: ,Si quis vestrum aliquod
praemium cupit, ei libenter dabo®. Milites laeti
ea quae ardentissime cupiebant pativerunt, alii
aureos torques, alii scura, alii gladios. At militem
quendam dux aspexit, qui solus ab aliis stabat
nec ullam rem petebet. Tum ille: “Cur nihil rogitas?
Miles renuit et truncum brachium ostendit: “Vide,
inquit, in pugna mihi dextram manum hostes
obtruncaverunt. Qua re neque pugnare neque
laborare possum, nihil iam mihi iucundum esse
potest, mortem tantum appeto” (3a nigpy4Hnkom
CeniB M., CkopuHa J1.I. Porta antiqua).

Tun enpasu: MOBHa, rpaMaTnyHa, peLenTms-
HO-aHaniTu4Ha.

Bud enpasu: BnpaBa Ha BU3HaYEeHHs rpama-
TUYHUX 3HAYeHb 3aIMEHHUKIB Yy TEeKCTi Ta nepe-
Knag TeKcTy.

Pexum eukoHaHHSi ma ¢bopma KOHMPOIIO:
yCi CTYOEeHTN nepeknagarTb caMocTinHo. lNepe-
Bipka — (PpOHTasnbHa: KOXEH CTyAEHT YMTae no
1 peyeHHIo N aHani3ye Ta nepeknagae.

BnpaBu Ha chopmyBaHHs
NeKCUYHUX HaBU4OK

Bnpaeu Ha hopMyBaHHS HaBWYOK PO3ri3Ha-
BaHHSA Ta cemMaHTu3aLii NeKCUYHUX OOAUHULIb — Ha
PiBHI CrOBa, CITOBOCMOSTYYEHHS, PEYEHHS, TEKCTY.

BnpaBa 1n. Mema: ®opmyeaHHs Hag8U4YOK
po3ri3HasaHHss ma cemMaHmu3auii f1eKCU4YHUX
00UHUUb M03a@ KOHMEKCMOM.

IHcmpykuisi: Bcmarosimb  8i0rnogiOHocmi
MDK TamUHCbKUMU criogamu ma ix nepeknadom.
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impero pomagaHuH
fabula oy

eo Mexa

civis Hecy
communis Bawika, po3noBigb
jus, juris Mpaus

fero MpaBo

finis CninbHun
lex Hakasyto
cupio Mam’'atatu
opus, eris Pyka

manus 3akoH
memini Baxatn

Tun enpasu: MOBHa, NeKCU4YHa, peLenTusBHa.

Bud 3asl0aHHsi: BNpaBa Ha BCTAHOBIEHHS
NEKCUYHNX 3HaYeHb CIiB N03a KOHTEKCTOM.

Pexum eukoHaHHSI ma ¢bopma KOHMPOIO:
3aBOaHHs BMKOHYHOTb CaMOCTIMHO, nepeBipka —
iHOMBIoyanbHa.

BnpaBa 2n. Mema: ®opmysaHHS HagU4YOK
cemMaHmu3auii JIeKCUYHUX OOUHUUb Y KOHMEK-
cmi. YOoCKOHaneHHs epaMamuyHUX HagUYoK.

IHcmpykuis: Bcmaeme 3amicmb rpornyckig
crioea, siki eionosidarome 3a amicmom. Crioea He-
06xiOHO nocmasumu y npasuribHy epamamuyHy
¢opmy.

Mala herba cito . Mens sana in

sano. Natura trahit ad sua .
Vina bibunt , animalia cetera fontes.
et tussim non celas. Arbor mala,
mala . Piscem natare . Vim
repellere licet. Quod licet , hon licet bovi.
cresco, corpus, jus, homo, amor, malum,
doceo, vis, Juppiter.

Tun ernpasu: MOBHa, NEKCUKO-rpamaTuyHa,
peuenTUBHO-PENPOAYKTUBHA.

Bud 3ae0aHHs: BNpaBa Ha BCTAHOBIEHHS! 3Ha-
YeHb CIiB Y KOHTEKCTi, Ha BXMBAHHS NPaBUITbHUX
rpamaTmuyHmux opm.

Pexxum euKkoHaHHs ma ¢hopma KOHMPOIO:
3aBOaHHsS BUKOHYIOTb CaMOCTIHO, NepeBipka —
iHOuBIAyanbHa.

BnpaBa 3n. Mema: ®opmysaHHs rieKcu-
Ko-epaMamuyHUX peuernmueHUX HasU4YOK po3-
nisHasaHHs ma cemMaHmu3auii Ha pieHi mekcmy.

IHecmpykuia: [Mpodumadldme, nepeknadims
meKcm, He Kopucmy4uch crio8HUKOM. [1poko-
MeHmMyUme KOHOMamueHi 3Ha4YeHHsT 8UdineHux
cris.

De Latio
Latium in ltalia erat. Latium patria linguae
Latinae erat. Multi incOlae ltaliae agrictlae erant.
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IncOlae insularum erant nautae. Nautae terras
alienas visitant, sed patriam suam semper vidére
cupiunt. Nautae periti perictila vitare sciunt. Terra
Italiae fecunda et agricultiirae idonea erat. Itaque
Romani agricultirae studebant ([>xpeno: https://
studfiles.net/preview/5922524/page:12/).

Tun enpasu: MOBHa, NEKCUKO-rpamaTnyHa,
peuenTuBHa.

Bud 3ae0aHHs: BpaBa Ha nepeknag Ta nek-
CUKO-rpamMaTUYHNIA aHani3 TeKkcTy.

Pexum euKkoHaHHSI ma ¢hopma KOHMPOI0!
3aBOaHHsS BUKOHYIOTb CaMOCTIMHO, nepeBipka —
iHOMBigyanbHa.

TpeTim, 3aBeplwanbHUM, eTanoMm y dopmy-
BaHHi J1J1K Bu3Ha4yaemo popmyBaHHA (poOHETUY-
HUX, JIEKCUYHUX, FPaMaTUYHMUX aHanITUYHUX
yMiHb. [1na peanisauii uboro etany po3pobneHo
KOMMIEKCcH BiANOBIAHMX 3aBAaHb.

3aBpaHHA Ha (hopMyBaHHSA
pOoHEeTUYHNX YMiHb

3aBoaHHs Ha  BU3HAYEHHA  POHETUYHUX
SBMLL, SIKi NpU3BENnN 40 3MiH Y NaTUHCLKUX CIo-
Bax; Ha MOSACHEHHSA MPUYMHU X BUHUKHEHHS.

3aBpaHHA 2d. Mema: ¢hopmysaHHs yMiHb
8U3Ha4Yamu OOHemuu4Hi sfeuwa y crioeax ma
MPUYUHU X BUHUKHEHHS.

IHcmpykuyisi: [poyumalime napu cnis, eu-
3Hauyme, siKi QQOHEeMUYHI 3MIHU y HUX 8i0byriucH,
MOSICHIMb MPUYUHU YUX 3MIH.

vorsus>versus, capio>accipio, breve<*brevi,
gaudeo<*gavideo, duc<duce, cerno < *crino,
tabula<*tabla, orno<*ornao, ero<*eso, ap-
porto<adporto, accendo<adcendo,
intellego<interlego, dens<*dents.

Tun 3as0aHHS: MOBHe, (POHEeTMYHe, aHani-
TUYHe.

Bud 3aedaHHs: 3aBAaHHA Ha aHania oHe-
TUYHMX SIBULL, Yy BriacHE NaTUHCbKUX CroBax.

Pexxum eukoHaHHsI ma ¢hopma KOHMPOIO:
CTYOEHTN Hes3amnexHo Big Hanpsamy ixXHbOi nig-
FOTOBKM CrovaTky CaMOCTIMHO aHani3yloTb napwu
cniB, BM3Ha4aloTb (POHETUYHI fABuULLA, MOTIM —
dpoHTanbLHa nepesipka.

3aBoaHHs Ha  BU3HAYEHHA  DOHETUYHUX
SBULL, SIKi BigOynucsa B HApOAHi NaTuHi N Narnm
B OCHOBY (hOPMYBaHHS Cy4aCHUX MOB.

3aBpaHHA 3. Mema: ¢hopmysaHHs yMiHb
8U3Ha4amu ¢hoHemuyHi seuwja, siKi eidbynucs e
HapOoOHil namuHi U risieniu 8 0CHO8Y hOPMy8aHHS
cy4acHUX Mos.
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IHcmpykuisi: 1. [poyumaltime napu cnig
(0OHe €080 € 3pa3KOM Kracu4YyHOi fnamuHU, a
iHWe — HapoOHOI NnamuHu), susHa4yme, 5iKi poHe-
MUYHI 3MIHU Yy HUX 8i06Ynucsl, MosiCHIMb MPUYUHU
Uux 3MiH.

2. [obepimb 8i0nogiOHUKU rnodaHux crie y
hpaHuy3bKit, imarnitceKil, icraHCeKil Moeax.
BusHaume, siki poHemuyHi npouecu eidbynucs y
Uux crioeax Ha rpyHmi poMaHCbKUX MO8.

Kn. fortuna Hap. fortona, kn. ubi Hap. ube, kn.
tabula Hap. tablu, kn. excavare Hap. scabare, Kkn.
solidus Hap. soldus; kn. nihil Hap. nil; kn. habeo
Hap. abeo; kn. historia Hap. storia.

Tun 3as0aHHS: MOBHe, (POHETMYHe, aHani-
TUYHE.

Bud 3ae0aHHs: 3aBAaHHS Ha aHani3 dgoHe-
TUYHUX SIBULL, Y CrOBaX NaTUHCBLKOI MOBW, a Ta-
KOX (POHETUYHUX ABUMLL, SKi AN B OCHOBY PO3-
BUTKY POMaHCbKMUX MOB.

Pexum euKkoHaHHs ma ¢bopma KOHMPOIO:
nepLly 4acTuHy BrpaBy BUKOHYIOTb YCi CTYQEHTU
He3anexHo Bif HanpsiMy IXHbOI NiArOTOBKU; BU-
KOHYIOTb CaMOCTIlHO, nepesipka — hpoHTarnbHa;
APYry YacTUHY BMpaBy BUKOHYIOTb NuLe CTyAeH-
TU-pOMaHicTH.

3aBpaHHA 4¢. Mema 1: hopmysaHHS 8MiHb
gu3Ha4Yamu CriflbHi 8UMOKU J1IeKCUKU 2epMaH-
CbKUX MO8 ma JlamuHU Ha OCHO8I (hOHEMUYHO20
aHanisy.

Mema 2: ¢bopmysaHHsI 6MiHb 8u3Ha4Yamu
CriflbHi UMOKU JTEKCUKU POMaHCbKUX MO8 Ha OC-
HO8I lamuHu.

IHecmpykuis: 1. [Npodyumadme napu criie, eu-
3Hauyme, ki QOHemuUYHi 3MIHU y HUX 8i0byrnucH,
0brpyHmytme 2eHemuu4Hy CriopiOHeHicmb J1eK-
CUKU.

BapiaHT 1. Jlat. octo (Bicim) — roT. ahtau,
HiM. acht, aHrn. eight; nat. nox (Hiv) (*nocts), rot.
nahts, Him. Nacht, aHrn. night; nat. nat. hostis
(Bopor), rot. gasts, 4.B. HiM. gast, aHrn. guest,
HiM. Gast; nart. sol (coHue), rot. sunno, sauil, a.
aHrn. sunna, HiMm. Sohne, aHrn. sun, Sol.

BapiaHT 2. J1at. octo — iT. otto, icn. ocho, dp.
huit; nat. os, ossis kicTka, 0s, oris poT, bucca
woka: icrn. hueso, dp. os, iT. 0ss0; iT. bocca, dp.
bouche, icn. boca; dies (geHb) iT. giorno, ¢p. jour,
icn. dia; nat. nox (*nocts), iT. notte, icn. noche,
dp. la nuit.

Tun 3a80aHHs: MOBHE, (POHETUYHE, aHaNITUYHE.

Bud 3aelaHHs: 3aBOaHHSA Ha aHarni3 doHe-
TUYHUX SBULL Y CrOBax, AKi MaloTb CMiNbHY eTu-
MOrOrito.
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Pexum eukoHaHHS ma ¢bopma KOHMPOIO:
BapiaHT 1 BUKOHYIOTb CTYLEHTU-TEPMaHICTU; Ba-
piaHT 2 — pomaHicTu. 3aBoaHHSA BUKOHYIOTb ca-
MOCTINHO, nepeBipka — PpoHTanbHa.

3aBOaHHS Ha (OpMyBaHHS TFOTOBHOCTI [0
aHanisy reHeTUYHOI CnopigHEeHOCTi MOB Ha OCHO-
Bi POHETUYHOro aHani3y i3 3acTocyBaHHsIM MaTe-
piany naTuHu.

3aBpaHHA 5¢. Mema: popmysaHHs 20moe-
Hocmi Qo aHarnisy 2eHemuy4Hoi criopiOHeHocmi
MO8 3 8UKOPUCMAaHHAM famuHu.

IHcmpykuyisi: [Jo nogaHux natuHiamie gobe-
piTb CNiflbHOKOPEHeBi CroBa B Cy4aCcHUX MOBaX,
[OBefiTb IXHI0 reHETUYHY crnopigHeHiICcTb. lNosic-
HiTb OHETUYHI aBuULLA.

BapiaHT 1: go cnis filius cuH, pater (6atbko),
caput (ronosa), oculus (0k0), Vivo (kUTb).

BapiaHt 2: picea sanuHa, nebula TymaH,
caput (ronoea), pes (cTynHs), nasus (Hic), bucca
(woka).

Tun 3as0aHHS: MOBHe, (POHETMYHe, aHani-
TUYHE.

Bud 3ae0aHHS: 3aBAaHHS HA NOLUYK FEHETNY-
HO cnopigHeHMX cniB Ta BCTAHOBIEHHSA (DOHETNY-
HUX SBULL, 9K y HMUX Bigdynuca.

Pexum eukoHaHHsi ma ¢hopma KOHMPOIO:
BapiaHT 1 BUKOHYIOTb CTYAEHTU-POMaHICTU; Bapi-
aHT 2 — repmaHicTn. 3aBgaHHA BUKOHYIOTb CaMo-
CTilHO, NepeBipka — ppoHTarnbHa.

3aBaaHHA ansa popmyBaHHA
rpamMaTUYHUX YMiHb

3aBOoaHHs Ha opMyBaHHA rpamMaTU4HUX
YMiHb, 30aTHOCTi Ta FOTOBHOCTi PO3YMiTU MOBY 5K
cucTemy, BIOMIHHOCTI B rpaMaTUYHUX cUCTeMax
Pi3HMX MOB, 3YMOBIIEHi FOrYHOK CKNagoBoOo
MOBHOI KapTuMHW CBITYy (Ha npuknagi tTemu «3a-
NMEHHMK )

3aBaaHHA 1. Mema: goopmyeaHHs yMiHb 8U-
3Ha4yamu 8iOMIHHOCMI 8 2paMamuyHuUx cucme-
Max pi3HUX MO8, 3YMOG/IEHI f102i4HOK CKiado-
8010 MOBHUX KapmuH ceimy.

IHempykuisi: [lpoyumatime namuHCbKi pe-
YeHHS ma C/I080CMO/YYEHHS] 3 epeKk1adom.
3Halidimb eKa3ieHi 3aliIMEeHHUKU ma eu3Hadme
iXHIO OelKmu4Hy cemaHmuky. 3icmasme Oelk-
MUYHICMb 8 TamuHChbKIl Mo8i 3 delKmUYHICMIO
8 yKpaiHCbKili, 2epMaHCbKUX, POMaHChKUX.

Caesar singulis legionibus legatos praefecit,
ipse a dextro cornu proelium commisit (Caes.).
Ha yoni okpemux nerioHis Llesap noctaBuB nera-
TiB, cam po3no4ar 6Gin 3 npaBoro dnaHry.
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hoc oppidum — ue micto (ge s nepebysato),
hoc libellum — ue kHWXKa (NPO AKY S FOBOPHO, SKY
A TPUMato, MU TPUMAEMO).

istud oppidum — Te micTo (ae mu nepebysa-
ew), istud libellum — Ta kHWXeuka (Npo Ky mu
rOBOPWLL; SIKy MU TPUMAELL, BU TPUMAETE).

lllud oppidum — Te micTo (Oe BiH 3HAXOOUTb-
cs), illud libellum — Ta kHWkKa (WO 8iH (80HU)
Tpumae). lNpuknagm HaBogAaTbCA 3a MigPYyYHU-
kom: 3BoHcbka J1.J1. WoskoBun B.M. JlaTuHCbKa
moBa. — K. : 3HaHHs, 2006 p.

Tun 3aedaHHs: MOBHe, rpamMaTtudHe, aHani-
TUYHE.

Bud 3aedaHHs: 3a80aHHs Ha 8U3Ha4YEeHHSI 8i0-
MIHHOCcmeUd y 2paMamuyHuUx cucmemax pisHuUX
MO8, 3YMOBJ/IEHI I102i4HOK CK1adoB80 MOBHUX
KapmuH ceimy.

Pexxum sukoHaHHS ma ¢ghopma KOHMPOIIk: YCi
CTYOEHTU MNOPIBHIOKTb 3aMMEHHNKOBUI OENKCUC
naTvHU 3 yKpaiHCbKOK MOBOIO, @ NOTIM — KOXEH 3
Ti€l0 MOBOIO, SIKY BiH BUBYaE. 3aBOaHHA BUKOHY-
I0Tb CaMOCTIlHO, NepeBipka — poHTarnbHa.

3aBgaHHs Ha (PopMyBaHHSA YMiHb BU3Ha4aTu
CniflbHi BUTOKM MapagurM CamMoCTiMHUX YacTWH
MOBM B iHOOEBPOMENCBKMX MOBAX, PO3PI3HATU
reHETMYHO CropigHeHi rpamaTuyHi hopmu, Npo-
BOOMTU PeayKUito okpeMux ¢hopM, NOSACHIOBATU
PO3BUTOK rpamaTUYHNX hopM.

3aBpaHHA 2r. Mema: oopmye8aHHS yMiHb 8U-
3HaYamu crifibHi 8UMOKU rapaduem camocmili-
HUX YacmuH Mo8uU 8 iHOoe8porneliCbKUX Mogax 3
BUKOPUCMAaHHSM flamuHU.

IHecmpykuis: [Npoyumalme namuHChKi 3a-
UMeHHUKU ma ixHi ripaiHdoesporielicbKi OCHO8U,
Ha3gimb ocoboei 3aliMEHHUKU 8 Cy4YacHUX Mogax
(eepmaHCbKUX, pOMaHCbKUX), 0brpyHmyume 4u
cripocmydme ix criribHy emumMorsioaito.

ego (caHckp.--aham), nos<i-€.*nos, Vvos
<i-e.*vos, tu<i-e.*twe (two)hic < *hi + ce, qui,
quae, quod < *que/quo.

Tun 3aedaHHs: MOBHe, rpamMaTtudHe, aHani-
TUYHE.

Bud 3aedaHHA: 3aBOaHHA Ha BWU3HAYEHHSA
€TUMOSOrIYHOT CropPigHEHOCTI 3aNMEHHUKIB Y iH-
[0EBPONENCHKMX MOBaX.

Pexum eukoHaHHsI ma ¢bopma KOHMPOIO:
CTYOEHTU-repMaHicTV MOpPIBHIOTE 3aMEHHUKO-
Bi OCHOBM B repMaHCbKMX MOBax, pOMaHiCTn — B
poMaHCbkuX. 3aBAaHHA BUKOHYOTb CaMOCTIlHO,
nepesipka — poHTanbHa.

3aBOaHHs Ha (OpPMYBaHHSA YMiHb, 3O0aTHO-
CTi Ta roTOBHOCTI BM3Ha4aTu rpamatuyHy cro-
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PiOHEHICTb POMAHCLKMX MOB, BMSIMB SlaTUHW Ha
CTaHOBIIEHHA rpamMaTUYHNX NiACUCTEM Cy4acCHUX
POMaHCbKMX MOB, rpamMaTuyHy CropigHEHICTb iH-
DOEBPONENCHKMX MOB.

3aBpaaHHA 3r. Mema: coopmyeaHHs yMiHb 8U-
3Ha4amu criifisHe 8 pO38UMKO8I MOBHUX S8Ul Y
CriopiOHeHUX Moeax.

IHecmpykuisa: Hazeimb 03Ha4YeHi ma HeO3HaYeHi
apmuKrii 8 pOMaHCbKUX / 2epMaHChbKUX Moaax. [lo-
MipKytme, Yu Marome 80HU CriflbHYy emuMOrIoaito 3
3alMeHHUKaMUu ma YuclisHUKOM «0OUH». Yum ymo-
mueoegaHi NPUYUHU PO38UMKY apmukriie came eid
uux 3aliMeHHUKie ma JucriieHuUKka?

Tun 3a80aHHS: MOBHE, rpamaTuyHe, aHaniTny-
He.

Bud 3ael0aHHs: 3aBOaHHA Ha BU3HAYEHHS
€TUMOSIOriYHOI CNOPIAHEHOCTI B PO3BUTKOBI MOB-
HUX ABULL B iIHAOEBPONENCHKMX MOBaX.

Pexum eukoHaHHS ma ¢hopma KOHMPOIO:
CTYOEHTU-repMaHiCTU MOPIBHIOKTbL 3aUMEHHUKN
Ta apTUKIi B repMaHCbLKNMX MOBaX, POMaHIiCTN — B
pPOMaHCbKuX. 3aBAaHHS BUKOHYKOTb CaMOCTIlHO,
nepesipka — opoHTarnbHa.

3aBoaHHs Ha hOpMyBaHHSI YMiHb Ta 30aTHO-
CTi posnizHaBaTu, aHanidyBaTu rpaMmaTtuyHi siBU-
LLa MOBW; OBrpyHTOBYBAaTU NPUYUHN BUHUKHEHHS
rpamaTu4HnX gesialin.

3aBpaHHA 4r. Mema: ¢hopmysaHHS yMiHb
06rpyHmosysamu rnpu4uHU 8UHUKHEHHS 2pama-
muyHux odesiauid.

IHcmpykuyis: [eski 3alMeHHUKU 8 flamuH-
CbKili MO8i Matomb rnaparnenbHi ¢popmu, 8i0Xu-
JNileHHs 8id 3sudyatiHOI napaduamu: Acc. 8id ego:
me, med, meme, 6i0 tu: te, ted; Abl. gid ego me,
med, gid tu: te, ted, Acc. 8i0 se: se, sed (sesed),
Abl. gi0 se: se, sed (sesed), Abl. 6id hic: hoc
(hoce).

lMomipkytime, 4um Moxe 6ymu 3ymoerieHa
maka eapiamugHicmb gbOpM.

Tun 3aedaHHs: MOBHe, rpamaTudHe, aHani-
TUYHE.

Bud 3ael0aHHs: 3aBOaHHA Ha BU3HAYEHHS
NpUYMH MOBHUX AeBiauii, 3yMOBEHUX aHanori-
€10 Ta POHETUYHUMM NpOLIECaAMMN.

Pexum eukoHaHHS ma ¢hopma KOHMPOIO:
3aBOaHHs BMKOHYHOTb CaMOCTIHO, nepeBipka —
dpoHTanbHa.

3aBpaHHA Ha ¢(hopMyBaHHSA
NeKCUYHUX YMiHb
3aBOaHHs Ha PopMyBaHHSA YMiHb Ta 34aT-
HOCTi PO3yMITU BIOMIHHOCTI B CeMaHTuUi cniB,
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3yMOBIIEHi Cneumpikod MOBHOI KapTWUHU CBITY
PUMIISIH; BCTAHOBMNIOBATN AEHOTATMBHE Ta KOHO-
TaTVBHE 3HA4YeHHs CroBa.

3aBgaHHA 1n. Meta: cdopmyBaty yMiHHSA
BCTaAHOBIOBATY BiAMIHHOCTI B MOBHUX KapTUHaXx
CBITY HOCIIB Pi3HUX MOB.

IHecmpykuia: [Mpoyumaltme nodaHi criosa
ma Cr1080CrOMyYEeHHST Ha MO3Ha4YeHHsI POKY ma
nip poky. BusHaume acoujiamueHi psdu, siKi eu-
Krukanu 8 0asHix pUMIIsiH PiK ma ropu pokKy. Ska
KynbmypHa iHebopmauiss 3aknadHa 8 MoOHAmMms
ver sacrum cesiljeHHa eecHa? SKux nepeHoCHUX
3HayeHb Habysaromb rodaHi crioga?

Mustum, i n, hiems, hiemis f, autumnus, T m;
ver, veris n; aestas, atis f;

Annus, T m pik; nopa poky: formosissimus
annus, tener annus BecHa; pomifer annus OCiHb;
hibernus annus 3uma; sexta hieme Ha wocTomy
poui xuTTH; septem agere autumnos npoeBoanTH
CbOMUMI pIK;

Fretum, i n BecHa; novitas anni paHHA Bec-
Ha; ver sacrum CBsiLleHHa BEeCHa; messis,
is f xxHuBa, niTo; frigus, oris n 3uma, hibernum,
i n, brdma, ae f.

Tun 3a80aHHS; MOBHE, NEKCUYHe, aHaniTu4He.

Bu0 3as80aHHSA: 3aBOaHHSA Ha BU3HAYEHHS Big-
MIHHOCTEN Y CeMaHTULi CriB, 3yMOBEHUX Cre-
LUNAIKOKO MOBHOI KapTUHU CBITY.

Pexum euKkoHaHHSI ma ¢hopma KOHMPOI0!
3aBOaHHsS BUKOHYIOTb CaMOCTIMHO, nepeBipka —
poHTanbHa.

3aBOaHHs Ha (PbopMyBaHHA YMiHb Ta 34aTHO-
CTi BM3Ha4aTW ChifbHi BUTOKN NEKCUYHUX OAU-
HWLb; PO3PI3HATU reHETUYHO CNOpPIgHEHY NeKkcu-
Ky Ta HabyTy BHacnigok MiKMOBHMWX KOHTaKTIB;
YMiHHS1 OBI'pYHTOBYBATU CiflbHi FEHETUYHI KOPEHI
NEKCUYHUX OOQNHULb.

3aBagaHHA 2n. Meta: copmyBaTn yMiHHS
BM3Ha4yaTW CNiflbHi BUTOKN NIEKCUYHUX OAUHWULIb
NaTUHCbKOI MOBM Ta Cy4acCHUX €BPOMNENCbKUX
MOB.

IHempykuisi: [NopisHsatime JucnieHUKU ra-
MUHCbKOI MO8U ma 2epMaHCbKUX | pOMaHCbKUX.
ObrpyHmytlime ixHK 2eHemuyYHy CriopiOHeHiCmb.
BusHaume ixHi npaiHdoespornelicbki OCHO8U, a
makox ¢hoHemuyHi 3mMiHU 8i06yrnucs y criogax Ha
rPyHMi KOXHOI' 3 MO8.

Jlam. AHen. Him. @p. Icn. Imarn.
unus One Eins Un Uno Uno
duo two zwei deux dos due
tres three drei trois tres tre
quattuor four vier quatre cuatro quattro
quinque five flnf cinqg cinco cinque
sex Six sechs Six seis sei
septem seven sieben sept siete sette
octo eight acht huit ocho otto
novem nine neun neuf nueve nove
decem ten zehn dix diez dieci.

Tun 3a80aHHsI; MOBHE, NEKCUYHE, aHaniTU4He.

Bud 3ae0aHHs: 3aBOaHHA Ha BUW3HAYEHHS
€TMMOrOriYHOT CNOPIAHEHOCTI YNCIIBHUKIB y Na-
TUHCBKi MOBI Ta Cy4aCHUX EBPOMNENCHKNUX MOBaX.

Pexum eukoHaHHA ma ¢hopma KOHMPOJIO:
3aBOaHHs BUKOHYHTb CaMOCTINHO, epmaHicTu
3iCTaBNATb YUCNIBHUKA NTATUHU 3 repMaHCbKn-
MW MOBaMu, POMaHICTU — 3 POMaHCLKUMU; nepe-
Bipka — ppoHTanbHa.

3aBaaHHA Ha OPMYBaHHS YMiHb Ta 30aTHOCTI
BM3HA4YaTN N OBrpyHTOBYBATU CEMAHTUYHI MpoLe-
CW, SIKMX 3a3Haro CroBo; YMOTMBOBYBAaTK MOrO Ce-
MaHTUKY.

3aBpaHHA 3n. Meta: copmyBatu yMmiHHSA
pO3yMiTK Ta BMOTUBOBYBATU J1OMiKY PO3BUTKY Ce-
MaHTUYHOTO NONA CoBa.

IHecmpykuisa: lNMpodyumadlme feKCUYHi 3Ha4YeH-
HS criosa, sIKUX 80HO Habysa€ 8 pi3HUX KOHMEK-
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cmax. O6rpyHmytme, criekmp cemMaHmu4yHuUX
3HavyeHb. HYu € cemu, HeymomueosaHi deHoma-
MUBHUM 3HA4YEHHSIM «8axKully. 5Ki pi3Hosudu
mMemacghbopu npoinocmposaHi Ha npuknadi ce-
MaHmMu4Ho20 diara3oHy crioea?

Gravis, @ — BaXKWUin, BENMKOBAroBuI: gravis
ONUS BaXKWUN BaHTaX; BaXXKOO3OpOeEHWN (gravis
miles BaXxko 030POEHMI BOIH); BAXKKO HABaHTaXe-
HWI (gravis navis Ba)KkO HaBaHTaXXeHe Cy[HO); Be-
NNKWIA, YACNEHHMIA (gravis grex — Benuvka 3rpasi),
BariTHa (gravis fe mina BariTHa >iHka); 3amy4ye-
HUIN, ocnabnexun (morbo gravis ocnabnHum xBo-
poboto); HesgopoBun, WKignMeu (caelum grave
He3qopoBWA  KnimMaT); HemnerkotpaBHui  (cibus
gravis — Baxka ia); HenpuMeMHuI, noraHum (odor
gravis — HEenpueMHU 3anax); HU3bKWUK, TYCTUM,
rMyxur (Sonus, VOX gravis HU3bKWUIA roroc); He-
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NPUEMHUI; HAOOKYYNMBUI, HECTEPNHUIA (accolae
graves HafloKyunuBi cycigu); cepmosHuin, Hebes-
nevyHun, Baxkum (morbus gravis — TsXKa XBO-
poba); cysopun (hiems gravis — cyBopa 3uma);
rpisHui (victor gravis rpisHui nepemoxeLb); cne-
KOTHUR, nanto4vmm (aestas gravis — cnekoTHe niTo);
goporun (pretium grave — BMCOKa UiHA); LiHHUA
(supellex gravis — UiHHE Ha4YMHHSA); BaXXNMBUW,
3Ha4yHUN (res gravis — BaxnvBa crpasa); nigHece-
HUA, YPOUUCTUIA, BENUYHMA (carmen grave eniy-
Ha noema); 0OKa30BUN, CUNbHWUIA, NEPEKOHINBUIA
(oratio gravis nepekoHnMBa NpomoBa).

Tun 3a80aHHS; MOBHE, NEKCUYHe, aHaniTU4He.

Bud 3ae0aHHS: 3aBAaHHA Ha BU3HAYEHHSA ce-
MaHTMYHOIO MOMs CfoBa, BCTAHOBIEHHS Pi3HO-
BuaiB metadopusauii Ta norikn metagoopuyHoOl
HOMiHaLll.

Pexum eukoHaHHS ma ¢bopma KOHMPOIO:
3aBOaHHs BUKOHYIOTb CaMOCTIHO; MepeBipka —
dpoHTarnbHa.

3aBgaHHs Ha )opMyBaHHSA 34aTHOCTI Ta ro-
TOBHOCTI 3aCTOCOBYBATW 3HAHHSA NEKCUKN NaTuH-
CbKOT MOBW Mifg, Yac AOCNIIKEHHSI NeKCUYHUX Nia-
CUCTEM CyYaCHUX MOB.

3aBpaHHA 4n. Mema: ¢popmysaHHS yMiHb
docnidxKysamu J1IeKCUYHI Mpouecu 8 cy4acHuUx
mMogax 8 OiaxpOHii.

IHcmpykuisi: BcmaHo8imb 2eHemu4Hy crio-
pidHeHicmb cnig. ObrpyHmytime npuyYyuHU 8a-
piamugHocmi fieKkceM Ha ro3HavyeHHs1 0OHO20 U
mozao X MOHSAMMS 8 PI3HUX MO8ax; a MaKOX Ha-
6ymms pi3HUX 3Ha4YeHb emuMOrsiO2iYHO Criopio-
HEeHUMU fiekcemamul.

Ykp. Hebo, icn. el cielo, le ciel, il cielo; icn.
nube, dp. nuage, itan. nuvola, Him. Nebel.

YKp. pyauin, poc. pbbkui; nat. ruber, rufus,;
aHm. red, rufous, ginger, Him. rot, rostrot, Ingwer,
iTan. rosso YepBOHUM i rOSSO pyaun, icn. rojo, dop.
rouge, roux, le gingembre (Big rp. zingiber, iméup).

Tun 3a80aHHS; MOBHE, NEKCUYHe, aHaniTu4He.

Bud 3ae0aHHS: 3aBAaHHA Ha LOCHIOKEHHS
PO3BUTKY CEMAHTUYHOI BapiaTUBHOCTI €TUMOIO-
rYHO CnopigHeHuX cni..

Pexum eukoHaHHSI ma ¢hopma KOHMPOII0:
3aBOaHHsS BMKOHYIOTb CaMOCTIMHO; nepeBipka —
dopoHTanbHa.

Mogamo ys3aranbHeHy Tabnuuio cuctemu
BMpaB i 3aBOaHb ANa (popMyBaHHA NaTUHCBKO-
MOBHOT JTIHIBICTUYMHOT KOMMNETEHTHOCTI.

Tabnuus 1

CucTtema BnpaB i 3aBgaHb gna popmyBaHHsA JIJK

CucTtema BnpaB i 3aBgaHb ana opmyBaHHA JIJTK

Miacucrema hoHeTUYHMX
BNnpas i 3aBAaHb

Mipcucrema rpamaTtM4yHMX Bnpas
i 3aBOaHb

Miacucrtema nekcu4HMx Bnpas. i
3aBOaHb

v

v

v

PeuentnBHi BNnpaBun Ha dop-
MyBaHHSI HaBUYOK MpaBuIib-
HOro 03BYYEHHS NATUHCLKMX
cniB, CIOBOCMOMYY€Hb, pe-
YeHb; HaBUYOK MPaBUITbHOIO
HaronoLUEHHS.

PeuenTtuBHi Bnpasun Ha popmyBaH-
HA HaBWMYOK pO3Mi3HaBaHHs Ta ce-
MaHTM3auii rpamaTnyHnx opm Ta
KOHCTPYKLiN.

PeuenTtusHi BNpasu Ha bopMyBaH-
HS HaBMYOK pO3Mi3HaBaHHS Ta ce-
MaHTMU3aLjil IEKCUYHUX OOMHULb —
Ha piBHi CNoBa, CroBOCMNOMNyYeHHS,
PEYEHHS], TEKCTY.

v

v

v

3aBgaHHA Ha BU3HAYEHHS
OHETUYHNX ABUILL, AKi Npu-
3BeNu 4O 3MiH Y NTaTUHCBbKMX
CNoBax; Ha NOACHIOBaTH Npu-
YMHW X BUHUKHEHHS.

3aBaaHHs Ha (hopMyBaHHA rpama-
TUYHUX YMiHb, 30aTHOCTi Ta FOTOBHO-
CTi pO3yMiTV MOBY $IK CUCTEMY, Bif-
MIHHOCTI B rpamMaTu4HuX cucTtemax
Pi3HMX MOB, 3yMOBIEHI JOrYHO0
CKIaJJ0BOK0 MOBHOI KapTUHWM CBITY.

3aBoaHHa Ha OpMYyBaHHS YMiHb
Ta 34aTHOCTI PO3YMITW BIAMIHHOCTI B
CemMaHTUUi criB, 3yMOBIEHI crneuu-
(iKOK0 MOBHOI KapTUHW CBITY pUM-
NsiH; BCTAHOBMOBaTW LeHOTaTuBHE
Ta KOHOTaTMBHE 3HAYEHHS CroBa.

v

v

v

3aBoaHHA Ha BU3HAYEHHSs
(OHETUYHNX ABULL, SIKi Bia-
Oynucsa B HapodHin naTuHi 1
narnmM B OCHoBYy hopMyBaH-
HS1 Cy4acCHUX MOB.

3aBdaHHA Ha (OPMYyBaHHSI YMiHb
BM3Ha4yaTu ChinbHi BUTOKM napa-
OUIM CaMOCTIMHUX YaCcTUH MOBU B
iHOOEBPOMNENCBKMX MOBaX, PoO3pis-
HATU reHeTUYHO CropigHeHi rpama-
TUYHI POopMU, MPOBOANTU peayKLito
oKkpeMmnx ¢opMm, MOSACHIOBATU pPO3-
BUTOK rpamaTuyHnX hopm.

3aBAaHHA Ha POPMYBaHHSA YMiHb
Ta 30aTHOCTI BM3Ha4aTW CHinbHi
BUTOKM TEKCUMYHMX OAMHULbB; pO3-
Pi3HATM TFEHETUYHO  ChopigHEeHy
NEKCUKy Ta HabyTy BHaCMigOK MiX-
MOBHMX KOHTAKTIB; YMiHHS 0Br'pyH-
TOBYBaTW CMiflbHi FTEHETUYHI KOPEHI
NEKCUYHMX OOMHULb.
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lMpodoexeHHsi mabrn. 1

Mipcucrema hoHeTUUHMX
Bnpas i 3aBAaHb

Miacucrema rpamaTUyHmMX
Bnpas i 3aBAaHb

Mipcucrema nekCMYHMX BNpaB. i
3aBAaHb

v

v

v

3aBOoaHHA Ha OpMYyBaHHS
YMiHb BU3Ha4aTu CrinbHi BK-
TOKW FEKCUKU TrepMaHCbKUX
MOB Ta NaTHU Ha OCHOBI (po-
HETUYHOro aHanisy; CninbHi
BUTOKWN NEKCUKN POMaHCBKNX
MOB Ha OCHOBI NTaTUHMU.

3aBgaHHA Ha POPMYBaHHSA YMiHb,
30aTHOCTI Ta rOTOBHOCTI BW3Ha-
yaTu rpamMaTuyHy CropigHeHiCTb
POMaHCbKMX MOB, BMAVB naTuHU
Ha CTaHOBMEHHS rpamMaTU4HUX
NigCUCTEM Cy4YaCHUX POMAHCBLKNX
MOB, rpamMaTtu4Hy CrnopigHEHICTb
iHOOEBPONENCHKUX MOB; 30aTHICTb
Ta T[OTOBHICTb BMKOPUCTOBYBATU
3HaHHA rpaMatuknM  NaTUHCLKOT
MOBW Mif, Yac OOCHiIKEHHS rpama-
TUYHMX NIOCUCTEM CyYaCHMX MOB.

3aBaaHHA Ha POpPMYyBaHHSA YMiHb Ta
30aTHOCTI BU3HA4aTu i obrpyHTOBY-
BaTW CEMaHTUYHI NpOLECH, SKNX 3a-
3Hano Croso; yMOTVBOBYBAaTU NOro
CEeMaHTHUKY.

v

v

v

3aBOoaHHA Ha OpMYyBaHHs
rOTOBHOCTI A0 aHanisdy reHe-
TUYHOI CcrnopigHeHocTi MoB
Ha OCHOBI (OOHETUYHOrO aHa-
nisy i3 3acCToCcyBaHHSM mMaTe-

3aBOaHHA Ha bopMyBaHHSA yMiHb
Ta 30aTHOCTI po3nisHaBaTu, aHani-
3yBaTW rpaMaTuyHi SBULLEA MOBMW;
0OrpyHTOBYBaTM MPUYUHU BUHMK-
HEeHHS rpaMaTUYHUX aesiauin.

3aBoaHHA Ha opMyBaHHS 34aT-
HOCTi Ta roTOBHOCTI 3aCTOCOBYBaTu
3HaAHHS NEKCUKN NTaTUHCbKOI MOBM
nig 4ac [JocnigXeHHA NEeKCUYHUX
NiACUCTEM Cy4aCHUX MOB.

piany natuHu.

BucHoBku. Omxe, ornag Haykosoi niTepa-
Typu 3 npobnemu, WO posrnsganacs y crarTi,
O03BOMMNB KPUTUYHO OCMWCIIUTU OCHOBHI NigXo-
AW, 3anponoHOoBaHi NiHreognagaktamu, oo dop-
MYyBaHHS MiHIBICTUYHOI KOMMETEHTHOCTI. 3a3Ha-
UYMBLUM HeaKTyarnbHICTb KOHLUEeNUil iHTerpyBaHHs
NIHrBICTUYHOT KOMNETEHTHOCTI Y KOMYHIKaTUBHY B
KOHTEKCTi HaBYaHHSA NaTUHWU, aBTOPU BU3HAYUNU
3MiCT Ta obrpyHTyBanu noetanHictb (OpmMyBaH-
HA MiHMBICTUYHOT NATUHCBKOMOBHOI KOMMETEHT-
HOCTIi 3 MO3MLIN HaBYanNbHOI AOLINBHOCTI. 3anpo-
MOHOBAHO TpueTanHy MeToauKy (POpMyBaHHSA
3a3HaveHOi KOMMEeTeHTHocCTi: | eTan — dopmy-
BaHHA OeKnapaTuBHMX Ta NPOUedYpPHUX 3HaHb;
Il eTan — popMyBaHHA (POHETUYHUX, rpamMaTny-
HUX, NEKCUYHMX HaBu4ok; Il eTan — popmyBaHHSA
POHETUYHUX, JEKCUYHUX, FpaMaTU4HUX aHani-
TUYHMX YMiHb. Po3pobneHo cuctemy Bnpas i 3a-
BAaHb AN popMyBaHHA y ManbyTHiX dinonoris
NaTUHCLKOMOBHOI MiHMBICTUYHOT KOMMNETEHTHOCTI
Ha 3acagax iHTerpaTUBHO-OMGEPEHLINOBAHOMO
nigaxody, sika OXonme Tpu nigcuctemmn — poHe-
TUYHI BNpaBu Ta 3aBAaHHS, rpamMaTuyHi Bnpasu
Ta 3aBOaHHs, NEKCUYHI BNpaBW Ta 3aBAaHHS.
KoxxHa 3 nmigcuctem CKnagaetbCsl 3 KOMIMIEKCIB
BNpaB Ha OPMYyBaHHA BiAMNOBIAHUX HaBUYOK
Ta KOMMMEKCIB 3aBAaHb, CNPsIMOBaHUX Ha dop-
MyBaHHSI YMiHb, SKi nepeabavaloTb BUPILLEHHS
NiHrBICTUYHMX 3aBAaHb, NOB’SA3aHMX 3 aHari3om
MOBHOIo martepiany, LWMASXOM iHTerpyBaHHsA na-
TVHMW 3 HaBYanbHUMK aucumniiHamu gaxy.
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THE SYSTEM OF EXERCISES AND TASKS TO BUILD
THE LINGUISTIC COMPETENCE IN LATIN

Viacheslav Shovkovyi (Ukraine)
Tamara Kavytska (Ukraine)
Tetiana Shovkova (Ukraine)

Abstract

Systematization of educational material in the form of exercises and tasks has been a relevant problem for learning any
language, including a classical one. Exercises and tasks — the application of which in the educational process requires an
appropriate sequencing and phasing — are given a significant role in building Latin linguistic competence (LLC) of Philology
majors. Theoretically, however, the problem is underresearched in the Ukrainian context; the available research that gives in-
sight into building of LLC focuses on modern languages and thus tends to integrate linguistic competence with communicative
competence, which has no relevance to teaching Latin.

Hence, the goal of this article is to outline the theoretical prerequisites and develop a scientifically sound system of exer-
cises and tasks to build the LLK in Philology majors. The methodology of the research relies on critical analysis and synthesis
of theoretical sources with further application of basic concepts in the process of designing the system of exercises and tasks.

The review of literature on the problem under discussion has enabled the authors to conceptualise the content and build-
ing of the LLC from the standpoint of educational expediency. The three-phase model of building the specified competence is
offered: Phase 1 — building of declarative and procedural knowledge; Phase 2 — building of phonetic, grammatical, and lexical
skills; Phase 3 — development of phonetic, lexical, grammatical, and analytical abilities. The system of exercises and tasks
involves three subsystems — phonetic exercises and tasks, grammatical exercises and tasks, lexical exercises and tasks. Each
subsystem contains both the exercises to build relevant skills and the tasks aimed at enhancing analytical skills and critical
thinking, which relate to the analysis of language material by integrating Latin with other disciplines the students major in.

Keywords: Latin linguistic competence, phases of building the competence, the system of exercises and tasks, Philology
majors.
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HIHA BOEBO/IHA (m. Mapiynons)

®OPMYBAHHSA MDKKYJNIbTYPHOI KOMMETEHTHOCTI MAMBYTHIX NEPEKIAQAYIB Y
HIMELbKIA AK OPYTIA MOBI B KOHTEKCTI NJTIOPUNIHIBANIbHOI OCBITU

Y cmammi aHanisyrombscs cyyacHi egponelicbki OOKyMeHmMu 3 MOBHOI OC8imu, y IKUX KOMyHiKamugeHa Komrie-
MeHMHICMb 8U3Ha4YaembCsl Yepes ii HepO3pUBHUL 38’130K 3 MITFOPUSTIH28a/IbHOK Ma MIIFOPUKYIIbIMYPHOK KOMIIe-
meHmHocmsmu. 3 oensidy Ha Hosi suMoau 00 807100iHHS IHO3EMHUMU MO8aMU HayKosui ece binbwe ysaau rpu-
Oinsiromb «Cr1ie8UBYEHHIO OeKirnbKoOX Mo8 ma Kyrbmyp» (mepmiH C.I. Tep-MiHacoeoi), a came niHeeoOudakmuuy,i
Opyeoi iHo3eMHOIi Mosu. Himeybka ece yacmiwe sug4yaemscs sk Opyaa, moMy cmammsi Micmuma 021510 meope-
mu4yHo20 ma Memodu4yHo20 B0POOKY 30ebinbWo20 HIMeUbKUX, @ MakKoX 8iMYU3HSHUX HayKosUis, SIKi aug4yaromb
ocobrniueocmi onaHyeaHHs HiMeUbKOI ricrsi aHeniticbKoi. HagedeHi Memodu ¢hopmMy8aHHS MiXKKYIbMypHOI KoMie-
MeHMHOCMI, YMOYHEHI Uifli MiXKKY/IbmypHO20 Hag4yaHHSI MalbymHix nepeknadadie, ornucaHi rnpuknadu posibosux
cumyauit, sKi sUKopucmosytombcs y 8uknadaubkKil npakmuyi asmopa.

Knroyoesi cnioea: nnopuniHeguaMm ma rniaopuKynbmypanusM, Himeubka sik Opyea iHo3eMHa Mo8a, MiXKYIb-

mypHe Hag4yaHHs1 MalbymHix nepeknadadis.

NocTtaHoBKa npobrneMu Ta akTyanbHICTb
pocnimpkeHHs. CborogeHHs Bumarae Big 6yab-
AKOI NMOAWHU 3HAHHS OAHOI 4YM [BOX iHO3EMHMX
moB (IM), Wo Moxe 3HaA4YHO AOMOMOITW YCriw-
HiM iHTerpauii ocobn 0O MiKHApPO4HOI cniBnpa-
Ui y cdepax eKOHOMIYHOI AisnbHOCTI Ta BGisHecy,
KynbTypW, HaBYaHHS Ta AOCMIOHWUBLKOI OisiNbHO-
cTi. lNMporonoLweHHs NAPUNIHIBU3MY OCHOBHUM
NPUHLUMMIOM, Ha KoMy 6a3yeTbCsi MOBHa OCBITa Ha
€BPOMNENCHKOMY MPOCTOPI, BigOynock Ha noyartky
2000-x pokiB. 3Ha4YeHHs1 Kypcy Ha NitopUniHIBM3M
Ta MynbTUKYNLTYPanMaMm LWBWAKO 3pOCTa€ B YMO-
Bax OypxnmBoi rnobanisauii y npoueci CTpiMKoi
rno6anisadii, OTpMMy€e OHOBMEHE 3BYYaHHS.

Y camoMy LUMPOKOMY CEeHCi NNHOPUMiHIBU3M
PO3YMIETLCA AK 30aTHICTb NOANHU BUKOPUCTOBY-
BaTW AekKinbka iHo3eMHux moB (IM) Ha pi3HuX piB-
HAX BOMOAIHHA HUMW Ta ANS 34IMCHEHHS Pi3HUX
BUAIB OiIANbHOCTI B 3anexHocTi Big noTpeb. Kinb-
KicTb MOB yTOuHIOETECHA Pagoto €Bponu K «aBi
iHo3eMHi Ta pigHa» (White Paper on Education
and Training, 1995, untyeTtbcs 3a Beacco, 2007),
a aHrnincbka NPOoAOBXYE NianpyBaTn B Nepertiky
MOB, LLUO HaW4yacTille BMBYalOTbLCA €BPONENLs-
MU [pY TOMY, WO iHLWWi «OCHOBHI» €BPOMNENCHKI
MOBW — dopaHLy3bKa, HiMeLbKa, icnaHcbka Ta iTa-
niricbKa — 3HA4YHO BiOCTalOTb Bif HET 3a KinbKicTio
TUX, XT0 ix BuB4ae (Recommendation 1383, 1998,
unTyetbca 3a Beacco 2007). lMniopuniHrsnsm
TAKOX PO3YMIETBCA i AK 30ifbLUEHHS KiNbKOCTI
MOB, LUO BUKOPUCTOBYIOTbLCA €BpONenuamMn ans
MikHapogHoro cninkyBaHHsi (Breidbach, 2003).
Y couianbHOMY acnekTi NpUIiHrBN3M, Taknm
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YMHOM, CTOCYETbLCHA BMKOPUCTaHHS Garatbox |M
npeacTtaBHYKaMU Pi3HUX Hapogis 3 METOK pe-
anisauii mixkynstypHoi (MK) cnisnpaui. IHamBi-
AyanbHUM NApUNiHBn3M abo GaraToMOBHICTb
O3Hayae BOMnoAiHHA NeBHOW NOAUHOK BinbLL HiX
ogHieto IM, LWo nigBuLLye LWaHcK NogMHn Ha npa-
LeBrawTyBaHHA Ta y4acTb Y CouianibHOMY XUTTi
MiDXHapOAHOro CycnifibCTBa.

BbaratomoBHa ntoguHa (MynsTU/NITOPUAIHTB)
Ma€e AOoCTyn 0o GaraTbox KynbTyp, OCKinbku 6e3-
nepevyHnM € TOW akT, WO MOBa Ta KynbTypa
HeBigainbHI ogHa Big oaHol. 3Biacu, 34iCHEH-
HS1 KOMYHiKaUil pi3HUMM MOBamu O3Ha4yae Hana-
LUTYBAHHS YYaCHMKIB CNIfIKyBaHHSA OO0 KynbTypu
CMiBPO3MOBHUMKIB Ta BUKOPUCTAHHS 3acobiB Ko-
MyHikauii — BepbanbHMX Ta HeBepbanbHUX —
y BiQNOBIAHOCTI A0 NpasuIl KynsTypu, MPUNAHAT-
HOI Y MiXXKYNBTYPHOMY CMiNKyBaHHI; iHLLUMMM Co-
BaMu, 3aranbHOI KyNnbTypu Ta KynbTypHO-06yMOB-
NeHOoi MOBMNEHHEBOI MOBEAiHKA. TakuM YMHOM,
HeobXiAHICTb CNifkyBaHHS MiX NpeacTaBHUKaMu
PI3HUX KyNbTyp MiABULLYE POnb MDKKY/1bMYpPHOI
KomyHikamueHoi komnemeHmHocmi (MKK), pos-
BMHEHOI y KOXHOro 3 MK yyacHUKiB KOHTaKTY.

ABTOpPU OHOBMNEHUX 3aranbHOEBPONENCHKUX
pekoMeHaauin 3 mosHoi ocsith (3€EP) (Common
European Framework of Reference, 2018) npu-
Ainunu nepwoyeprosy ysary noHaTTio MKK. Y
3€EP (2018) Baxnueictb MKK 6asyeTbcst Ha no-
€0HaHHI NNoPIKYNbTYPHOT Ta NIIPUAIHIBaNbHOI
KOMMNETEHTHOCTEN, WO nepegbayae «3aiOHICTb
JNIOOMHN BUKOPUCTOBYBATK NIIOPAniCTUYHI MOBHI
Ta KynbTYpHi pecypcu Ans Toro, wob 3aa0Bosb-
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HATU NoTpebun KOMyHiKaUil Ta iHTepakuii i3 npea-
CTaBHMKaAMM iHWNX KpaiH, @ TaKOX i MOCTIKHO
3baravyBatu Ui pecypcn» (Beacco et al., 2016,
p. 10) Y 3€EP (CEFR, 2018) Bu3Ha4eHi geckpun-
TOpU MOEOHaHUX MNMIOPUKYIBTYPHOI Ta Mnopu-
NiHreanbHOT KOMMETEHLA WOoA0 KOXHOro pPiBHS
OBOSIOAIHHS MOBOI, MPOMOHYTBCA YUCIIEHHI
NpuUKNagM HaevanbHUX Mporpam, siKi yMOXIMUB-
NIOKTb POPMYBAHHS LIMX KOMMNETEHLiN.

Ak i nonepegHin gokymeHt (3€P, 2001), wo
MaB BEeiMYe3Hu BNIMB Ha 3MICT Ta MpUAOMU
HaB4YaHHA Ta ouiHoBaHHA |IM, oHoBneHa pe-
pakuia 3EP notpebye geTtanbHOro BMBYEHHS, a
niHreodifakTuka Mae 3asHatu CyTTeBUX 3MiH. Lli
3MiHW, Ha aymky I HornHepa (Neuner, 2014), €
HEeOOXiOHUMM 3 TOYKM 30pYy ypaxyBaHHS TaKmx
XapaKTEPUCTUK PI3HUX TPyn TUX, XTO BYUTHCHA
chinkyBaTucsl, aK: iX nonepeaHi 3HaHHA CBIiTY Ta
IM, nparmatunyHi notTpebu y cninkyBaHHi, none-
penHi oocBig BMBYEHHS ogHiei abo kinbkox IM
Ta MOXIUBICTb CMpaTUCS Ha HbOro. BiaTak, 30-
CEpPEmXYUNCh Ha BIacTMBOCTSAX Ta noTpebax
TUX, XTO HABYaAETLCS, METOAMKA HaBYaHHA OpY-
roi, TpeTboi Ta HacTynHMx IM noBMHHA 3a3HaTH
YTOYHEHHS Uinen HaBY4aHHA MOBMEHHEBUX YMiHb
Ta cTBoptoBaTh Binbll edpekTUBHI cTpaTerii ona-
HYBaHHSA MOBO}O.

MeTa uiei cTtaTTi — 3pobuTy ornsaa TeopeTuy-
HUX 3acag Ta meToaukm po3suTky MKK mandyT-
HiX nepeknagadie, SKi BUBY4aKOTb HiMeLbKy nicns
aHIMINCbKOI, a TaKoX 3anponoHyBaTu BnacHe Ga-
yeHHa meToadiB MK HaB4YaHHS, AKi JOBENW CBOLO
€(EeKTUBHICTb B YKPAIHCbKOMY KOHTEKCTI.

MeTtonom gocnigXeHHsA, BUXOOsa4M i3 METH,
06paHO KPUTUYHWUIA aHani3 Ta y3aranbHEHHS Teo-
PETUYHUX DKepen, a TaKoX BNacHOro 4opobky 3
MeToankn po3sntky MKK.

Ornag cyyYacHux pocnimkeHb. 3anposa-
keHHs1 noHATTa MKK go iHWOMOBHOI OCBITU
npunano Ha mexy cToniTe, konu 1990-Ti pokn Ga-
YU HAPOOKEHHS YncneHHux mogenen MKK (M.
Byram & Zarate, D. Lussier). Ha noyatky CK 6ymy
iHWoMoBHa ocgiTa 3 no3uuin CK nigxoay posrmns-
Janacb sik 3aCBO€HHS iHauBigom CK 3HaHb, npu
TOMY, WO Uen iHAMBIL 3HaXOAMBCS Mo3a BUBYE-
HOK KyrfbTYpO0, @ 3HaHHS nepefasanucsa iHau-
BiJOBi, B OCHOBHOMY, BYMTENEM/BUKNAgAYEM.
BignosiaHo oo mogeni MKK, ctBopeHoi M. ban-
pamom i K. 3apate y 1997 poui MKK Bkntovae
«3HAHHSA/3HaHHST 4YOroCb», «YMiHHS abo 3HaHHS
SK OiSTU», «UIHHOCTI» Ta «noeAdiHka» (M. Byram
& G. Zarate, 1994), a TakoXX OOOaHUN MisHilwe
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KOMMOHEHT «3HaHHS SIK KyNnbTypHa 00i3HAHICTbY,
AKUN BBaXXaeTbCHA HaMBaromillMM KOMMOHEHTOM
MKK (M. Byram, 1997). ¥ noganbLwomy mogenbs
MKK, ctBopeHa M. Banpamowm i XK. 3apate byna
po3BMHEHA | MOKNageHa B OCHOBY BaroMux JOKY-
meHTiB Pagu €sponu, 3okpema 3EP.

Ha noyaTky HOBOro CTONITTS BYEHi 3ocepe-
Onnnucb Ha Bu3HadeHHi mogeni MK B3aemogii
NpeaCTaBHUKIB Pi3HUX KYNbTYP Y MYMbTiniHrBasb-
HOMY [ifOBOMY Ta HaB4anbHOMY cepefoBuLLi
(D. Deardoff, A.E. Fantini, etc.). ¥ uux mogensax
HaBYaHHA PO3rNAAAETLCS K «CMIBBUBYEHHS MOB
Ta KynbTyp», BOHO BiabyBa€eTbCA BNAacHe y npak-
TUUI MDKKYNBTYPHOMO CNiNKyBaHHS | CTUMYTOETb-
Cs Het. Xoya 3HaHHAM y LMX MOAEnNsX Takox
BiABOANTBLCSA 3HA4YHa pPofb, HasBaHi AocnigHu-
KN cTaBnaTb adPeKTUBHUA KOMMOHEHT Ha nepLui
nosuuii y ctpyktypi MKK. [Jo uboro KOMMoHeH-
TY BIAHOCATL: noBary A0 iHWOI KynbTypu/iHWNX
KynbTyp, BiKPUTICTb aG0 rOTOBHICTb A0 Mi3HAHHSA
iHLWOT KyNbTYpW/iHLIMX KYNbTYp, BIACYTHICTb yne-
pemKeHOro CTaBrfieHHA OO0 HUX BigyyTTd iHAMBI-
OOM BFlacHOro NO3uUTMBHOIO iMIOXY, BIOAKPUTICTb
ana couianbHnx koHTtakTiB (Deardoff, 2006), a
TaKOX MHYYKiCTb, MOYYTTH ryMOpy, TEPNiHHSA, Bia-
KPUTICTb, LiKaBiCTb, eMnarito, TONepaHTHICTb A0
HEeOOHO3HAYHOro, YMiHHS YyTpUMyBaTUCS Big BuU-
crnoeneHHs gymok (Fantini, 2005).

Uumanun gopobokK OO0 YTOYHEHHS cknagy
MKK HanexuTb HiMeubKMM/aBCTPINCbKUM BYe-
HuMm. C. Mionnep Ta K. lenbbpix (S. Miller & K.
Gelbrich) nigkpecnioloTb HeOOXigHICTb Xapak-
TepudyBatm MKK 3 nosuuin ii «edeKkTUBHOCTI»
Ta «apgekBaTHoOCTI», 3Biacn, MKK BusHa4yaeTbcs
HUMW SIK 30aTHICTb 4O B3aemoail 3 npeacTaBHU-
KaMu iHLIKNX KynbTYp, gKa NpoTikae epekTUBHO Ta
aZlekBaTHO HopMam BepbanbHOI noBefdiHku (S.
Mdller & K. Gelbrich, 2004, s.793). tO. BonTteH (J.
Bolten 2006, untyeTtbesa 3a M. Grein, 2018). 86)
3ayBaxye, wo MKK — ue 3gaTHicTb nogmHu nia-
nawiToByBaTu NOEgHaAHHSA/CNaB BNacHUX iHAUBI-
AyanbHOI, couianbHOI Ta cTpaTeriyHoi cy6-koM-
neTeHUin y iX HaMKpalomy ChiBBigHOLEHHI
0O KOHTEKCTY MDKKYNbTYPHOrO  CRiflKyBaHHS.
(,Intercultural competence is the ability to relate
individual, social, professional and strategic sub-
competences in their best possible combination
to intercultural contexts of action.”

KomneteHTHoro y4acHuka MK komyHikauii
O. Magep ta P. Kamepep (J. Mader & R. Camerer,
2010) Bu3Ha4atoTb Yepes 3HAHHS Ta (MpaBuUIibHE)
PO3YMiHHS IHLUOMOBHOI KyrbTypW Y CYKYMHOCTI 3
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FOTOBHICTIO Ta YMiHHAM KopuctyeaTtuca IM. As-
TOpW CneumdIKyloTb CYKYMHICTb 3HaHb Ta YMiHb
3a JOMNOMOrO TakUX KOMIMOHEHTIB, SK: 1) 3HAHHSA
npo 0CoBNUBOCTI CyCnifibHUX MpoueciB Ta Coui-
anbHi IHCTUTYLIT y CBOI KpaiHi Ta KpaiHi cniBpos-
MOBHMKa (3HaHHA cneundikn KpaiH, 2) 3HaHHA
TMNOBMX MPUYMH, WO MPU3BOAATb OO HEmnopo-
3YMIHHSA CrMiBPO3MOBHUKIB PI3HOIMO KyNbTYPHOIO
NOXOPKEHHS (Teopisi MiXKKYIBTYPHOrO CNiflkyBaH-
HS), 3) 30aTHICTb ByTU piBHONPaBHUM NapTHEPOM
3 NPeACcTaBHUKAMN «iHLIOT» KynbTYpU BKOYalo-
4K 30iOHICTb KPUTUYHO CTaBUTUCS OO0 LIHHOCTEWN,
O NpUTamMaHHi pigHin Kynetypi, 4) 34i6HIiCTb KO-
pPEKTHO 3acTOCOBYBaTK MnpasBuiia yBIYNMBOCTI Ta
cTaHgaptv BepbanbHOI Ta HeBepbanbHOI NoBe-
AiHKKW, 5) 30aTHICTb 3aCTOCOBYBATU TUMOBI HOPMMU
YCHOI KOMYHiKaUil Ta pearyBaTh Ha 3MiHW y CTUI
CrinkyBaHHS, 6) 34aTHICTbL 3aCTOCOBYBaTU TUMO-
Bi HOPMM MMCEMHOI KOMYHiKaLii, ycBigoMnoBaTu
3MiHW y CTUMi CNINKYBaHHS Ta pearysaTtu Ha HUX,
7) 34aTHICTb PO3YMIiTM MiATEKCT i3 MOBMEHHS ChiB-
PO3MOBHMUKIB, MOrO iICTUHHUIM 3MICT (METaKOMYHi-
Kauisi). 8) yMiHHS 3anarog)kyBaTn HEMOPO3YMiHHS
y TnymayeHHi dakTie/asuw, (Megiauist). Haykos-
Ui HaronowyTb, WO MNPOSBM LMX KOMMOHEHTIB
CTalTb MOXIMBUMMK NI Yac y4yacTi NIOOUHU Y
BepbanbHin (YCHOI 4YM NUCEMHOI) KOMYHiKauii.
(J. Mader & R. Camerer, 2010, p. 105-106)

KpuTnyHmin aHanis aragaHnx Bulle, a TakoxX
Oesikux iHWMX npaub, 003BoNse cdopmyrtoBa-
™M Hawe posymiHHa MKK. MKK — ue 3gaTHicTb
ocobuctocTti eekTMBHO Ta ageKkBaTHO 3acTo-
COBYBaTW BMacCHi iHWOMOBHI MiHIBICTUYHY, CO-
LiONIHrBICTUYHY, OWCKYPCUBHY, CTpareriyHy, co-
LiOKYNbTYPHY i couianbHy KOMMeTeHUil nig yac
B3aeMogil 3 NpeAcTaBHUKaMU iHLINX KYNbTYp.

Buknag ocHoBHOro marepiany. B ymoBax
rnaopuniHeeusMy ma  nosnikynbmypHoIi  oceimu
dopmysaHHs MKK BigbyBaeTbcs nogibHo 4o oBo-
nopaiHHsa noanHoto Hoeoto IM. Ak 3a3Hadvae Hom-
Hep (G. Neuner, 2003, p.168), BMBYEHHS HOBOI
IM He NOYMHAaETLCA 3 HYIS, HATOMICTb BONOAIHHSA
MOBOH, sika BMBYEHA paHille, NOCTINHO pOo3LUK-
PIOETLCA Ta MOMMUBNIETLCH Nig Yac BUBYEHHSA
HoBux MmoB. Tak came, MKK Tux, xTo BuB4ae [1IM,
€ KOMMMEKCHOK MYINbTUKYMBTYPHO | MApu-
NiHrBanNbHOK KOMMETEHLiE0, BOHA CKIagaeTbcs
i3 BONOAIHHSA KiflbkOMa MOBaMU Ta KyNbTYPHUM
OOCBIAOM Ha Pi3HOMY CTYNeHi.

®yHKuUilo yHiBepcanbHoro 3acoby MK komy-
Hikauii cborogHi BUKOHYE aHrnincebka. MNopiBHAHO
3 Hew iHWIi eBpONencbki MOBU BUBYAKTLCA Ta

47

BMKOPUCTOBYOTbCH A0CUTb 0BmexeHo. Lo cTo-
CYETbCS HiMeLbKOol MOBW, TO SIK pigHa BOHa Mae
CUNbHI NO3ULIT Y LeHTpanbHin €Bponi, OCKiNbKK
€ OILINHOI Y KiNbKOX AepxaBax, sKi HanivyTb
23% rpomagsH ycix kpaiH €C. Ak iHosemHa MOBa,
OofHak, BOHa BMBYaeTbCA nuwe 8-9 % HaceneHHs
€C. na nopiBHAHHSA, 32% €BponenuiB MOXYTb
cninkyBaTuca aHrnincekol, a 10 % — dpaHuy3b-
koto (Krumm, 2003, p. 38). Himeubka Bce 4acTi-
Wwe BuBYaeTbesa gk gpyra IM (OIM), Ti BUBY4EHHS
NMOYMHAETBCA Mi3Hille, TPUBAE MEHLUE 4acy Ta,
Ha OyMKY AesiKMX BYEHUX, HE MOXe 3abe3neuntu
BMCOKOTO PiBHSA OBOMNOAiIHHSA NOPIBHAHO 3 NEPLUOIO
IM. 3 ornagy Ha ue, niHrBognaakTv HimewdnHm i
AscTpii (G. Neuner, B. Huffeisen, M. Rost-Roth,
H.-J. Krumm, etc.) 3BepHynucsi 4O BMBYEHHS Ta
po3pobKM KOHLeNTYyanbHMX MNigX04iB 4O BUBYEH-
HS ApYrol Ta HacTyrnHUX iHO3eMHUX MOB Ha 6a3i
KOMYHiKaTUBHOTO NiaXoay.

Tak, HanBaromiLlo nepegyMOBOO BUBYEHHS
HiMeubKoI riicrisi aHanitcbKoi . HoHep BBaXkae
aganTauio 3aranbHO AWOAKTUYHUX NPUHUMMIB
HaB4YaHHs IM go HasyaHHsa OIM. MNepwmin npuH-
LUMn — MPUHUKUN CBIZOMOCTI Y HaBYaHHi — ne-
penbadae nokpalleHHs 3aCBOEHHSI 3HaAHb MPO
MOBY Ha OCHOBI CBiZOMOrO 3iCTaBNeHHSA PigHOI,
nepwoi IM Ta OIM Ta cBigomuii nigxig 4o OuiH-
KN e(eKTUBHOCTI BRacHUX CTpaTerii BUBYEHHS
MOB. HacTynHUin NpMHLUMN NiAKPECOE 3HAYEHHS
«PO3YMIHHSA» SIK MEPLLOro KPOKY Y 3aCBOEHHI MOB-
HUX 3HaHb, dke 6e3nepepBHO TpUBae vepes 00-
pobKy iHdpopmaLii Npo HOBY MOBY (CNPUMAHATTS,
iHTerpavuisi, MOPIBHSAHHSA 3 NonepeaHbOo, TOLLO).
Y npakTuui HaBYaHHS LEen NpuHUMN peanisyeTb-
cs, Hanpuknag, nig 4ac po6botn 3 nogibHumu/
napanenbHUMK TekcTamu Ha asox IM, wo Bue4ya-
I0TbCS, Mig Yac HaBe4eHHA «MOCTIB PO3YMiHHSI»
MiXX MOBHMMMK 3acobamMu — NIEKCUKOID Ta rpama-
TMKOK — ABOX MOB. TPETii NPUHLMMN CTOCYETHLCH
opieHTauil HaB4anbHUX MartepianiBa Ha HOBU3HY,
ToOTO 3anobiraHHa NOBTOPKOBAHOCTI TeM Yy Mo-
cibHukax 3 nepwoi ta OIM. o Toro x, I Hom-
Hep MPOMOHYE BUKOPUCTOBYBATW Taki HaBYasnbHi
Martepianu, siki He nuwe BignoBigarTb BIKOBUM
iHTepecaMm Y4HiB/CTyOeHTIB Ta MaloTb NPaKTUYHE
3HaYeHHs. binbL Baromot € MOXNUBICTb caMo-
CTIHO JocnigXyBaTu Ta MOpiBHIOBATU MOBM Ta
KynbTyp, bopmyntoBaTi, Hanpuknag, rpamaTund-
Hi MpaBuna Ha OCHOBI OnpautoBaHHA GaraTbox
HagaHux npuknagis. 3 Uiel TOYKM 30py BaXKIMBO
BUKOPUCTOBYBATW NapanenbHi TEKCTU, HanucaHi
ABOMa MOBa, Y SKUX CTYAEHTU MOXYTb AOCNIANTI
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3acobu BMCIOBMEHHSA MofibHuX igen, wo cnpwu-
ATUME Kpallomy Ta BinblU CBiZAOMOMY 3aCBOEH-
Hi MmoBu. OCTaHHI 3 NPUHUMNIB, BU3HA4YeHUX [
HoHepom, CToCyeTbCA 3HaYHOI €KOHOMIT Yacy
Ha NOSICHEHHS1 MOBHUX SABULL, SKi € CXOXiMWU/No-
AiGHUMKM y ABOX MOBax, Ta Ginbll yBaXKHOMY iX
OrnpautoBaHHIO Y KOHTEKCTi HOBOI MOBW. IHWMMM
CfoBaMu, 3a CIpUATNNBUX YMOB 3acBOEHHA [IM
€ 6inbw iHTeHcMBHUM (G. Neuner, 2003).

BucHoBKM npo HeoOXiAHICTb MOPIBHAHHA Ta
KOHTpacTyBaHHS IM nig yac TX BUBYEHHSA NiaTpu-
MylOTbCSA BaraTbma BYEHUMM, AKi TOBOPATbL MPO
nepeBarun 8U84YeHHs HIMEUbKOI ricrisi aHasiticbKOl.
Tak, M. PocT-Pot (M. Rost-Roth, 2003) nopisHs-
na penpeseHTauil KOMYHiKaTUBHO-NparMaTu4Hnx
GOYHKLIiA Y MOBMIEHHI HIMELLKOIO Ta aHrMiNCbKOK
MOBaMM, Nig 4Yac AKOro BM3Ha4Mna 3HadHi Bia-
MIHHOCTIi. BOHM CTOCYHOTbCS BUCNOBMEHHS Taknx
dYHKLUIN, 9K MpOXaHHS, BUMOra, AoKopa, NOoAsKa,
NpYBITaHHS Ta 3aBepLUeHHs Gecign, aprymeHTa-
uis Ta Hesroga, Towo. (M. Rost-Roth, 2003, p.
51-52). OTxe, onopa Ha 3iCTaBNEeHHA KOMYHiKa-
TUBHOI MOBEAIHKN Y PigHIN, HIMELUbKIn Ta aHrmin-
CbKi NMiHrBO KynbTypax BbavaeTbcst HEOOXigHOH,
OCKINIbKM MOXE CMpPUSTM BU3HAYEHHIO edPeKTUB-
HUX nigxoais Ao HaB4aHHA MK koMyHikauii.

MopibHMx nornsagiB NpUTPUMYKOTLCA W Bi-
TUM3HSAHI OCBITAHW, WO OOCAIAXKYOTb npoLlecu
BMBYEHHS HiMeLbKoi nicna aHrnincekoi (. Bon-
yeBcbka, J1. |. Bapra ta B.M. Miwak , |. F'ony6,
M. >KenyoeHko Ta A. Cabitoea, KO.M. KaxaH,
C.®. MNaHog, O.0. Manin, ToLwo)

PosrnaHemo Te, B dKi criocobu BinbyBaeTb-
cs opmysaHHs MKK. Ti ycniwHe dopmysaHHs
He BigbyBaeTbca camo Mo cobi, aBToMaTUYHO
(Schumann 2011, Bennet 2012). C. Kammxy6ep
(S. Kammhuber), Hanpuknag, Bu3Ha4ae Hedop-
MarnbHUI Ta dopMarnbHUI cnocobun dopmMyBaH-
HA MKK, nepwuii 3 aknx ckrnagaetbes i3 HabyTTH
poceigy MK KomyHikauii y LWOAEeHHOMY ChifnKy-
BaHHI 3 NpeacTaBHUKaAMWU Pi3HUX KyneTyp. Llen
cnoci6 He rapaHTye dpopmyBaHHa MKK, ockinbku
MK pocBig He 3aBXan afeKkBaTHO YCBIJOMINIOETb-
C4 Ta 3acBOETLCA. ABTOp Bigaae nepesary apy-
romy, popmanbHOMy Cnocoby, sikun nependavae
CBiOMO crinaHoBaHun npouec osonogiHHa MK,
OpraHi3oBaHuin Yepes BiOTBOPEHHSA TUMOBUX CU-
Tyauin Ta KoHTekcTiB MK cninkyBaHHA nig 4ac
HaB4YaHHA (S. Kammhuber, 2000). OTxe, yMiH-
Ha MKK, Tak came sk i 6yab siki iHLWI MOBMNEHHEBI
YMIHHS1, NOBUHHI PO3BUBATUCS MIAHOMIPHO 1 Lj-
necrnpsiMmoBaHo, 3a LOMOMOroK BignoBigHMX Ha-
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BYanbHuMx metogis (B. Muller-Jacquer, G. Neuner,
V. Safonova).

He 3Bakatoum Ha Te, LLO HaKMKpaLlum Crnoco-
oom dopmyBaHHs MKK BBaxaeTbCa 3aHypeHHS
y peanbHe moBHe cepeposulle (D. Deardorff,
D. Karaasenova (2019), BUCHOBKIB, NogiGHUX Ao
BULLEHaBeOEeHOro, OOX0AATb HayKoBUi, SKi Oo-
CNigXyHOTb BNIMB NepebyBaHHSA Ha MiXKHApPOOHUX
CTayBaHHAX Ha popmyBaHHA MKK. Ak 3asHa-
yae T. WeHkep (T. Schenker, 2019), MKK pi3Hunx
CTYOEHTIB PO3BMBAETLCA MO-PI3HOMY: B LESKUX
CTYOEHTIB HasiBHe 3HayHe nokpauleHHs MKK y
uinomy abo X i neBHUX cy6-KomMneTeHuin, y Ton
4yac §K Y iX OQHOKYPCHUKIB CTYMiHb NpOrpecy He
€ 3a00BiNbHOK. BiNbl TOro, PO3BUTOK OESAKUX
Cy0B-KOMNETEHUIN 3anMWaeTbCsl HA HE3MIHHOMY
PiBHI Mamxe y BCiX CTyOeHTIB. TakuMm YMHOM, MOo-
Tpeba y po3pobui meToais, Yepes 3aCTOCyBaHHS
akux MKK moxe OyTn eekTMBHO po3BMHEHA,
BOa4a€eTbLCA HaranbHOH.

3BepHEMOCb 3HOB A0 [OCBiQY BULLOI OCBITU
OPH, WO BUPI3HAETLCA BUCOKMM PIBHEM iHTEP-
HauioHanisauil. Ona kpawoi aganTauil MiXkHa-
pooHux ctygeHTiB 4o MK KOHTEKCTy B yHiBep-
cuTeTax 3anpoBafXeHi Cneukypcu Ta NPOeKTHEe
HaBYaHHSA. BrokpemneHi Kypcu 3 MiKKynbTypHOI
KOMYHiKaLii BxogAaTb 4O nporpam 6aratbox cne-
uianbHocTen: okpim niHreicTiB MKK 3gobysatoTb
ManOyTHi OOKTOpU, iHXEHepU, MeHemKepu nia-
npuemcTB. Y gogaTok go popmansHoro MK HaB-
YaHHSA CTYOEHTUM MaloTb MOXNUBICTb pPO3BUBATU
ceoto MKK nig yac HaB4YaHHSA MPOTArOM OAHOrO
CeMecCTpy Yy 3aKOpP4OHHOM YHiBepCcUTETI-napTHe-
pi. Came Lo MOXINUBICTb Ha3MBalOTb HANKpPaLLMM
3000yTTAM HiMELbKOI BULLIOT OCBITU.

PosrnsaHeMo goknagHilwe oauH 3 KypciB, Ha-
rornoc y siIKomy pobuTbCA Ha HaBYaHHI NpaKkTWy-
HOI KOMYHiKaL,ii, 30kpemMa, BBI4YSIMBOrO AUCKYPCY.
Kypc, po3pobnennin [1. Magep ta P. Kamepepowm,
BKMtoYae 6 moaynis, siKi BUBY4AKOTbCA NOCILOBHO,
OQVIH 3a Apyrum. Y mMoayni, SKnin Mae HasBy «Teo-
pis MK koMyHikauii», Haronoc, ogHak, 3pobneHui
He Ha 3aCBOEHHI TEOPETUYHMX MOCTYNaTiB, a Ha
pedoniekcyBaHHi BriacHoro goceigy MK komyHika-
Lii, Takomy SIK yyacTb y Becigi, nig yac sikoi Bigoy-
BaeTbCA peanisauid npaeus BBIYMBOI chiByYa-
CTi Ta MPOKCEMMKN, NPUTAMAHHUX KOHTaKTYHUYNM
niHreo Kynstypam. Mogyrb 2 Takox 30cepemxye
yBary Ha oopMyBaHHi BifuyTTH TOro, SK Cnif no-
BoguTucsa y cutyauiax MK cninkyBaHHs 3 ypa-
XYBaHHAM HauiOHaNbHO-KYNbTYpHOrOo 6aveHHs
NeBHUX NOHATb, HANpPUKNag, Yacy Ta NyHKTyarb-
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HOCTI, CTaBfeHHA 0 couianbHUX iepapxii Ta guc-
umnniHn. Ockinekn MK cninkysaHHs BigbyBaeTb-
CS1 Y KOHKPETHMX coLianbHO- iCTOPUYHMX YMOBAX,
TO TPETIN MOJyrnb CNPAMOBAHUA Ha 3HANOMCTBO
3 HanBaroMillMMmM pucamu KpaiHu, MoBa Ta KyJib-
Typa SKOl BUBYAKOTLCA — (pakTaMu, KynbTypHUMU
BiAMIHHOCTSIMK, HOpMaMK BBiYNMBOCTI. Moaynsb,
NPUCBAYEHNI PO3BUTKY MIDKOCOBUCTICHUX MiX-
KynbTYPHUX BIiQHOCWH GasyeTbCsl Ha MaTepiani
nonepeaHix mogynis. Liboro pasy cokyc pobuTb-
CSl Ha TPEHYBaHHI CTYAEHTIB y CNifiKkyBaHHI y pos-
MaiTTi cutyauin MK komyHikauii, ocobnusy yBsary
nNpuaINAalTb CUTYaUisiM, B 9KUX CMiIBPO3MOBHUKN
MOXYTb MaTu CYTTEBI KynbTYpHi TpyaHouli. Ta-
KOX BaroMum € TpeHyBaHHS CTYAEHTIB y MeTa
KOMYHiKaL,iT, Nig Yyac sIKoro CTyA4eHT! HaB4akTbCs
po3ni3HaBaTu TUN cUTyaLii Ta NPoCcyBaloTbCA Bif
YMiHHSI CMifNIKyBaTUCA Ha PiBHI SIBHOMO OMCKYpCY
00 YMIHHS BNAMBaTW Ha NPOTIKAHHA ChifkyBaH-
HA. Lle, Hanpuknag, ymiHHA obupaTtn agekBaTtHy
dopMy 3BEPHEHHS OO CMiBPO3MOBHMKA, YMiHHS
YTOYHIOBATM 3MICT KYSbTYPHUX MOHATb Ta 06ro-
BOpPHOBaATU OCHOBHI KynbTypHi cTaHgapTtu. Kypc
3aBEpPLUYETLCA MOAYNEM «aHari3 KpUTUYHUX CU-
Tyauin», B SKOMY 3aCTOCOBYETbCS O4HOMMEHHUI
npuomMm dopmysaHHA yMiHb MK komyHikauii (J.
Mader & R. Kamerer, 2010).

OrnsaHyTUI KypC Mae YiTKy MOAYNbHY CTPYKTY-
pYy, 3@ paxyHOK 4oro AMUCKpPeTHi KoMnoHeHTN MKK,
SKi €, 3BiICHO, AUCKPETHUMM NULLE YMOBHO, 3Ha-
XOOATbCSA Y LEHTpPi yBarn rno 4epsi Ta CryryTb
OCHOBOK PO3BUTKY HACTYMHUX KOMYHIKaQTUBHUX
YMiHb. 3MicTOM po60TK BCepeaMHi KOXHOIo 3 MO-
OyniB € BUKOHAHHS KOMYHiKaTUBHUX Bnpas, Crnps-
MOBaHUX Ha 3aCBOEHHA Ta 3aCTOCYBaHHS HOPM
MK cninkyBaHHs, NPUAHATHUX Y KpaiHi BUy4yBa-
HOi MoBW. [NogibHi uini cTaBnaTb i PO3POGHUKK
iHLMX cy4YacHux KypciB abo nporpam. O3Hakow
yacy € Te, L0 Big onaHyBaHHS bakTiB 3 iCTOpiIl,
reorpacpii, 3BuyaiB nNpo KpaiHy BUBYEHOI MOBM,
SK ue pagsTtb, Hanpuknag, M. lNMenn ta K. Cnep-
AxiH (M. Payne & K.Spurgin, 2013), 6inbLicTb
3 METOAUCTIB NPOMOHYOTb NEPENTN A0 3aCBOEH-
HA nparmMatuyHMX 3acobiB MOBMEHHS, PO3BUTKY
KPUTWMYHOIO CTaBfiEHHA 40 BMacHOI Ta iHLWOMOB-
Hoi kynbTyp (T. Huth, I. Lenchuk & A. Ahmed, K.
Nugent ta T. Catalano, E. Parks).

Lo memodie egpekmusHo20 opMyeaHHs
MKK 3axigHi OCBITSAHW BiOHOCSATb MIXKYNbTYp-
Hi TpeHiHrn, npoektn (S. Euler, 2017; J. Frisch,
& G. Kristahn, 2015), ponbosi irpn, 3okpema
“Archivum 2060” (G.G. Hiller and M. Wozniak,

49

2009); “Oasistan” (Jong de, M. and Warmelink,
H., 2017), KkBeCTWN, NPaKTUYHi cCeMiHapK, a Takox
METO[ 3aCTOCYyBaHHS irop, CNpsiMoBaHuX Ha op-
MYBaHHSI MYNbTUKYNBTYPHUX KONMEKTUBIB 4yepes
MOZesoBaHHA AdianoriYHoro/noninori4yHoro cnin-
kyBaHHS (M. Grein, 2018). Y BiTYM3HSAHIN NiHrBO-
OVAaKTULI NpUMKNagoMm YCrilwHOro opMyBaHHS
MKK BBaxaemMo METOOMKY BUKOPUCTAHHS aBTEH-
TUYHOIO XygoXxHboro dinbmy (TpukawHa, 2018).

MepenivyeHi meTogm gonomMararTb CTygeHTam
ycniwHiwe agantyBaTuca [0 MNOMiKyNbTYPHOro
HaBYaHHA Yy KOHTEKCTi Cy4aCHOro yHiBepcuTeTy.
Take MK cninkyBaHHs, Kk 3a3Havae A. LLymaHH
(A. Schumann), 30e6inbLoro BiATBOPKETLCA Y
Takmx popmax, sk: MK iHTepakuis y noBcakaoeH-
HOMY XWTTIi, peani3auisi yCHOI/MMCEMHOT HayKOBOI
KOMYHiKaL,ii Ta CninkyBaHHA Ha TeMu, NOB’A3aHi i3
haxom/cneuianisauieto, aki MOXyTb po3rnagaTu-
CSsl 3 TEOPETMYHOI Ta/abo NpakTUYHOI TOHOK 30py
nig yac 3aHatb (A. Schumann, 2011, yuTyeTbCA
3a J. Frisch & and G. Kristahn, 2015).

OcobnmBoto  ePEKTUBHICTIO  BUPI3HSOTLCSA
MeToaWn aHanidy KpUTUYHUX CUTYaLin i Kelcis, 3a-
CTOCYBaHHSA SKMX 3abe3nevye po3BUTOK 34iGHOC-
Ten oo agekeatHoi yyacti y MK KoHTakTi yepes
OBOMOAIHHSA MOBHUMW/MOBMEHHEBMMUK 3acobamu,
HeoOXiAHUMK ANst PO3B’A3aHHSI HEMOPO3YMIHHS Ta
HanaromKeHHa cnpuatnueoi atmocdepu. A. LLy-
MaHH TaKkoX OOBOAUTb €(PEKTUBHICTb 3aryyeHHsI
CTYOEHTIB OO0 OHSTAaNHOBUX TPYMNOBUX MPOEKTIB,
SKi MOAEnNoTb MidKHapogHy cnisnpauto. Mg vyac
rPyrnoBOro BUKOHaHHA MPOeKTiB (POPMYIOTLCS KO-
MaHaW, BiabyBa€eTbCA YCBIAOMITEHHS NpoLEeCiB No-
6ynosu MK konekTuBiB Ta HanaromxkeHHs MK gi-
NoBUX CTOCYHKIB. Yepes BepbarnbHe ChifikyBaHHSA
3i cTydeHTamu 3 iHWNX KpaiH BUKOHaBLi MPOeKTiB
Ha NpaKTuUi Big4vyBalTb 0COBNMBOCTI BepbanbHoI
Ta HeBepbanbHOI MOBEAIHKM HOCIIB iHLLOI KynbTy-
pn, Hae4aloTbca nogornaHHio MK HenoposymiHb
Ta, 3 pewToto, hopmytoTb BnacHy MKK.

Llto no3uuito LLoao BUKOPUCTaHHS MidkHapoa-
HUX OHManNHOBUX MPOEKTIB NOAINAOTbL M iHLWI Hay-
koBui (J. Frisch & G. Kristahn, 2015; A.K. Moeller
& K. Nugent, 2014). A.K. Monnep Ta K. HyreHt
(2014) ysaranbHUNM MeTOOW, CNPSMOBAHI Ha
dopmyBaHHs Ta po3suTok MKK B ayautopii. 3y-
NMMHMMOCL Ha MpuKNnagax BMKOPUCTAHHS TaKUX
MeToaiB JoKNaaHille:

1) nporpama Cultura, po3pobrneHa . ®yp-
cteHbepr (G. Furstenberg), 3anyyae cTygeHTiB
00 y4yacTi Y OHNanHOBUX OUCKYCIisIX 3i CTyOeHTa-
MM B iHLIMX KpalHaX. [MCKycii npoTikaloTb Ha OcC-
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HOBI aHanisy nogibHux siBUL, y OBOX KyrbTypax
(ormsian, dinemun, Beb-cantun, nitepatypa, Bigeo,
TOLWO);

2) metoq OSEE pospobnenunn L. Lipgood
(D. Deardorff) ans gonomoru y4Hsim/cTygeHTam
aHanisyBaTu BMacHi CTaBMEHHA A0 «iHWWUX» Ha
noyatky MK koHTakTy. AkpoHim OSEE ckna-
0AETbCa i3 nepwmx niTep aHrmincbkux Cnis,
WO O3HavalTb Aii, AKi NoTpibHO BMKOHYyBaTW:
O: Observe — cnocTtepiran Te, Lo BiabyBaeTbCS,
S: State objectively — onuwm o6’ekTnBHO Te, WO
BinOyBaeTbcs, E: Explore — 3Hangn pisHi nosc-
HeHHA Tomy, Wwo BiabyeaeTbcs, E: Evaluate —
3p0o0u BUCHOBOK OO0 HanGinbLL BiporigHOro no-
siCHeHHs. Buknagad ctBoproe MK cepenosulie
3a AOMNOMOroK Aianoris, poribOBKX irop, CKETHIB,
CLeHapiiB, Yepes yyacTb Y SKUX CTyOEHTU 34in-
CHIOIOTb OB’EKTMBHE CMNOCTEPEXEHHS, PO3BIOKY
Ta OUiHKY NOBEAiHKN «HOCIIB iHLUMX KynbTyp» Ta
3MiHIOIOTb CBOI ynepea)XeHi CTaBreHHs;

3) 3anucyBaHHSA/bikCyBaHHA ANHaMIiKn CTaB-
NeHb CTYAEHTIB 40 «iHWoro». Buknagay cCnoHy-
Kae cTygeHTiB oo pobotu y rpynax, nig vac sikoi
CTYOEHTW cnoyaTky IKCYlOTb BracHi ysBreH-
HS MPO NOBeAiHKY HOCIIB y NeBHUX obBCTaBMHaX.
CTyoeHTM KONMEKTUBHO OnpaLboBYHOTb BaroMi
CTaTUCTUYHI faHi, aHanisytoTb rpadikm, ornagu,
rasetHi ctaTTi, Beb6-canTi Ta 3anucyloTb BriacHi
MipKyBaHHs 3 iX npueogy. Ui ail npuseogate 4o
BUSABIIEHHS 3B’SI3KIB Ta PO30OIKHOCTEN MiX SBU-
LamMu pigHoi Ta iHO3eMHOI KynbTyp. Takmm 4um-
HOM, CTYAEHTM YNEBHIOIOTLCS B TOMY, WO Garato
IXHIX cTaBneHb 0 «4yxoro» 6asyerbcs Ha yne-
peKeHHAX 3aMiCcTb GakTiB,;

4) [OCNiMKEeHHs1 KynbTYPHUX UIHHOCTEN Y
npucnis’ax, 3anposagpkeHun LI Xinnep (G.G.
Hiller). CtyoeHTn oGroBoproTb MPUCHIB'A, SKi
HanexaTb [0 iHLWOMOBHOI KyrbTypu, LUyKaloTb
BiAMOBIAHOCTI Y BNACHIN KynbTypi, MOPIBHIOKTb
LiHHOCTI, WO BigobpaxeHi y NpucniB’six, a Takox
i MHrBICTMYHI 3aCOBU TX BUP@XXEHHA Yy ABOX KyIlb-
Typax sik BigobpaxkeHHs pisHUX NOrnaaiB Ha Ti un
iHLWI LiHHOCTI;

5) pocnigpxeHHs aptedakTiB. CTygeHTam
NMPOMOHYITLCA Pi3Hi 06’EKTM KynbTypy Ta 3anu-
TaHHS NPO HUX 3 BiAKPUTOLO Bignosiaato. 3asaaHx-
HAM € 3ibpaTn iHdopmauito npo ui ob6’ekTn Ta
HabyTK 3HaHb NPO BiJOOPaXEHHS Y HUX 3BUYAIB
Ta cnocoby xuTTa HociiB neBHoI IM Ta KynbTypu
(A.K. Moeller & K. Nugent, 2014).

PosrnaHyTi metoan 1 npunomn dopmyBaH-
HA MKK 3actocoBytoTbca 34ebinblioro nig yac
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CMINbHOrO HaBYaHHA NPeaCTaBHUKIB PI3HUX MOB
Ta Kynetyp abo i3 3anyyeHHs M HOCIIB iHLUMX MOB
i kynbTyp. MNepeBara Takoi HaB4anbHOI cniBnpadi
nonsirae B Tomy, Wwo gopmysaHHsa MKK npotikae
He TifbKK sIK dhopmarbHO opraHisoBaHe BUKNaga-
yYeM, a TakoX i HepopmarnbHe, NPUPOOHE CrinkKy-
BaHHS MiXX CTYAEHTCbKOK MOJSIOAA0 3 Pi3HMX Kpa-
TH. Ha BigMmiHy Bif, 3axigHMX NpakTUK onaHyBaHHS
IM i KynbTyp Y nepeBaxHin GinbwocTi B3O B Ykpa-
THi BiOGyBaeTbCa Yy MOHOMIrBaribHUX KOMEKTUBaXx,
To6TO y wWTy4yHomy IM cepeposuile, BHaCHigoK
yoro notpebye ocobnmBoi yBaru LOAO BU3HAYEH-
H4 uinen, 3amicty Ta metoais MK HaB4aHHS.

Akwo ngetbca npo 3acBoeHHs OIM Ta Big-
nosigHoi MKK, To MK, cnupatoymcb Ha BracHUm
JOCBIf BUKIMagaHHA Ta onpauboBaHi gXepena,
NPOMOHYEMO YypaxoByBaTW, MoO-nepLle, MCuxo-
NIHrBICTUYHI 3aKOHOMIPHOCTI onaHyBaHHS IM Ha
6asi BonodiHHA pigHOK Ta iIHO3EeMHOK MOBaMW,
no-gpyre, cnopigHeHicTe Ta/abo BigMiHHOCTI IM
Ta KynbTyp, WO BMBYalOTbCS, NO-TPETE, LiNbOBUNA
piBeHb BonogiHHA OIM, akuin moxe Bigpi3HATUCH
Bi4 piBHIO BonofiHHA nepwoto IM, a BigTtak Bu-
MaraTu opraHisauii Ginbl iHTEHCMBHOI poboTH
B ayguTopii Ta no3a Het. 3 peLToto, yCi nepe-
niveHi akTopn MarTb ByTU «NPUCTOCOBAHI/Ha-
naliToBaHi» 40 NEBHOMO KOHTUHIEHTY CTYAEHTIB,
a came: o ix npodecinHux noTpebd (NiHrBicT — He
NIHrBICT, NIHrBICT — BUKNagay/Buntens — nepe-
knagad), 4o HabyToi MiHrBIiCTUYHOI epyaumuii Ta
OCBIYEHOCTI CTYAeHTIB Y cTpaTerisax BuB4eHHs IM.
Y BunNagky HaB4aHHA ManbyTHiIX nepeknagadvis,
LLIO BMBYAIOTb HiMeLbKY MiCrs aHrmincbkol, subip
mMemodie HaB4YaHHA MOB 3aneXnTb Bia;

1) ycrnilwHOro CTBOPEHHSI Wmy4YyHO20 MOBHO-
20 cepedosulwja, WO, y CBOKO 4Yepry, 3anexuTb
BiJ NIHrBICTUYHOT KOMMETEHTHOCTI BUKMaaadiB Ta
cchopmoBaHocTi B HUX BnacHoi MKK Ha piBHi He
Hwkye C1 (KonecHukos, 2019). Hanontumarb-
HiLULUM BapiaHTOM € HaABHICTb MiHIBICTUYHOI
KOMMNETEHTHOCTI BuKnagada He Tinbku y [OIM, a
n nepwoi IM, Ky BMBYalOTb NOTO CTYAEHTH, LLO
3HAYHO NOKpaLWMTb 3Ai6HICTb BUKNagaya Ao ycBi-
OOMJIEHOIO MOPIBHAHHS ABOX MOBHUX KOAIB;

2) MeToOMYHOI KOMMETEHTHOCTI BMKNagadiB
wogo BubOpy agekBaTHUX METOAIB/MPUIAOMIB
dopmyBaHHAa MKK 'y CcTyAeHTIB, sika YMOXINBIIHOE
BAare ypaxyBaHHs nepesar ta/abo iHTepdepeH-
LiT BMUBYEHHS HIMELIbKOT MOBM MNicNsA aHrnincbKoi
(cnopigHeHiCTb MOB, BIAMIHHOCTI MOBMEHHEBUX
KynbTyp) nig 4Yac BuknagaHHsa. [MpuegHyoumnch
no gymkn O. lManis, 3ayBaxumo, Wo edekTms-
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HicTb BuknagaHHs [IM OGinblwot mipoto 3ane-
XWUTb Bif TOro, «HacKifbku BUKMagad ymie ne-
penbavatn TPyQHOLi, SKi MOXYTb BUHUKHYTU Y
MOro y4HiB Nig BMAMBOM iHTepdepeHLil, i, aKwo
BOHM BUWHUKAKOTb, 3Ha€, §K IX nogonaTu... Ha-
CKiflbKM1 BMINO BMKMagay BUKOPUCTOBYE NepeHoC
HaBWYOK i NPUIOMIB, paHille 3aCBOEHUX YYHAMM
B XOAi HaBYaHHS nepoi iHo3eMHol moBu» (MMa-
nin, 2014, c. 123) He moxxeMo He noroguTuncs i3
NiACYMKOM aBToOpa LWOoA0 BUHUKHEHHS BinbLUOCTI
npobrem BHACMIAOK BiACYTHOCTI Yy nefaroriyHmx
B3O Ykpainu cneuianisadii «Buknagady gpyroi
iHO3eMHOI MOBUY;

3) agekBaTHOro BM3Ha4YeHHA ManbyTHIX npo-
decinHnx notped y MK gisnbHocTi nepeknagadyis
Ta BignosigHoro 3micty MKK;

4) ypaxyBaHHA 0OCOOnMBOCTEN CTUMKO HaB-
YaHH4, O0CBiQy BMBYEHHS nonepegHboi IM, 3a-
ranbHO OCBITHBOIO Ta KYNbTYPHOrO PiBHSA CTYAEH-
TiB-nepeknagadvis.

Mepwi oBa 3 BULLEHAaBEOEHNX MOMNOXEHb BXEe
BWCBITIIEHI Y AaHi npaui, nepengemo o GinbL
AOKMNaAHOro po3rnsaay ABOX iHLIKX.

besymoBHO, MK HaB4YaHHA Mae nepLiopsia-
He 3HayeHHa Ons daxiBuiB, siKi roTylTbCA OO0
npoecinHoi AisanbHOCTI Yy cdepi MikHapogHol
cniBnpadi: niHreicTiB, nepeknagadis, daxisuis 3
MiXXHapodHuX BigHocuH. Came niHrBictam Ta ne-
peknagadyam KoH4Ye HeOobXiaHi K BUCOKUIA PiBEHb
BONOAIHHA nepLioto Ta gpyroto IM, Tak i nnopu-
NiHrBaNbHOK Ta NITPUKYNBTYPHOK KOMMETEHT-
HICTIO Y iX HEPO3PMBHIN €QHOCTI. AK CRYLIHO Uu-
Tye |.l. Xaneesy (1989) |. lony6, «nepeknagay €
CBOEPIAHOO ,,MOABIMHOK” MOBHOK OCOOUCTICTHO |
Ma€e HaBYUTUCHA CNPUNMATK iHLLOMOBHY TEKCTO-
BY LOiANIbHICTb 3 MO3uUii IHLIOMOBHOI NiHrBOCO-
LiOKynbTypu Ansa Toro, wob noTtiM nepentn Ha
PiAHNIA MOBHWIA i COLIOKYNBTYPHUA KOOMW B iX He-
PO3pPMBHIN €QHOCTI, NepeKnYaymchb 3 npouecy
PO3yMiHHS Ha JianbHicTb nepeknagy» ([ony®,
2007, c. 62) Tomy, Ha Haw nornag, npouec dop-
myBaHHsa MKK nepeknagayiB cnpsiMoBaHUM Ha
ceHcunbinisauito CNPUNHATTS OINCHOCTI NpeacTas-
HUKaMW YyXXOI KYyNbTYpW, a TakoX FOTOBHICTb A0
3MiH y BrIaCHMX NO3MLiSX Ta CTaBMEHHAX (nowa-
HIBOK 00 cneuudiyHoi KynbTypHO-06yMOBIEHOI
NOBEAIHKN, MOAOMAHHS YyrNepeaXeHoCTi BHachi-
OOK iCHYIOUMX CTEPEOTUNIB, KPUTUYHE OCMUCTIEH-
HS BNacHOI KynbTYPHOI iAEHTUYHOCTI Ta Mnokpa-
LLEHHSA BNacHOI HeraTMBHOI NO3unLil

Po3rngHemMo cy4yacHi MOoTpakTyBaHHsA yined
popmysarHss MKK nepeknadadvie. M. Apow Ta
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J1. Mynec (M. Yarosh & L. Muies, 2011) pos-
MIpKOBYKOTb MPO HUX, CAMparYUcb Ha npaui
nepeknagosHasuiB, Hanpuknag, M. [pocmaH
(M. Grosman, 1994), aka HaronoLlye Ha 3anex-
HOCTi YyCBIiQOMIEHHS OCOOGMNMBOCTEN KYNbTYpU
iHWKMX KpaiHK Ta BignoBiAHOI MOBM Big PO3BUT-
KY KOTHITMBHOI cchepun NMOanHU Ta Ti METAKOrHi-
TMBHUX 3HaHb. 3 ogHoro GOKy, K 3a3HayalrTb
M. Apow Ta J1. Myiiec, dhhopMyBaHHsI Takoro ycBi-
OOMIIEHHST aCOLOETbCA 3 KOTHITUBHMM PO3BUT-
KOM NIOOUHMK, 3 iHLWOro BOKY, OBOMOAIHHA SIKOMO-
ra BU4eprHo iHopMaLieto Npo KpaiHy LinboBol
MOBM MamnbyTHiIM nepeknagadam 6Ginblw He no-
TpibHO. HaTtoMmicTb, Ha AyMKy aBTOpIB, HAABHICTb
6as3o8ux 3HaHb [ONOMarae yCBiIAOMITEHHIO TOrO,
SKi caMe CXOXOCTI/BiAMIHHOCTI KOHTaKTYHUMNX
MOB Ta KyJbTYp MOXYTb CAIPUSITU KOMYHIKaTUBHO-
My ycnixy abo HeBaaui, Lo, Y CBO Yepry, yMOX-
NUBIIKOE CBIAOMUI Ta METOAOSIONYHO KOPEKTHUI
BMOIp cTyaeHTamu ctpaTterin 36arayeHHss Bnac-
HUX 3HaHb NPOTSArOM NOAAMNbLUONO XUTTS.

BuwesragaHi aBTopu cTBepaXyoTh, wo MKK
nepeknagadis Ha BigMiHy Big haxiBLUiB y iHLWKMX
chepax [OiANbHOCTI He MOXe oOMexyBaTuCb
YMIHHSAMW MOBOANTUCA BIgNOBIAHO 4O NPUNHAT-
HUX YMOBaX iHLIOI KynbTYpHOI AincHocTi abo
agjanTtyBaTucs 40 XuUTTd B umx ymosax. MK nig-
roToBKa nepekrnagadvis Mae 30cepeaKyBaTuch Ha
KOrHITUBHMX onepauisix BMbopy agekBaTHMX MOB-
HMUX 3acoliB, AnS BUCMNOBMEHHS iaen, sKi Nerko
CMpMIAMatOTbCS HOCIAMM PiAHOT MOBM N KyNbTypW,
ane SKi BaXKO 3pO3yMiTW HOCIIM iHLLIOI MOBU Ta
KynbTypu Ta ki MOXYTb YCKMNagHIOBaTK npouec
mMeaiaduii.

Y MK nigroToBuUi nepeknagayiB, Ha OyMKy
. Tomosey, K. KockiHeH Ta A. ' ApkaHaoxeno
(Tomozeiu, Koskinen and D’Arcangelo, 2016),
cnig ypaxoyBaTu Yci dasn npodecinHoi ne-
peknagaubkoi AigNbHOCTI, NpOoTe HanBaromiwle
MicLe cepen HUX MOCigae KOHTPACTUBHUM Ta
KOMMNapaTMBHUN aHani3 TeKkcTy, AKMn 6asyeTb-
csa Ha MK 3HaHHax i MK yceigomneHocrTi, a Ta-
KOXX OCOOUCTICHNX XapaKTEPUCTUK Nepeknagaya.
3 ornagy Ha uucnenHi 3aBgaHHa MK nigrotos-
K1 nepeknagadis, AOCNIAHUKN BBaXatloTb 3a He-
obxigHe npuginatn Ginble yBarn po3BUTKOBI B
CTYOEHTIB pereKkCMBHOro CTaBnNeHHsa A0 pigHol
KynsTypuW, 3HaTTENOOUBOCTI/AONUTNNBOCTI, eM-
natii, NPUCTOCOBHOCTI 4O NepeBaXHO HOBUX KOH-
TEKCTIB nepeknagaubKol OignbHOCTI Ta rHYYKiCTb
0O CNPUMHATTS Ta YCBIOAOMIIEHHSA SBULL, iHLLIO-
MOBHOI KynbTypu. [ns NOpYyLWEeHHS UMX 3aBAaHb,
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SIK 3ayBaKylOTb aBTOpPM, HEOOXiQHO NepenTu Big
dopMyBaHHs  (abCTpakTHOI) nepeknagaubkoi
KOMMNETEHTHOCTI A0 popmyBaHHA (0coBMCTON)
KOMMNETEHTHOCTI nepeknagada Ta BubyaoByBaTu
HaBYanbHWUIA NpoLec 3a AONOMOro HOBITHIX Me-
ToaiB (Tomozeiu et al., 2016).

BinbLOro s3Ha4YeHHA A58 NPaKkTUKU HaBYaHHS
ManbyTHIX nepeknagadiB HiMELbKOI MiCns aHr-
nincekoi Habyeae gocnigkeHHs |. Fony6 (2007).
ABTOpKa 3a3Havae, wo possutok MKK nepekna-
padisy [1IM BinbyBaeTbca 30e6inbLIoro Ha 3aHsT-
TSX 3 YCHOI Ta NUCEMHOT NpakTukK. BignosigHo,
BOHa MPOMOHYE 3anpoBaguTW BuUnepeskarbHy
npodoecioHanisauito K cknagosy npodecin-
HO-CrpsiMOBaHOro HayaHHs |IM, ypaxoByBaTtu
ocobnumeocTi popmyBaHHa MKK sk komnnekcHoi
NMOPUKYNBTYPHOT | MAPUAIHIBaNbHOI KoMne-
TeHUiT, a TakoXX 0cobnuBOCTI (PopMyBaHHA Npo-
deciiHo cnpsimoBaHoil (nepeknagaubkoi) MKK.
J[lo 3ragaHux ocobnmMBOCTEN BiAHOCUTBLCS TaKOX i
ncuxonoriyHa roToBHiCTb ManbyTHIX nepeknaga-
4iB 0O gianory KynbeTyp i nocepegHMUTBa B HbOMY
Ta BUPOBMEHHS CTpaTeriyHOro BMiHHA BOMOLITU
,TAKTVKOK PO3YMiHHS Yy>KOro”.

I. lony6 TakoX BU3Ha4Yae HanBaxnuBiWi Ha-
BUYKM | BMIHHSA MCUXONOro-cTparteriyHoro nna-
Hy, SIKUMW MOTPIOGHO OBONOAITM CTyAeHTaM Ans
YCNILLHOIO MiDKKYNBTYPHOrO CrifikyBaHHS, a came:
«yCBigOMMOBATN 0COBNMBOCTI CMPUAMAaHHSA Jto-
OVHOI CBOEI i Yy>KOI OINCHOCTI; 3aincHioBaTh ca-
MOKOHTPOJTb i OLiHKY CBOIO Bf1aCHOro CpUnMaHHS
Yy MDKKYNbTYPHUX CUTYyaUisiX; ceHcubinidysaTucs
Ha KynbTypo- i couianbHO 3YMOBMEHI 3HAYEHHS
MOHATbL Y CUCTEMI MOBM i Y iHLLOMOBHOMY CIifKy-
BaHHI; agekBaTHO 3iCTaBNATK i NopiBHIOBATU OBI
abo gekinbka KynsTyp; nepeviMatv nepcrneKkTuBy
napTHepa 3i CnifnKkyBaHHS; aHaniayBatu npuymHu
BMHUKHEHHS KYNbTYPHO-MOBHMX HEMOPO3YMiHb i
npobrnemMHux cutyauin (cuTyauin-Henopo3yMmiHb)
Ta BUpiLlyBaTK iX; 3aCTOCOBYBaTK Ta agantyBaTu
HabyTi Nig Yac BUBYEHHA aHMINCbKOT MOBM CTpa-
Terii B Npoueci 3HanoMcTBa 3 HiMeLbKOMOBHO
KynbTypoOlo Ta po3wwuptoBaTtu i 3baravyBatu pe-
nepTyap uUMx cTparterin i NnpunomiB; BUKOHYBaTU
pornb MnocepegHuka y 3MoAdenbOBaHOMY Ha 3a-
HATTAX 3 NPaKTUKM MOBFEHHS Aianosi Kynstyp»
(fony6, 2007, c. 63-64).

Y BRacHin npakTuui BUKNagaHHA HiMeub-
KOI nicnsa aHrmincbKol M1 OOTPUMYEMOCH TaKuX
NPUHLMNIB:

— BuBYeHHsa [OIM Ha ocHoBi martepianis, SKi
BiOO3epKantolTb KynbTypHi peanii Himevy4ynHu
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(kpaesHaB4i YM MOBCSIKAEHHI), BUBaXKeHUN 0OOIp
NEKCUYHNX OOMHWLb Ta rpaMaTuku, skui 3abes-
neyye onaHyBaHHS KyrnbTypu Yepes3 OnaHyBaHHSA
MOBMY;

— BcebiyHe ypaxyBaHHSA LOCBiAY CTYAEHTIB Y
B3aemogii 3 Hocismu MoBM (Mig yac nepebysaH-
Ha y ®PH 3a nporpamoto obmiHiB, 3a 4ONOMOrO
OHMaMHOBOIO YCHOro abo NMUCEMHOrO CriNnKyBaH-
HA) Ta ornopa Ha Takui AOcCBig nig Yac gocni-
DXKEHHS crneumdikn KynsTypo-3yMOBAEHOro Cnin-
KyBaHHS YreHaMun HaBYanbHOI rpynu;

— BMOTMBYBaAHHS iHTepecy CTYAeHTIB 4O BuU-
BYEHHS HiIMELbKOI NiCns aHrMiNCbKOT, 3a0X04EHHS
CTyOEeHTIB 4o onopu Ha nepwy IM y nnaHi BMKo-
PUCTaHHSA BXE PO3BUMHEHUX CTpaTerin onaHyBaH-
HS MOBMW, a TakoX BUPOBNEHHA HOBUX CTOCOBHO
OBONOAIHHA caMe HiIMEL|bKOIO;

— CTUMYNIOBAHHS  KOTHITUBHOI  OisiNbHOCTI
yepe3 BUPILIEHHS MUCMEHHEBO-KOMYHiKaTUB-
HUX 3aBdaHb, Wo mMogentoTb MK cninkyBaHHS,
OCKIfNbKWN 3HaHHA Ta BMiHHSA, HabyTi camocCTiliHO,
JOCMiOHNUBKUM LUAAXOM, € MIiUHILUMMK, HiK Ti,
LLO ofepXaHi B roTOBOMY BUMISA;;

— BUKOPUCTAHHA MPOMECINHO OpPIiEHTOBAHMX
3aBOaHb, WO CNpUsaOTb PO3BUTKY ManBYyTHLOMO
nepeknagada sk nocepegHuka abo mepgiatopa
y MK komyHikauil (BoesoaiHa, 2014; BoesogiHa,
2015; Voevodina, 2018).

Ha Haw nornsg, metogom, HanbinbLw npuaat-
HUM ONs (PoOpMyBaHHA BULLLEHABEAEHNX HABUYOK
Ta yMmiHb ([ony6, 2007), y HawwmMx HaBYanbHUX
ymMoBax € ponboBa rpa. BoHa 3ymoBmnoe akTy-
anisauilo 9K KpaesHaBuYMX Ta iHWWX 3HaHb Mpo
KpalHy MOBMU, LLO BUBYAETHLCS, @ TAKOX YMiHb BTi-
nioBatuch y poni rpomagsH HimewunHun ta Ykpa-
THW, MOPIBHIOKYM NPU LbOMY NparmMaTuyHi 3aco-
OV BUCIMOBIEHHSA Pi3HUX MOBITIEHHEBUX IHTEHLN
(3BEpHEHHS, MpOXaHHHA, aprymeHTauisi, BUCIOB-
NeHHsa aymok, ouiHkn MK aBuw/cutyauin, Towo)
i HaBY4aTUCA OOMpaTU HaNBINbLL afekBaTHI 3 HUX.
Tak y Mexxax BUBYEHHSA nporpamHoi Temu «Micta
HimeyunHu» Ha 4-my Kypci MU MOOEN0EMO TaKi
ponboBi cUTYyaLii, AK:

— «EeKCKypcCii» No NeBHNUM MicTam Ta Orfisi4om
1X BU3HAYHUX MiCLb, Mif Yac SKUX « EKCKYpPCaHTU»
CTaBMnATb «EKCKypcoBoay» 6e3niyv 3anuTaHb;

— po3noBiAb/0OMIH BpaKeHHsSMU MNpO  TaKy
«EKCKYpPCito» 4rneHam HiMeLbKUX MnpuAMarodmx
cimer/ MK cTygeHTCbKMM KonekTneam / Himeub-
KOMOBHUM [OpYy3§iIM, @ TakOX BWUCIOBIIEHHS MpPO-
XaHHS gaTtu nopagy wono ob6’ekTiB moganblumnx
€KCKYpCil;
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— MNPOXaHHS MOSICHUTM MOBMEHHEBY MNOBe-
OiHKY HOCITB HiMELbKOT Y NEBHUX CUTYyaLligx cnin-
KyBaHHS LLOAO 3acobiB BUCIOBIIEHHS MEBHUX
MOBMEHHEBUX (PYHKUIN Ta/abo MOACHEHHs MOB-
NEeHHEBOI NOBEAiHKM CMNiBBITYN3HUKIB;

— gonomora «nepeknagadis» Wwoao po3B’s-
3aHHa npobnem MK chinkyBaHHS, Takux sik He-
afeKkBaTHa MOBIEHHEBA NOBeAiHKa, HEXTYBaHHSA
HOpPMaMn MOBEAiHKN, MPUTaMaHHOI HiMeLbKin
KynbTypi, 3anobiraHHss HEemnopo3yMmiHHS Ta ycCy-
HEeHHs1 KOHJMIKTIB, Towo. Hawa npaktnka gose-
na eeKTUBHICTb BUKOPUCTaAHHSA POMbOBUX irop
3 To4kM 30py dopmyBaHHA MK KOMyHiKaTUBHOI
KOMMEeTeHLUil ManbyTHIX nepeknagadis, CnpusH-
HS iHTEeHCcudpiKauiT HaB4YaHH4A, NIATPUMKY Ta CTU-
MYIIOBAHHS OCOBMCTUX SKOCTEn, HeobXigaHMX
ManbyTHIM haxiBusM y enoxy MApuUiHIBU3MYy
Ta MynbTUKYNBTYpanmsmy.

MepcnekTMBU noganbLUMX HayKOBUX PO3-
Bigok. BoHuW, Ha Hawy OymKy ckragawTbes i3
3anpoBagxkeHHi metoais dopmyBaHHa MKK, ski
€(OEeKTUBHO BUMKOPUCTOBYIOTBCA Y 3axigHWX Ha-
BYaIbHMX YMOBaX (OHMaMHOBI BEG-NpoeKTH, Lo
BMKOHYHOTbCS MiKHapOOHUMU KOMaHgamu CTy-
OEHTIB, KBECTU, Ta iHLI PO3rNSAHYTI HAMW METOAN)
32 YMOBM MPUCTOCYBAHHSA UMX METOAIB OO Ha-
LLIOrO OCBITHLOIO CepefoBuLLa Ta BUKOPUCTAHHS
3000yTKy Ta HanpautoBaHb BiTYM3HSIHOI NiHIBO-
ANOAKTUKN.
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PLURILINGUAL EDUCATION TODAY: A PERSPECTIVE OF TEACHING INTERCULTURAL
COMPETENCE IN GERMAN AFTER ENGLISH TO STUDENT INTERPRETERS/
TRANSLATORS

Nina Voievodina (Ukraine)

Abstract

With plurilingual and pluricultural competences enjoying ever rising status reflected in the documents of Council of Eu-
rope, the processes of learning second or third foreign languages are in the focus of researchers’ scrutiny. Since German is
most frequently taught after English (GaE) both in Europe and Ukraine, German language pedagogy promotes more effective

intercultural learning of German.

The paper aims to analyze approaches to teaching GaE offered by German applied linguists: structure of intercultural
competence (ICC), objectives and methods of teaching ICC, with a special focus on the professional needs and ways to build

ICC of student interpreters/translators.

The critical analysis conducted provides evidence of a shift in teaching ICC as acquiring knowledge about “capital-letter”
culture towards mastering pragmatics of intercultural interaction. The most common methods used to achieve this goal are
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face-to-face and web projects, role-plays, case studies, as well as various quests and online communication of international
teams of students. Professional needs, learning background and specifics of translators’ cognitive processes are considered
to maximize ICC learning of student interpreters/translators. Since an interpreter / translator is viewed as a mediator between
representatives of different cultures, the author formulates prerequisites of building their ICC in communicative activities sim-
ulating real-life intercultural encounters.

The most accessible way of building ICC in Ukrainian schools of linguistics is a role-play. The author provides several exam-
ples of role plays, which appeared effective in her teaching practice, and calls for broadening the repertoire of methods employed.

Key words: plurilingual and pluricultural competences, German after English, building ICC of student interpreters/trans-
lators.
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NCUXONONMMYECKUE OCOBEHHOCTU OBYYEHUA FrOCCIYXALLUX
AHITIMUCKOMY A3bIKY

B cmambe paccmampuegatomcesi ncuxonoa2udeckue ocobeHHocmu 0by4yeHuUs1 aHarnulicKoMy S3blKy 20CCiyxa-
Wux rnepeoeo 200a 0by4YeHUs1 Kak UHCMPYMeHm onmumMu3ayuu rnpoyecca ¢hopMupo8aHUsi UHOSI3bIYHOU pedyesol
KOMIemeHmMHOCMU 83POC/IbIX yPOBHS enadeHusi aHanulckum sidbikom A2. C yesbio fiokanudayuu mpyoHocmel
8 yCBOEHUU peyesoeo Mamepuarna bblio nposedeHo 3KCrepuMeHmarnbHoe obydeHue, 8 KOMOPOM MPUHSIIU
yyacmue 2occrnyxawue 1 eoda obydyeHus. bbinu ornpedeneHbl OCHOBHbIE MUIbl 8OCAPUSMUS 20CCYyXalwjux 8
npouecce ¢hopMuUpPOB8aHUS UX aHa/10513bIYHO20 KOMMYHUKamu8HO20 CO3HaHUSs 8 cucmemMe HerpepbisHo20 obpa-
308aHus1. AHanus pe3yribmamos 0368071Us1 OCyU,ecmeums Kraccughukayuro muroe 0Crpusimusi pequ 83pociibl-
MU peyurnueHmamu, 4mo fpueesio asmopos K onpederieHuto npobnem u mpyodHocmed, ¢ KOmopbIMU cmarsiKuea-
romcsi 83pocrible ydaujuecs 8 rpouecce 08r1adeHusi UHOSI3bIYHOU peybio.

Knroueenble croea: VIHosi3bIYHasi MEHMaAIbHOCMb 20CCAYyXaliuX, KOMMYHUKamuUeHbIt KOHmyp npenodasa-
Husi, oby4yeHue 8 meyeHue XU3HU, MeXbsa3blKkosass UHmMepgepeHyusi, 8o3pacmHas ayoumopusi y4aljuxcs, aH-
2/10513bI4H0E KOMMYHUKamueHoe co3HaHue, y4ebHasi cmpameaus.

BBepeHue. Tema ctaTbl — aHanu3 NcuUxono-  pagurMbl y4ebGHOro mpouecca u rnoucka HoBbIX
rMyecknx OcoBeHHOCTen npouecca OBMafeHUs BO3MOXHOCTEN C OAHON CTOPOHbLI M BblOBUXKE-
aHITIMACKMM $513bIKOM rOCCry>Xallnx nepBoro rona HMEM KoHLEeNnumMm «obyvyeHne B TeHEHME XU3HU»
oby4yeHuss nyTeM COMOCTaBMIEHUA MOMYYEHHbIX ¢ [IpYroii, BO3pacTaeT aKTyanbHOCTb UCCIENo-

amnmpmqecgmx }J,aHHvbIX, 6Ha6nro,qum;| n Bl:IFIB' BaHMs1 ocobeHHocTern ydebHoro npouecca B 60-
TIEHW OCODEHHOCTEN paboThl B BO3PACTHON ay- nee B3POCNOM UMM «BO3PACTHOM» ayauUTOPUN.

AUTOPUN YYaLLUXCS U HaXOXOEHUS BO3MOXHbIX .
g KntoyeBbIM BOMNPOCOM, KOTOPLIA BO3HWKaET ce-
nyTei MNoBbllEeHUs 3PPEKTUBHOCTN OBYYEHUS
rogHs nepen  MetogucTaMu-npenogaBaTensMmu

roccny>xatimx.
MHOCTPAHHOIO A3blka CTAHOBUTCA UccrnenoBaHmne

MocTaHoBKa Npo6neMbl U aKkTyanbHOCTb ¢
uccnemoBaHus. VHOSI3bIUHAs MeHTanbHocTh  BOMPOCA 3eKTMBHOW opraHnsaumm y4ebHo-

[OCCTYXaLUMX B KOMMYHUKATUBHOM KOHTYpe ro npouecca B cucteMe MocneguniioMHoro ob6-
npenogaBaHns aHITIMACKOro si3blka 4O CUX MOop pasoBaHnsA roccrnykalmx U y4eHblX, K KOTOPbIM
He rpwuBrekana BHUMaHWE nefaroroB, OfHaAKO BblABMHYTO TpeboBaHWe AOCTMXKEHUS UMK KOM-
B YCNOBUSAX M3MEHEHWS copepXaTernbHOW na- NETEHTHOCTHOIO YPOBHSI BraAeHUs aHrMUNCKUM
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sA3blkoMm B2 cornmacHo «O0LweeBponencknx Kom-
neTeHUM BnageHns MHOCTPaHHbLIM S3bIKOMY.

Takum o6pas3oM, Mbl MOXeEM OnpeaenvTb
Luenb cTaTbM — NyTEM aHanu3a pesynbraTtoB 3M-
NMUPUYECKOrO MCCneaoBaHUs, NPOBEAEHHOro Ha
OCHOBe HabniogeHust 1 aHanu3a noBegeHust roc-
Cry>almMx Ha 3aHATUAX MO aHIMUACKOMY SA3bIKY,
NOKanM3mpoBaTb OCHOBHbIE TWMbl BOCMPUATUS,
Knaccuuumposatb U onpeaenuTb nyTu Hanbo-
nee adpdekTnBHOM paboTbl roccrnyXallmx B rpyn-
nax B npouecce hopMMpOBaHMA UX aHINOA3bIY-
HOr0 KOMMYHWKaTUBHOIO CO3HAHWSI B CUCTEME
HenpepbIBHOrO 06pa3oBaHmS.

OaHHble n w™Metogbl. B wnccnegoBaHumn
MCnonb3oBanuMcb MeToabl HabrniogeHus, aHa-
nn3a, CpaBHUTENbHOIO aHanmMsa 3MMUPUYECKNX
OaHHbIX.

O630p nutepatypbl. CerogHs aHTponosno-
rmyeckas HanpaBfeHHOCTb COBPEMEHHOW JINHT-
BUCTUYECKOW HayKu MpuU3biBaeT Hac aHanuau-
poBaTb U aKTUBHO MpMBMEeKaTb COBPEMEHHbIE
nccnegoBaHUs NIMHIBOKYIBTYPOMOrMn, KOTHUTUB-
HOW NUHIBUCTUKM, NCUXONMHIBUCTUKN, KOHLLENTO-
norum B npouecce HOPMUPOBAHUSA aHIOA3bIY-
HOr0 KOMMYHWKaTUBHOIO CO3HaHMSI BO3PaCTHOW
rpynnbl yYalMxca-roccnyxatmx B cucteme He-
npepbIBHOrO 06pa3oBaHus.

lMockonbKy NpPeanoXeHHbIn noaxod  OcC-
HOBbLIBAE€TCA Ha OCO3HaHWW HeobXxoaMMOoCTU
BHECEHMS M3MEHEHWA B CYLLECTBYIOLLYIO, YXe
CMNOXMBLUYIOCA TPaAULUMOHHYIO napagurmy npo-
dreccnmoHanbLHOW MOArOTOBKM Kak OpueHTupa
npodeccnoHanbHO-NTIMYHOCTHOIO pa3BUTUS
COBPEMEHHOro cneumanucta B CUCTEME He-
npepbIBHOrO 06pa3oBaHus, 3TO cnocobceTeyeT
yrnybneHvio ero npogeccuoHanbHoOro passu-
TUS, NEPEOCMbICIIEHNIO U NPUOBPETEHUIO HOBO-
ro NpakTU4eckoro omnbiTa, NPodEecCUoHarbHbIX
HaBbIKOB, CMOCOOGCTBYET COBEPLUEHCTBOBAHMIO
y>xe chOpMUPOBaAHHbIX.

B atom cmbicrnie nHtepecHa nges A. I 3arHunT-
Ko (2011)OTHOCUTENBHO CYyLLECTBOBaHUS CBSA3N
MeXay COBPEMEHHbIM MepexogoM K aHTpono-
NOrMYECKON JIMHIBUCTUKE U BUOOU3MEHEHUAMMU
Hay4HOW NapagurmMbl, NpUBnNuxXeHNem ee K Yyeno-
BEKY, €r0 MbILIEHNI0 U CO3HaHWUIO, YTO B CBOKO
ouyepenb, 00ycrnaBnMBaeT MHTEPEC K uccneaoBa-
HWIO Pa3nMYHbIX TUMOB MbILLNIEHNS U BOCNIPUATUSA
npeacrtaBuTenen pasHbiX A3bIKOBbIX KYNbTYp;
TONKOBAHMIO U MHTEPNpEeTaLmm A3bIKOBbIX 3HAKOB
N X CBA3EN C TUNamMmn MbILLSIEHNUS U BOCNPUATUSA
yyalmMxca-roccrnyalmx B CUCTEME HenpepblB-
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Horo obpasoBaHusa. Mbl pasgensem MHeHue
J1. . CTonsipeHKo 1 cunmTaem, YTo YCNeLHOCTb
00yYeHnst yqalmxcst 3aBUCUT Npexae BCero oT
NCUXONOrnYecknx ¢akTopoB, a MMEHHO, OT Mo-
HUMaHWSI NeaaroroM OCHOBHbIX XapakKTepPUCTUK
YYEHUKOB, X CNOCOBHOCTM BOCNPUHMMATL MaTe-
pvan, 3anomMuHatb, nepepabarbiBaTb, UCNOMb30-
BaTb €ro npu peleHnn pasnuyHbix 3agad (Cto-
nsapeHko, 2003, c. 82).

Korga mbl roBOpMM O roccrykalumx, naydato-
LLIMX MHOCTPaHHbIN A3bIK, Mbl AOMXHbI MOHMMATb,
YTO 3Ta KaTeropusl yyalmxcs WMMEET pasHble
NCUXONNHIBUCTUYECKME, NIUHIBUCTUYECKUNE, NCU-
XOrormyeckme XapakTepUCTUKU. TakkKe HY>XHO
OTMETUTb, YTO OByYeHne aHrMUNCKOMY S3bIKY B
cucTeMe nocneavniioMHoro obpasoBaHus roc-
Cry>KaLlMX CBSI3aHO C KOHLENTyanbHbIM MblLUe-
HMEM W MPOAYKTUBHOW BHYTPEHHEN N BHELUHEWN
MOTUBMPOBAHHOW Hay4HOW, camoobpasoBaTenb-
HOW 1 TBOPYECKOW OEATENbHOCTLIO U TpebyeT He-
NPEepPbIBHOMO MOCTOSIHHOIO COBEPLUEHCTBOBAHNS
N CaMOCOBEpPLLEHCTBOBaHUSA. 3aecb 6e3 BHUMa-
HUS1 HE MOXET OCTaTbCs COYeTaHue NIMYHOCTHbIX
N npodeccuoHanbHbIX KadecTB roccryXxalimx,
KOTOpOE [O/MKHO paccMartpuBaTbCa W aHanu-
3MpoBaTbCs Ha hmnocodckom, meTogornormye-
CKOM, JMHIBUCTUYECKOM, COLMANbHOM W Kyrlb-
TYPHOM YPOBHSIX.

PaccMoTpyM  NCUXONWHIBUCTMYECKME OCO-
GEeHHOCTM BOCMPUATUA M WHTepnpeTauum pe-
YeBbIX 3HAKOB BO3PACTHOW FPynmnoun y4dalmxcs.
Kenas pasobpatbca B npobneme, Mbl obpatu-
NUCb K AaHHbIM Herponcuxonorun. Ona npeno-
Aasartens, paboTatollero B BO3pacTHOW rpynne
yyalmxcs, HemanoBaxeH TOT hakT, 4To, Ha-
npuMmep, y MnageHua UMeeTcs ceTka HepBHbIX
KNEeToK B CIyXOBOW 30HE KOpbl FOFIOBHOrO MO3-
ra, Kotopass AaeT BO3MOXHOCTb BOCMpPUHUMaTb
n nepepabatbiBaTb 3BYKM 8CEX A3bIKOB MMpa B
TeuyeHue nepBoro roga xmsHu. OgHako pebeHoK
NPEeMMYLLECTBEHHO CIbILINT MULLb POOHYHO pPeYb,
no4 BNMstHUEM KOTopown dhopmupyeTcsa andde-
peHumManbHas 4yBCTBMTENbHOCTb TOMBbKO K ee
3BYKOBOMY W MPOCOAMYECKOMY O(OPMIEHMIO.
HacTpamBasicb Ha pPOAHON A3bIK, AaHHas Cho-
COBHOCTb YMeHblUaeTcd U ¢ rogamu HadnHaet
CNyXnTb cBOe0bpasHbIM OMLTPOM, MponycKato-
MM WMHTOHALMIO M 3BYKU TONMbKO POAHOM peyn.
Mpn 3TOM BCE HE3HAKOMbIE U YyXXMNE 3BYKU B pe-
YEeBOM MOTOKE MHOCTPAHHOIO A3blKa OTCeKatoTCs,
AeopMMpyOTCA M aaanTUPYHTCA K 3HAKOMbIM 1
NPVBbIYHBIM, NOABEPralTCA BO3AENCTBUIO acCo-
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LuMaunn, B pesyrbsraTe Yero B3pOCsbii ydallunncs
CNbILWNT He TO, YTO BbINO CKaszaHO HocuTenem
A3blKa.

OTa Teopusa 4acTUYHO 0OBACHAET BO3HMKaI0-
Wwme npobnembl C peuenumen Yy>Kon pedun, Ko-
TOpble, B CBOK O4YepPeb, BbI3bIBAOT MPOOneMbl ¢
penpoayKkumen, MOTOMY YTO HENPABUIBHO YCIbl-
WaHHble U WNOEeHTUMULMPOBAHHbBIE CIYyXOBbIE
obpasbl hpa3 U CNoB BOCMPOU3IBOAATCS TaKKe
HenpaBWbHO, MOCKONbKY rOBOpeHne obs3aTernb-
HO COMPOBOXAAETCA KOHTPONEM CO CTOPOHbI
CrNyXoBOro aHanusaTopa, a B AONroBpPEMEHHOMN
NamAaATy yyallerocs AormkHbl NpUCyTCTBOBATb CO-
OTBETCTBYHOLLUNE CMYXO-NPON3HOCUTENbHbIE 06-
pasubl-MHBapuaHThl. [Ipobnema ¢ penpoaykumnen
OCINOXHSETCA OOMNOMHUTENBHO N TEM, YTO apTu-
KynaumMoHHas 6asa B3pocroro yenoseka cop-
MUpOBaHa Takke Nod BIMSHUEM POLHOrO s3bIKa,
N OpraHbl peyn NOTEPsiNM CBOK €CTECTBEHHYIO
nnactnyHoctb (Metogmka, 2013, c. 184). Heco-
OTBETCTBME MbICIUTENBHbIX U PEYEBbLIX CTPYK-
Typ, BbI3BAHHOE CTOJSIKHOBEHWEM pPa3NNYHbIX
TUMOB MbILSIEHNST B MPOLIECCE MEXKYIBETYPHOM
KOMMYHMKaLMK, BegyT K pasnuyHbiM Moandum-
KauMsiM 3TUX peYeBbIX CTPYKTYP B CO3HAHMM roc-
Cry>almMx 1 YacTo NPUBOAST K BO3HUKHOBEHUIO
MEXbA3bIKOBON MHTEP(EPEHLMMN, NN «IOXKHbIX
accoumaumii» B CO3HaHUKN B3POCIOro y4yeHuka. B
3TOM npoLecce GornbLUYyH ponb urpaet GeHOMeH
accoLMaTUBHOIO MOJs y4allerocs.

E. C. KybpsikoBa cuMmTaet, 4TO MEXbA3bIKO-
Bas MHTepdepeHunss CTaHOBUTCA CNeacTBUEM
OWKNOOYHOM WMHTEpPNpPEeTaUMn pPeYeBoro 3Haka,
accoumMaTMBHOM 3aMeHe OAHOro 3Haka Apyruwm
3HaKoOM, unu — B nogaenstoLieM 60nbLMHCTBE —
Habopom 3HakoB» (KybpsikoBa, 1993, c. 23),
KoTopble M 06pasyloT accounaTMBHbIE MOMsS B
COo3HaHuKM y4auerocs. lNoHsTMe accoumaTuBHOMO
nonsi TONKyeTcs y4eHbIMN Kak psg 00bekTUBMpPO-
BaHHbIX CNOB-peakuuii Ha NpeanoXeHHble Crno-
Ba-cTumynbl (3aeub, 2010, c. 21). OHM cnocob-
Hbl BbI3blBaTb OMpeAeNieHHble accounaumm Ha
CTMMYN, TO €CTb KIIIOYEBYI NIEKCUYECKYD efu-
HULY B CO3HaHUWM y4vallerocs. Takas kniouveBas
rniekcuyeckas eanHnLa xapakTepmuayeTtca LernbiM
HabopoMm accouunaLmi, rae Hambornee YacToTHbIe
accouvaumMm npencraenalT cobon a4po, a me-
Hee 4YaCTOTHbIe, Cnopagnyeckme accolmanmnm oT-
HOCATCS K Tak HasblBaeMon «nepudepuny.

[na meTognyeckom Hayku NOHMMaHWe rpaHunLy
peyeBbIX accoumaunin SBMSAETCS CyTb BaXKHbIM,
MOCKOMNbKY CTUMYNUPYET 4YETKOE OrpaHuyeHune
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N pasrpaHMyeHne accoumaTUBHbIX MHTepnpeTa-
UnKn, cobnogeHnss YeTkUX NMMUTOB ynotpebne-
HUst NoBoro KoHuenTa B CO3HaHUM 4YeroBeKa,
N3y4aroLLero MHOCTpPaHHbIN A3bIK. Viccnegosarte-
nn obpalLaoT BHUMaHWE Ha TECHYHO CBSI3b C KOH-
LenToM M ero accoumaTuBHbIM NMPOCTPAHCTBOM,
MOCKOSbKY «KOHLENTLI (MPOSIBIIASACH B HEM) Xpa-
HATCS B CTPYKTypax CEeMaHTUYeCKOW namsaTu»
(Tam xe), a nonyyeHHas B pesynkrate MHGOP-
Mauus 0 MMpe CUCTEMAaTU3NPYeTCs B CO3HAHWUK
YyenoBeka B BMAE CEMAHTMYECKOW (accoumaTus-
HO-BepObarnbHOW) ceTn B BUAE nepapxmm crioBec-
HbIX accouunaumm (Tam xe).

AccoumaTtnBHo-BepbanbHyt0 CeTb paccMma-
TPMBaKOT KaKk OOHO M3 CpeacTB penpeseHTauum
A3blka, Ha KOTOPOM «MOCTPOEHa» peveBasi Cro-
COBGHOCTb YenoBeka, U3y4atoLero MHOCTPaHHbIN
a3blk (Kapaynos, 2010, c. 7). Tak, xapaktep u
0COBGEHHOCTb peakuuin B accoumaTuUBHbIX MOMSX
HocuTENnen A3blka OatoT NPEACTaBMEeHWEe O KOH-
TEekcTe ynoTpebneHus crnosa, HaxXo4s LENMKOM
MCUXOINUHIBUCTUYECKM OnpaBgaHHOEe U pearnbHoe
ANns HocuTens g3blka cogepXaHue. [na HocuTe-
NS MIMEHHO accoumaumMn — 3TO CBUMAOETENbCTBO
TPaaMLUMOHHOIO ynoTpebneHns Toro WM MHOro
CnoBa, NOHNUMaHWe ero 3Ha4YeHusi, KOTOpPoe No3BO-
NsieT onpeaenuTb «CaMblii, akTyanbHbIA N aKTUB-
HbIN cron koHuenTa» (CtenaHos., 2004, c. 43).

B uyacTtHOCTM, wHTepnpeTupyss nogxon
E. C. KyopsikoBon K MHTEpPNPETaALUN SI3bIKOBbIX
3HAKOB CTOMT 3aMETUTb, YTO B CO3HaHWM B3pOC-
noro (BO3pacTHOro) y4atilerocs, obrnagaroLiero
onpeneneHHbIM A0CTaToqHO 6oraTtbiM  OMbITOM
roccryallero, 3ToT s13bIKOBOW 3HAK NpPOSiBNSET
CNocoBHOCTb BbITb NOABEPKEHHBIM «3aMeHe ApY-
MMM, MOXOXWM, 3HAKOM, UNN — B NOAABMSIOLLEM
bonblMHCTBE — Habopom 3HakoB» (KybpsikoBa,
1993).

Takum 0b6pasom, Mbl BUANM, YTO CNOCOBHOCTb
WNHTEPNPETUPOBATb $S3bIKOBbIE 3HAKW, CpaBHU-
BaTb S13bIKOBbl€ 3HAKW POLHOIO U WU3y4aemoro
A3bIKOB, MoraratbCa Ha NOgOBGHOCTb apTUKYNs-
unn, Nnbo 3ByYaHMs, ABNAETCS LOBOMbHO LLMPO-
KO pacnpoCTpaHEHHbIM WUCTOYHUKOM BO3HMKHO-
BEHNSA MEXBA3LIKOBON MHTEPdEpEHLMMN.

CpaBHuBass BepOATHOCTb  BO3HUKHOBEHWUS
HenpaBWUNbHbIX accoumauMin B accouMaTMBHBLIX
NonsaxX yyawmxcsa pasnnyHbiX BO3PacTHbIX rpynm,
cnenyeT 3aMeTUTb, YTO 3TO siBNeHue Gonee sipko
NpoSIBNSAETCA y roCCny’KaLumx (Bo3pacTHas rpynna
KoTopblIx konebnetcs ot 30 go 60 net), yem y CTy-
peHtoB 17-20-Tn net. [JJaHHble Hawwmx Habnwoge-
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HWI NOKa3bIBAKOT, YTO rOCCryXXallne UCMbITbIBaOT
BonbLue CIIOXKHOCTEN C NPOU3HOLLEHNEM 1 yaoape-
HMEM B MHOA3bIYHbIX CroBax B 2-2,5 pas, yem CTy-
OEHTbI TOrO Xe YPOBHS BNadeHUs A3bIKOM, TakkKe
roccriyxawume Tpatart B 3-4 pasa 6onblue Bpeme-
HW 4118 U3yYeHUs1 HOBbIX CNOB, U B 4 pa3a bonbLue
NMOBTOPSIOT NpeasioxeHns, YTobbl X NpaBUbHO
cchopmynupoBaTtb. B TO e Bpemsi roccryxaiume
NposIBAOT HaMHOro Gonblue ycuavMBOCTU Npu
BbIMOMTHEHWUN YNPaXXHEHWIN, CTapaktTCs BbIMNOS-
HATb BCe AOMalLLHWe 3agaHuns, bonee oTBETCTBEH-
Hbl 1 ynopHbl. OHM Gonee MOTUBUPOBaHbI, HO 6O-
nee KoHCepBaTMBHbI.

Kpome TOro, y Kagoro roccrnyxatlero yxe
nmeetcs pag paHee chopMMpPOBaHHbIX YY4EOHbIX
ctpatermn. Pabota ¢ rpynnamm roccrnyxatimx
W aHanmM3 aHKeT, NPOBeAEHHbI B OUCTaHUMOH-
HOM dhopmMarte C MCMOrb30BaHWEM TEXHOMNOMMM
Google Form, nokasanu, 4to B3pocnble Gonee
CKIMOHHbI BbINOMHATL A3bIKOBbIE (NEKcu4Yeckue,
rpamMmmaTMyeckme) ynpaxHeHUs HEeKOMMYHMKa-
TMBHOIO XapakTepa, C MHCTPYKUMEen Tuna: «3ano-
FTHW NPOMNYCKNY», UMK «MNOCTaBb B HYXHYL dop-
My CFOBO», YeM CTyAeHTbl 1-2 Kypca A3bIKOBOrO
BYy3a, NpeanoyvvTalLlLme n3yyaTtb S3blK B pearib-
HOM KOMMYHMKauumn. O4yeHb 4YacTo B3poOCIble
yyalimecd yrnopHoO HacTaumBaltoT Ha HernpemeH-
HOM BHEOpPEeHUWN yrNpaxHeHUWn Ha nepesBof OT-
OernbHbIX npeanoXxeHun, nNMbo BCEro TeKCTa,
MOTUBMPYS CBOM NpeanovTeHns maeen «bonee
TOYHOrO MOHUMAaHUA CMbIcrna TekcTa». OgHoBpe-
MEHHO, UCKMOYEHNe 3adaHnin «Ha NepeBon Tek-
CTa» 4acCTo BbI3blBAET HEKOTOPOE HEOBOSbCTBO
y Gonee B3pOCMOWN KaTeropmm Takux yvaluxcs,
YyBCTBO HEMNPUATUS KOMMYHUKATUBHOW METOAM-
KW, HOBOW OS5 HUX.

B uenom, rpynnbl roccrnyxawmx HaMHOro
bonee pasHoobpasHbl MO CBOEMy COCTaBy, He
Tonbko No 6GaszoBomy o06pa3oBaHMIO, HO U MO
YPOBHIKO BOCNpUATUA. Haumbornblie TpygHOCTEN
UCMbITbIBAOT B3pOCHble Yy4almecs, KoTopble
paHee B LUKOME UM YHUBEPCUTETE U3yvanu He-
MELKUI Unn (ppaHLy3CKUIN A3bIKK. Y BO3PACTHLIX
TPUIIMHIBOB  MEXbA3bIKOBasi WHTepdepeHLms
yBENMYMBAETCS NPONOPLNOHAITbHO YBENNYEHUIO
OWMOBOYHBIX MHTEeprpeTaLuMn peyeBbiX 3HAKOB.
YTpaTuB HaBblkM OOLLUEHMS HA paHee u3yyae-
MbIX A3blKaX, OHW He TepsAlT apTUKYNSAUMOHHbIE
N NPOU3HOCUTENMBHbIE, a TaKKe PUTMUKO-UHTO-
HaUMOHHbIE HaBblKW N CUHTaKCMYEeCKME HaBbIKU
NOCTPOEHUST MPEAnoOXeHUNn paHee u3y4yaemo-
ro nepBoro MHOCTPAHHOrO $3blka, W, MOCKOMb-
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Ky BHOBb MOCTaBfeEHbl Nepeq 3agayen usydartb
«YyXXOM» A3blK, MOACO3HATENbHO NEPEHOCAT 3TU
peyeBble paHee NPUOOpPETEHHbIE HaBbIKM Briaae-
HUS NEPBbIM KMHOCTPAHHbIM» A3bIKOM BO BTOPOW
n3y4yaeMbli MIHOCTPAHHBIN S3bIK, YNIOPHO NPOJON-
»as Cnonb3oBaThb 3aMeHbl No accouuralmm nep-
BOr0O M3y4aeMoro s3blka.

Xo4yeTca OTMETUTb, YTO UMEHHO YybexaeH-
HOCTb B WUCMONb30BaHUU paHee cOopMUpPOBaH-
HbIX PEYEBBLIX HABLIKOB MEPBOrO0 WHOCTPAHHOIO
A3blka U MOAMMUKALMM ITUX PEYEBbLIX CTPYKTYP
B CO3HaHUM TakMx Yy4dalmxcsi, cBoeobpasHas
«3aKOCTEHENOCTb» M CTOMKOCTb 3TUX npena-
CTaBIEHUN CO34al0T 0CoOble NMpenaTcTBUA AOJis
B3pOCIOro, MeLlas emy npucnyLaTbecs U NOHATb
3ByYaHMe peyn n 0COBEHHOCTb MbILLIEHUST HO-
CUTENEen aHrnmUACKOro Kak BTOPOro MHOCTPaH-
HOro f3blka. Takum yyawmmcs TpebyeTcs Ha-
MHOro ©Oonblle BpPeEMEHU Ans npeogonieHus
MEXbSI3bIKOBOM MHTEPAEPEHLMM, OHM yvalle
NPOSIBASIIOT HETEPNUMOCTb, KOraa MX MbiTaloTCcs
NCnpaBuTb, Jierde TepsaT MOTUBALMIO K U3y4e-
HUIO BTOPOr0 WMHOCTPAHHOrO si3blka U Oonblue
APYIX HYXXOalTCsi B MOOLLPEHUSIX U MOCTOAHHOM
MCUXONOrMYECKOW NOLAEPXKKE.

Crienytollern kateropuen roccryxalmx, Ko-
TOopasi Takke UCMbITbIBAET OOMbLUNE CMOXHOCTU U
Hy)XOaeTcsa B NOAAepKKe, SIBNSAITCA BO3paCTHbIE
yyawmeca 50-60 nert, koTopble BOOOLLE He U3y-
Yanu HYKakme MHOCTPaHHbIe A3bIKK, MO0 n3y4va-
TN @HIMMUNCKUIA A3bIK JAaBHO B LLUKOMNE U CerogHs,
nMesi 4OCTaTo4YHO OOMbLUIOW OMbIT B CBOEN cde-
pe (ocobeHHO 3aHMMatoLme NOCTbl PyKOBOAUTE-
nen), BbIHYXAEHbI M3y4YaTb aHIMUACKNA A3bIK C
uenbto 3apabotatb cepTudmkart, noaTBep)Kaato-
LWMA YPOBEHb BMaAEHUS aHIMUACKUM S3bIKOM
B2, 4yT06 MMETb BO3MOXHOCTb MPOoAoIkaTb 3a-
HMMaTbCA CBOEW AesiTeNnbHOCTb. Takasi kate-
ropusi yydalmxcst OTnmM4yaeTcsi HeTEPNUMOCTbIO U
ObLICTPOV pa3gpaXXMTENbHOCTBLIO, B Crlydae Hey-
Aayu, o4eHb He NbAT, korga UcnpaensAwT UX pe-
YyeBble OLUNBKN, UMEIOT TEHAEHLWIO FPOMKO OTBe-
yaTb Ha 3aHaTUKU. [onroe oTcyTcTBUE paboTbl
B MNfnaHe peyeBOro pasBuTUA OpMynmpoBaTb
CBOM MbICMM Ha MHOCTPAHHOM SI3bIKE U XenaHue
BO BCEM HaxoAWUTb NULLb accounaumm Unm aHa-
NOrnK ¢ POAHbIM SI3bIKOM, 8 TakKe HETEPNMMOCTb
N MPUBbIYKM PYKOBOAUTD, @ HE CRyLIaTb U BbIMOS-
HSATb MHCTPYKLMM NpenogaBaTensi, Takke YCnox-
HSAIOT NPOOneMy OBNageHUs aHITNIMNCKON PeYbIHo.
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Cnepytowas KaTeropusi  «CIOXHbIX»  yya-
LWMXCA — 3TO «3aHATble HavanbHUKW». Takue
yyalumecs NoCTOSAHHO OTBIEKaloTCsl, OTPbIBAsICh
OT paboTbl HA KOPOTKUIA NEepuos BPEMEHU; OHU
NMOCTOSIHHO HaxoAsATCst «B paboTe», UX Mobunb-
Hble 3BOHAT Yepe3 15-20 MUHYT, OHN NOCTOSIHHO
BbIXOOAT U3 KabWHeTa, NOTOM NPUXOASAT U MNbiTa-
tOTCS BHOBb U BHOBb COCPEA0TOYMTLCA Ha U3yya-
eMOM martepuane, 4acto He MOryT cpasy NOHSATb
N NpocAT OOBbACHUTL elle pa3, OTBrekas BCeX
ocTanbHbiX. Ha kaxgom ypoke ob6a3aTenbHO
TpebytoT, 4Tob MM Janu gomallHee 3agaHue, HO
NpakTU4eCKM HUKOrAa €ero CamoCTOATENIbHO He
BbINOSHSIOT, MO NPUYNHE OTCYTCTBUS CBOBOQHOMO
BPEMEHU, N BHOBb OepyT HOBble 00s3aTenbLCTBA
OTHOCUTENBbHO BbINOMTHEHNSA HOBOrO AOMALLHEro
3agaHus. NMocKonbKy Takmne yyalmecs «nocTosH-
HO B paboTe», OHW He MOryT COCPeaoTOYMTbLCH
Ha n3y4yeHun martepwana, nerko BnagarT C Co-
CTOSIHME NaHVKN N TEePSOT BEPY B BO3MOXHOCTb
N3YYnUTb aHMIMNCKNIA A3bIK 4O XeraemMoro ypoB-
HS. [MoBbIlWEeHNO 3ddEKTUBHOCTN paboThbl C Ta-
KAMW yYawmmMmcst cnocobCTByeT CNOKONCTBUE U
TepneHue npenofaBartens, a Takke BEXITMBOCTb
N XenaHne noMoudb BbICTPO pas3obpartbesi ¢ Npo-
nyLweHHbIM MaTepuanom kKonner no pabore. Ta-
Kve ydalmecsa C yooBonbCTBMEM paboTaloT B
MUHKU-Tpynnax.

Cpeaon BO3pacTHOW KaTeropum yyawimxcs
camon nerkonm B paboTe CTaHOBATCA y4yallue-
Csl, Y)Ke UMeKLINe Kakme-To HaBblkM BrnageHus
aHIMUACKUM  F3bIKOM, Kernawlme Kak MOXHO
ObICTpee YCOBEpLUEHCTBOBATbL CBOW HaBbIKW,
BbINOSHSAIOLME NOYTN BCE AOMALUHWE 3agaHug,
WHTEpecylowmecs HoBbIMU, Gonee addeKTMB-
HbIMW METOAMKaMU U TEXHOMOMMAMU U3YyYEeHUS
WMHOCTPaHHbIX S3bIKOB M NMOCTOSIHHO CTapatoLmne-
CS UX NPUMEHNTb Ha NpakTUKe.

Cneayiowm hakTtopom, BRUSAIOLWMM Ha Ka-
4ecTBO M 3(PPEKTUBHOCTL POPMUPOBAHUS aH-
MMOA3bIYHbLIX PEeYeBbIX YMEHWUN roccryXalymx,
ABMSATCA X UHANBUAYANbHO-NCUXONOrM4yeckme
0cobeHHOCTKN, 0BycnoBnuBatoLLmMe TUMN MblLLfe-
HWS, HABOP YXXe CNOXMBLUNXCS NNYHBIX YY4EOHbIX
cTpaTerMm, YTo Takke BMMSET Ha YCNeLHOCTb
npouecca oby4deHus. Mo MHeHMO GoNbLUMHCTBA
negaroroB MMEHHO TUM BOCMPUATUS MHGOPMa-
UMM mmeet Haubornbllee BMVSHWE Ha ycnewl-
HOCTb 0By4YeHus.

CornacHo mogenn VARK, paspabotaHHoum
HoBO3enaHACKMM yuuTtenem Humnom drieMmHrom
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B 1987 roagy (Fleming, 1992), yyawmxcsi MOXHO
YCNOBHO pasaenuTb Ha Tpu Tuna:

1) BM3yanbl — yyalimecs, KOTopble BOCMpU-
HUMatoT 6OMBLUMHCTBO MHAPOPMALMK C MOMOLLbIO
3peHns. Busyanbl ycnewHo ycBanBaloT 3HaHWS,
Korga uHdopMauma cooepXuT BU3yanu3auuio B
BMAE TEKCTOB, CXEM, UNMNOCTpaUni, Tabnuu;

2) aygmanbl — y4yalimecsi, KoTopble nydlle
yCBaMBaOT 3BYKOBYI WH(OPMaLMIO, OHW Nerko
3anoMunHaroT y4ebHyo nHpopmMaumio, NocTynato-
LLYI0O M3 ayguomaTepuarnoB Unn 3Byvallen peyn
npenogasaTens;

3) KMHECTETMKM — yvalumecsi, KOTOpbiM B
npouecce oby4yeHus rnerye BOCMPUHUMATbL WH-
dopmaumo yepes MpPUKOCHOBEHUSA, OBMXKEHUS,
MO3TOMY IydLle 3anoMUHAKOT BO BPeMs BbINos-
HEHMSA NPaKTUYECKMUX 3a4aHUN N POoneBbIX Urp.

MHTepecHa Takke apyras knaccudvkaums,
npegnoxeHHas E. Y. lyuano, cornacHo KoTto-
povi BbIAENSOT crefylowmne Tunbl BOCNPUATUS,
a UMEHHO: CUHTETUYECKUI, aHaNNTUYECKUIA, aHa-
NINTUKO-CUHTETUYECKUIN, SMOLMOHanbHbIn (M-
uano, 2014). YyeHnkamMm CUHTETMYECKOro Tuna
BOCMPUATUSS CBOMCTBEHHA CKITOHHOCTb K 00600-
LLEHNAM, CTPEMIIEHUI0 cpa3y OXBaTUTb OCHO-
BHYIO CyTb BOCMpUHMMaemon nHdopmaumm. OHn
He NpYAalT 3HAYEHUA MenoYyam U He CKITOHHbI
yrnyonaTbCca B HUX, OTTOr0 4yacto He obpalua-
0T BHUMaHWE Ha JeTanu u, Kak cneacreue, Oo-
nyckatT ownbkn B geTansx, a B Tectax — Tam,
rae NpoBepsAeTCs 3HaHNE UCKIIOYEHWUNA.

Yyauwmecs aHanuTuyeckoro Tuna BOCMpU-
ATUA CKPYNyne3Ho BHMKAOT BO BCe nNoapob-
HOCTW, Aaxe B Cryyae OTCYTCTBUSA Heobxoau-
MOCTW, NbITATCA BbIAENATb M aHanNM3MpoBaTb
npexae Bcero mMenoyun. Yyawmecsa cMeLlaHHoro
aHaNUTUKO-CUHTETUYECKOrO TUNa BOCMPUATUS B
PaBHOW CTEMEHN MbITAOTCS MNOHATb CYyTb sIBMe-
HUSE 1 bakTUYeCKn ero NoOATBEPAUTb, CTPEMSACH
K aHanmay n CMHTesy.

Camble HeBHMMAaTemNbHblE K Jonyckatolme
Hanbonbluee KONMMYecTBO OWNOOK — yyalmecs
SMOLMOHArNbHOr0O TUNa BOCNPUATUSA, MNpuaato-
LLIE UCKITYMUTENBHOE 3HaYEHME CBOMM NEPEXN-
BaHUSAM, BbI3BaHHbIX TEM UMW UHbIM SIBIEHUEM,
N KaK pesynbrar, Bocnpusatve n HabnogeHue y
TaKMX yyallMxcs HeopraHM3oBaHHOE, HeMorHoe
(Tam xe).

CornacHo Hawum HabnoaeHUsaMm Kaxkabli 13
OMUCaHHbBIX TUMOB BOCMPUATUS HAXOAWUT CBOWX
npegcraBuTeNen B KaXX40M rpynne roccnyxatwmx
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1, COOTBETCTBEHHO, CTABUT Nepef npenogasare-
nem 3agady pas3paboTkv HANBMAYaNbHOro, Han-
bonee komdopTHOro 1 adhPeKTUBHOIO noaxona
K KaXgomy yyallemycs ¢ obasatenbHbIM y4eTOM
€ro Mcuxororn4eckux U NCUXOSTMHIBUCTUYECKNX
XapaKkTepuUCTUK.

Cnegyetr OTMETUTb, YTO YyYalluMecs CUHTe-
TMYECKOro Tuna BOCNPUATMSA MOJLEPXKUBAOT
NCNonb30BaHNE KOMMYHUKATUBHbIX METOANK, ro-
TOBbI K 006CYXOEHMIO TEKCTOB, C YAOBOMBLCTBUEM
BbINOSHSAIOT 3a4aHNA Ha ayaupoBaHUE U YTeHne
C nocnegyowmnm obcyxaeHnem cytm npobnembi.
Yyawmeca aHanuTu4eckoro Tuna CTOPOHHUKU
NCMOoMb30BaHUs rpaMmMaTUKO- U NeKCcUKo-nepe-
BOAHbIX METOAO0B, CKIOHHbI K rnybGoKoMy aHa-
N3y SABMEHUA N HaXOXOEHWU pasHuubl NGO
OTTEHKOB 3Ha4YeHnn BNn3kMx No cmbicny dpas c
nepBbIX YpOKOB 0by4veHusi (Hanpumep, dpas —
npusetcTBun “How are you?”, “How are you
going” n “How are things”, nn6o “Have you got a
..... n “Do you have a ..... ”). K yyawmmes amo-
LUMOHArnbHOro Tvna BOCMPUATUS MOXHO OTHECTU
BbILLEONUCaHHYIO KaTeropuio «CrOXHbIX» Yyya-
Lwmxcs, rae obydeHme conpoBOXaaeTcs aMOoLMOo-
HanNbHLIMU MEPEXNBAHUAMN U COOTBETCTBEHHO
UMW Xe MOTUBUPYETCS.

Mpobnema y4eTta TMNOB BOCMPUATUSA ChyLla-
Tenen BO3PacTHOW KaTeropum CTaHOBUTCHA BCe
©onee ocTtpon n rmyboKom B CBA3U C BbIHYXOEH-
HbIM MEepexoAoM Ha AUCTaHUUOHHOe obyyeHue
c BecHbl 2020. B xoge npoBegeHust oby4veHus
B YCNOBMAX KapaHTUHA LUMPOKO UCMONb3yemble
obnayHble TEXHOMOrMM 3HaYUTENBHO NOBLILLAKT
KayecTBO W OOCTYNHOCTb MHGpopMaumu, NoBbl-
LWaKT MOTMBALMIO yYaLumxca nobor BO3pacTHOM
rpynnbl (Mosenkis, 2020). Tak, ¢ uensio npeo-
JONeHns Takon TPYAHOCTU KakK pacCesaHHOCTb U
HEBO3MOXHOCTb CKOHLEHTPUPOBATLCS Ha BbIMO-
NHEHWN O4HOro NULWL 3adaHnd, paboTtasa AncTaH-
LUMOHHO B ZOOM, MOXHO BbIBECTU Ha rMNaBHbI
3KpaH caM TEeKCT ynpaXHeHus n BO Bpems pa-
©0Tbl Ha4 HUM, UCMNOMNb3Yst BO3MOXHOCTU MEHHIO
«3aMETOK M KOpPPEeKTMB» Ha rNaBHOM 3KpaHe,
BMMCbIBaTb NpaBWilbHbIE OTBETbl YYalMXCsa Mo-
cne ux 03By4MBaHMs.

CneayoWwmm MOLLHbIM CPEeACTBOM MOBbILLE-
HUA adpdekTMBHOCTM paboTbl C B3pocron ay-
OuTopMen cTano ucnonb3oBaHWe nnaTgopMbl
Mindomo.com ana cocTtaBfeHUst MeHTalbHbIX
KapT B NpoLecce ceMaHTM3aLMn HOBOW JTIEKCUKN,
nnbo Ha aTane 3BpucTMyeckon beceasl.
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com Ans CoCTaBMneHnst MEHTaNbHON KapTbl MO Teme
«IT and Cybersecurity».
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3aknroyeHune. O606LIMM OCHOBHbIE UAEN OT-
HOCUTENbHO ocobeHHOoCTen BoCcnpusaTUsS U op-
MUPOBaHUSA AHTMOA3bIYHOTO KOMMYHMKATUBHOMO
CO3HaHWs B cucTemMe HenpepbiBHOro obpasoBa-
HUs roccrnykawmx. MNMyTem aHanu3a NCUXOSUHT-
BUCTUYECKNX, NMCUXONOTMYECKNX U FIMHIBUCTUYE-
CKMX OCOBEeHHOCTEN peyn roccryxawmx 6bina
caenaHa nonbiTka 0606WNTL 1 kKNaccnnumnpo-
BaTb TWUMbl BOCNPUATMSA, Nogxodbl K 0By4YeHuto
aHIMMACKOMY S3bIKY B CUCTEME MOCNeAMNIIOMHO-
ro o6pasoBaHusi, Ha OCHOBE Yero B AarlbHENLWEM
nnaHupyem paspabotatb 6onee adhpeKkTMBHbIE
noaxoabl K 06y4YeHM0 aHrMosA3blYHOM peyn BO3-
pacTHbIX Yy4dawmxcsa. dopmupoBaHve W parnb-
Helllee pas3BUTME YMEHUW aHIMIMNCKON peyun
roccriyawmx B CUCTEMe NocrneguniioMHOro
obpasoBaHus npeactasnsieT cobor AOCTaTOYHO
CINOXHbIN U TPYAOEMKMI NPOLIECC, KOTOPbIN [0~
JOKEH Y4YMTbIBaTb KOTHUTUBHbLIE WU MCUMXONOrmye-
CKMe 0COBEHHOCTU YYaLLUXCS.
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PSYCHOLOGICAL CHARACTERISTICS OF TEACHING ENGLISH TO CIVIL SERVANTS

Vira Ponomarova
Liudmyla Byrkun
Lyubov Marymonska,

Abstract

The article deals with outlining the psychological characteristics of teaching English to civil servants of the first year of
study as an instrument for optimizing the process of building an FL competence of the adult learners whose level of the En-
glish is A2 in accordance with the Common European Framework of Reference, CEFR. The aim of the article is to describe
the psychological characteristics of learning an FL by civil servants as well as to reveal difficulties that they come across in
mastering speaking with a view to manage the educational process of civil servants effectively and efficiently. The research
methodology involves analysis and synthesis of academic literature that gives insight into the problem under study. Addition-
ally, the empirical results and the dynamics of the learning process were analyzed. The conducted research and the analysis
of the results of the study enabled us to identify the main types of perception as well as to reveal and classify the problems and
difficulties that adult learners face in the process of mastering communicative skills. The conclusion concerning possible ways
to overcome these difficulties in the system of continuous education of adult learners were outlined.

Keywords: Multilingual mentality of civil servants, communicative teaching, life-long learning, inter-language interference,
adult learners, English-speaking communicative consciousness, educational strategy.
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3 ocBIAY HABYAHHS MOB Y BULLIW WWKONI

HATAIJIIA MITAXOTHKOK (m. Kuis)

PO3POBKA HABYAJIbHOIO 3AHATTA 3 ANCUUIIJIIHU «TEOPIA TA NMPAKTUKA
NEPEKNALY(YKPAIHCbKA-®PAHLY3bKA MOBW)» AN CTYAEHTIB Il KYPCY
CNEUIANBHOCTI «kMDKHAPOAHI BIAHOCUHWU»

INTERNATIONALISMES :
DU

Tema 3aHATTA:
LES VRAIS ET LES FAUX AMIS
TRADUCTEUR

Uini 3anaTTA:

MpakTu4Hi:

— 3aKkpinneHHs 3Ha4YeHHS NEeBHUX NEKCUYHNX
oguHuub (J1O) Ha maTepiani ekBiBaneHTiB iHTep-
HauioHaniamiB y nepeknagi 3 dpaHuy3bKoi MOBU
Ha ykpaiHcbky (PM-YM) Ta 3 yKpaiHCbKOI Ha
dppaHuy3bky (YM- ®M);

— PO3BUTOK YMiHb aHanidy BareHTHOCTI iH-
TepHauioHanbHOI NEKCUKN B OBOX MoBax (dop-
MYBaHHSI HaBWUYOK CMHOHIMIYHOIO nepeknagy iH-
TepHauioHanbHoi nekcnkn 3 YM Ha ®M ta 3 ®M
Ha YM Ha piBHi ClTOBOCMNOMYY€EHHS);

— PO3BUTOK YMiHb ayditoBaHHSA i MOCNiLOBHOMO
nepekragy 3 onopoto Ha aygiomarepiasn Ta CKpunT
(nepeknag iHTepHaLioHani3MiB y KOHTEKCTI).

OcBiTHI:

— 3aCBOEHHSI TEOPETMYHOI YaCTUHW NeKLii:
Aediniuii, nigxoan oo knacudikauii;

— O3HanomIieHHs 3 nnatgopmoto EuroCom®
i TI KOHLLEeNTOM;

— MPULLENIIEHHA PO3YMIHHA BUBYEHHS MOBMU
SK MO3WUTMBHOIO MPOLECY B KOHTEKCTi Nnopu-
niHreanbHOT OCBITHBLOT Nporpamu;

PO3BUTOK yBaruM, MOBIIEHHEBOI Ta nepe-
KragaubKol KOMNETEHTHOCTEN CTYAEHTIB,;

— BAOCKOHANIEHHS1 HaBWYOK CUHOHIMIYHOIO
nepeknagy iHTepHauioHaniamis;

— 3bara4yeHHs colianbHO-NOMITUYHOrO BOKa-
Bynsipy;

— MpuLLEenneHHs HeobXigHOCTI KOpUCTyBaH-
HS1 CNOBHMKOM 1151 KOPEKTHOrO nepeknaay;

— O3HaWOMIMEHHS 3 NOAIAMU B CBITI.

Po3BuBatoui:

— po3BMBaTK nepeknagaubki
[EHTIB;

— TPEHyBaHHS NaM’aATi CTYOEHTIB;

— pO3BMBaATM YMIHHSA OMNEPaTUBHOIO MOLLYKY
eKBiBasnieHTa yepes iHTepHaLioHanbHy NeKCUKy 3
®M Ha YM;

— poO3BMBaTU YMIHHA aKTUBI3yBaTW iHTEpHa-
LioHanbHy nekcuky ang nepeknagy 3 YM Ha ®M

HaBU4KN CTY-
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BuxoBHi:

— NPOAEMOHCTPYBaTW POnb iHTepHaLioHanb-
HOT NEKCUKKN K WNAXY A0 NOSiNiHreiaMy B €BpPO-
NEeNCbKiN MOBHIN NONITUUI Ta B MKKYIbTYPHOMY
CMiSIKYBaHHi;

— BWXOBYBAaTW NParHEHHA OO0 BUBYEHHS iHO-
3eMHUX MOB $IK iIHCTPYMEHTY Mi3HaHHS KynbTyp i
BUSIBY TONEPaHTHOCTI B CMiNKyBaHHi;

— BMWXOBYBATW Y CTYAEHTIB NpodecinHy Heob-
XiOHICTb CcnyxaTtu i Yntatu HOBUHU (PpPaHKOMOB-
HUX gXepen sk 3acoby BMBYEHHS MOBWU i hopmy-
BaHHsI npodoecii MiXHapoOHUKa.

MeTtoguuHe 3abe3nevyeHHsA

MnaxotHiok H.O. Internationalismes. Ha-
BYanbHi 3aBaaHHA ansa crygeHTis Il kypcy (Teo-
pist Ta npakTuka nepeknagy). K.: IMB, 2011.17 c.

Intercomprehension: a reflexive methodology
in language education -[ EnekTpoHHuin pecypc] .-
Pexnm poctyny:https://journals.openedition.org/
esp/2411

EuroCom-[ EnektpoHHun pecypc] .- Pexunm
poctyny: https://www.cairn.info/revue-ela-2004-
4-page-403.htm#

OcHallueHHsA

1. Mynbetucnikep.

2. USB Hocin 3 aygiozanucom.

3. CnoBHUK, ENEKTPOHHWI CITOBHUK.
4. PospgatkoBuin matepian.

Xipg 3aHATTA:

1. OpraHizauiiHiii MOMEHT: (2 xB.)

— MOBIJOMMEHHA TEMU Ta METU 3aHATTS.

2. O6roBopeHHs TEOPETUYHOro MaTtepiany Ta
3aCTOCYBaHHS NOro Ha NpPaKTUL,:

— TeopeTuyHur martepian : [HTepHauioHanis-
MU: BU3HAYEHHS!, MPUHUUMNU PO3PI3HEHHS, «He-
cnpaexHi apy3i» nepeknagada (10 xsB.)

— (bopmyBaHHA HaBMYOK igeHTUdIKauil Ta
nepeknagy iHTepHauioHanbHoi nekcukn (I11) Ta
poBOoTK 3i CITOBHMKOM: nepeknapg iHTepHauioHa-
niamis 3 ®M Ha YM y KOHTEKCTi 3 BUKOPUCTAHHAM
cnosHuka (10 xB.)
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3. TpeHyBaHHS yMiHb nepeknagy 3 YM Ha ©M
yepes3 CUMHOHIMU-IHTepHaUioHaniaMn Ta X BXU-
BaHHSA B MOBIEHHEBOMY MOTOLj :

— NUCbMOBUI  Nepeknag pedeHb 3 YM Ha
®M y KOHTEKCTI 4epes iX iHTepHauioHaniaMmn-cu-
HOHiMK (5 xB.)

— UMTaHHA, nepeknag garmMeHTy TeKCTy i3
3anoBHeHHAM nponyckiB (IJ1): nepeartekcToBe
3aBgaHHs (nepeknag 1) (5 xB.); 3anoBHEHHA
nponyckis (7 xB.); ycHu nepeknazg 3 ®M Ha YM
(6 xB.)

4. ®opMyBaHHA HaBWYOK Mepeknagy «He-
crpaBXxHix gpy3iB» nepeknagadva (7 xs.)

— nepeknag 3 ®M Ha YM iHTepHauioHanbHNX
CniB Yy KOHTEKCTI.

5. AypitoBaHHA: 3aKpinneHHs HaBWYOK nep-
uenuii, iaeHTuikauii, po3yMiHHA Ta BXMBaHHSA
iHTepHaLioHanbHOI NEeKCUKN B nepeknagi:

— MigroToBka (aHTUuMnawyisa): 3HATTS feKcu4-
HUX TPYOHOLLIB Yepe3 HaO4YHO-3BYKOBE MOOaHHSA
HOBMX NEKCUYHUX OOUHWLL (YMTaHHS | nepeknag
HoBuX cniB (3 xB.)

— MPOCIYXOBYBaHHS 3anncaHoro oparmeHTy
BMMYCKY HOBWH 6e3 ckpunTy (kaHan euronews) (1
XB.)

— MOBTOPHE MPOCMYXOBYBAHHS (parmMeHTy
3 OMNOpPOH Ha HEMOBHWUIW CKPUMT i3 3anOBHEHHAM
nponyckis (1 xB.)

— NOCNIAOBHUN nepeknag Ha YKpaiHCbKy
MOBY (pparMeHTy 3 ONopo Ha CKPUNT Ta aKLeH-
TOM Ha KOHTEKCTyarlbHOMY 3HaJeHHi iHTepHaLio-
Haniamis (6 xB.)

— nepeknajg pparMeHTy 3 yKpalHCbKOT MOBM
Ha paHLuy3bKy (5 xB.)

6. Migcymkn 3aHatTa (OuiHioBaHHS poboTu
CTYAEHTIB, JOMALLHE 3aBAaHHs (2 xB.)

PO3ropHyT1Ui nnaH-KOHCNEKT 3aHATTA

1. OpraHizayitHMN MOMEHT: NOBiJOMIIEH-
HS TEMU Ta MeTU 3aHATTA.

Buknapgay: Bonjour a tous et a toutes !
Aujourd’hui  on va travailler sur les
internationalismes et vous allez acquérir les
compétences de traduction de ces mots qui
se revélent vos vrais amis, mais attention !
quelques-uns s’averent les faux amis présentant
les difficultés pour le traducteur ! Une bonne
nouvelle : vous allez voir comment ces cognats
sont nombreux dans le discours contemporain et
a quel point ils vous facilitent la compréhension,
la traduction et la communication !
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2. OGroBopeHHs1 TEOPEeTUYHOIro MaTepiany
Ta 3aCTOCYBaHHS MOro Ha NpaKkTuULi:

Buknagay: D’abord je vous prie de répondre
a des questions concernant le theéme ledit ce qui
faisait partie de votre devoir a domicile pour ce
cours-la :

1. Commentdéfinit-onlesinternationalismes?

2. Quels facteurs de différenciations des
internationalismes distingue-t-on ?

3. Donnez la définition des faux amis du
traducteur.

4. Pour les exemples ci-dessous, définissez
le facteur de la différenciation : hépital, journal,
faculté de droit, type, terroriste (adjectif)

5. A quelle famille des langues et a quel
groupe de langues appartient :

— l'ukrainien ?
le frangais ?

I'anglais ?
lallemand ?

Pexxum pobotu: Buknagad-cTyaeHTu.

dopmMyBaHHA HaBUYOK CUMHOHIMIYHOIO nepe-
Krnagy iHTepHauioHanbHOI NEeKCUKM @ nepeknag
B KOHTEKCTIi iHTepHauioHaniamis 3 ®M Ha YM He
BXXMBaOYN OOQHOKOPEHEBMX CIliB BUKOPUCTOBYHO-
4Yn gOMaLLHIO POBOTY 3i CNOBHUKOM.

®dopmynoBaHHS IHCTPYKLIT

Buknapgay: Consigne: Traduisez en ukrainien
les phrases ci-dessous en consultant vos devoirs
a domicile tout en évitant leurs eéquivalents
ukrainiens-internationalismes et donnez des
synonymes si possible :

— Précisez les gabarits de I'engin

— Pierre est de grand gabarit (imposant par
sa taille)

— Il'a un esprit de synthése
Linstitut forme des traducteurs
Tous ont 'ambition de servir
Il est dévoré d’ambition
C’est une intelligence remarquable
Pour lintelligence de ce texte, il faut
consulter le glossaire

— Cet homme a
exceptionnelle
lIs vivent en bonne intelligence
Quelle est votre situation matrimoniale ?
Cette région est en pleine décadence
On assiste a la décadence des moeurs
On cherche a élargir 'auditoire du cursus
Pour résoudre le probléme il faut en savoir
'énoncé

— Il est en mission en Macédoine

une intelligence
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Qui fait partie de cette mission scientifique ?
Les pays de mission
Il a bien accompli sa mission
On a a remplir_une mission dans cette
région

— Le communiqué fait part de cet incident

— C’était un incident imprévu

— A la suite de cet incident I'électricité a été
coupée

— Il y a des personnes qui se prennent pour
de grands personnages

— Un drdle de personnage, ce type-la

— Cest un_moteur a deux temps ; a
combustion interne

— La science c'est la force motrice de
I'évolution, moteur de la recherhe
La société nécessite des cadres
On doit respectez le cadre de la légalité
Il a cassé le cadre de son vélo
On mettait un cadre a cette photo ?
Il subit une métamorphose, je ne le
reconnais pas

— |l tombe d’un excés dans un autre

— On a une contravention pour excés de
vitesse

— Il mange sans exces, avec mesure

Pexum pobotu: CtyaeHt1-CtyneHT2-CTy-
OEeHT3 (3 y4acTH | KOpeKLi€e IHWMMKN CTyOeHTa-
MU | BUKNaga4veMm)

3.TpeHyBaHHA yMiHb nepeknagy 3 YM Ha
®PM yepe3 CUMHOHIMU-IHTEepPHaLUiOHani3Mu Ta ix
BXXWBaHHA B MOBNIEHHEBOMY NOTOL,i :

®dopMmynoBaHHS IHCTPYKLUIT

Buknagay:  Consigne:  Traduisez  en
ramplacant les mots soulignés par leurs
synonymes — internationalismes (Vos vrais amis)
(Travail en binéme)

Servez-vous de vos devoirs a domicile !

1. BiH Takun nacmMBHWUW , BiH HE 3MOXe 3MilC-
HUTU Le 3aBAaHHS.

2. 3eneHi npoBeayTb AEMOHCTPALID BUCTY-
naw4m NpoTu Lboro BydiBHULTBA.

3. O6rpyHTYyiTE nepeBarn LbOrO Crnocoby
30epexxeHHs OBOMIB.

4. Cnig po3rnsaHyTv NodibHi 3agavi .

5. Bawe npi3BuLle He 3HAYUTBLCA B COUCKY
NPaKTUKaHTIB.

6. Tpeba 3aoxo4yyBaTu CTYAEHTIB, WOO BOHU
MOBTOPIOBANN 3a AUKTOPAMMU | NEPEBIPATU Ta BU-

NpaBnaTv iX BUMOBY.
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7. Y HbOro BMpasHe 00nun4Ys, YapiBHUK MO-
rmsana; 0o TOro X BiH HebaratocniBHUA — BiH OAWH
Takum.

Pexunm pobotn: CtyaeHT 1- CtygeHT 2, CTy-
OeHT 3- CTyneHT 4, i 1.4.

4. YntaHHA, nepeknag parMeHTy TeKCTy i3
3anoBHeHHAM nponyckiB (111).

— NepeaTeKkcToBe 3aBAaHHS;

— 3anoBHEHHS NMPOoMyCKiB;

— ycHui nepeknag 3 ®M Ha YM.

®dopmyntoBaHHS IHCTPYKLUIT

Buknapgay: Consigne: Donnez les équivalents
ukrainiens en utilisant le vocabulaire international
et vos connaissances de celui de I'anglais :

appliquée, unenouvelle perspective,romanes,
scandinaves ou germaniques, principalement
en Europe, un maximum, projet EUROCOM,
la didactique de [Iintercompréhension, utilisé,
la méthode EuroCom, des programmes, clé,
solides bases, romane, particuliéres, réceptif,
une langue dépdét, famille, importantes,
modules, I'anglais, le schéma concu, la mission,
compétences, I'éducation nationale, la société
cognitive européenne, du roumain, de ['italien et
de I'espagnol a base de

Pexxum pobotu: CtyaeHT 1, CtygeHT 2, Cty-
aeHT 3, CtygeHT 4, 1.4.

dopmyntoBaHHs IHCTPYKL,T

Buknagau: Consigne: Traduisez en ukrainien
en remplissants les lacunes :

Depuis les années 90,
constitue d’éducation/
apprentissage aux langues, , ou

elle a été entre les langues appartenant a
une méme (langues ).
Les chercheurs du ont montré
que , une des plus lingua franca du
monde, pouvait aussi étre comme

passerelle vers n’importe quelle langue
Donner a d’éleves de
pour apprendre les langues, augmenter leurs

d’apprentissage, telle est ____ ( la tache)
(primordiale) de
dans
On prévoit aussi pour
I'apprentissage
de connaissances de la langue
francaise. Trois , qui suivent ,
sont offerts pour I'apprentissage de trois

langues particulieres avec comme base
(F) selon )
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Pexunm pobotu: CtyageHT 1, CtygeHT 2, CTy-
neHT 3, CtygeHT 4, 1.4.

5.®opmyBaHHS HaBUYOK Mepekragy «He-
cnpaBXHix(xMOHUX) Apy3iB» nepeknagaya.

dopmMysntoBaHHS IHCTPYKLT

Buknagay: Consigne: Traduisez en ukrainiens
en consultant le dictionnaire, faites attention aux
faux amis!

— cette enquéte a été réalisée hier/on a ouvert
une enquéte / remplissez le questionnaire!

— ila un pouvoir effectif/les effectifs militaires/
une méthode efficace

— mon ami est
gourmand/ I va a
d’alimentation

— il va au gymnase/au collége/ au lycée

— c’est momentané/la réponse instantanée/
le café instantané

— on enléve des taches avec de la benzine/
faire le plein d’essence/l'essence de roselles
essences forestieres/par essence

— c¢a sent de la résine/c’est en caoutchouc

— éliminer les déchets solides/utiliser les
restes/ recycler

— j’ai manqué un épisode de cette série/une
séquence, une scene

Pexxum pobotu: CtyaeHT 1, CtygeHT 2, Cty-
neHT 3, CTtygeHT 4, 1.4.

gastronome/gourmet/
I'épicerie/magasin

6. AygpiloBaHHSI: 3aKpinneHHA HaBUYOK
nepuenuii, ineHTUdikauii, posyMiHHA Ta BXu-
BaHHA iHTepHaUiOHaNbHOI NEeKCUKN B nepe-
Knagi.

MigrotoBka (AHTULMNALIA): 3HATTA NEKCU4-
HUX TPYQHOLLIB 4Yepe3 HaO4YHO-3BYKOBY Mpe3eH-
Tauito HOBUX NEKCUYHUX OOAUHULL (YMTaHHSA i ne-
peknaz BUAiNeHux cnis B (HEMOBHOMY) CKPUITI:

®dopmynoBaHHS IHCTPYKLUIT

Buknapgay: Consigne: Notez les acceptions
des mots en italique :
otage, m, f - 3apyyHuK
ravisseur, m - Bukpagau
griffe, m - nasyp
émancipation, f - 3BiflbHEHHS
enlévement, m - BUKpageHHa(nogen)
revendiquer qch - 6patn Ha cebe (Bignosi-
JanbHicTb 3a)

Buknapau: Quelles acceptions des
internationalismes ci-dessous savez-vous ?
rpud? emaHcmnauin? adgipmadin?
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Pexunm pobotn: CtyaeHT 1, CtygeHT 2, CTy-
OeHT 3

lNpocnyxoByBaHHA 3anMcaHOro parMeHTy
BMMNYCKY HOBWH (kaHan Euronews).

dopmyntoBaHHS IHCTPYKLT.

Buknagau: Consigne: Compréhénsion
globale : Une premiére écoute : Ecoutez et dites
Ce que vous avez compris.

Pexxum pobotu: CtyaeHT 1, CtygeHT 2, Cty-
OeHT 3.

®dopmynoBaHHS IHCTPYKLUIT

Buknapay: Consigne: En écoutant
document audio remplissez les blancs :

a libéré dix-neuf
sept , des
leurs ravisseurs. C’est en tout cas ce

certaines
peu apres par
de la libération de deux Francais. Le
Mend, le Mouvement pour

le

otages,
dont
de

’

qu
sources

, a revendiqué
I'enlevement de la plupart de
ces otages dans la

Huit d’entre eux avaient été capturés lors
d’une cette semaine sur une
d’Exxon Mobil, sept autres la
semaine derniére lors d’ sur un bateau
et une pétroliere de la société
Afren. Quatres autres seraient des
employés de la société de Julius Berger.

Le Mend affirme lutter pour une meilleure
répartition des revenus pétroliers dans la

Pexxum poboTtu: iHanBigyanbHWNA.

KoHTponb po6otu: CtymeHT 1, CtymeHT 2,
CtygeHT 3 i T.40.

MocnigoBHWin Nnepeknag parMeHTy 3 ykpaiH-
CbKOI MOBM Ha (ppaHLy3bKY.

®dopmyrnoBaHHS IHCTPYKLT.

Buknapgay: Consigne: Traduisez en
frangais en employant le lexique de I'exercice
précédent :

Condamu apmii Hizepii 3ginsHuUnu 19 sapyy-
HUKI8, 7 3 IKUX iIHO3eMUj 3 rosfIoHy «nasypiex» (ix)
sukpadayie. Tak (ue) 8 ycsakomy pasi cmeepdxy-
easiu s4yopa seeyepi Oesiki Oxxeperia mpoxu 320-
Oom niicrisi oeonoweHHs NMapuxxem rpo 38iribHEH-
HA 2 chbpaHuya3is.

lNoecmaHcbke yepyrnysaHHS Pyx 3a eu3eo-
neHHs1 Oenibmu Hieepy 83516 Ha cebe suKpadeHHs
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binbwocmi yux 3apyyHUKie 8 UbOMYy OCHOBHOMY
patioHi sudobymky Hachmu Hizepii.

Bocbmepo 3 Hux (3apyyHUKie) 3axonusu Ubo-
20 MUXHs1 rpu Harnadi (Ha o0He 3) MpPUMIUEeHb
(komnaHii) EkcoHMobi , we cemepo — MUHyrno2o
muxHs nid 4ac pelidy Ha Haghmosy rramaghop-
My KomraHii AgppeH. Pewma yemeepo, (K noei-
domrisrome) € crieyianicmamu iHXXeHepHoT ghipmu
Lxyniyc bepzep.

Pyx 3a suseoneHHsi Oerismu Hizepy 6opemsb-
CA (K 80HU 3asersome) 3a cripasednusuli pos-
rnodin Haghmosux 0oxodie 8 palioHi [enbmu.

Pexum pobotu: CtyaeHT 1, CtygeHT 2, Cty-
OeHT 3, i T. A.

Transcription

L’armée nigériane a libéré dix-neuf otages,
dont sept étrangers, des griffes de leurs
ravisseurs. C’est en tout cas ce qu’affirmaient
certaines sources peu apres 'annonce par Paris
de la libération de deux Francais.

Le Mend, le Mouvement pour I'’émancipation
du delta du Niger, a revendiqué I'enlevement de
la plupart de ces otages dans la principale région
productrice de pétrole du Nigéria.

Huit d’entre eux avaient été capturés lors
d’'une attaque cette semaine sur une installation
d’ExxonMobil, sept autres la semaine derniére
lors d’'un raid sur un bateau et une plate-
forme pétroliere de la société Afren. Quatres
autres, seraient des employés de la société de
construction Julius Berger.

Le Mend affirme lutter pour une meilleure
répartition des revenus pétroliers dans la région
du Delta.

7. NMNipcymkn 3aHATTA (OUiHlOBaHHA pobo-
TU CTYAEHTIB, AOMALUHE 3aBOaHHSA.

Je vous remercie d’avoir bien travaillé,
jespére que beaucoup de mots sont devenus
vos vrais amis et vous avez bien retenu les
acceptions de ceux auxquels il faut faire attention;
votre évaluation ... votre devoir a domicile... A la
prochaine ! Bonne journée !
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e CTatTi NyOnikytoTbCA B aBTOPCbKIN peaakuii;

e OhopMneHHs1, CTUINb Ta 3MICT XXypHany € 06’eKTOM aBTOPCLKOro npaea i 3axu-
LLIAETbCS 3aKOHOM;

e BignosiganbHICTb 3a 3MICT Ta AOCTOBIPHICTb HAaBEAEHUX JaHUX HECYTb aBTOpPMU
ny6nikauin;

e Pepakuisn 3anvwae 3a coboto npaBo pegaryBaTu Ta CKOpodyBaTu NogaHi marte-
pianu;

e YCi cTaTtTi ogepxanu No3UTUBHY OLIHKY He3anexXHUX peLeH3eHTIB;

e [lepepyK pO3MiLLLEHNX Y XKYpHari MaTepianiB 4O3BOSSETLCS TiflbKM 3a MUCbMO-
BOIO 3rogoto penakuil.
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(MUCTELTBO JNIHFBOOWOAKTUKN)

Bunyck 5 (1-2020)

Mipnucaro oo apyky 20.06.2020. dopmar 60x84 '/,
Manip ocpcetHmin. Opyk opceTHuin. MapHiTypa Arial
YM.-gpyk. apk. 7,90. Haknag 300 npum.

BinaopykoBaHo Ha tunorpadii «J1iB-npuHT»
03067, Ykpaina, Kvis, Byn. LLlytoBa, 18.

BignosiganbHa 3a gpyk:
Cem’siH H.B.



