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MODELING METHOD FOR PREPARING FUTURE EDUCATORS
IN HIGHER EDUCATION INSTITUTIONS

The article describes the essence of the concept of model and method of modeling; its use in the educational training process
of future teachers. Analysis of scientific sources gives grounds to claim that the model of formation, scientists understand the
system of interrelated elements of the pedagogical process, which provide a sufficient level of formation of students of socially
significant qualities of the future specialist. The article also states that the purpose of pedagogical modeling is to create a functional
system of organization of mastering the future knowledge of teachers and ways of their acquisition at the level of professional,
subject-specific, and cultural aspects. Modeling is a method of cognitive and management activity, which allows to adequately and
fully reflect in the model representations the essence, the most important qualities and components of the system (in our case —
training of masters for professional pedagogical activity), to receive information about its past, present and future status,

conditions of construction, operation and development.

Keywords: model, method of modeling, training of future teachers, professional activity.

Formulation of the problem. Pedagogical activity is
one of the most difficult. According to the educational
training program, the teacher is a specialist who has special
and versatile training, has a high level of spiritual culture,
professional skill, endowed with certain professional abilities
that characterize both the intellectual and emotional and
volitional sphere of personality and on the basis of this
professionally  professional in different educational
institutions. Developing a national education requires a
creative approach to solving pedagogical problems. The
application of the simulation method in the training of future
teachers, orienting teachers to the achievement of the final
learning outcomes, assimilates and efficient use of new
technologies, develops a systematic vision for solving
problems, serves as an effective factor in improving the
quality of education. The modeling method plays a leading
role in training masters for pedagogical activity.

Analysis of recent publications and studies.
Scientists use the method of modeling quite widely in
modern scientific and pedagogical scientific works
(V. Grinyova, O. Dubasenyuk, N. Nichkalo, S. Sysoyeva,
V. Chaika, V. Chernylevsky, etc.), in particular, the modeling
of the future teacher's profession (V. Bespalko), N. Kuzmin,
A. Markov, V. Slastionin). Application of modeling method in
didactics  (Yu. Lavrykov, V. Pikelna, G. Sukhobskaya,
L. Friedman); modeling of pedagogical situations as a way
of training future specialists (O. Berezyuk, O. Vlasenko,
A. Dakhin, F. Zhikharenko, Y. Kulutkin).

The goal of the article is to reveal the possibilities of
modeling in the process of training, personality formation
and professional competence of a specialist, in particular the
future specialists-educators.

Study presentation. The essence of the concept of model
and modeling scientists interpret differently. Thus, O. Morozov
defines the model in the general sense as an analogue
(graphic, scheme, sign system, structure) of a certain object
(original), a fragment of reality, artifacts, works of culture,
conceptual-theoretical entities, etc. [7]. The model is an
effective means of scientific research only in the most clear
definition of their similariies and differences by theoretical
means, which can determine the permissible limits of
simplifications, abstractions, idealizations. By the physical
nature of the model can be divided into: subject, sign
(information), thinking. Having a significant place in the powerful
arsenal of scientific means, fulfilling descriptive, explanatory
and heuristic functions, the model plays an important role in the
study of various complex phenomena of reality [7].

The term "model" is widely used not only in the scientific
literature, and depending on the situation it has different

meaning. The word "model" is derived from the Latin
"modulus" which means measure, sample, norm. In the
process of applying the modeling method, the model is used
as a research tool. A model is a real, sign or mental system
that reproduces, imitates, reflects the principles of the
internal organization or functioning of an object, its
properties, features or characteristics [7].

In the Ukrainian dictionary, the model is interpreted as
"an example of any new product, a model copy of
something. ltem reproduced in a reduced, sometimes
enlarged or in kind. A sample from which a mold for casting
or reproducing in another material is removed "[8, P.776].

A more detailed concept of the model is found in the
Great Interpretive Modern Ukrainian — this is a sample that
reproduces the structure and action of any object is used to
gain new knowledge about the object. What is material, kind
for artistic image, reproduction. A sample from which a form
for reproduction in another material is removed [1].

The model performs several functions: it clearly identifies
the components that make up the system; schematically and
realistically displays the connections between the
components, in addition, the connections within the modeled
object can be compared with the connections within the
model; is a tool for comparative study of different features of
the phenomenon, process.

In the Modeling Economics Glossary, the term
"modeling" is interpreted as a way of exploring an object
(process, phenomenon) with some simplified representation
of it — a model; building and using models. Model building
involves the presence of the subject (the researcher), the
object of modeling and the purpose (purpose) for which it is
carried out (sometimes the construction of the model is
unnecessary — the subject finds it seemingly ready among
physical objects or tangible products). The use of a model is
based, first, on its ability to replace, replace an object for the
purpose of the study, and secondly, its properties to be more
accessible to study in a relevant aspect than the simulated
object. The first is the similarity of the model to the object of
modeling in that the purpose of the study is significant, the
second — the simplification of those properties that are
irrelevant for the purpose, but complicate the direct study of
the object. Other model and object relationships are
irrelevant. Modeling is the process of building, studying and
applying models. The modeling process includes three
system-forming elements: the subject of the study (system
analyst); object of study; a model that mediates the
relationship between the object being studied and the
knowing subject (system analyst) [9].

© Holovko N., Balashova S., 2020
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Modeling is the creation, application, use of a model. The
main functions of the model should be:

¢ simplifying the information about the properties of the
object

e transfer of information and knowledge;

e managing and optimizing objects and processes;

o forecasting;

e diagnostics.

The concepts of "model" and "simulation" are an integral
part of scientific research. It is both a method of presenting
objects, phenomena and processes, and a means of
verifying the truth of theoretical propositions, or
experimentally establishing their validity. Any modeling
process involves the presence of an active subject who
defines the features of the modeling object as an object of
interest, that is, the model only approximates the original.
This means that one original object can fit many models,
each of which is needed to solve a different specific task.

In the Philosophical Encyclopedic Dictionary, modeling
is defined as the scientific method of indirect (indirect) study
of objects of knowledge, the direct study of which for some
reasons is impossible, difficult, ineffective or impractical,
through the study of their models — subject, sign or thought
systems that reproduce accordingly do they reflect certain
characteristics (properties, features, principles of internal
organization or functioning) of the originals [10].

To model — to create a model of something [8]. As a
specific constructive-cognitive technique, a kind of
presentation of processes and phenomena of reality,
modeling has been known since ancient times. In the
process of cognition, modeling works closely with other
specific and general scientific methods, including
experimental ones. Modeling actually gained the status of a
general scientific method of cognition, became an effective
theoretical and experimental means of research, which was
first of all faciltated by intensive processes of
mathematization and computerization of science. Computer
(model-cybernetic) experiment, and subsequently its kind —
cognitive computer graphics — have become of unique
importance in the study of complex processes and
phenomena of reality, the verification of scientific
hypotheses, the construction of theories. Using abstraction
and idealization procedures, modeling allows for the sake of
reproduction (in the model) and research to distinguish
precisely the characteristics, parameters or properties of the
modeled objects that are directly to be studied. The
modeling process is characterized by a complex structure
and includes the following main steps: problem formulation,
model construction, its investigation, extrapolation of the
results to the original. O. Moroz notes that the theoretical
basis of modeling, which is manifested in various forms,
depending on the scope and nature of the models used, is
the theory of physical similarity, physical analogy and
isomorphism of systems. According to the physical nature of
models, there are three types of modeling: subject, sign
(informational) and thinking. In close interaction with other
methods of modeling plays an important role in the study of
the most complex processes and phenomena of micro-,
macro- and megaworld in revealing their deep essence [10].

Simulate — create a model of something, Investigate
objects, systems, phenomena, processes through the
construction and study of their models [1].

Scientific modeling is a method of studying phenomena
and processes that is based on changing a particular
research object (original) to another similar to it (model).

According to S. Goncharenko, the essence of modeling
is to establish the similarity of phenomena (analogies), the

adequacy of one object to another in certain respects, and
on that basis transform the simpler in structure and content
of the object into a more complex model (original). In other
words, the model is an auxiliary tool that in the process of
cognition, research provides new information about the main
object of study [2].

Simulation is a specific learning technology that involves
the organization, management and control of the learning
process.

The scientific method of modeling in higher education
institutions is used to bring the educational process closer to
students' professional activities. In class, we choose this
method because the model is a theoretically and practically
organized structure that reproduces some or other part of
reality in a schematic and visual form. By displaying or
reproducing a research object, the model is able to replace
it in such a way that its study gives us new information about
that object.

In pedagogy, scientists determine that one of the
important ways of finding ways to improve the quality of
professional training of a specialist is to develop his model.
According to O. Savchenko, modeling is a method of
researching objects on their analog models; building and
studying models of real-life objects and phenomena and
specially designed ones; in training, models are understood
as content to be assimilated as a means of assimilation [6].

O. Dubaseniuk and other scientists consider the model
as a real, symbolic or imaginary system, which reproduces
the principles of internal organization and functioning, as
well as certain properties, features or characteristics of the
object of study, the direct study of which is impossible,
difficult or impractical, and models of education — as formed
by sign systems, mental analogues (logical constructs) that
schematically reflect educational practice as a whole or its
individual fragments. S. Witwitska notes that the model
always acts as an analogy and is an intermediate link
between advanced theoretical propositions and their
validation in a real pedagogical process. Based on the
understanding of the content of the concepts "model",
"formation of socially significant qualities", under the model
of formation, scientists understand the system of interrelated
elements of the pedagogical process, which provide a
sufficient level of formation of students of socially significant
qualities of the future specialist [3].

Reference sources [1,3,10] explain modeling as a
method of knowing and transforming the world, which has
spread with the development of science and led to the
creation of new types of models that influenced the
development of new functions of the method itself.

B. Maslov means modeling a purposeful process of
constructive — projective, analytical — synthetic activity
(based on the processing of existing information) in order to
reflect the object as a whole or its characteristic components
that determine the functional orientation of the object,
ensure the stability of its existence and development [4].

Modeling as a method of scientific knowledge performs
a number of functions:

e extrapolation and interpolation function (the model
provides additional information about the object under study —
this function is performed by demonstrative, illustrative and
educational-heuristic models);

e abstracting function (imaginary separation of a
particular property or feature for the purpose of studying
them more deeply);

¢ synthesizing function (the model can combine the
properties of many different objects, phenomena and
processes, and thus extend to objects that were not
originally intended);
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¢ heuristic function (temporary switch from real object to
imaginary — model);

e didactic function (use of modeling to increase the
efficiency of the educational process) [3].

The main functions of modeling scientists include:
descriptive, which due to the abstraction of the model allows
you to simply explain the studied phenomena and
processes; predictive — gives an opportunity to predict the
future phenomena and states of the modeling systems and
answers the question "what will happen"; normative, which
is to answer the question "how should it be?", if besides the
system, criteria for estimating its state are given, then by
using optimization it is possible not only to describe the
existing system, but also to construct its normative image —
from the point of view of sub ' The objective, interests and
benefits of which are reflected in the criteria.

The variety of phenomena and processes of reality
determines the many types and characteristics of models
that can be classified as follows:

¢ by types of problem solving and purpose;

e the form, as a method of construction and the means
by which the models are built;

¢ in content — in the nature of the objects that reproduce
the models;

e by description methods:

a) deterministic, describing processes with clearly
defined causes and effects;

b) probabilites describing the approximate
processes, based on averaged random events;

c) heuristic, which are formed using technical means
and persons possessing a certain intellectual level (new
ideas, long-term forecasts, etc.);

d) combined;
¢ in completeness of similarity:

a) absolute, which requires complete identity of
states or phenomena in space and time;

b) a complete resemblance when the processes
occurring in the objects of modeling and in models
change similarly in time and in space;

c) incomplete similarity when processes occurring in
models and objects of simulation are similar to either in
time or in space;

d) approximate similarity (analogy), when not all but
the most significant factors influencing the processes
occurring in the objects of modeling are taken into
account in the models;
¢ by physical nature:

a) imaginary;

b) material. — in completeness of similarity:

a) absolute, which requires complete identity of
states or phenomena in space and time;

b)a complete resemblance when the processes
occurring in the objects of modeling and in models
change similarly in time and in space;

c) incomplete similarity when processes occurring in
models and objects of simulation are similar to either in
time or in space;

d) approximate similarity (analogy), when not all but
the most significant factors influencing the processes
occurring in the objects of modeling are taken into
account in the models;
¢ by physical nature:

a) imaginary;

b) material.

The basic principles of modeling professional activity in
the educational process are the following: 1) systematic,
accessible, consistent; 2) completeness of the developed

model, that is, the system of proposed tasks should contain
the full content of professional activity in a certain field; 3)
communication of vocational-theoretical and vocational
training; 4) task typing; 5) reproduction of subject and social
content of professional activity, dynamics of production; 6)
taking into account typical errors; 7) selection of appropriate
forms, methods and techniques for solving problems.

Within the framework of the discipline "Modeling of
professional activity of a specialist" we apply modeling of the
content of educational material in terms of its structural and
logical arrangement, schematization, visualization, suitable
for use in the work with him types and methods of
educational activity, etc. When completed, all this makes it
possible to build a methodical system of teaching the subject
with the support of common methods of scientific cognition
and psychological and pedagogical patterns of cognitive
activity of future educators.

In the process of modeling the preparation of masters for
future pedagogical activity, it should be taken into account
that there is a close connection between the content of the
educational material and the future activity of the specialist.

Conclusions. Thus, we believe that modeling is a
method of cognitive and administrative activity that allows to
adequately and fully reflect in the model representations the
essence, the most important qualities and components of
the system (in our case — preparation of masters for
professional pedagogical activity), to obtain information
about its past, present and future status, opportunities and
conditions of construction, operation and development. The
analysis of the scientific-pedagogical literature gives
grounds to claim that modeling becomes more relevant and
promising in the direction of the development of pedagogical
science. Simulation is an integral part in ensuring the unity
of learning and research in the pedagogical process.
Modeling is one of the methods of scientific study that is
widely used in pedagogy. Modeling method is integrative, it
allows to combine empirical and theoretical in pedagogical
study, in particular, and in the course of studying a
pedagogical object experiment with the construction of
logical structures and scientific abstractions.
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METO[ MOAENMIOBAHHSA NiA YAC NIArOTOBKU MAABYTHIX MEQATOrIB Y 3AKNALAX BULLOI OCBITU

Y cmammi po3kpueaembcsi cymHicmb noHsimmsi Modesib ma Memoo mModesto8aHHsI; lio20 8UKOPUCMaHHSI 8 0C8iMHbLOMY npoyeci nid yac nio-
2omoeku malibymHix nedazozie. AHani3 Haykosux Oxepes1 dae niocmasu cmeepdyeamu, wo nid Modesnso hopMyeaHHs1 HayKkoeui po3ymiroms
cucmemy 83aeMoroe ‘a3aHux efieMeHmie nedazo2i4yHo20 npouyecy, kompi 3abesneyyromb docmamHili pieeHb cgpopmosaHocmi y cmydeHmie coyia-
JIbHO 3Hayywux sikocmel MalibymHbo20o haxieysi. Y cmammi makox eKa3yembcsi, W40 Memoro neda2o2i4yHo20 MoOesIt08aHHs € CIMBOPEHHS (OYHK-
yioHanbHOi cucmemu op2aHi3ayii 3aceoeHHs1 MalibymHimu neda2o2amu 3HaHb i cnocobie ix 3006ymms Ha pieHi npogpeciliHo2o, ghaxoeo-npedmem-
HO20, 3a2a/lbHOKY/IbLMYPHO20 acrekmis. Y npoyeci Modesito8aHHs1 8UsI8IIEMbLCS 00Ha 3 HallgaK/lu8iwWux 3aKOHOMipHOCMel cucmemu: 3asexHicme
yinicHoi cmpykmypu eid 2o50eHux yinel, 3aedaHb cucmemu. ModentosaHHs1 — MemoO ni3HaeasnbHOI U ynpaeniHcbKol disnbHocmi, sikuli do3eosisie
adeksamHo i yinicHo eidobpazumu 8 ModesIbHUX ysI8/IEHHSIX CYmHicmb, Halisaxnuegiwi sskocmi i KOMMIoHeHmMu cucmemu (y Hawomy eunaodky — nio-
2omoeku mMazicmpie do npodgpeciliHoi nedazoziyHor dissnibHOCcMI), odepxxamu iHghopmayiro npo if MuHynui, menepiwHil i MaliGymHili cmaH, MOXnu-
eocmi ma ymoeu no6ydoeu, yHKyioHyeaHHs i pozeumky. Y npouyeci ModesitoeaHHs1 ausienisiembCcsi 00Ha 3 HaligaXk/iueiwux 3akoHomipHocmel cuc-
memu: 3anexHicms yinicHoi cmpykmypu eid 2on08Hux yinel, 3aedaHb cucmemu. Memoro nedazo2iyHo20 MOOeIt08aHHS € CMBOPEHHS (hyHKUiOHa-
NbHOI cucmemu opeaHisayii 3aceoeHHs1 cmydeHmamu 3HaHb i criocobie ix 30o6ymms Ha pieHi npogbeciliHo2o, ghaxoeo-npedMemHo20, 3a2aslbHOKY-
NIbmypHO20 acrekmis. Peanizayiss Memu neped6ayac supiweHHs psidy 3aedaHb, 30KpeMa nid20moeKu 8UcOKoKeaslighikoeaHux KOHKypPeHmocrnpomMo-
JKHUX ¢haxieyie, akmueHux cy6'ekmie npogbeciliHoi disnbHocmi, 3damHux camocmiliHo aHanizyeamu eupobHuy4i cumyauyii ma eupobnsimu enacHy
cmpameeiro dili, 3HaxoOumu ma o6rpyHmoeyeamu onmuma’sbHi pilueHHsI.

Knroyoei cnoea: modenb, Memod modestoeaHHs1, nideomoeka malibymHix nedazozie, npogpeciliHa disinbHicmb.
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THE INFLUENCE OF STUDENT SELF-GOVERNMENT
ON THE DEVELOPMENT OF UNIVERSITY AUTONOMY IN POLAND

The article is devoted to the problem of studying the influence of student self — government bodies in Polish universities on
the development of university autonomy. Student self-government in Europe is not a new phenomenon, dating back to the first
medieval universities. Even then, the most talented students were involved in certain administrative functions, as well as in
teaching as assistant professors. No wonder universities are considered a kind of model of civil society and in this regard preceded
the modern type of European civilization.

The article considers the main competencies of student government in Poland. The Polish experience of leading higher education
institutions in the field of activity and functioning of student self-government as one of the social institutions of society, which is extremely
interesting and useful for Ukraine, is analyzed. The organizational and legal bases of functioning of public student associations in the
academic environment of Poland are analyzed. The role and place of the Polish Student Parliament in the system of state and public
administration of higher education are shown. It is noted that the main body of student self-government in Poland is the Student
Government Council. The Student Government Council is a body of resolution consisting of nine students selected in a general election.
For student activities, this is approximately what the Seimas is for public authorities.

The brightest and most significant are the main directions and tasks of student self-government bodies, the system of student self-
government activities in higher education institutions in Poland. A feature of student government in Poland is their strong material base
and financial and legal independence from the administration of the educational institution. It is determined that the Polish system of
student self-government starting from the legislative level and ending with the material side has significant differences from the Ukrainian,
which are discussed in detail in the article.

Keywords: HEI, Poland, student self-government bodies, student parliament, university autonomy, quality of education.

Formulation of the problem. Ukraine's independence
and the formation of a national education system are
characterized by a significant revival in Ukraine's education
system. As a result of significant changes in the work of
higher education institutions, student self-government is
entering a qualitatively new stage of its development. This is
due to the entry of Ukrainian education into the Bologna
Process and other EU structures. In this context,
acquaintance with world achievements in the field of student
self-government is on time, because modern reality has a
number of common problems and is characterized by a
number of general trends that are important for the
optimization of educational practice in Ukraine. Today,
Ukrainian students raise the issue of creating self-

government bodies not as an idea, but as a practical tool for
action and implementation of student ideas.

To date, Ukraine has clearly defined the European
vector of socio-economic development. However,
immediately becoming a leading European country is not a
real task and achieving this goal requires time and building
effective mechanisms for various areas and industries. That
is why it is important and necessary for our country, in the
process of European integration, to study the experience of
Poland in various spheres of society, including in the
development of student government. Because it unites
Ukrainian youth, which is the engine of change that is
happening today. Comparing the state of development of
student self-government in Ukraine and Poland, we note

© Derkach 0., 2020
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with sadness that in Poland there is a much higher level of
awareness of society, public authorities, in particular the role
and importance of education as a factor of national security.
There is an extremely deep understanding of the need to
support and develop various forms of student democracy.

The purpose of the article is to identify the features of
the influence of student government on the development
of university autonomy in Poland and their importance for
the autonomy of Ukrainian universities.

Analysis of recent research and publications. Among
Ukrainian scholars, student self-government of Poland was
studied by such authors as: E. Adamchuk, A. Vasyliuk,
B. Zhechovska, S. Kasyanova, A. Karwacki, I. Kovchyna,
K. Korsak, S. Kretsik, Z. Novachyk, K. Pavlovsky,
R. Pakhotsinsky, A. Pelchar, V. Shcherbachenko, and
others. In their works, researchers study the development
trends, the essence of student government in Poland,
focusing on changes in educational legislation and their
impact on the functioning of student government.

An unresolved part of the overall problem is Poland's
experience in student self-government as an experience
that will help improve the state of student self-government
and accelerate the development of autonomy in higher
education institutions in Ukraine.

Study presentation. Student government is a powerful
factor in the democratization and autonomy of modern
higher education institutions, including universities. It
contributes to the education of students' leadership qualities,
the formation of civic consciousness, an active life position.
In the field of higher education, student self-government is
considered an integral part of the educational environment
of higher education [1].

The development of student self-government bodies in the
Polish Free Economic Zone has contributed to many positive
changes in its socio-political life that have taken place over the
last decade. Activists of Polish student self-government bodies
believe that the development of their organizations began with
the activities of illegal student groups, which fought mainly for
the country's independence in the nineteenth century. For
current graduates, it may be interesting to note that the first
student strikes in Poland took place in 1819, after the opening
of the University of Warsaw in 1816, and the activities of
independent student organizations in the 1980s preceded the
emergence of student self-government bodies in that form, in
which they exist now. [2].

The National Alliance of Student Governments (OPSS)
(under the Higher Education Act 1990) was the first attempt
to consolidate the student environment. By mutual
agreement, the leaders were students from Krakow,
Warsaw and Silesia. On May 8, 1995, at the XXIl Congress
of OPSS, delegates adopted a new statute and elected a
leadership headed by Robert Paviowski (University of
Warsaw). In this way, the XXII Congress of OPSS became
the 1st Congress of PSRP students of the Republic of
Poland. Some representatives of the former bodies of the
National Alliance of Student Governments did not recognize
this change, as a result of which two entities representing
the interests of students functioned in parallel.

A unifying congress was held in Krakow on 11 November
1995, and since then the Student Parliament of the Republic of
Poland has been the only official representative of the student
governments in the country. The period of renewal of the PSRP
ended in April 1996 and, accordingly, the 4th Congress of the
PSRP was held in Rinia, which adopted changes to the
organization's charter, giving it the form known today.

Today, the Student Parliament of the Republic of Poland
is an independent organization that officially represents the
student community.

The legal basis for the functioning of the Polish Student
Parliament is the Higher Education Act and the Statute
adopted by the Congress of Delegates. The Student
Parliament of the Republic of Poland represents the interests
of students in the national and international arena. It unites
local governments of all universities in the country, being at
the top of the local government structure and plays an
important role in addressing issues of state policy towards
youth and students. There is a fact of autonomy in this.

The organization provides opinions on draft regulations
concerning higher education seekers and on their behalf
submits its proposals to public authorities. In addition, the
tasks of the parliament include the organization of training
sessions and seminars to improve skills, support youth
projects and active participation of students in international
exchange, and so on.

According to the legislation, student self-government
applies to all students of the university. Its main body in
Poland is the Student Government Council. SGC — Student
Government Council — is a body of resolution, which
consists of nine students selected in the general election (all
students vote). For student activities, this is approximately
what the Seimas is for public authorities.

As the administrative representative of the students of
the educational institution, the students who are members of
such a council, being full members of it, practice developing
communication skills with higher university bodies in order
to defend their rights. This is not the only mission they are
pursuing. In matters relating to the arrangement of student
life, as well as the holding of events, the opinion of the
council is not only taken into account, but most often its
members are the organizers. The main powers of the SGC
are as follows: actively participates in resolving issues
between students and teachers (professors); defends and
defends the position of students in higher education; has the
opportunity to take part in the voting on the distribution of
budget funds of the Free Economic Zone received from the
state; participates, and also expresses its position on issues
related to the distribution and award of scholarships and
payments under grant programs.

In addition to these issues, the Student Government
Council is often the developer and organizer of cultural, sports,
tourism and other public events. It also takes an active part in
the scientific life of the institution of higher education.

The term of office of the SGC lasts two years and ends
on November 30 of each two-year period. Elections are
organized to replenish the membership (for example, after
the term of office of a member of the Council expires).

The list of competencies of the SGC is quite long and,
although in theory it is a decision-making body, in practice
all its members work together to perform tasks and
implement their own ideas. SGC is considered the most
important student body. The Presidium of this structure
consists of: chairman and deputy chairman, secretary and
spokesman. The term of office of the Presidium is one year
and ends on November 30 of each subsequent calendar
year. The Presidium is the most representative student
body, the head of which is first convened when the
authorities need to contact a student representative.

The executive body for the activities of students is
elected from among its members. The committee consists
of: chairman, deputy chairman, secretary and two members.
The commission is valid for two years and ends on
December 31 of each two-year calendar period.

The Student Government Council has a project
organization committee. It is elected, first of all, from among
those who ran for the Council of Local Self-Government, but
did not get a seat. The committee consists of: chairman,
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deputy chairman and members (the number of which is
unlimited). The term of the commission lasts two years and
ends on November 30 of each biennial calendar year. The
Commission implements projects initiated by the Student
Government Council. In practice, the authors of new ideas
implemented jointly are all their representatives.

The competences of the Student Government Council
include the appointment of the headmen.

The candidate for the position of the headman is chosen
by students, and this choice is made after approval by the
director of the institute or a person authorized by him. The
term of office of the headmen lasts three to four years,
depending on the type of education. The tasks of the head-
men include, first of all, mediation between student self-
government bodies or university bodies and students.

Students also have representatives in the most
important university bodies, who make decisions about the
functioning of the university (for example, the construction of
a new building, the opening of a new specialty, changes in
regulations, etc.). The rector and vice-rectors manage the
university on the basis of these decisions.

An interesting fact is that there is a Convention in Polish
universities that supports the university in attracting funding
for its activities and cooperates with the career office. It
helps to promote graduates in the labor market and supports
the university in establishing cooperation with social and
economic actors, in organizing scientific, cultural and
sporting events. For example, the Higher School of Banking
(WSB) in Wroctaw has a human resources department. It is
for students who want to study and work part-time. The
human resources department cooperates with employers
and employs students. In addition, it contributes to ensuring
the quality of education in Poland at a high level.

We believe that the experience of implementing such
employment departments can be useful for Ukrainian free
economic zones, including for economic stability in the country.

In Poland, there is a delegate of local self-government at
the Congress of Delegates of the Student Parliament of the
Republic, who influences the solution of important issues of
the entire student community of the country.

The experience of the Polish student government is in-
teresting because it has a statutory right to participate in the
implementation of university affairs. To do this, the student
community elects its representatives to the collegial bodies
that operate at the university. These are the senate of the
university and its commissions: the scientific council, the
control and revision commission, the library council, etc.
According to the law, the maximum number of students that
can be elected to the collegial bodies of a "state" university
is 25% of the total membership of the collegial body. The
elections to the senate of the Polish university are
completely open and transparent, take place with
participation of students both full-time, and correspondence
departments, and also doctoral students, but in the presence
of various quotas. In addition, candidates or groups of
candidates form teams and conduct election campaigns,
giving public speeches, handing out small gifts in the form of
free cakes or something similar [3].

An essential feature of student self-government bodies
in Poland is their strong material base and financial and legal
independence from the administration of the Free Economic
Zone. The annual budget of student governments, such as
the University of Warsaw, is about $ 200,000 a year.
According to the Law on Higher Education [4], these funds
are allocated annually from the university budget for the
activities of self-governing structures. Voluntary donations
and patrons' contributions are added to this amount. The
funds allocated to the student self-government bodies are

spent on the activities of the central self-government bodies
of the university, in particular on: maintenance of the
premises and staff, self-government activities at
departments and faculties that independently manage part
of the allocated funds; grants for student societies and
associations operating under the Free Economic Zone.

An important lever of influence of student self-
government bodies on the administration of higher
education institutions in Poland is the right to determine the
amount of tuition fees at the university. In the event of
pressure from the administration on student activists, the
latter can, relatively speaking, bring the university to a
difficult financial situation. Another, no longer financial, but
still significant means of influence is the decisive right of
student self-government bodies to approve the vice-rector
for student affairs.

Cooperation of the student parliament with other bodies,
in particular human rights, is successful. Thanks to the
cooperation with the Ombudsman of the country, it was
possible to cancel illegal decisions of local self-government
bodies on non-application of travel benefits for students of
correspondence and evening forms of education [2].

Article 202 of the Law on Higher Education of Poland
states:

e students of the first and second cycles, as well as the
only master's studies conducted by the university, form a
student government;

e student government is the only representative of all
university students;

e student self-government operates on the basis of acts
and resolutions adopted by the university resolution body,
which determine the principles of organization and mode of
work of local self-government, including the types of
collective and individual bodies, their choice and
competence. Student government operates in accordance
with the charter of the university [4].

Self-government in Polish higher education institutions is
divided into several departments, to which anyone can
become a member. The selection is made in the form of a
secret ballot of all students of the educational structure. All
candidates, as well as heads of departments, are appointed
by the rector of the higher education institution. Being a
member of a student council is a pretty decent position
because it has many benefits. For example, there is an
opportunity to make new useful acquaintances, to be aware
of all important events and to participate in voting on issues
that affect all students at the university. An undoubted
advantage is that members of the self-government have the
opportunity to participate in scientific, cultural, sports,
tourism events both in Poland and far beyond its borders.
Social activity is very important for future careers, but it is
better not to show it than in the student council.

Thus, self-government bodies in Polish free economic
zones are a structure that represents various aspects of
students' interests before the management of a higher
education institution. In addition to the main functions,
members of the department are engaged in organizing
events of various kinds. As bonuses for the work done, they
have the opportunity to attend events not only in Poland but
also in other countries.

Autonomy in universities is observed in the fact that the
student government decides on the distribution of funds
allocated by the university for the purposes of students. But
autonomy in universities must be justified, and therefore by
law, student self-government bodies submit to the university
bodies a report on the allocation of financial resources and
on the payment of these funds at least once an academic
year. The university also provides the necessary material
resources for the functioning of student government.
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L. Hrynevych spoke about the diversity of the Polish
experience, which makes it especially important for Ukraine
in her work "Trends in the decentralization of basic
education management in modern Poland" [5]. She stressed
that Poland can boast of a really great and very promising
experience in Ukraine for the development of administrative
and educational self-government of local units, which are in
different conditions and must constantly seek their own ways
to develop basic education, based on their own intelligence
and resources. [5].

Conclusions. Thus, student government plays an
important role in the development of higher education. It has
an impact on addressing issues of quality assurance,
determining the amount of tuition fees at the university. An
essential feature of student self-government bodies in
Poland is their strong material base and financial and legal
independence from the administration of the Free Economic
Zone, which can be an important experience for ensuring
the quality functioning of such bodies in the Free Economic
Zone of Ukraine.

In our opinion, for the effective functioning of student self-
government in Ukrainian free economic zones it is necessary
to use the best experience of the work of Polish self-
government bodies. In particular, proper legislative
consolidation of the legal framework of student self-government
bodies, material base and financial independence of student
self-government bodies, clear mechanism of interaction
between student self-government bodies and administration,
implementation of social and industrial projects by student self-
government bodies municipality.

Prospects for further research are aimed at identifying
and disclosing the role of student government in expanding
university autonomy and ensuring the quality of education in
the Polish Free Economic Zone, which will serve as a guide
for representatives of student self-government of Ukraine.

0. Oepkay, acn.
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KuiBcbkui HauioHanbHUI yHiBepcuTeT imeHi Tapaca LLeByeHka, KuiB, YkpaiHa

BMJIMB CTYAEHTCbKOrO CAMOBPAAYBAHHA HA PO3BUTOK YHIBEPCUTETCbHKOI ABTOHOMIT B MOJbLL|

Cmammsi npucesiyeHa npobriemMi sug4yeHHs1 ennueay op2aHie cmydeHmcbko20 camoepsidyeaHHs1 8 yHisepcumemax lNonbuwji Ha po38UMOK yHieep-
cumemcbkoi aemoHomii. CmydeHmcbke caMoepsidyeaHHs1 Ha eepornelicbKUX mepeHax He € HO8UM ¢heHOMEHOM, Csi2aloyu C80IM KOPIHHAM we Yacie
BUHUKHEHHS nepuwux cepedHbO8I4YHUX yHieepcumemie. Bxxe modi Halibinbw 30i6Hi cmydeHmu 3any4anucsi 00 UKOHaHHS1 OKpeMux aOMiHicmpamue-
Hux ¢byHKUil, a makox Ao euknadaHHs y skocmi noMi4Hukie npoghecopie. HedapeMHO yHisepcumemu esaxarombCsi C80€EPIGHOK MOdessio 2poma-
OsIHCbKO20 cycnifibcmea i 8 yboMy rniaHi nepedyeasnu cy4acHOMy muny eeponelicbKol yueinizayii.

Y cmammi po3ansiHymo ocHoeHi komnemeHyii cmydeHmcbko20 camoepsidyeaHHsi 8 lMonbwi. MpoaHanizoeaHo nosbcbKuli 0ceid NPo8ioHUX
3aknadie euuwjoi oceimu e 2any3i disnbHocmi ma ¢pyHKYioHyeaHHs1 cmydeHmcbKo20 camoepsidyeaHHs1 sik 0OHO20 3 coyiasibHUX iHcmumymie cyc-
ninbcmea, wjo € Had3eu4aliHO YikasumM ma KopucHuUM 0nsi YkpaiHu. [fpoaHanizoeaHo opaaHisayiliHo-npasoesi 3acadu ¢hyHKUiOHy8aHHs1 2poMadcbKux
cmydeHmcbKux 06'edHaHb 8 akadeMiyHomy cepedosuwi Monbuwii. MokasaHo ponsk i micye Mapnamenmy cmydeHmie lMonbwii 8 cucmemi depxxaeHo-
2pomMadcbK0o20 yrpaesliHHSA 8UU,0H0 0C8iMmoto. 3a3Ha4yeHo, W0 20108 HUM Op2aHOM CmMydeHmcbKko20 camoepsidyeaHHs y [Monbuwii € Pada cmydeHmcb-
koz2o ypsdy. Pada cmydeHmcbKko20 ypsidy — ye op2aH pe3osoyil, skuli cknadaembcs 3 dee'amu cmydenmis, gidi6paHux Ha 3a2a/lbHOBUPOBHUYUX
subopax. [lnss cmydeHmcbKoi dissnbHOCcmi ye opieHmoeHo me, wyo Celim Onsi op2aHie depxaeHoi enadu.

Hatisickpaeiwumu ma eu3Ha4yHUMU € OCHOBHI HanpPsIMKU ma 3aedaHHs QisisibHOCMi op2aHie cmyOdeHMCbLK020 caMoepsidyeaHHsl, cucmemu Oisiib-
Hocmi cmydeHmcbKo20 camoepsidyeaHHs1 y 3aknadax euwjoi oceimu Monbwi. Ocobnuesicmio op2aHie cmydeHmcbko2o camoepsidyeaHHs & lMonbui
€ ix nfomy»xHa mamepianbHa 6a3a i piHaHcoeo-npasoesa He3anexHicmb 8id adMiHicmpauii Hag4anbHO20 3aknady. BusHaveHo, ujo nonbcbka cucmema
cmydeHmcbKo20 camoepsidyeaHHs1 PO3MoYUHalo4U i3 3aKOHO0ae4020 pieHs1 i 3aeepwyo4yu MamepialbHO CMOPOHOI Ma€ 3Ha4Hi iOMiHHOCcmI 8id
YKpaiHcbKoi, sIKi demasnbHO po32n1siHymi  cmammi.

Knroyoei cnoea: 3BO, lMonbwa, op2aHu cmydeHmMcbKo20 camoepsiOyeaHHsl, cmydeHmcbKulli napiameHm, yHieepcumemcbKka aemoOHOMisl,
sAKicmb oceimu.
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ART-THERAPY RESOURCES IN THE MANAGEMENT OF PEDAGOGICAL
CONFLICTS IN UNIVERSITIES OF UKRAINE

The article analyses actual ideas on the problem of pedagogical conflict management in universities with the help of art therapy
resources. This area of scientific knowledge is designed to help the individual to realize their inner state by creating a visual image,
metaphors, symbols, videos (art-therapeutic product). Art therapy is a development in the personality inherent in its creativity, which helps
in solving conflicts. Through creative expression, art therapy actualizes personal resources for overcoming pedagogical conflicts and
provides an output of accumulated energy (aggression), thus harmonizing the emotional sphere. Creating abstract images, the student
finds answers too many topical questions, explores fears and barriers to communication. These images arise unconsciously and
spontaneously, which is why anxiety and resistance to self-discovery decrease. This provides a diverse range of tools for dealing with the
emotional sphere of the individual. Art therapy provides a specific answer to the global question "How to curb emotions in conflict?". In
this context, the content, the historical aspect, the specifics of the use of art therapy in universities are analysed and the essence,
characterization, dynamics of pedagogical conflicts are revealed. Types of art therapy in the management of pedagogical conflicts in
universities are generalized. According to the questionnaire, students overcome the pedagogical conflicts with the following types of art
therapy: music therapy (29%), phototherapy (25%), drawing therapy (12%), bibliotherapy (10%) (especially in electronic format), dance and
movement therapy (7%), collage (4%) other types (13%). They are harmoniously complemented by combined logotherapy with the use of
virtual communication of social networks, which, from the students' experience, provides a qualitative constructive result in solving
pedagogical conflicts. Performance, drama, media-art therapy in the format of blogging on various online platforms (YouTube, Instagram,
Telegram channels) are all separate modern types of art therapy that helps creative expression, self-affirmation, self-actualization and self-

healing of the personality.

Keywords: Art Therapy, Management of Pedagogical Conflicts, University.

Formulation of the problem. Nowadays, Ukrainian
universities are reforming, transforming and integrating
education, which is accompanied by contradictory, conflicting
interaction between participants in the educational process.
Pedagogical conflicts have mainly destructive consequences
due to the severity of their occurrence, difficult to manage
emotions of students and teachers, lack of psycho-hygiene
and conflicting competence. Such conflicts can destroy the
system of moral standards and values in higher education,
significantly reducing the quality of training of future
specialists. In the traditional educational paradigm, defending
one's point of view by a student (teacher) in response to the
authoritarian dominant position of the teacher (administration)
has led to a corresponding conflict. Therefore, the old higher
education paradigm has proved incapable of creating proper
interpersonal relationships in the new society that would
contribute to the self-actualization of the individual, his
positive constructive development and creative manifestation
of man's internal resources. At the same time, the principle of
humanization of education implies a qualitative transformation
of the positions of the teacher and the student into subject-
subject relations in the personal-partner plane of their
cooperation. New quality of activity of high school is
impossible without change of character of pedagogical
interaction, transition to equal relations of participants of
educational process that allows timely realization of
pedagogical conflict and its constructive resolution.

Pedagogical conflicts are manifested in the interaction of
participants in the educational process (students, teachers,
administration) due to the presence of certain
contradictions, contradictions in value orientations,
attitudes, mutual expectations, tactlessness in
communication, destructive actions, insufficient
conflictological culture of individuals [13, p. 100].
Pedagogical conflicts not only create problems in
pedagogical activity, but also serve as a source of
development of the organization, small group, and
personality in it. Such conflicts reflect the specific way of
interaction between the participants in the educational
process and become a form of exacerbated internal
contradictions, which are the basis for pedagogical conflicts.

In the vast majority, university students have no inner
harmony. Instead, they have numerous intrapersonal conflicts

that are intensely saturated with polar emotions. Their causes
are provoked by various social, economic, political, cultural
factors [1]. Students' communication is becoming a key part
of this process as one of the most important activities for this
age. Student communication is a dominant resource in
overcoming conflicts of various types. Students use different
methods, techniques and tools to solve them.

Among them, art therapy, which provides a diverse
range of tools for dealing with the emotional sphere of
personality, has become particularly relevant and effective.
It is the feelings and emotions, their manifestation,
management, reflection in the pedagogical conflict that
becomes an important problem for university students.
Contemporary conflictologists are actively addressing this
issue and are actively developing effective conflict resolution
strategies, models, and algorithms. In the beginning, they
are sure to look at ways to reduce the intensity of
emotionality, calm, relaxation of the person through spiritual
practices, self-training, "rejection” and "deprivation",
overcoming emotions that interfere with the rational
constructive resolution of conflicts.

Art therapy is the most ancient and natural form of
emotional state correction that can be used to relieve the
accumulated mental stress, to calm down or just focus. Art
therapy provides a specific answer to the global question
"How to curb emotions in conflict?" The joint creative search
in overcoming the conflict situation of the student and the
teacher, realized in the process of art therapy, gives the
opportunity to express and reproduce the inner feelings,
feelings, doubts, conflicts and hopes, symbolically
experiencing once again important events. After all,
spontaneous creative activity is able to express the
unconscious content of mental life.

In the scientific-pedagogical sense, art therapy is
considered as a method of development and change of
personality, group or collective through different types and
forms of art and creativity. Although the latter is a goal of
activity, it is of great importance; however, the first place in
art therapy is still given to therapeutic purposes.

Analysis of recent researches and publications.
Problems of pedagogical conflicts have been studied by
many scholars and have been presented in numerous
publications by V. Afonkova, G. Antonov, S.Banykina,

© Koschechko N., 2020
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V. Basov, T.Chistyakova, O. lonova, E. Durmanenko,
T. Dzyuba, V. Kazanskaya, E. Kirshbaum, J. Kolomiysky,
A. Likhanov, G. Lozhkin, M. Piren, N. Povyakel, L. Porokhni,
M. Rybakova, V. Semichenko, L. Simonov, O. Sokolova,
S. Suleymanova, G. Shevchenko, N. Shchurkova,
N. Shelyakhovskaya, E. Tonkova, T. Turkot, I. Vashchenko,
B. Zhiznevsky, V. Zhuravlev, and others. L. Simonova,
having analyzed the modern psychological and pedagogical
literature, concluded that practical studies of pedagogical
conflicts develop, mainly, in two directions: the study of
conflicts in the system "student-student" and in the system
"teacher-student" [10, p. 218-219].

Foreign scientists of the past have made a significant
contribution to the development of methodological and
general theoretical aspects of the problem of the use of art
therapy (R. Arnheim, K. Burke, B. Elkonin, A. Hill, Z. Freud,
A. Freud, K. Jung, J. Moreno, M. Naumburg, S. Rubinstein,
L. Vygotsky, D. Vinnicot, etc.) and the present (J. Alan,
V. Appleton, V. Auckland, G. Fers, G. Hulbut, [. Jacob,
E. Kelisch, O. Kopitin, T. Koloshin, L. Lebedev, R. Martin,
M. Wilson, T. Zinkevich-Evstigneeva). They art therapy is
understood as a set of psychological methods of influence,
which are carried out in the context of the pictorial activity of
the client and psychotherapeutic relationships, and involved
in the treatment, psychocorrection, psychoprophylaxis,
rehabilitation and training of persons with various physical
disabilities, emotional and mental differences.

At the present stage of development, art therapy is an
interdisciplinary field of knowledge that harmoniously
combines theory and experience, the legacy of psychology,
pedagogy, cultural studies, and medicine. The basis of art
therapy is the artistic practice that clients engage in the
process of art-therapeutic classes. Their main goal is to
harmonize the individual by developing the capacity for self-
expression and self-knowledge [14, p. 145].

Today, many scientists-theorists and practitioners are
researching the problems of art-therapy in our country:
A. Breusenko-Kuznetsov, Y. Gundertaylo, L. Dvornichenko,
L. Language, O. Miroshnichenko, L. Naydenova,
O. Nakonechna, O. Pletka, V. Savinov, O. Sknar, V. Stadnik,
O. Tararina, R. Tkach, O. Vasilevskaya, O. Voznesenskaya,
N. Zabolotna, T. Yatsenko and others. In their opinion, art
therapy meets the expectations, attitudes, traditions of
clients in Ukraine, which are characterized by an orientation
to emotional and imaginative experience, rather than a
rational resolution of conflicts.

Research goal and objectives. The purpose of the
article is to analyses and characterize the resources of art
therapy in managing pedagogical conflicts in universities. To
achieve this goal, the following tasks were implemented:

o the content, historical aspect, types, specifics of the
use of art therapy in universities were analysed;

e revealed the essence, characteristics, dynamics,
management of pedagogical conflicts;

e generalizes the types of art therapy in the
management of pedagogical conflicts in universities.

Study presentation. Art therapy is a type of
psychotherapy based on the intersection of art, creativity
and science. Art therapy is a method of providing
psychological help, where works of art, or the process of
their creation, are used as a kind of therapeutic factor for the
transmission of human emotions and feelings, various
manifestations of human mental activity [6].

The basis of the modern definition of art therapy are the
concepts of expression, communication, symbolization, with
the action of which is associated with the artistic creativity of
the individual. Art therapy is based on the fact that the created
products of artistic creativity are able to help a person to

understand himself, to reveal the most secret parts of his inner
world, to solve various conflicts and to make his life full and
happy through the creative process of expression [9, p. 7-8].

O. Miroshnichenko in his article "Features of the use of
art therapy method as a way of self-regulation of psycho-
emotional state of prison staff" [16, p. 13] convincingly states
that in a peculiar symbolic form: through drawing, play, fairy
tale, music — a person is able to give way to his own strong
emotions, intense experiences, to gain new experience in
dealing with conflict and traumatic situations. Transferring
your experiences from the real one into fictional fairy tales,
plasticise or clay figurines or on a piece of paper in the form
of a drawing — you can, in a completely different way, look
at yourself, other people and your own life in general through
the prism of irrationality. In the process of creative activity
there is a feeling of emotional saturation, there is a deeper
understanding of himself and his inner world.

Symbolic art originates from cave paintings of primitive
people. In ancient times, our ancestors used symbolism to
identify their place in the world space and search for the
meaning of human existence. Art has always existed and
has a socializing and therapeutic character.

Art therapy as an independent field in the medical-
corrective and preventive work has only a few decades of its
existence. As a science-based, mostly empirical, method, it
began to take shape around the middle of the XX century.
At the initial stage of its formation, art therapy was used for
the therapeutic purpose of patients.

As O. Nakonechna notes in her work "Art therapy as a
way of influencing personality in foreign and domestic litera-
ture" [17, p. 158], the term "art therapy" was introduced by
A. Hillin 1938 as a result of activity with tuberculosis patients
as a way of their free personal expression. Initially, art ther-
apy was based on psychoanalysis, according to which the
final product of a client's creativity is regarded as an expres-
sion of unconscious processes occurring in his psyche.
Z. Freud argued that the unconscious manifests itself in
symbolic images. However, he himself did not use art ther-
apy in dealing with patients and did not explicitly encourage
patients to draw pictures. At the time, a closest disciple of
Freud K. Jung was of the opinion, who urged patients to ex-
press their dreams and fantasies in drawings, considering
them as one means of studying the unconscious. K. Jung
plays a huge role in the development of those forms of psy-
chotherapy that use the visual work of patients.

In the early twentieth century, ideas began to spread that
"non-professional” rather than "high" art could be a means of
renewal and healing. With the development of the movement
for "children's art" grew interest in the "pathological art", which
is the work of the mentally ill. Since then, the practice of
collecting and studying the works of the mentally ill, as well as
attempts to imitate it in their own work, have started.

The artist Jean Dubuffe managed to collect an extremely
interesting collection of works of the mentally ill, which was
exhibited in Europe and America and was able to attract the
great interest of the public and professionals. His activities
significantly influenced the views of contemporary artists. Some
of them used is production of the mentally ill as a stimulus for
their work and continued to engage in art therapy [6].

Further development of the art-therapeutic direction was
also being prepared by the champions of the
psychodynamic approach advocated by Margaret
Naamburg. She is considered the founder of art therapy in
the United States. She had a psychology degree, and then
received a psychoanalyst specialization. M. Naamburg is
known as the author of dynamic-oriented art therapy.

In the 40's of the twentieth century, she began to use
drawing techniques in her psychoanalytic work with children,
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considering the child's free expression of her experiences in
fine arts as a tool for exploring his unconscious processes.
At the same time, this technique, as noted by M. Naamburg,
can be used by a psychiatrist as a design tool for diagnosis.
When the patient as a result of the exercise overcomes
uncertainty and begins to freely express their fears, needs
and fantasies, he comes into contact with his unconscious
and "talks" to him symbolic "language" of images.

In his later works, M. Naamburg began to use the term
"art therapy", mainly as a technique that allows a person to
express their intra-mental conflicts in a visual form and
gradually come to their realization and verbalization.
M. Naamburg is also rightly considered the founder of art-
therapeutic education in the United States. In the 1950s, she
founded the first courses in art therapy and subsequently
sought to transform them into a full-fledged postgraduate
training program for art therapists [17, p. 158].

In Europe, Herbert Reed and Adrian Hill are recognized
as the founders of art therapy. He is known not only for his
work with patients as an art educator in UK hospitals, but
also for his active promotion of therapeutic and rehabilitation
artistic practice through the media, as well as his
considerable organizational skills. For many years he was
president of the British Association of Art Therapists.

In the second half of the 1940s and early 1950s, the first
attempts by art therapists to unite and define their role more
clearly took place. Thus, in 1949 the first art-therapeutic
committee was founded, headed by A. Hill. At this stage of
the development of art therapy, its most common forms
were: — the use of art therapy in psychiatric hospitals in order
to assess patients' condition and the dynamics of the healing
process; — use of fine products of patients in somatic
hospitals (including specialized long-stay clinics) mainly for
ward decoration [16, p. 14].

In the 1950's, various segments of art-therapeutic
direction were formed: art-therapy as a form of employment
therapy, art-therapy in education, art-therapy as a means of
psychotherapeutic work, and others. Their leaders often
differently defined the content of art-therapeutic activities
and even came into conflict with each other, because there
was no clear idea of what art-therapy was and who such art-
therapist was. At the same time, there was a clear desire for
unification — the formation of professional associations.

In the early 1960s, which became a turning point for the
development of the art-therapeutic specialty, the first
professional associations of art-therapists were established
in several countries. In 1963, the British Association of Art
Therapists (BAAT) appeared. Soon the American
Association of Art Therapists was formed.

In the 1970s, the British Association of Art Therapists
made important steps towards integrating art therapy into
the state health care system. At the same time some other
specialized courses of art-therapeutic training were
organized within the framework of postgraduate education.

In the 60-80's further development of the art-therapeutic
approach led to clearer registration of the professional role
of the art-therapist. The experience of artistic practice in the
future was able to combine with the techniques of verbal
psychotherapy and to implement in the context of the rela-
tionship of the patient and the art therapist, as well as differ-
entiate different forms of art-therapeutic work, depending on
its tasks and the nature of one or another group of patients
[17, p. 158].

In the 1990s, scientific publications were printed, and
conferences for specialists were organized. Web sites and
electronic libraries appear on the Internet, as well as
electronic publications dedicated to the art therapy.

Kinds of art therapy correspond to existing kinds of arts.
Classical art therapy only involves visual arts, such as:
painting, graphics, and photography, drawing and
modelling. But modern art therapy has more types of
techniques. These include fine arts therapy, music therapy,
dance therapy, drama, fairy-tale therapy, librarianship,
ethno-therapy, play therapy, colour therapy, phototherapy,
puppet therapy, origami and more.

In addition, each of these types has many art-therapeutic
techniques that are used to resolve internal and interper-
sonal conflicts, crises, age crises, injuries, neurotic and psy-
chosomatic disorders, and the like. A complex method was
developed — art synthesis therapy. It is based on the combi-
nation of painting, poetry, dramaturgy and theatre, rhetoric
and plastics. Moreover, the number of techniques is con-
stantly increasing. The most common types of art therapy:
painting, game therapy, music therapy, fairy-tale therapy,
dance-motor therapy, collage, bibliotherapy, sculpting,
drama, phototherapy, sand therapy [7].

Today, there are many spheres where art therapy is
used, and psychologists, psychotherapists, educators and
social workers are studying it. Educators, teachers have
always been carriers of high ideals, the embodiment of
moral and ethical qualities, heralds of a new worldview. It is
no accident that the term "higher education" denotes the
process and result of the formation of the spiritual
personality of the student's personality, improvement of his
abilities, the development of individuality, the growth of
social competence, when determining the future life of both
the individual and the whole society as a whole [13, p. 90].

A leading principle in the development of modern higher
education is the advanced development of the qualities of
the student's personality, the most important role in ensuring
the realization of which belongs to the university, as a social,
philosophical and pedagogical phenomenon. Higher
education is the answer to the challenges of the modern
age. The university as an organization, a center of education
and science, a cultural centre should not only impart
knowledge to students, but also produce new ones by
involving students in scientific search, teaching them to
critically analyse, independently, freely, creatively think and
act, formulate and solve new ones independently problems,
develop and learn throughout life.

It is at universities that for centuries the scientific
traditions of theoretical and empirical research, long-term
multidimensional and in-depth experimental work have been
preserved, cultivated and multiplied; original scientific
schools are formed; acquire the development of teaching,
theory, approaches, which are reflected in the curricula and
educational programs for training specialists, in particular,
and the educational sphere [13, p. 92].

Therefore, a competent specialist after graduation from the
university should have a spectrum of knowledge and skills, be
able to develop different ways to solve problems, conflict
situations that confront him, as well as possess critical thinking
that allows him to creatively choose the most optimal of all the
proposed ways of developing conflict resolution.

In this process of particular importance are the
achievements of art therapy, which is unfairly undervalued
in the educational process of the modern university. Art
therapy resources enable students at the symbolic level to
experiment with different feelings, to explore and express
them in a socially accepted form, developing a sense of
inner control and conflicting competence. Also, art therapy
is effective in correcting various deviations and disorders of
a student's personal development by relying on the healthy
potential of his or her personality.
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Summarizing the ideas of O. Miroshnichenko [16, p. 14]
regarding the peculiarities of using the art-therapy method
as a way of self-regulation of psycho-emotional state, we
modify them for university students. We fully agree that
modern art therapy has no limitations and contraindications,
it is always resource and environmental in terms of
application. The art therapy technique is based on the belief
that the student's inner self is transformed into visual
materialized symbolic images or specific constructs of
artistic creativity each time he spontaneously, especially
without thinking about what should come out in the end —
draws, photographs, listens to music, dances, collages or
videos, and more. It is believed that images of artistic
creativity reflect the content of subconscious processes,
including internal conflicts, fears, intrusive thoughts,
childhood memories, dreams, and more.

Because art therapy has no limitations, it is available to
virtually every student. It is an extremely interesting work
that does not require special abilities and artistic skills, which
mobilizes the creative potential of the student, triggers the
mechanism of mental immunity to self-healing and restores
the processes of self-regulation and is able to change the
outlook of the individual through positive filling. In the
process of creative activity, our subconscious interacts with
consciousness through created artistic images, and the
process itself brings pleasure, teaches more arbitrarily and
spontaneously to express our experiences. Art gives the
opportunity to transform into a problem, in a veiled form, into
a painting, a photo, a music piece, a dance, a collage, a
video and other works of art, which the student was unaware
of and was supplanted, bring out, analyses and find a
solution for her.

Researcher, President of the All-Ukrainian Public
Association "Art-Therapeutic Association" O. Voznesenskaya
[15, p. 11-13] outlined in detail the specifics of the use of art
therapy, which in the adapted version is typical for university
students. Art therapy as a means of self-expression, which is
decisive in the student's age, is based on the situation when
students' verbal way of interaction is impossible (due to
physical disabilities, fear or inability to express their thoughts
in words). At this point, art therapy using the language of
visual, plastic, and audio expression becomes
indispensable. Art therapy as a means of free expression
and self-knowledge is a tool of research and harmonization
of those sides of the student's inner world for which there
are no adequate verbal means.

On this basis O. Voznesenskaya [15, p. 11-13]
convincingly proves that in the course of art-therapeutic
process additional opportunities are created for
intrapersonal communication, transition to deeper levels of
interaction with the manifestation of internal (including
unconscious) mechanisms of organization of behaviour.
There is a release from the dominant patterns and ideology
of the behaviour patterns and development of those roles
that are most relevant to the deep nature, needs and
directions of the student's development. In this context, art
therapy performs creative, developmental and recreational,
educational functions and is considered by the researcher
and interpreted as creativity, pleasure, and learning.

Art therapy as creativity is that a sufficient level of
creativity enables the student to find effective solutions and
promotes personal professional self-realization and growth.
Creativity is a step beyond knowledge, overcoming, and
being free from limitations. The creative process is the
process of creating a fundamentally new product, and the
student's creativity is the ability to abandon stereotypical
models of thinking and acting.

Art therapy as a pleasure emphasizes that creativity
is inextricably linked to the concept of pleasure.
Therefore, art therapy always gives a high positive
emotional charge and is the most painless way to solve
problems, conflicts of the student.

Art therapy as a training is a unique way to convey the
human experience. Today in the science of this issue
separate concept — art-pedagogy. The image becomes a
tool of communication, and engaging in creative creativity
activates and enriches human communicative and creative
capabilities, contributes to the development of a wide range
of new ways of communication, orientation to interpersonal
interaction [15, p. 11-13].

We believe that the quality of education of university
students will improve if art-pedagogy is implemented in the
format of educational training. It involves the active use of
business role-playing games, ftraining exercises, which
provokes and stimulates a high level of cognitive interest of
students, their long-term interest and becomes one of the most
productive effective interactive tools of the modern teacher.

The author's 15-year experience in conducting
educational trainings demonstrates that considerable
attention is paid to communication styles, conflict resolution
strategies, mediation, the latest educational technologies,
and pedagogical conflict resolution techniques that are
becoming permanent, necessary companions of group
dynamics and confirm the genesis of the training group [10].
Initially, training with resource therapy for art therapy
involves intensive group work of students in the university's
auditoriums, its Psychological Service, the Centre for
Psychological Assistance, and more.

Next, students gain relevant experience in mastering
specific types of art therapy, which in the future can go into
individual classes with a teacher-art therapist. Then, at a
higher personal level of student development, it is desirable
that this activity be transformed into self-help, self-training with
a focus on a more useful type of art therapy for the student.

Such self-help aims at mastering, managing emotions,
feelings that become the trigger mechanism, the most
important lever in pedagogical conflict. Self-help involves a
thorough, in-depth work of students with emotions in the
library hall, recreation rooms, co-working, and more.
Particularly recent facilities are desirable to provide
resources for art therapy. This will give students the comfort,
confidence and positive potential to resolve pedagogical
conflicts that were previously largely resolved casually in
corridors, while smoking on the steps or outside the
university, in the classrooms, etc.

In contrast, co-working is an area where students are
managed solely according to their needs and without haste.
Co-working is not only a space for intellectual development,
student learning, but also an opportunity to learn to build
constructive social relationships, to develop emotional
intelligence, while preventing and resolving conflicts of
various types with the help of art-therapy resources.

In the dynamics of pedagogical conflict, the stages can
have different duration, significance and intensity. Studies
conducted by reputable psychologists [3, 4, 11, 12] show
that there are differences in duration and quality, the
consequences of conflict, depending on how experienced
opponents participate in it, and what methods of interaction
they use when managing its process.

Management of pedagogical conflicts involves the
algorithm of effective actions, a set of special levers and
tools for ensuring the constructive development of the
educational institution. Management of pedagogical
conflicts is a process of interaction, a clearly logically
modelled algorithm of actions of administration, teachers
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and students aimed at achieving the result through the most
modern ways and means of educational activity, which is
desirable to be carried out through the prism of appropriate
educational socialization of students in higher education [13,
p. 100]. The conflict actions of the opponents sharpen the
emotional background of the pedagogical conflict, and
emotions in turn stimulate the conflict behaviour, causing it
to escalate. We have a closed circle, which is possible to
break the resources of art therapy by timely self-help,
autotraining in preventive work on emotions of the person at
the initial stages of development of pedagogical conflict
characterized by general patterns.

The main stages of managing pedagogical conflicts
(generalized and modified by I. Vashchenko [2]):

1. The emergence and development of a conflict
situation, which is created by one or more subjects of
educational interaction and is a prerequisite for pedagogical
conflict. In this process, the resources of art therapy in
preventative work on the emotions of the individual and the
ability to solve the problem in non-conflictual ways
(persuasion, informing the opposing party, request, and
suggestion) become crucial.

2. Awareness of the conflict situation with at least one of
the participants in the educational interaction and his
emotional experience, which is manifested in the change of
mood, critical statements addressed to his potential
opponent, reducing contact with him.

3. The beginning of open conflict interaction,
characterized by joint active actions aimed at harming
opponents.

4. The development of open conflict involves making
public statements about their positions and the demands of
their opponents, but at the same time, they may not be
aware of their own interests and may not understand the
nature and subject of the conflict. Open conflict involves the
incident and escalation of the conflict, which is a sharp
intensification of the struggle of the opponents, the invasion
of emotions, which lead to an increase in perception errors.

5. Resolving a pedagogical conflict that involves moving
from conflict resolution to finding compromise, cooperation
and overcoming conflict [2].

The problem of conflict resolution by art therapy
resources has been the subject of a separate study by well-
known Ukrainian art therapist Elena Voznesenskaya [15].
The researcher aptly states that the creative process is the
main therapeutic mechanism that allows to deconstruct a
conflict traumatic situation in a special symbolic form, to find
a new form of its solution.

According to A. Voznesenskaya [15, p. 12-13], art
therapy in conflict management:

¢ is a method of restoring the resources of the individual,
overcoming the consequences of traumatic events, building
new, more constructive models of behaviour in new
conditions of life, activating the internal forces of the person
for choice, directing one's own life;

e gives rise to internal conflicts and strong emotions,
helps to understand their own feelings and experiences,
promotes self-esteem and helps in the development of
creative abilities;

¢ helps the person to expel blocked emotions (energy)
and overcome fear, in order to open access to unconscious
information, to widen his / her own internal borders, because
images of artistic creativity reflect all kinds of unconscious
processes, including fears, dreams, conflicts, memories;

e provides an opportunity to strengthen personal
resilience, which is associated with the ability to overcome
difficulties and the ability to self-sustain traumatic
experiences, based on healthy  self-confidence,

purposefulness, sense of self-realization and potential of
self-realization, equilibrium, good-naturedness.

For participants in the art-therapeutic process, art is not
an end in itself; it is merely a means of helping one to
understand oneself better. During the stage of resolving
pedagogical conflict, art therapy techniques provide:

e socially acceptable way of aggression of the student,
management of his anger and other negative feelings
(taking pictures, drawing, listening to music, gluing, cutting
paper during the creation of a collage is a safe way to
release "steam" and relieve tension);

o facilitating a process of interaction in which
unconscious internal conflicts and experiences of the
student are often easier to express through visual images
than to express them in the process of verbal correction;

e material for interpretation and diagnostic conclusions
about the student;

¢ developing thoughts and feelings that the student is
used to suppress;

¢ establishing relationships between the teacher and the
student, when joint participation in artistic activities can
foster relationships of empathy and mutual acceptance;

¢ developing a sense of internal control;

¢ focusing on the feelings and feelings of the student,
which creates opportunities for experimentation with
kinaesthetic and visual sensations;

e the development of artistic ability, the sense of
satisfaction that arises as a result of revealing hidden talents
and improving the student's self-esteem.

The author of the article conducted a pilot study, which
was conducted during 2019 at the Institute of Philology, Kyiv
National Taras Shevchenko University. The sample was 67
students aged 21 to 28 years full-time. According to the
questionnaire  conducted by students, overcoming
pedagogical conflicts gives preference to the most
convenient resources of art therapy, adapted to the realities
of today: music therapy (29%), phototherapy (25%), painting
therapy (12%), bibliotherapy (10%) (especially electronic)
format), dance and movement therapy (7%), collage (4%)
other types (13%).

All these types of art therapy are harmoniously
complemented by combined logotherapy with the use of
virtual communication of social networks, which, from the
students' experience, provides quality constructive result in
solving pedagogical conflicts. Performance, drama, media-
art therapy in the format of blogging on various online
platforms (YouTube, Instagram, Telegram channels) are all
separate modern types of art therapy that helps creative
expression, self-affirmation, self-actualization and self-
healing of the personality. This virtual art therapy (virtual
therapy, online therapy) is intensively developing both in the
world and in Ukraine, and is gaining a specific distribution
and authoritative recognition of practitioners and scientists.

Our research shows that music therapy occupies the palm
of primacy and is of great benefit to students. It is effective for
conflicts, depressive states, stresses, sleep disorders and
more. At present, music therapy is a significant psycho-
correction direction, which has at its core two aspects of
influence: psychosomatic (in the process of which a
therapeutic effect on the body's functions is carried out) and
psychotherapeutic (in the process of which correction of
deviations in personal development, psycho-emotional state
through music) [16, p. 15]. Itis the healing effect of music that
allows you to use it in correctional work with students.

Thus, music therapy is a set of techniques and
techniques aimed at expanding and enriching the range of
experiences and forming such an outlook that helps the
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student to be healthy and happy. In the process of listening
to music works, the inner state of the individual acquires a
positive dynamic. The student, listening to music, adjusts to
the rhythm of the motive, absorbs the positive vibration and
without much willpower effort corrects mood, improves the
state of his emotional sphere.

For the same purpose, phototherapy has been used to
solve various psychological problems, self-development and
self-discovery of the individual. This type of art therapy is
considered to be quite young, since its development began
in the late 20th century in the United States.

Coryphaeus of art therapy in Russia O. Kopitin suggested
the use of photography for therapeutic, corrective,
developmental and preserving health. The availability of
photography, as well as the variety of forms and variations of
phototherapy sessions, make it possible to use this technique
in working with people of all ages (from the age of three),
regardless of their level of development and needs. O. Kopitin
noted the positive impact of photography on the individual and
his relationship with the environment. Such effect can be
manifested, both at independent individual lessons, and in the
course of creation of photos and their subsequent discussion
with the specialist [8].

Photography is used in the work to solve various
psychological problems, as well as for the harmonization
and development of personality. The specialist develops a
perspective plan of lessons, which is complemented by
photos and art-therapeutic elements, exercises, games,
fairy tales that allow creating an atmosphere of
psychological comfort and emotional-sensory attitude of the
person to the world. Phototherapy also applies additional
visual techniques, such as collage, installation of ready-
made photos in the interior, work from the photos of models
and further interaction with them, etc.

Conclusions. So, summarizing all the above, we
conclude that the use of resources of art therapy provide
creative expression, self-affirmation, self-actualization and
self-healing of the individual, his psychological comfort and
promote harmonious development, add positive potential in
the constructive management of pedagogical conflicts.
Creativity realized in the process of art therapy stimulates
the ability to express and reproduce inner feelings,
emotions, doubts, conflicts and hopes, enables in a symbolic
form (spontaneous creative activity capable of expressing
the unconscious content of mental life) experiencing once
again more important events solve real problems.

The most scientifically substantiated and significant
advantages of art therapy in the management of
pedagogical conflicts in universities are that art therapy:
provides a socially acceptable outcome of aggression and
other negative feelings of personality; creates a positive
emotional mood, forms an active life position, self-
confidence; facilitates the process of communication, when
unconscious internal conflicts and experiences are often
easier to express through visual images than to express
them in the process of verbal correction and non-verbal
communication is easier to escape from the censorship of
personality consciousness; enables to symbolically
experiment with different feelings, to explore and express
them in a socially accepted form; develops a sense of
internal control; effective in the correction of various
deviations and disorders of personal development, relies on
the healthy potential of the individual; develops artistic
abilities, raises self-esteem, arouses feelings of satisfaction
resulting from the identification of hidden personal talents.
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H. Koweuko, kaHA. nep. Hayk
KviBcbkui HalioHanbHUI yHiBepcuTeT imeHi Tapaca LLleByeHka, Kuis

PECYPCU APT-TEPANII B YNIPABIIHHI NEOATOMNYHUMWU KOHONIKTAMU B YHIBEPCUTETAX YKPATHU

Y cmammi npoaHanizoeaHo akmyanbHi idei 3 npobemu po3e'sizaHHs1 neda2o2iYyHUX KOHGhikmie cmydeHmamu, siki sUKOpUCMO8YHOMb pecypcu
apm-mepanii. Lje HanpsiMm HayKoe020 3HaHHS MpPuU3HavyeHuli donomMmozmu ocobucmocmi yceidomumu ceili éHympiWHili cmaH WISIXOM CM8OPEHHS
Helo gi3yanbHo2o0 obpa3y, memagop, cumeoris, eideoposnukie (apm-mepanesmuyHo2o NPodykmy); ye po3sumoK y ocobucmocmi enacmueoi it
KpeamueHocmi, w0 dorno npu eupiweHHi KoHgikmie. Yepe3z meopye camosupaxxeHHs1 apm-mepanisi akmyarsizye ocobucmicHi pecypcu onsi
nodonaHHs nedazoz2iyHuUX KOH¢ikmie ma dae suxid Hakonu4veHil eHepeii (aepecii), mum camum 2apMoHi3ye emoyiliHy cghepy. Cmeoproroyu abem-
pakmHi o6pa3u, cmydeHm 3Haxo0umsb eidnoeidi Ha 6azamo akmyasibHUX NuMaHb, Aocnidxye cmpaxu i 6ap'epu y cninkyeaHHi. Lji o6pa3u euHuka-
romb HeceiodoMo i CTOHMaHHO, came MoMYy 3HUXYEMbCSH MPUBOXHICMb i onip Ao camoni3HaHHsSI. TakuM YuHOM 3abe3nev4yembcsi Pi3HOMaHIMHil
crnekmp iHcmpymeHmapito Ans po6omu 3 emoyiliHoro cgheporo ocobucmocmi. Apm-mepanisi 0ae KOHKpemHy eidnoeiob Ha 2robanbHe NUuMaHHs "SIk
npu6opkamu emouyii y KoHgnikmi?". ¥ yboMy KoHmeKkcmi npoaHanizoeaHo 3Micm, icmopuyHuli acnekm, cneyugiky apm-mepanii y cmydeHmie ma
PO3KpUMO cymHicmb, xapakmepucmuky, QuHamiKy neda2o2i4Hux KoHgslikmie. Y3azanbHeHo eudu apm-mepanii y po3e 'sa3aHHi neda202i4HuUx KOHg-
nikmie cmydeHmie yHieepcumemie. 32i0Ho i3 npoeedeHUM aHKemyeaHHsIM cmydeHmamu npu nodosnaHHi nedaz2o2iYHux KoHgikmie HaGaembcsi
nepeesaza makum eudam apm-meparnii: Myaukomepanis (29 %), pomomepanisi (25 %), isomepanisi (12 %), 6i6niomepanisi (10 %) (ocobnueo y enekm-
PpOHHOMY ¢hopmami), maHyroeanbHo-pyxoea mepanisi (7 %), konax (4 %) iHwi eudu (13 %). BoHu 2apMOHiliHo A0Mo8HIOOMbLCS1 KOMBiHOBaHOO J1020-
mepariieto i3 sukopucmaHHsAM 8ipmyasnbHOi KOMYHiKauyii coyianbHUx Mepex, wo, 3 doceidy cmydeHmis, 3abe3neyye siKicHUll KOHCMPYKMU8HUU pe-
3ynbmam i y eupiweHHi nedazozi4Hux koHgpnikmis. llepghopmanc, dpamamepanisi, media-apm-mepanis y ¢popmami 65102iH2y Ha pi3HUX iHmepHem-
nnamdgpopmax (YouTube, Instagram, Telegram-kaHanu) cmaromb OKpeMUM cy4yacHUM eudoM apm-meparnii, uwjo dornoMazae mMeopyoMy camosupa-
JKEeHHI0, camocmeepOXKeHHIo, camoakmyarsnisayii ma camo3yineHHo oco6ucmocmi cmydeHma.

Knroyoei cnoea: apm-mepanisi, ynpaeniHHs neda2o2iyHumMu KoHgbsiikmamu, yHieepcumem.
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PEDAGOGIC IDEAS FOR STUDENTS OF INDEPENDENT WORK WITH THE BOOK

The article analyzed the works of scientists (Avtomonova P. P., Boyko Y. V., and Zaichenko I. V., Zenkin A. S., Karandasheva V. N.,
Kirdyaeva V. M., Kuzmenko N. M., Lasch A P., Lvov I. P., Pylhaeva F. P,. Pogrebna Ya. A., Czerniawska A. P.), who developed methods of
optimal study book, textbook and other paper media. Types of independent work with the coursebook, additional materials are necessary
to have when studying or reading books and other manuals. Selected types of readers (based on lectures "Students' independent work
with the book" by I. P. Lvov), the preferences of readers on the nature of the literature and recommendations for its choice.

Keywords: independent work, book, textbook, student, lecture.

Formulation of the problem. If the wrong approach to
reading literature of different genres and types there is a
high probability of incorrect comprehension of the material
or misunderstanding. It is very important that the students
were explained the correct method of reading books with the
point of view of better adoption of the material.

Scientists were developed a number of techniques for
better adoption of information by students, which they
subsequently could use in lectures, at seminars or during a
conversation among themselves. It is necessary that
students and other readers filtered print, sharing it on the
main and secondary.

Research goal and objectives. To carry out the
analysis of scientific works of scientists, who researched
individual work of students with the book and the following
tasks: to analysis a productive assimilation of material by
students during independent reading books, manuals, etc.;
to find an approach to reading books; show auxiliary means
during the reading of the manuals.

Study presentation. With the correct reading can
successfully build their future life. A number of researchers
have developed methods of self-study, lecture material,
textbooks, tutorials, or just reading fiction and nonfiction. Based
on the writings of researchers we have analyzed several
developments in the independent processing of the books.

Doctor of pedagogical Sciences N. M. Kuzmenko in the
article "I. P. Lvov on students independent work with the
book", on the basis of archival materials in the Public Record
Office of Chernihiv region, analyzed the materials of the
lecture on independent work of students So,
N. M. Kuzmenko said that "l. P. Lvov believed that the book
plays an important role in the development of thinking and
speech. The readers of the lecturer were divided into four

groups. Representatives of the first group are only interested
in the reading process. Such readers are pupils, students,
ordinary citizens. In conditions of this group can be refered
that young readers who were learning to read:" [4, p. 201].

The second group of readers, according to. P. Lvov was
persons who love to read for leisure, adventure books,
novels criminal nature.

The third group of readers.l. P. Lvov was described as
such who was interested in serious, scientifical literature, the
novelties of modern bookstores. Unfortunately, the book is
for those representatives is only a material for a
conversation among friends to demonstrate their knowledge
[4, p. 201].

The fourth type of readers, the scientist have identified
those who are knowledge thirsty and so puts in the book is
serious requirement. Such ("book worms") read thoughtfully,
critically assess the views expressed by the author of the
opinions, comparing them with your own thoughts, looking
at the book of knowledge for self-development and self-
improvement.

The researcher's pedagogical heritage of I. P. lvova
N. M. Kuzmenko, analyzed his lecture "Self study books"
notes that the lecturer"... recommend primarily pre-read the
book: to study the source information (author, title, year of
publication, publisher, edition).

I. P. Lvov also noted different approaches to select the
book title:

a) sometimes the authors with the aim to interest the
reader to consciously choose a name that did not open the
contents of the book;

b) the title of the book, the authors did not fully reflect it
was content, but because the title contains a subtitle;

© Kuzmenko N., Ostapenko A., 2020



ISSN 2415-3699

NEQArOrIKA. 1(11)/2020

~19 ~

c) the most convenient option for the reader is the choice of
the title of the book, which reveals not only it was content but also
the position of the author toward the subject" [4, p. 202-203].

Important to reader date of issue of the book.

"Year of the book can testify to it was originality and that
it corrected and supplemented in comparison with the
previous publication" [5, p. 202-203].

The next stage of reading the book, as did |. P. Lvov was
to introduce with a preface, introduction, and contents. In the
preface, the author, addressing the reader, calls the purpose
of writing this book and tasks. The introduction outlines the
boundaries of the study, the history and development of the
issue. | mean there is a separation of the test material into
parts (sections, paragraphs) and the reader got information
about the amount and order of presentation, major and
minor issues.

Important components of the books are nominal and
subject indexes, bibliography.

As I. P. Ilvov, "a list of sources used (bibliography) at the
end of the book, or sometimes at the end of each section
can save time for search of necessary information and to
help the reader better understand the issue. And only after
a preliminary acquaintance with the book, noted I. P. Lvov,
the reader can already start to read. The reading process
consists of three interrelated aspects: perception,
memorization and understanding of the material. These
components of reading are integral and constitute a single
whole. Perception, memorization and understanding
stipulate, strengthen and complement each other. During
the reading the reader at the same time and remembers was
aware of read. Of course, if we were talking about the
readers of the fourth group (according to the typology by
I. P Lvov). There can be no question of remembering what
they read, unless the reader perceives the text of the book.
The same cannot be understanding without perceiving and
memorizing the read. On the other hand, the process of
understanding and determines the speed of perception of
the text and contains the memory" [6, p. 202-203].

Researcher A. P. Chernyavska emphasizes the need for
a clear registration of the result of intellectual labor in the
form of writing or speech, arguing his own opinion to the
words of D.l. Mendeleyev: "Remember that "unwritten
thought is the lost treasure" [8].

It was well known that a leading position in the
independent work of the student is the work with the printed
text. Thus, we can conclude a kind of the reader's
commandments, which will help to make this work more
effective. At the conclusion of the recommendations to the
reader A.P. Chernyavskaya refers to a textbook on the
psychology of V. N. Karandasheva.

"1. Before you start to read, select a book, open the
contents of the subject.

2. Prepare yourself to perceive. Read the title page, then
table of contents imagine the contents of the book. Then ask
the introduction or preface, etc. See the goal or purpose of
this book. Paying attention to the abstract, title page and
contents of the book, there is an opportunity to choose the
best style of reading.

3. To determine what purpose you will read.

4. Depending on the purpose of reading, choose a way
of reading: preliminary or reading through, complete or
selective, slow or fast" [cit.:7].

5. Develop for themselves the skills of speed reading
(speed reading). It is not only saves time by the rapid
reading, but rather grasp the main idea.

6. Reading, to understand what they read, find the main,
most important, try to read linked with life, with practical
experience, with what is already known.

7. Make notes in the book if it belongs to you.

8. Back to read: repetition is the best means of fastening
read.

9. After reading the book, estimate it.

10. Learn to critically perceive what do you read. Before
criticizing the book, understand a content. Someone else's
criticism to read the book after reading it.

11. Use different types of records: notes, theses, plans,
citations, statements. Read forgotten, records are maintained
for a long time. Make a card index of literature [cit.:8].

So, in the commandments of the reader the author
shows the advantages of speed reading, using various types
of paper records. It was recommended to create records in
the archive and shown how to take notes in the books and it
was recommended to repeat the material read.

Scientist Ya. A. Pogrebna in an educational and
methodical textbook "students" Independent work with the
book" described the factors that affect the choice of optimal
way of reading books. So, the way reading a book is
selected depending on the purpose of reading and
experience with the book. There are the following methods:
viewing books; selective reading, slow reading without an
analysis of the text; — reading study of the book content and
comprehension of the material read.

Book view is usually looking up information on questions
and problems that interest the reader. The method of
reading books is effective that the reader has a system of
knowledge in a specific industry, well able to find your place
in the text with the aim of defining the key terms and ideas. A
scamper of the book, in fact, is "search" reading.

Selective reading can be applied in the process of
reading of journals, collections of articles, reading-books,
dictionaries, etc. Also the selection of material on individual
issues in cases where it is necessary to get acquainted with
a large number of sources. The use of this method of
reading textbooks or other basic books on an investigated
problem is irrational.

As practice shows, most often students use the only way
to work with printed material, slow reading without an
analysis of the text. It is ineffective, because in this case the
reader does not focus on the main parts of the text. During
such reading, attention is not given to theorises and prime
factors. Also, the system of evidence and the logic of
presentation of the material are not analyzed. In addition, in
this way of reading information does not absorb the
knowledge of the read, the information is difficult to
remember, only after repeated repetitions, and s
reproduced in the future with omissions and corruptions.

Reading from the study book content and comprehension
of reading material is the main and most effective way to work
with educational and scientific literature. This way of working
with the book provides a solid memorization of information,
trains the mind and memory. In turn named method, providing
a system of analyzing of the text.

Scientistc  Ya. A. Pogrebna focused on self-study
student of the literature on the technique of reading,
identifying individual characteristics in the process of
reading books and systematic acquisition of skills of rational
reading. With the aim of identifying individual characteristics
of a student can use self-observation and introspection, as
well as methods that reveal certain characteristics of
attention, memory, thinking and descriptions of typical faults
when reading.

Also the above author noted that the ability to read is not
a passive perception of all that is written and text analysis,
reflection over it, understanding its meaning. Reading
involves active working memory. In turn, different people have
different types of memory: visual, auditory, motor, mixed.
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If a person better remembers the text when reading
silently (to himself) so she has a visual memory.

If a person better remembers the text when reading
aloud or listening to a lecture (report, message), he
developed auditory memory. If a person better remembers
the text when while making certain movements, such as
writing, sketches, she developed motor memory.

Most people show elements of all three types of memory.
This indicates that they have a mixed memory. In this case,
it would be useful to use all the techniques work book:
reading to myself, reading aloud, recording, transfer and so
on. [6, p. 7-13].

The efficiency of the process of work with the book
depends not only speed, but also on the way of reading. I.
Radchenko and determines systemize the most common
ways of reading:

e Pre-reading. It provides a reading study using
dictionaries and reference books unknown words of foreign
vocabulary, scientific terms and notions.

¢ Reading through. Its essence lies in a careful reading
of the material. This type of read is used some per sent
needed to cover the contents of a section, articles, books.

e Selective reading — suggests a certain selection of
material with further in-depth study. It is determined by the
interests and practical needs of the reader. Resort to it if
necessary to find the answer to that particular question.

e Reread. Focused on re-reading is necessary or not
fully understood material.

e Analytical reading, involves a critical analysis of the
content in aim to deeply study it, summarizing the most
essential. It is used while working with primary sources. It is
accompanied by a statement of the facts, citations,
conclusions on the cards, abstracts, summaris and so on.

e Partisan (high-speed) reading. Its essence lies in the
fast reading book with a high speed of reading (for 1.5-2
hours to read 200-300 pages);

¢ Mixed reading. It consists in the use of different types
of reading depending on the content, goals and objectives
of the study.

Whatever way of reading the student did not use, it
needs to develop a system for the reading. To do this,
scientists (V. Atamanyuk and G. Gurevych) algorithm can
be the following:

e read the text in full;

o to answer the question: "What did the author want to
say?";

e find out if the answer matches the name of the text
topic; if so, you can begin a detailed study of the material;

e read the paragraph of the text;

¢ to answer the question: " What's the main thing in it?".

o write the first paragraph of the plan: briefly, in your own
words, in the form of nominative sentences or questions;

¢ read a new paragraph and make the same actions;

e after reading the text to answer the question: "What is
important in it?". To find out whether the current response
with the previous one. If so, the reader is able to identify the
main things in the text when reading to him. If there is a
discrepancy between the first and second answers, it is
necessary to determine why. As a result of this analysis is to
highlight important in the text;

¢ read the text again and write down a short answer to
the plan;

o reread the text and write a short answer to the plan

¢ -read your plan (thesis) of the finished work;

¢ -select from the text the arguments by which the author
argues the main (thesis);

¢ present in the form of a diagram, an algorithm a way to
prove the thesis, which will help to realize the logical
structure of educational material;

e to think it over, you can present the material in short;

¢ to write a plan for its presentation;

o retell the content of the finished work myself, first using
a plan (a thesis), and then from memory; to repeat to his
friend, to listen to his comments.

After such self-control material can be learned.

Save time and energy the reader is not only a speed
reading and writing, but also the ability to adequately select
and implement the rational record type (plan, abstract,
summary, abstract, review, summary, etc.) [2, p.358-359].

P. P. Avtomonov in his book "Didactics of high school"
formed his vision of how to work with the book better.

In his opinion, students had not good reading skills. The
disadvantages include the frequent returns to the read,
internal re-ordering, very narrow angle of view of perception.
All this reduces the speed of reading, while keeping in mind
that slow reading is no means more efficient. If you keep in
mind the amount remembered during the reading. The
necessary skills can be developed through training, and
appropriate recommendations will be useful to students. So,
to eliminate the internal retelling, you need to force yourself to
read faster. To expand the angle of view, you should train in
reading newspapers, avoiding horizontal eye movements and
then move on to a book where the width of the pages is
greater than in the newspaper column. Such training also
allows you to learn a special way to "scan" the text defining
the basic information without a literal reading, only keywords.
As practice shows, this way you can increase the speed of
reading is three to eight times. There are many different
courses that teach how to perceive printed text in this way.

Of all the types of systematized notes (simple and
complex plan, synopsis, abstract, thematic extracts,
abstracts), students only master notes relatively quickly.
However, being and staying important notes the least
creative and least comfortable for future use a form of
systematic records. The abstract makes it difficult to
compare facts and conditions, fixing them in an "unchanged
order", and is inconvenient for using individual data in
accordance with tasks that may appear after its compilation.
For this, students should be advised to make thematic
extracts on bibliographic cards. It is also useful to develop
your own system of symbols, icons, abbreviations, color
underlines to enrich the working apparatus of personal
records. In the institution of higher education a student
should not only acquire specific skills and skills of
independent work, but also to improve their culture mental
labor in General [1, p. 214].

In the methodological recommendations of the
"Independent work of students," the authors A. S. Zenkin,
V. M. Kyrdayev, F.P. Pylaev, A P.Lasch determine how
students should use the manual for systematic knowledge.

Student, reading a manual, needs in-depth analysis of
the material. Reading requires attention and assimilation of
read. Therefore, in this case it is important to take notes.
When the reader records the information when reading, that
generally disciplines him. Marks in the study of any material
facilitate mental activity serve as a kind of control perceived.

Work-book is better absorbed, more strongly deposited
in the memory.

When writing a read, skills of reduce of information are
formed. The alternation of reading and taking notes read
reduces fatigue, increases the efficiency of students in
lessons. Notes ( text record) to work on the textbooks can be
divided into two groups: lecture notes literature study and
notes for future performances. The main feature of a qualified
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professional reading, the ability to manage their own attention
and depending on that go from one task to another.

In the article "students work with the book" author
Y. V. Boyko focuses on several aspects to work correctly
with a book approach to the material, which the reader is
about to read, finding books to read, etc. the Author says
that there are four kinds of reading: read overview,
introduction, selective reading, full reading, re-reading.
When working with a book you need:

e pay attention to the title of the book and its author;

e the content of the cover page, which provides
additional information about the book;

o set the output — year, publishing house, place of publication;

e to review the content and structure of the book, where
the sections, topics, questions, issue;

¢ to get acquainted with the preface of the book, which
reveals its meaning, describes the main problems;

¢ to pay attention to the words, sentences, paragraphs
highlighted in the text. That was the author's main thoughts.

Reading again. The author emphasizes that the re-reading
is the education and development of abilities, the formation of
interest in reading educational and scientific manuals; clear
definition of the purpose of reading the book, namely:

o familiarization with the book, formation an idea about it;

e holistic study of the book, mastering the knowledge
system, an arsenal of methods and techniques, approaches
to solving tasks and problems;

e reproduction, repetition of basic material (definitions,
rules, formulas, laws);

e answer any specific question (use the book as a guide);

e evaluation of the book, its review, annotation.
Selection of material on a particular research problem in the
preparation of answers, abstracts, articles, works;

¢ self-education, self-improvement and development of
theoretical and practical skills, improvement of skills in fast
reading.

Conclusions. Thus, the analyzed scientific and
methodological achievements of scientists made it possible
to distinguish from their works, methods of optimal work with
a book, textbook and other paper. According to the works
of I. P. Lvov identifies types of readers, their preferences for
the nature of literature, and recommendations for the choice

H. Ky3bmeHko, A-p nep. Hayk, Aou.
A. OcTaneHko, acn.

of literature. The works of Y. V. Boyko on four types of
reading are analyzed; methodological recommendations of
A. S. Zinkin, V. M. Kirdyaev, F. P. Pilgaeva, A. P. Lashch on
independent work of students with book, which will allow to
systematically absorb a large amount of necessary
information.  Attention is focused on the vision of the
scientist P. P. Avtomonov in the textbook "Higher School
Didactics" on the effective work with the book. Also,
according to the works of the aforementioned scientists, the
types of independent work with the manual, auxiliary
materials that are necessary for studying or reading books
and other manuals are characterized
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KviBcbkui HalioHanbHUI yHiBepcuTeT imeHi Tapaca LLleByeHka, KuiB, YkpaiHa

NEQATOriYHI IAET LLIOJO CAMOCTIMHOI POBOTU 3 KHUIOKO ANS CTYAEHTIB

lpoaHanizoeaHo po6omu e4eHux (Aemomonosa [1.11., botiko FO.B., 3atiyeHko I.B., 3eHkiH A.C., KapaHOaweea B.H., Kupdsicea B.M.,
KysbmeHko H.M., Jlaw A.I1., Jlbeie L., Muneaeea @.11., [loepebHa 5. A., YepHsaecbka A.I1.), siki po3pobunu Mmemodu onmumasbHO20
eueYeHHsI KHU2u, NiOpy4YHUKa ma iHwux nanepoeux Hociie. Budu camocmiliHoi po6omu 3 nidpy4yHukomM, dodamkoei Mamepiasnu He-
06xiOHi Onsi UBYEeHHS YU YumaHHs KHU2 ma iHwux noci6Hukie. BubpaHi munu yumayie (Ha ocHosi nekyit "CamocmiliHa po6oma
cmydeHmie 3 kHuzor" I. I1. Jlbeoea), ynodobaHHs1 Humayie ujodo xapakmepy simepamypu ma pekomeHdauii ujyodo ii eubopy.

Knto4yoei crioea: camocmilina po6oma, KHu2a, nidpy4yHUK, cmyodeHm, feKyis.
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VALUABLE ORIENTATIONS IN CULTURE FORMATION
OF PEDAGOGICAL INTERACTION TEACHERS - STUDENTS

The essence of forming the culture of pedagogical interaction of subjects of educational process of higher education
institutions in the system of professional and ethical values is revealed. The main definitions of the process of forming a culture
of pedagogical interaction are defined: "subject-object interaction”, "subject-subject interaction”, "pedagogical interaction”,
"culture of pedagogical interaction”.

The pedagogical interaction is highlighted as a process of cooperation on the basis of mutual assistance and mutual
understanding in order to effectively solve educational problems, emotions, attitudes, positions in the educational process.

The culture of pedagogical interaction is outlined as a system of professional and ethical values, which have become internal
beliefs of personality, personal qualities, which regulate social and pedagogical relations and are manifested in behavior consistent
with the requirements of the professional and ethical code. It is the systemic integrity of interconnected components: axiological,
technological, creative and personal. The axiological component represents the culture of pedagogical interaction as a set of
pedagogical values. The technology component includes methods and techniques that ensure its effectiveness, as well as the skills
and professional interaction and communication. The creative component is manifested in the creation and realization of professional
and ethical values and is characterized by autonomy, flexibility and variability of thinking and actions, ability to predict the
consequences of social and pedagogical actions, readiness for creative cooperation. The personal component reveals the
manifestation of a culture of interaction as a specific way of realizing the essential qualities of the individual.

The content and structure of pedagogical interaction, psychological and pedagogical factors and conditions for forming the culture
of pedagogical interaction of the subjects of the educational process of the institution of higher education are revealed.

Keywords: subject-object interaction, subject-subject interaction, pedagogical interaction, pedagogical interaction culture,

formation of pedagogical interaction culture, values, students' professional and value orientations.

Formulation of the problem. Education reform is linked
to the change in the quality of pedagogical communication,
the establishment of equal relations, the co-operation of
participants in the learning process.

In higher education the search for new approaches to the
training of specialists is continuing, new pedagogical
technologies are being introduced, the conditions for higher
education of young people are being created, and measures
are being taken to integrate it into the world education
system. However, the effectiveness of teaching is
determined not only by a thoughtful choice of technologies,
but also by the teacher's ability to establish and maintain
emotional contact with students, to creatively build a system
of pedagogically appropriate relations. In order to prepare a
highly qualified specialist, it is necessary to radically change
the attitude to the student and his / her attitude to learning,
which is manifested in his / her active personal position,
motivation and purpose of educational and cognitive activity
as a result of organizing pedagogical interaction. This
actualizes the search and justification of the most effective
model, the strategy of interaction of participants of the
educational process, which promotes the development of
their personalities.

The purpose of the article is to theoretically
substantiate the culture of pedagogical interaction in the
system of professional and ethical values of the teacher of
higher education. According to the purpose, the tasks of the
study are defined: 1) to outline the problem of forming a
culture of pedagogical interaction and to identify directions
that require further scientific research; 2) to reveal the
essence of the terms "pedagogical interaction”, "culture of
pedagogical interaction”; 3) characterize the functional
structure of the pedagogical interaction culture.

Analysis of recent research and publications. Various
aspects of this problem have been studied by O. O. Abdullin,
M. A. Alekseev, A. G. Asmolov, K. Sh. Akhiyarov, G. O. Ball,
V. P. Bespalko, O. L. Bogdanova, S. L. Bratchenko,
A.S. Gazman, V.V.Davydov, A.J.Kapska, A.V.Kirichuk,
N. D. Nikandrov, Y. P. Pravdin, N. V. Chepeleva, and others.

Scientific bases of the organization of higher professional
and professional-pedagogical education in Ukraine are
developed by I.S.Voloshchuk, N. M. Demyanenko,

M. B. Yevtukh, B. I. Lugowyi, P. G. Luzan, E. V. Luzik, V. K. May-
boroda, V. M. Manko, O. V. Sukhomlinskaya and others.

Historically, the problem of pedagogical interaction has
been solved from different positions: from humane attitude
to the pupil by the teacher (N.A.Dobrolubov,
K. D. Ushinsky, V. O. Sukhomlysky, etc.) to the systematic
influence on it in order to form the set qualities. Scientists
see it as a special kind of joint activity (X. J. Diimethe), the
way of its organization (B. T. Likhachev, Yu. K. Babanskiy),
the essential characteristic of the educational process, a
special type of relations, the process of activity and personal
exchange between the teacher and students, a process that
is constantly evolving in space and time (N. F. Radionova)
[2; 4;6;7;12].

Scientists have investigated individual components of
pedagogical interaction: the style of pedagogical leadership
(G. A. Aminey, E. |. Rogov, etc.), the style of teacher's behavior
(L. M. Zakharov, L. I. Ryumshin, etc.), the type of teacher's
attitude to students (M. A. Berezova, Ya. L. Kolominsky, etc.);
models of interaction with children (S. L. Bratchenko, V. A. Pe-
trovsky, S. O. Ryabchenko, V. A. Sitarov, etc.) [2; 3; 7; 8; 9].

Also the issues of pedagogical interaction were studied in
terms of peculiarities of teachers' personal characteristics, such
as  self-esteem (M. E.Zelenov), emotional states
(O. O. Prokhorov), attitudes and stereotypes (R. A. Samofal),
psychological protections (M. I. Buyanov) [1; 2; 3; 7; 12; 14].

The writings of these scholars focus on the initiating role
of the teacher in choosing the model of pedagogical
interaction, as well as on the importance of his personal
qualities as factors of formation of orientation to the personal
model of development. However, the complexity of the
implementation of the personal model of pedagogical
interaction indicates an insufficient level of exploration of the
mechanisms, factors that determine the orientation of
teachers to such a model.

Axiological approach to professional training of students,
which is expressed in the orientation of vocational education
to the formation of future specialists of the system of
universal and professional values, which determine the
attitude to the world, to themselves, their own activity, is
revealed in the scientific works of R. Artyshevsky, I. Beha,

© Levytska L., 2020
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O. Braslavskaya, M. Yevtukh, |. Ziazun, A. Mishchenko,
E. Pochinok, N. Tkachova, A. Yaroshenko, and others.

Presenting main material. In today's context, there is
increasing attention to all types of education, which is
regarded as the most important factor in social and
economic progress. This is because today the main value in
society is a person who is able to master new knowledge,
ways to solve educational and industrial problems, make
non-standard decisions.

In science there are several approaches to knowledge of
the objects of reality, training and, in particular, to the
organization of vocational training. Their diversity allows
them to make an optimal choice, to fully take into account
the specific features of a specific participant of educational
and cognitive activity, to successfully realize the purpose of
this activity. In accordance with current trends in the
development of scientific thought, it is advisable and
possible to form a culture of pedagogical interaction using a
systematic, more active, personality-oriented and
competent approach. The above approaches should
translate training from the level of formation of a specialist to
the level of formation of a competent personality.

Attention should be drawn to the lack of a single
interpretation of the concept of "pedagogical interaction" by
its pedagogical researchers, its multidimensionality and
ambiguity.

Pedagogical interaction is the basis and condition for
establishing various relationships in the educational
process. lts nature determines the social and student
development situation. The interaction, which is based on
understanding, empathy, assistance and cooperation,
creates a special environment that ensures the satisfaction
of basic vital interests. It is possible to create such conditions
based on high professionalism of teachers, psychological
culture, culture of pedagogical interaction [8].

The culture of pedagogical engagement should be seen
as a system of professional and ethical values that have
become internal beliefs of the individual. An indispensable
condition for its realization is the possession of technology
of professional interaction and communication. The
characteristics of such a culture are the personal qualities
that govern social-pedagogical relationships and behavior
consistent with the requirements of the code of ethics [3].

The structure of the pedagogical interaction culture
consists of the following components [8]:

¢ axiological (reveals a culture of pedagogical interaction
as a set of pedagogical values);

¢ technological (ethical ways and methods of activity that
ensure its effectiveness, as well as skills and professional
interaction and communication);

e creative (manifested in the creation and realization of
professional and ethical values and characterized by
autonomy, flexibility and variability of thinking and actions,
ability to predict the consequences of socio-pedagogical
actions, readiness for creative cooperation);

e personal (reveals the manifestation of a culture of
interaction as a specific way of realizing the essential
qualities of the teacher, which means the needs, abilities,
interests, pedagogical experience, measure of social activity
of a person).

Emphasis should be placed on the dialectical interrelation
of these components, which form a systemic integrity, in which
the systemic component is an axiological component.

The culture of pedagogical interaction as an integral
property of the individual develops from the lower levels to
the upper levels.

The basis of pedagogical interaction is the activity,
responsibility and tolerance of all participants in the

educational process. Activity as a special mental state,
conditioned by innate and acquired needs, develops under
the influence of internal and external higher ones. It is
realized in pedagogical activity, communication, attitudes of
participants and through their attitude to different
components of this activity, manifests itself due to the
altruistic nature of its content, focus on humanization and
harmonization of pedagogical relations, pedagogical means
of action, morality of methods.

The effectiveness of forming a culture of pedagogical
interaction of the subjects of the educational process in
higher education institutions is conditioned by the
introduction of a methodology that structurally and
functionally provides for the gradual realization of the goals
of pedagogical interaction by diagnosing, evaluating and
managing this process; is based on theoretical principles
that take into account principles, psychological and
pedagogical factors and conditions, methods of forming a
culture of pedagogical interaction as an integrated
personality formation; is ensured by the involvement of
teachers and students in cooperation in the educational
activity, in which subject-object relations are consistently
changed by subject-subject, and reproductive teaching
methods are active ways of educational work.

Factors and acquires the qualities of personality traits. In
the context of pedagogical interaction, it is about creating
such mechanisms that could provide a manifestation of
cognitive activity of students, that is, active behavior aimed
at initiating independence, perseverance and success in
considering and solving creative tasks in the learning
process. This concept reflects the interconnection of
intellectual, volitional and emotional components. Such
activity is formed and manifested in educational and
cognitive activity, based on one's own mental experience of
the individual and interdependent with his emotional-
volitional  orientation, which  promotes  successful
educational activity.

The activity of the individual in learning depends on the
formation and realization of cognitive needs, motives and
goals of educational activity. It is formed and realized
through the motivational sphere of the individual on the basis
of the innate need for information, through pedagogical
stimulation, through motive-interest, by solving the
"externally" posed problems, in the process of creatively
solving the independently set tasks. Problems are an
important means of activating cognitive activity. The
complication of the problem level causes an increase in the
intensity of pedagogical interaction [9; 10; 11].

The downside of activity is responsibility as the ability to
anticipate the consequences of each one's actions, choices,
objectively analyze and evaluate their actions, and the
desire to prevent a possible negative turn of events.
Responsibility creates a psychological space for subject-
subject relations, provides appropriate motivational and
situational guidance for the unfolding of processes of self-
development and self-realization.

Intrapersonal basis of pedagogical interaction is
tolerance as affirmation of multiplicity and diversity of being,
recognition of the inevitability of coexistence of differences,
dissimilarity, active position of the person against
oppression, conscious and value-conscious personal
choice, not only tolerance, tolerance, an active effort to
understand it, the search for shared values, which creates
the opportunity for interaction.

The mechanisms of forming a pedagogical interaction
culture should be consistent with the structure of the latter
and the functional interconnection of all its components.
Formation of educational activity is based on both general
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and specific principles: problems, recognition of the
individual interests of the partner, common value of the
activity, pedagogical stimulation, optimality, orientation to
the future professional activity. Specific principles of
teaching, performing a regulatory function in forming a
culture of pedagogical interaction, reflect the didactic
patterns of this process.

Problem as a means of developing cognitive abilities is
the basis for the formation of productive and creative activity,
which is characterized by originality of conclusions, non-
standard ways of action, sensitivity to the existence of the
problem, the ability to generate new ideas, as well as the
availability of basic knowledge, the formation of the ability to
perform actions in a certain way, which are formed in
reproductive activity.

Encouragement for pedagogical interaction involves the
regular transformation of the external factor of influence into
internal motivations of the individual to cooperation, the use
of subtle incentives for development. Such incentives for the
teacher could be participation in scientific-methodological
seminars, advanced training courses, use of different
sources and methods of evaluation of the teacher's activity,
which would provide not only quantitative but also qualitative
characteristics, such as the results of surveys of students,
graduates, colleagues, etc. A sign of effective stimulation is
the transformation of educational action into educational
activity, interaction into interactive activity caused by the
systematic use of an incentive.

A generalized approach to implementing the principle of
optimality is that there are no and there can be no specific
rules for any pedagogical situation and uniform
recommendations for their settlement. These are possible
alternatives and a conscious choice of the most appropriate
under certain conditions. This principle applies to all
components of the organization of interaction in the
educational process and the formation of a culture of
pedagogical interaction.

The principle of orientation to the future professional
activity implies mastering the knowledge, skills and skills
required for the future specialist, from the very first lessons.
Thus, educational activities are gradually being transformed
into professional ones.

Despite the presence of a certain community of interests,
the interaction of the main subjects of social relations is
determined by the fundamental differences between their
main interests and the presence of contradictions arising
from this circumstance. It should be borne in mind that the
participants of pedagogical interaction — is the unification of
personalities, interconnected individuals with unique
subjective experience, a set of mental, cultural traits, since
most often people are not inclined to coincide with
interpersonal interests, between games. Thinking about
contradictions and even entering into the conflict zone and
anticipating them, the participants of pedagogical interaction
should be guided to search for a unifying, mutual agreement,
mutually acceptable conditions for the sake of success. This
involves taking into account the interests of all parties,
opening up opportunities for frank dialogue, mutual
understanding based on reconciliation of basic interests,
creating benefits for all.

The principle of shared value of the activity implies that
the psychological content of the joint activity is a set of goals,
tasks and operations that reflect the main motives of this
activity, contribute to meeting the basic needs and
consideration of social values of the group members. An
important feature of joint activity is a goal that is consistent
with the common interest and contributes to the needs of
each participant.

It should be noted that the culture of pedagogical
interaction combines goals, content of educational material,
teaching, teaching, educational microenvironment. These
components are closely interconnected and lose their
functional orientation outside the system. The mentioned
system has a dynamic structure, the system-forming
component of which is pedagogical activity.

Thus, VA Kruchek developed a professional-ethical model
of the teacher as a carrier of the culture of pedagogical
interaction, which includes a block of professional-subject and
ethical knowledge, a block of professional-pedagogical skills,
a block of knowledge about the professional positions of the
teacher and a block of knowledge about the moral and
psychological qualities of the teacher. and professional
ethics [8-11].

The period of study at a higher education institution is
extremely important in the formation of value orientations in
student youth: first, the personality develops professional
competence and forms a relation to the future profession,
and secondly reassesses the values that were inherent in
the individual before entering the institution of higher
education Thirdly, new values are learned in the process of
interaction with other members of the university community.
It is necessary to emphasize the importance of higher
education institution in the process of value determination of
young people and in the process of formation of future
specialists, because it serves as a favorable environment
not only for the formation of professional skills of the student,
but also for his development, as it is the embodiment of
society in miniature. Thus, the system of values relates to
the specific historical, socio-political, ideological conditions
under which it is formed in society as a whole and in each
individual [3; 14].

Educational, educational and developmental functions are
inherent in the system of forming the culture of pedagogical
interaction, necessitating a number of psychological and
pedagogical factors and a number of pedagogical conditions.
The main factors that significantly influence the formation of a
culture of pedagogical interaction of the subjects of the
educational process in higher education institutions include:
cognitive abilities of students, content of educational
material, teaching methods, educational environment,
professional competence of the teacher.

It should be noted that students' cognitive abilities as a
peculiar and relatively stable combination of psychological
properties is a prerequisite for successful building of
pedagogical interaction and formation of its culture. There is
a close link between the level of ability development and
cognitive activity as the basis of pedagogical engagement.
Cognitive abilities exist only in the development that occurs
in the course of students' educational activities through
exercise. Higher level of development of cognitive abilities
determines the speed and soundness of mastering the
educational material, the productivity of the process of
formation of cognitive needs and motives, the culture of
pedagogical interaction.

The educational process, which is oriented on
pedagogical interaction, should involve the deployment of
the following stages: diagnostics of the actual level of
cognitive abilities of students, didactic processing of the
content of educational material in accordance with the
results of the evaluation of the objective and subjective
degree of complexity of educational objects, detection of
complications in them; choice of methods depending on the
actual and desirable degree of independence of students;
communication to students of the goals and the order of the
task; creation of conditions for students' readiness for
reproductive, productive and creative activity; adaptation of
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cognitive functions to a certain type of educational and
cognitive activity; adjusting the methodology based on the
assessment of the development of cognitive abilities.

It should be noted that the content of education is the
basis for the selection and use of teaching methods that will
facilitate pedagogical interaction. Significant is the
adherence to the principles of scientificity, relevance,
content, optimum level of complexity, structure, systematic,
humanization and professional orientation. The positive
impact of the content of the educational material on the
formation of a culture of pedagogical interaction is provided by:
a) purposeful selection and structuring of the content of the
educational material in accordance with the cognitive abilities of
students; b) applying the system of gradual formation of
cognitive  skills  (reproductive,  reproductive-productive,
productive, creative); c) preparation of educational-methodical
literature with observance of requirements for content selection,
its differentiation, structure, construction of methodological
apparatus; d) constant concentration of students' attention on
mastering the content of educational material. It is important
that in the process of selection and structuring of the
educational material, it is necessary to take into account the
objective didactic conditions that determine the complexity
of the objects for study.

It is appropriate to state that the formation of the content
of educational material should provide diagnostics of the
actual level of cognitive abilities of students, the formation of
cognitive and students' skills starting from reproductive type
skills, assessing the objective degree of complexity
of educational objects, determining the cognitive skills required
for conscious awareness, analysis for the presence of
complicating features, determination of the discrepancy
between the students' abilies and the required level
of educational and cognitive iyalnosti, ie subjective complexity
of the educational facility. Cognitive complications stimulate
student activity in the case of matching their potential
capabilities, ensuring the optimal balance of opportunities
and the nature of cognitive activity that they have to show.
Comparison of the actual level of development of cognitive
activity with the necessary allows the teacher to assess the
complexity of the content and the real possibilities of its
assimilation not only intuitively but also scientifically.

The formation of the interactive position of the
participants of the educational process is influenced by the
orientation of the educational environment and, in particular,
such conditions of its functioning as the humanistic nature of
educational influence in the environment, openness and
dynamism, accentuation of the communicative component
in the content of education, constant diagnostic and
correction pedagogical influence on this educational
environment. The educational environment is a set of
objective external conditions, factors, social objects
necessary for the successful functioning of education, the
system of influences and conditions of personality formation,
as well as opportunities for its development in the social and
spatial environment.

The external factors of the educational environment are
the socio-cultural reality in which the educational institution
operates. The educational environment as a sociocultural
phenomenon is a set of conditions, specially created by the
state and society, necessary for a person to receive
education in the course of his life, a zone of interaction of
educational systems, their elements, subjects of educational
processes. An internal factor in the educational environment
is the system that generates:

e organization of educational
educational and cognitive activity;

process, logic of

¢ professionalism of teachers, teachers and students'
creative activity;

e communication strategy and tactics in the educational
process.

Creating a favorable culture of pedagogical interaction of
the educational environment involves providing conditions
for social adaptation and integration of participants in the
educational process, creative self-realization of each in the
accessible spheres of life, psychological support for
members of the student group, teachers, organization of
coordination-mediating assistance and the avoidance of
authoritarianism and formalism in them.

Positive influence on the formation of a culture of
pedagogical interaction is possible provided the functioning
of interpersonal space, in which each person feels
emotionally comfortable and stable in terms of self-
realization, which allows to provide a choice of values, life
meaning, specific microenvironment of activity, ways.

Pedagogical conditions for forming a culture of
pedagogical interaction are: reorientation of educational and
professional communication as a creative activity,
realization of the subject-subjective nature of pedagogical
communication, accuracy, expressiveness and imagery of
speech, activation of emotional sphere, constant attention to
development application of methods of assessing the level
of pedagogical interaction culture. These conditions
contribute to the active involvement of all participants of the
pedagogical process in the discussion and implementation
of educational activities, their research position, tolerant
decision-making, maintaining constant feedback,
partnership communication.

The culture of pedagogical interaction is formed and
manifested in educational and cognitive activity, which has the
appropriate structure (stimulating substructure — need, motive,
object, purpose; instrumental — conditions, means,
composition; controlling — control, evaluation, product). It
highlights the stages of need development, motivational
search, goal formation, subject transformation, and control and
evaluation. This structure is a benchmark for building a
methodology for forming a culture of pedagogical interaction.

The process of forming a culture of pedagogical
interaction with the help of educational tasks involves
formulating the purpose of educational work and its
acceptance by students, preparation of basic educational
tasks, development of elements of their complexity, grouping
by level of complexity, diagnosis of cognitive opportunities,
selection and solution of educational task of the appropriate
type. Further assessment of the student's actions is
accompanied by self-control. To create a developmental
situation, tasks of increased complexity, corresponding to the
area of immediate development, are consulted. Acceptance
and resolution of a difficult task by the student provides the
result in the form of cognitive development.

The culture of pedagogical interaction is formed by
demonstrating the necessity of mastering the educational
material for future professional activity, preliminary
acquaintance of students with the structural and logical
scheme of discipline study, purposeful use of problem
learning methods, teaching potential of the game, teaching
aids, learning activities, full implementation of the functions
of control of learning outcomes, application of varieties evyh
tests, aggregate testing methods and assessment.

It should be noted about the significant potential of
forming a culture of pedagogical interaction in the lecture
form of teaching, including problematic lectures, two
lectures, visualization lectures, lectures with planned
mistakes; seminars in the form of a classic seminar,
discussion seminar, round table, expert group meeting,
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forum, symposium; practical training in the form of
educational business game, ftraining in the analysis of
industrial situations; training sessions.

Successful formation of a pedagogical interaction culture is
possible under the condition of systematic organization of
testing and assessment of knowledge, skills and skills of future
specialists, in which at all stages of control different types of it
are realized through a set of methods and forms aimed at
determining the quality of mastering the educational material,
the degree of conformity of educational achievements of
students. the goals and objectives of the discipline, the ability to
master knowledge independently.

Controls and complex evaluation of teaching and
pedagogical activity of a teacher based on formal and
informal rating among students, opinion of graduates,
members of the Student Council, rating among colleagues,
assessment of the leader, content of educational disciplines,
participation, conferences, student performance reports,
levels of residual knowledge, self-esteem. The
organizational and pedagogical conditions for exercising
such control are a clear setting of tasks for a certain period
of work, systematic control of the fulfillment of professional
duties by the administration, complexity of the evaluation of
pedagogical activity, dependence of the amount of
remuneration and empowerment of scientific and
pedagogical staff on the evaluation of work.

Thus, the theoretical analysis of this problem has led to
the conclusion that pedagogical science and practice have
accumulated a great deal of experience in the organization
of pedagogical communication and formation of
communicative competence of teachers. However, the
current state of organization of training of specialists in
higher education institutions does not meet current
requirements and needs; insufficient consideration of the
impact of socio-political changes that have taken place in
Ukraine, slowness of transition from established models of
specialist training to more advanced ones, low motivation to
master professional knowledge, outflow of qualified
scientific-pedagogical personnel into commercial
enterprises and organizations, as well as abroad which
leads to the risk of higher education institutions being
replenished by incompetent or poorly trained specialists.

Pedagogical interaction should be considered as a
process of cooperation on the basis of mutual assistance and
understanding in order to effectively solve educational
problems, purposeful exchange and enrichment with the
meaning of activity, experience, emotions, attitudes, positions
in the educational process. It is characterized by activity,
awareness, goal-setting, systematic, multidimensionality.
Pedagogical interaction as the basis and condition for
establishing relationships in the pedagogical process creates
a special environment for meeting the vital needs of its
participants, professional growth and, thus, determines the
social situation of development.

The culture of pedagogical interaction is a system of
professional and ethical values that have become internal
beliefs of personality, personal qualities, which regulate social
and pedagogical relations and are manifested in behavior
consistent with the requirements of the professional and
ethical code. It is the systemic integrity of the dialectically
interrelated axiological, technological, creative and personal
components. The axiological component represents the
culture of pedagogical interaction as a set of pedagogical
values. The technology component includes methods and
techniques that ensure its effectiveness, as well as the skills
and professional interaction and communication. The creative
component is manifested in the creation and realization of
professional and ethical values and is characterized by

autonomy, flexibility and variability of thinking and actions,
ability to predict the consequences of social and pedagogical
actions, readiness for creative cooperation. The personal
component reveals the manifestation of a culture of
interaction as a specific way of realizing the essential qualities
of the individual.

Conclusions and perspectives of further research.
Summarizing the above, it should be noted that the value
orientations of the individual are defined as accepted and
conscious values that determine her choice of a certain type
of behavior, act, way of life. In the personality structure,
value orientations serve as the foundation on which the line
of professional behavior is built. At the stage of the primary
choice of profession, professional values, defined by the
personality as the most significant, begin to emerge. In the
process of professional development, values are tested,
supplemented, acquired more and more personal value, and
the individual identifies himself / herself as a representative
of this profession.

The study does not exhaust all the search and research
aspects of the problem. Further analysis and study require
aspects of the application of new interactive technologies in
the educational process of the university to form the value
sphere of future professionals and the culture of their
pedagogical interaction.

References

1. Artimonova T. Osnovni dukhovni priorytety student-s'koyi molodi:
napryamy transformatsiy / T. Artimonova // Vyshcha shkola Ukrayiny. — 2008. —
Ne 1. - S. 72-75.

2. Bekh I. D. Vykhovannia osobystosti: [navch. posibnyk] / I.D.Bekh. —
Kyiv.: Lybid', 2008. — 848 s.

3. Hordieieva K. S. Profesiini tsinnosti v systemi sotsial'no-pedahohichnoi roboty:
psykholohichnyi aspekt / K. S. Hordieieva // Humanizatsiia navchal'no-vykhovnoho
protsesu: zbimyk naukovykh prats'/ [za zah. red. prof. V. |. Sypchenka]. — Slovians'k:
DDPU, 2014. — Vypusk LXVIIl. - Ch. I. - S. 182-188.

4. Entsyklopediia osvity [entsyklopediia] / V.H.Kremen'. — Kyiv: Yurinkom
Inter, 2008. — 1040 s.

5. Etyka: [navch. posibnyk] / V.O.Lozovoi, M.l.Panov, O.A.Stasevs'ka tain. — K.:
Yurinkom Inter, 2002. — S. 103.

6. Zhelanova V.V. Teoretyko-metodolohichni aspekty problemy tsinnostey
osobystosti / V.V. Zhelanova, A.V. Petsanova // Visnyk Luhans'koho
natsional'noho  pedahohichnoho  universytetu im.  T.Shevchenka
(pedahohichni nauky). 2008. — Ne 7. — S. 114-119.

7. Kalashnikova L.U. Umovy formuvannia sotsial'noi pozytsii studenta /
L.U.Kalashnikova // Pedahohika ta psykholohiia. 2014. — Vlyp. 45. — S. 125-134.

8. Kruchek V. A. Formuvannya kul'tury pedahohichnoyi vzayemodiyi:
monohrafiya / V. A. Kruchek. — K.: NAKKKiM, 2012. — 408 s.

9. Kruchek V. A. Doslidzhennya sformovanosti komunikatyvnykh umin'
studentiv vyshchykh zakladiv osvity / V. A. Kruchek // Nauk. chasop. Nats. ped. un-
tu im. M. P. Drahomanova: zb. nauk. pr. K.: NPU im. M. P. Drahomanova, 2007.
Ne 17 (41). CH. 1. S.

10. Kruchek V. A. Tolerantnist' yak osnova pedahohichnoyi vzayemodiyi /
V. A. Kruchek // Nauk, chasop. Nats. ped. un-tu im. M. P. Drahomanova: zb.
nauk. pr. — K.: NPU im. M. P. Drahomanova, 2007. Vyp. 5. CH. 1. S. 310-314.

11. Kruchek V. A. Struktura kul'tury pedahohichnoyi vzayemodiyi /
V. A. Kruchek // Visn. Kyyiv. nats. un-tu im. Tarasa Shevchenka. K.: [b.v.],
2009. Ne 3. — S. 138-146.

12. Solovei M.l,, Kudina V.V., Spitsyn le.S. Profesiino-pedahohichna
pidhotovka maibutn'oho vchytelia v kredytno-modul'nii systemi orhanizatsii
navchannia: [navchal'nyi posibnyk] / M.l.Solovei, V.V.Kudina, le.S.Spitsyn. —
Kyiv: Lenvit, 2013. — 414 s. — S.148.

13. Sukhomlyns'ka O. V. Tsinnosti u vykhovanni molodi ta ditey: stan
rozroblennya problemy. Pedahohika i psykholohiya. 1997. Ne 1. - S. 105-111.

14. Tsinnosti osvity i vykhovannia: [navch. posibnyk] / O.V.Sukhomlynska.
— Kyiv, 1997.

Cn1cok BUKOPUCTAHUX [xepen

1. ApTimoHoBa T. OCHOBHi AyXOBHi NPIOPUTETU CTYAEHTCLKOI MONOAj: Ha-
npsmMu TpaHcdopmadin / T. ApTimoHoBa // Buwwa wkona Ykpainu. — 2008. —
Ne 1. - C. 72-75.

2. Bex |. [l. BuxoBaHHsi 0cOGUCTOCTI : HaBy. nocioHuk / |.0.Bex. — K.: Nu-
6iab, 2008. — 848 c.

3. Nopaeesa K. C. MpodeciliHi LiHHOCTI B cucTemi couianbHo-neaaroriqyHoi
pobotu: ncmuxonoriyHuin acnekt / K. C. Nopaeea // Nymanisauisa HaB4anbHO-
BMXOBHOrO npoLiecy: 36ipHUK HaykoBUx npaub / 3a 3ar. pea. npod. B. I. Cun-
yeHka. — Cnos'aHcbk: OA0MY, 2014. — Bunyck LXVIII. — Y. I. — C. 182-188.

4. EHumknonegist oceitn [eHumknonegis] / B.M.KpemeHb. — K.: FOpiHkom
IHTep, 2008. — 1040 c.



ISSN 2415-3699

NEQArOrIKA. 1(11)/2020

~ 27 ~

5. ETvka : HaBy. nocibHwuk / B.O.Jlo3oBoii, M.l.MaHoB, O.A.CtaceBcbka Ta
iH. — K.: FOpiHkom IHTep, 2002. — 224 c. — C. 103.

6. XXenaHoBa B.B. TeopeTuko-meTogonoriyHi acnekty npobnemu LiHHOC-
Tew ocobucTocTi / B.B. )KenaHosa, A.B. lNewuaHosa // BicHuk JlyraHcbkoro Ha-
LioHanbHOro neparoriyHoro yHisepcuteTy iM. T.lLeBueHka (neparoriyni Ha-
yku). —2008. —Ne 7. — C. 114-119.

7. KanawmHikoea J1.HO. YMoBM dhopmyBaHHsi couianbHoi noauuji ctyaeHTa /
I1.}0.KanawmHikosa // Mepgarorika Ta ncuxonoris. — 2014. — Bun. 45. — C. 125-134.

8. Kpyuyek B. A. ®opmyBaHHsi KynbTypuy neaaroriyHoi B3aeMOofii: MoHorpa-
dis / B. A. Kpyuek. — K.: HAKKKiIM, 2012. — 408 c.

9. Kpyyek B. A. flocnimkeHHs chopMOBaHOCTI KOMYHIKATUBHUX YMiHb CTy-
[AeHTiB BULLMX 3aknaais ocsitT / B. A. Kpyuek // Hayk. yacon. Hau. nea. yH-Ty
im. M. IN. OparomaHosa : 36. Hayk. np. —2007. — Ne 17 (41), Y. 1. — C. 196-200.

J1. NleBnubKa, KaHA. nep. Hayk, Aow.
KuiBcbkui HalioHanbHUI yHiBepcuTeT imeHi Tapaca LlleByeHka, Kuis

10. Kpyyek B. A. TonepaHTHiCTb SIk OCHOBa neparori4Hoi B3aemopii /
B. A. Kpyuek // Hayk. yacon. Hau. nea. yH-Ty im. M. . [paromaHoBa :
36. Hayk. np. — 2007. — Bun. 5, 4. 1. — C. 310-314.

11. Kpyyek B. A. CTpykTypa KynbTypu negaroriyHoi B3aemogii / B. A. Kpyuyex //
BicH. KuiB. Hau. yH-Ty imM. Tapaca LLeByeHka. — 2009. — Ne 3. — C. 138-146.

12. Conoseit M.1., Kygina B.B., Cniuun €.C. MNpodecinHo-neaaroriyHa nia-
roToBKa ManbyTHbOrO BUYMTENS B KPeAUTHO-MOAYINbHIN cucTeMi opraHisauii
HaBYaHHs : Haeu. noci6. / M.1.ConoseW, B.B.KygiHa, €.C.CniunH. — K.: IleHBiT,
2013. - 414 c.

13. CyxomnuHcbka O. B. LliHHOCTI y BUxoBaHHi Morogi Ta Aitel: ctaH po3pob-
neHHs npobnemu. MNeparorika i ncyuxonorid. — 1997. —Ne 1. — C. 105-111.

14. LliHHOCTi OCBITM Ta BMUXOBaHHs : Hayk.-MeTogA. 36. / 3a 3ar. pea. Cyxo-
mnuHeskoi O.B. — K., 1997. — 224 c.

Hapinwna no peakonerii 21.01.20

LIIHHICHI OPIEHTALIT Y ®OPMYBAHHI KYNbTYPU NEOQAIOIMNYHOI B3AEMOJII BUKNADQAY — CTYOEHT

Po3kpumo cymHicmb ¢hopmyeaHHsi Kynbmypu nedazoziyHoi e3aemodii cy6'ekmie oceimHbo20 npoyecy 3aknadie suujoi oceimu e cucmemi npo-
geciliHo-emuyHux yiHHocmel. BuzHayeHo ocHoeHi dedpiHiyii npoyecy ¢hpopmyeaHHs Kynbmypu nedazoziyHoi e3aemodii: "cy6'ekm-06'ekmHa e3ae-
modis”, "cy6'ekm-cy6'ekmHa 83aemo0isn”, "nedazoeiyHa e3aemodlis”, "Kynbmypa nedazoziyHoi 83a€Mo0ii".

Buceimnroemsbcs nedazoziyHa e3aemodisi sik npoyec cniepobimHuymea Ha OCHogi 83aeModonomMo2u ma 83aEMOPO3YMIHHS 3 Memoro eghekmu-
8HO20 8UpilleHHs1 oceimHix 3aedaHb, eMoyisiMu, ycmaHoeKaMu, rno3uyisiMu 8 oceimHbOMY MPOYeECi.

OkpecrieHo Kynbmypy nedaz2o2iyHoi e3aeMo0ii sk cucmemy npoghbeciliHo-emu4yHUX yiHHocmedll, w0 cmanu eHympiwHIMU NepeKoHaHHsIMU OCO-
6ucmocmi, ocobucmicHux stkocmel, siKi pe2yntoroms coyianbHo-nedazo2iyHi eiOHOCUHU Ma nposiensirombcsi y noeediHyi, y3200eHili 3 sumMo2amu
npogpeciliHo-emuyHo20 kodekcy. BoHa € cucmemHoto yinicHicmio e3aeMornoe’sisaHaHuUX KOMIMOHEeHMIg: aKcioslo2i4Ho20, MexHOoI02i4H020, Mmeop-
4020 ma ocobucmicHoz20. AKcionoz2idyHuli KoMnoHeHm nodae Kynbmypy nedazo2iyHoi 83aeMo0il siKk cyKynHicmb nedazo2iyHux yiHHocmel. TexHoso-
2i4yHuli KOMNoOHeHM eksroYae crnocobu i nputiomu disnbHOCMI, Wo 3abe3nedyyroms ii egpekmueHicmb, a MaKoX yMiHHS | Ha@uYKu npogbeciliHol e3ae-
Modii i cninkyeaHHs1. Teop4uli KOMMIOHEHM USIBJISIEMbCS Yy CMEOPEHHI U peani3zauii npogeciliHo-emu4yHux yiHHocmeli ma xapakmepu3syembcs ca-
mocmiliHicmio, 2Hy4kicmio i eapiamugHicmio mucneHHsi ma 0ili, yMiHHSIM NpPo2HO3yeamu HacsioKu couyianbHo-nedazoziqyHux dill, 20moeHicmio 0o
meopdyoi cnienpayi. Ocob6ucmicHuli KOMMOHeHM PO3Kpueae Nposie Kysabmypu e3aemModii sik cneyughiyHo20 crnocoby peasnizauii cymricHux sikocmeli
ocobucmocmi.

Po3skpumo 3micm i cmpykmypy nedazoziyHoi e3aemodii, ncuxonozo-nedazozivyHi hakmopu i ymoeu ghopmyeaHHs1 Kysibmypu neda2o2ivyHoi e3a-
emodii cy6'ekmie oceimHb020 npouyecy 3aknady suwoi oceimu.

Knroyoei cnoea: cy6'ekm-06'ekmHa e3aemodisi, cy6'ekm-cy6'ekmHa e3aeMo0disi, nedazoziyHa e3aemo0isi, Kynbmypa nedazo2iyHoi 83aemo0il, ¢ho-
PMyeaHHSs1 Kynbmypu nedazoziyHoi e3aemodii, yiHHocmi, npogpeciliHo-yiHHicHi opienmauii cmydenmie.
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Formulation of the problem. Requirements to the
development of national education sector raised under
conditions of integration of Ukraine to the European
Educational Area. These peaks contradictions in the
present-day system of higher education between the goal of
forming a qualified specialist and the means to achieve it.
Contradictions between the task of providing his/her
professional and personal development on the basis of the
humanistic pedagogy and directive methods of training,
between the large scale character of teacher's training and
the individual character of pedagogical activity of each
scientific-pedagogical worker. Thus, there is no doubts that
the designation of long-term strategies for further improving
the future teachers training a university is necessary.

Based on analysis of the national documents on education
(Constitution of Ukraine, Laws of Ukraine "On Education", "On
General Secondary Education", "On Extracurricular

Education", "On Higher Education”, "The Concept of General
Secondary School", National Doctrine of Education
Development in Ukraine, the National Strategy for the
Education Development in Ukraine until 2021), we can
conclude that the state provides equal access to education,
its development in state and municipal educational institutions
in any of forms. It supports the preparation of high qualification
specialists, including educators, professors of higher
education institutions. In this context, we find important to
modernize the process of teachers training in Ukraine, their
professional  development, update approaches to
implementation of their abilities. The productivity of teacher
depends on his/her knowledge of discipline and methods of
teaching, on his/her ability to assess the results achieved, on
the level of pedagogical skills and others.

Analysis of recent researches and publications.
General issues of professional-pedagogical training of future
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educators studied in the works of such Ukrainian scholars
as O. Abdullina, A.Bojko, V.Hluzman, N.Dem'yanenko,
O. Dubasenyuk, L. Mishhenko, M. Smetans"kyj, L. Khomych
and others. Principles of university teacher's professional
activity discovered by O.Hura, M. Yermolenko, . Isayev,
A. Korzhuyev, V. Kuzovlev, V. Mizherikov, K. Hnezdilova,
S. Masych and others. Special aspects of educational
process organization are analyzed by M. Nikandrov,
I. Ohorodnikov, S. Arkhanhel's'kyy and others.

N. Huziy notes that the formation of a future teacher's
personality can be considered as a strategy, realized through
the unity of the reproduction and functioning of pedagogical
employee, the continuousness of pedagogical education,
providing flexibility, variability, dynamism in the content and
forms of its preparation and retraining (Huziy, 2015, p.8).

S. Masych makes an accent on the concept of
"professional training of a future teacher" can be concretized
with the help of such realities as professional knowledge,
skills and competences; significant professional qualities of
a future teacher's personality; functional manifestations of
the qualities of teacher's personality (reflection, autonomy,
meaning creation), personally oriented professional activity
(Masych, 2015 p.188-189).

Current development of society puts forward an amount
of new requirements to teachers training, to the level of their
professional knowledge, general professional skills and
competences based on the educational technologies,
considered to develop their professional qualities. New
approaches to the solution of this problem were suggested
in the new Law of Ukraine "On Higher Education",
Conceptual Framework of Pedagogical Education
Development of Ukraine, its integration into the European
Education Area, in the Field Standard of Higher Education
of Ukraine, in the legislative framework of the Ministry of
Education and Science of Ukraine.

Caring that this preparation should be sufficient, the
scientific and pedagogical staff of higher educational
institutions  participate in improving the normative
documents (curricular plan, curricular program) and field
standards (educational and qualification characteristics,
educational and professional program), taking into account
foreign and national experience. They are making a model
of professional ftraining of future teachers; providing
stimulation of their scientific, research, project, and
independent work. They try to take into account the range of
functions performed in the future by a graduate form
integrated professional skills, increase the volume and
improve the quality of pedagogical practice.

On the opinion of scientists, a modern teacher seen as a
professional with various technologies for teaching,
educating and developing students which is capable of self-
development, self-improvement, self-moderation, etc.
(Marushkevych, Spitsyn, 2015).

During recent decades, a number of studies have been
carried out in Ukraine on general theoretical problems of
future teacher's training in higher educational institutions, the
development of student's readiness for pedagogical activity,
formation of their moral and psychological readiness and
readiness for professional self-development, innovation, self-
regulation of activities. Distinguishing the content of the
concepts "training" and "readiness" should note that training
is the process of forming a specialist, and professional
readiness considered as an integrative characteristic,
indicating its personal qualities, which are in a dynamic
interaction between themselves and mental states.

Research presentation.

Theoretical preparation of the future lecturer

Theoretical preparation of the future lecturer should be
determine by the curricular plan of the specialty, in which a

list of academic disciplines placed, in each of them, a
curricular and working programs of the academic discipline
developed. Having passed it, graduate should be able to
compose educational and working programs of educational
disciplines, choose the most effective methods and
techniques for conducting a lecture or other forms of
teaching activity, to put through the structure of the teaching
subject, to supplement their knowledges through self-
education and studying the experience of colleagues.

Research work that raises the scientific level of
knowledges is an integral part of strengthening the
theoretical preparation of the future lecturer. It also leads to
their generalization and systematization, causes the need to
acquaint with new scientific literature, encourages interest in
the development of science abroad, causes the need to
study the experience of educational work of their colleagues.

Important role in the teacher's training for professional
work are his professionally significant personal traits and
qualities. The undeniable in this issue is V. Kremen's
position: "It is evident, that the humanistic worldview should
be the basis of the educational system as a general idea. It
should provide the formation of such personal qualities as
perception of nature and human being in their unity, the
rejection of authoritarian, mythological style of thinking,
tolerance, a tendency to compromise, an attentive attitude
to someone else's opinion, other cultures, values, opinions,
beliefs" (Kremen, 2003, p. 20). Professionally significant
personal traits and qualities are characteristics of the
intellectual, spiritual, emotional-strong aspects of the
personality, making influence on productiveness, success of
teacher's professional and pedagogical activity and
determine its individual style.

In the process of acquisition of the necessary knowledges
and skills, students develop their professional abilities, which
depend on the formation of the professionally-creative skills of
the university lecturer, his approaches to the learning process
organization, the successful finding of necessary compromises,
the ability to motivate students for learning, work on themselves
and their qualities.

The Ukrainian researcher L. Burkova points out the fact
that, having analyzed the experience of training specialists
for professional work in higher educational institutions in
Europe and the USA, the researchers concluded: one of the
productive approaches to modernization of education,
pointed to improve its quality, is a competency-based
approach. It proves that in general, competency-based
approach signify the formation or development of certain
qualities of individual, which includes the necessary life
competencies — values, cultural level, scientific knowledges,
self-service ability, performance of professional activities,
etc., which are defined as competences (Burkova, 2010).

The main components of professional pedagogical activity

In the process of lecturer's training, it is important to
focus on the main components of their future professional
educational activities such as cognitive-psychological,
social, multicultural, auto psychological, personal
components. The cognitive-psychological component
includes professional knowledge, abilities, skills, capability
to use pedagogical technologies, pedagogical management.
Social component — focused on understanding the essence
of social problems of society. Multicultural component —
caused by the need to be aware of itself as a bearer of
national and universal values. Auto psychological
component appear in the ability to point students on
professional self-improvement: self-knowledge, self-
esteem, self-control and self-correction. Personal
component is associated with the professionally important
qualities of the lecturer.
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The content of the modern lecturer's training is presented
in the Educational Qualification Characteristic (EQC), which is
a summary generalize requirements to lecturer on the level of
his theoretical and practical experience.

The main components of the professional readiness of
lecturer to work presented in higher education standards,
professional knowledges, skills and abilities identified.
Professional knowledges (general cultural, psychological,
pedagogical, special knowledges) are necessary for
satisfying the requirements of general and professional
student's interests. Professional knowledges causing
formation of pedagogical skills: psychological and
pedagogical — the most general ones, concerning all
activities of the teacher (analytical, constructive,
organizational, = communicative, controlling;  specific
methodological — related to the training and organization of
specific activities; pedagogical techniques: the ability to
control oneself; the ability to interact with people, influence
the individual and the group. The apex of the teacher's
professional training is the development of pedagogical
abilities, which form the basis of the functions of the future
specialist's activity (Marushkevych, Spitsyn, 2015).

Professional-pedagogical  preparation of lecturer
includes several blocks of knowledges: psychological,
specifically pedagogical, knowledges of the professional
direction, specifically subject, research. Psychological
knowledges — includes knowledges about specific mental
reality and interest to it (Kontseptsiya rozvytku neperervnoyi
pedahohichnoyi osvity, p. 87). Psychological components:
the differentially psychological (the assimilation of
educational material in accordance with individual and age
characteristics), the socio-psychological (especially the
educational-cognitive and communicative activities of the
training group and a particular personality in it), auto
psychological (knowledge about positive and negative
aspects of their professional activities) (Kuz'myna, 1984,
p. 23-28). Specifically pedagogical — the knowledge of
didactics and it is the ability creatively to use it, which aimed
to develop pedagogical skills (Bulanova-Toporkova, 2002,
p. 55). According to I. Zayun, they formed on the following
levels: methodological, theoretical, methodical and
technological (Zyazyun, 2009, p.2-10). Professional
knowledges are knowledges that characterize special
features of the specialty, conditions, circumstances and
prospects for development of the profession, the
methodological foundations of theoretical and practical
training of specialists. Specific-subject knowledges are
knowledges of the theoretical foundations and the
understanding of phenomena that form the basis of discipline.
Research expertise includes a holistic teacher's view about
science as a system of knowledges, an essence of general
scientific and specific scientific methods of research, planning
and organization of scientific research, processing the results
of scientific observations, analyzing scientific literature and
preparation of materials for publishing.

Professional skills should be perfect and based on the
making of different tasks, free possession of various
systems of actions, independent choice of the necessary
system of actions in various situations, their wide transfer to
other activities.

Practical training of the university lecturer

The qualitative combination of theoretical and practical
training of the university professor predetermines a high
level of his/her professional and pedagogical activity.
Theoretical preparation includes following skills: analytical,
prognostic, projective, reflexive, gnostic, research.
Analytical skills — the ability to think pedagogically (to spread
out pedagogical phenomena on component elements; to

comprehend each of them in interrelation and
interdependency; to find ideas, conclusions, regularities in
the theory of education and upbringing appropriate to the
logic of this phenomenon; correctly diagnose it; identify
pedagogical problems and determine the ways of their
solution). Prognostic — are the abilities to foresee certain
mistakes or achievements of students, to see nearest and
further prospects for their development. Project abilities —
manifests itself as the ability to make pedagogical projects
for the implementation of specific plans for education and
upbringing, to conduct activities in accordance with the goals
and objectives, to conduct teaching and upbringing work.
The main way of forming project skills is to develop the
pedagogical imagination, accumulate experience in
modeling of pedagogical process and its results and critically
analyze its plans and constantly improving it. Reflective
abilities — takes place while thinking about person's own
actions, emotional reactions, the results of her activities,
self-analysis. According to A. Dubasenyuk (Dubasenyuk,
2003), gnostic skills are the abilities to analyze scientific
sources, the level of one's own communicative skills and the
development of student's activity. A. Demyanchuk
(Dem"yanchuk, 2013) notes that the gnostic skills suppose
the ability to recognize pedagogical reality, in particular, its
components: the gnostic-perceptive-affective (subject-
personality system), the value-worldview (subject-subject
interaction system), the activity-behavioral (activity).

The basis of research skills are the skills, which makes
a system of thinking activities: analysis, synthesis,
abstraction, generalization, concretization, systematization.
For its effective formation, some authors suggest using
innovative potential of educational and methodical complex,
generating a creative search-pointed educational
environment, an optimal combination of traditional and
innovative teaching, rising the qualification of lecturers at
seminars and in the system of additional vocational training.

Practical lecturer's training provides organizational
competences, including mobilization, information,
development, orientation and communication, perceptual,
constructive skills. Organizational skills are necessary for
attracting students to the educational and cognitive activities
and team building. Mobilization skills are necessary for the
formation of the need for knowledge. Informational skills —
for the presentation of educational information, working with
sources, interpreting and adapting information according to
the goal of teaching and educating students. Developing
skills are necessary for student's knowledge, feelings and
liberty  development, stimulating their  cognitive
independence and thinking processes. Orientations skills
are necessary for formation of a scientific world outlook,
moral values, for acquisition of professional competences,
for organization of joint creative activity of students.
Communication skills play an important role too. They
provide an opportunity to establish a pedagogically
appropriate relationship between teacher and students. Such
communication is a system of receptions for social and
psychological interaction, the content of which is the
exchange of information, the organization of relations through
communication tools. Necessary for lecturer of the university
are perceptual skills, which consist in the teacher's ability to
penetrate into the student's inner world, to understand their
inner state and the slightest changes in it.

Forming constructive skills of university lecturer (who
provides structuring of the course, setting out materials for
specific lecture, choosing types of classes) it is necessary to
take into account their aspiration to self-activity and
creativity, aspiration to engage in self-education, the ability
to work in team, etc.
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The professional-pedagogical training of young people
in a higher education institution comprises education of the
patriots of their country. Citizens, who are ready to selflessly
develop it as a sovereign, independent, democratic, legal
and social state, able to demonstrate national dignity, to
know their duties and rights defend themselves in a civilized
way, promote civil peace and harmony in the society, to
behave competently, to be competitive and successfully to
self-actualize in society as citizens and professionals.

"It is necessary to change the strategy and tactics of
interaction between the main participants of educational
process, between a teacher and ta student in the system of
educational work in a university" stressed in the textbook
"Pedagogy of High School" by A. Marushkevich and E. Spitsyn
(Marushkevych, Spitsyn, 2015). The success can be
guaranteed in one condition — that the providing of the process
of education will be built on the basis of developing natural
abilities of each student, creating conditions for his self-
development, self-education, self-affirmation, self-realization.

The educational system of a modern university should
be characterized by a unity of actions between all its
structural elements. Partnership, democratic style and
norms of human relations should be its organic component.
The integrity of educational system based on the joint
activity of students and teachers, which create a unified
academic community involved in the co-organization of life
of student's youth.

Systematic approach to organization of educational work

A systematic approach to the organization of educational
work among students provides its links with external
systems, designated us as factors of social interaction. The
factors of social interaction include social environment,
social life and social organizations, information factors,
events and actions of a spiritual nature (Marushkevych,
Spitsyn, 2015). Student's self-governance takes an
important place in the system of educational work in higher
educational institutions. Activists of student's self-
governance contribute to be increase of entrants, especially
through motivation by prospects of future employment of
those who will receive education in their university; by
search of funds for the organization of cultural events; by
organization of their own communication and recreation
outside of classes; by searching for investors and
cooperation with them; the provision of legal assistance
through the involvement of future lawyers in this matter;
conducting monitoring activities of the transformation of
student self-governance forms; the regulation of relations of
student's governance representatives and universities'
administration on contentious issues, etc. (Marushkevych,
Spitsyn, 2015).

Learning technologies are also important in the process
of professional-pedagogical training of young people in
universities (telecommunication technologies, Internet
technologies). They are used in the system of higher
education as resources of transferring information and
teaching students who acquire knowledge with their help.
Technologies, as means of cognition in the learning process,
include databases, multimedia / hypermedia and so on.
They can be used in studying of any academic subject.
Educational technologies related to the process of
constructing students' knowledges, which related to the
information they have previously learned and their beliefs,
that helps to know the truth, because it depends in each
individual person on knowledge and beliefs.

K. Gnezdilova believes that special attention in
professional and pedagogical teachers training should be
payed to improvement of educational and professional
programs by strengthening its psychological and

pedagogical content. She points the need to modernize
process of future teachers training organizing, in particular,
by introduction of new technologies with involvement of
undergraduates (Hnezdilova, 2013, p. 219).

Conclusions

The attitude of young generation to quality of
professional activity of mentors attract many of our
contemporaries. "This new generation, which has high
criteria to life and people, reasoned judgments. Generation,
that sharply feels the authenticity of the teacher's admiration
for his job, a sincere interest in transfer of experience, the
uniqueness of teacher's personality or its absence. In
communicating with such audience, teacher should go
through a "dialogical veritas" (M. Bakhtin), in which, on our
opinion, the greatest prospects for educational process
stands around, its focus on the intellectual and creative
development of the young man" — we find in publication
"Education in the modern world" by well-known scientist
S. Sysoeva (Sysoyeva, 2010). According to such positions,
we pay attention to pedagogical competence of teachers,
which comprise their ability to explain information of
academic discipline, assess the quality level of students'
knowledge, professionally lead in the audience and keep
students' attention, competently select new teaching
material, use the newest technologies in educational
process, ethically communicate to students and colleagues,
critically evaluate their pedagogical activity. In general, to
meet needs of students, we note teaching, teaching-
methodical, research work of the lecturer of higher education
aimed at providing to students necessary information,
literature and the data of their personal scientific research.
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NPO®ECIAHO-NEQAIONYHA NIArTOTOBKA Y HAYKOBUX OBIPYHTYBAHHAX YKPAIHCBbKUX BUEHUX

Y cmammi npedcmaeneHi nidxodu ykpaiHcbKux e4eHuUx 0o npogpeciliHoi nidcomoeku MalibymHix nedazozie 3aknadie euwjoi oceimu. AHanisyrombscsi
OCHOBHI M0/10)KeHHS1 0epxasHUX OOKYMeHMI8 3 Yb020 numaHHsi. OnucaHo oCHOBHI NPogbeciliHi 3HaHHSI, Ha8UYKU Ma KOMIemeHmMHoCMi, SIKUMU MOBUHEH
8os100imu cyyacHuli euknaday 3aknady euwjoi oceimu. BuknadeHo eumozu do meopemuy4Hoi nid2omoeku MalibymHb020 euknadaya, pieeHb io20 npo-
gpeciliHux 3HaHb, 3a2anbHi npogeciliHi Hasuy4ku. 3HayHy yeazy npudineHo ocobnusocmsm ¢hopmMysaHHss ocobucmocmi MmalibymHboe2o euknadaya. Lje
eKa3ye Ha npogbeciliHo 3Hayywi skocmi ocobucmocmi MalibymHb020 HayKoeo-reda2o2i4Ho20 npayieHukKa, hyHKUioHanbHI Nposieu sikocmeli io20 0co-
6ucmocmi, hopmyeaHHs1 npogheciliHux i meop4ux komnemeHmHocmeu. Po3kpumo 3a2anbHi meopemuyHi npo6nemu nidzomoeku MalibymHix euknada-
4je y 3aknadax euujoi oceimu, po3sumky 2omoeHocmi cmydeHmie do nedazoziyHoi disnbHocmi ma Haykoeo-docslidHoi po6omu.

Knroyoei cnoea: euknaday, npogpeciliHi 3HaHHSI, npogpeciliHa nidzomoeka MalibymHix nedazozie, Ha8UYKU ma KOMIemeHuil.
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The article deals with issues related to communication activities taught by foreign citizens. Attention is drawn to the fact that there
are many unresolved issues in the methodological literature concerning the passive types of communicative activity. This article is
devoted to one of these types — reading, and more specifically to problems related to different types of reading in classes from
Ukrainian as a foreign language. After analyzing some of the issues surrounding the topic of the study, attention is drawn to this type
of reading preparation work as a study. It is emphasized that professional texts that are of practical importance for foreign students
play an important role in the study of reading, helping to master the future profession. The authors of the article provide a brief
description of the types of work with texts and recommendations on the types of tasks to work with them. A set of tasks for working
with the text "What is Architecture?” is offered. This text can be used in classes with students of the first year of architectural and
construction specialties. The pre-reading tasks are described in detail and specific examples of their application are presented (tasks
for eliminating lexical difficulties, tasks for working with keywords of the text, tasks for recognizing words on formal and semantic
grounds, on learning grammatical constructions, as well as tasks for improving grammatical skills). Examples of tasks that are
performed directly while reading are offered, as well as post-reading tasks that are limited to traditional tasks (complete sentences
based on text, retype text, etc.). Attention is also paid to the organization of methodical work in which it is possible to achieve positive
results, in the text should be relevant, the texts should be selected according to the speech level of foreign students, the tasks before
the text should be aimed at overcoming lexical and grammatical difficulties, and after the text should be set by the purpose is to test
reading comprehension and to prepare for reproduction of the text.

Keywords: Ukrainian as a foreign language, types of reading, study reading, professional text, pre-text tasks, post-text tasks,

grammatical constructions.

Problem statement. The issues of improving the forms
and methods of teaching Ukrainian as a foreign language
and adaptation to the new living conditions remain among
the pressing challenges of modern education. Each one of
the four types of communication activity that are taught to
foreign students (speaking, listening, writing, reading) has
many unsolved issues.

The relevance of this study is emphasized by the fact that
for the foreign students, Ukrainian language is not only an
academic subject but also a means of personal development
and acquiring expertise, however scientific and
methodological literature dedicated to the study of Ukrainian
as a foreign language lacks specific guidelines on how to
learn reading professional texts, which would optimize the
learning process. Learning foreign language in higher
education establishments cannot be an end in itself. It should
equip the future professional with powerful capabilities for
sourcing information that could be used in their professional
interests [1]. Therefore, special attention is required for
developing skills in close reading of professional texts. The
practical significance of this study is that it provides a system
of tasks designed to teach close reading of specialized texts
to foreign students, which can be used in the practice of
teaching Ukrainian as a foreign language.

Purpose and objectives. The purpose of the article is
to describe in detail methods for teaching close reading and
to demonstrate practical use of the developed methods on a
piece of written specialized text and a set of related tasks.

Analysis of recent research and publications. The
generalized theoretical aspect of teaching Ukrainian as a
foreign language was developed by such prominent education
scientists as L. Bey, . Kochan, D. Mazuryk, T. Lahuta, B. Sokil,
O. Trostynska, H. Tokhtar, N. Stankevych. Modern research in
the area of learning professional texts in foreign language
were to some extent covered in scientific inquiries of
K. Kusko, T. Yakhontova, and others. Over the past five
years, there have been a number of textbooks presenting texts
of different styles and the related methodological apparatus.
Scientists note that for the foreign students the ability to read
correctly, depending on the communication attitude, and to use
different types of reading is a fundamental skill that affects
learning outcomes and acquisition of relevant knowledge for
the future speciality [2, p. 21].

The Department of Ukrainian Language and Language
Training of Foreign Residents of the Kharkiv National
University of Construction and Architecture has prepared
manuals and a basic textbook for practical training in
Ukrainian as a foreign language, which include both texts on
Country Studies and professional texts [3]. N. Kravtsova is
the author of guidelines intended for independent reading of
adapted texts by foreign students. This small edition
consists of three sections and includes 19 adapted
narratives for reading, pre-text Ukrainian-French mini-
dictionary and post-text questions and tasks [4].

Presentation of the main material. As one of receptive
skills concerning perception and comprehension of written text,
reading is one of the major types of communicative and
cognitive activities. Usually, it starts from reading with the aim
to vocalize the language material, train pronunciation, word
stress, and develop correct intonation; and then reading has
communicative and pragmatic goals, and gradually foreign
students start treating it as a way to gain information. It is
paramount that a student should be able to utilize all types of
reading because only then one can aptly combine them, now
constituting "mature" or "mobile" reading, for any purpose:
aesthetic, pragmatic, or cultural [5, p. 191].

Reading accomplishes several functions, including
assistance in developing other types of communicative
activities, such as oral and written productive skills. This is
why most teachers of Ukrainian as a foreign language
employs different types of reading. As it is commonly known,
there are several distinguished types of reading: skimming,
scanning, general reading, and close reading. The first two
types are supplementary and arise only as an
accompanying element in the development of other types of
reading [6, p. 273]. Foreign students should first and
foremost be taught close reading. Such reading results in
"processing" of information, i.e. its organization and critical
evaluation. We find it crucial that memorization of language
material and formation of a vocabulary takes place precisely
during the development of close reading skills.

Close reading involves as full and precise understanding
of all the information contained in the text as possible, as
well as its critical comprehension. It is distinguished by
rereading parts of the text, sometimes with the use of
expressive reading of the text to oneself or aloud,
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establishment of the meaning behind the text by analysing
linguistic forms, marking the most important points,
memorization of the content for subsequent retelling,
discussion of the text, and using it in one's work. It is close
reading that teaches one "careful attitude" towards the text.
It is certain that the purpose of close reading is complete
perception and comprehension of the text. This requires
thorough preparation, a system of exercises and tasks that
monitor the level of comprehension of the text and provide
step-by-step transition to oral and written speech. We can
propose various types of lexico-grammatical tasks for close
reading of specialized texts.

The below text "What is Architecture?" is accompanied
by the proposed set of lexico-grammatical exercises. This
text is used in the classes of Ukrainian as a Foreign
Language with first-year students of the speciality 191,
Architecture and City Planning (first content module). The
training material for the classes with foreign students is
selected based on the level of proficiency in Ukrainian
language. This small (105 words) text corresponds with the
cognitive interests of the students, it is work-related and has
a sufficient amount of specific vocabulary, since future
professionals should pay special attention to terminology, as
it was fairly pointed out by L. Filiuk [7].

So, let's consider the tasks that can be offered to foreign
students during close reading of a professional text.

What is Architecture?

An architect is an old profession. Architecture is both a
science and an art. It studies the laws of construction of
buildings and structures. An architect is a professional who
knows the laws of architecture. An architect creates designs
of buildings and structures, and manages their construction.
An architect designs an artificial habitat. An artificial habitat
is all that man has erected for life. Artificial habitats are
cities, factories, power plants, buildings, residential
buildings, public buildings, parks, and recreation areas.
Works of architecture are organic combinations of science,
technology and art.

A builder is also an old profession. A builder implements
the architect's design. A builder erects buildings, including
residential buildings, erects cities, factories, factories, and
public buildings. A builder must know the laws of
construction and architecture.

A builder and an architect are ancient professions.

Before the text, we offer a set of tasks which not only explain
the new material, but also activate the students' experience with
the language required for reading of the presented text. The
main goal of the pre-text block is to eliminate lexico-
grammatical difficulties with the piece of specialized text. To
achieve this goal, we use various types of tasks.

Tasks for eliminating lexical difficulties. For example:

Write down new words and phrases. To build — build
(what?); to design — design (what?)...

Tasks for working with text keywords. For example:

Read the sentences. Find out what is a building and how
it differs from a structure. Write down the definition of the
terms "structure" and "building".

A structure is a bridge, a residential building, a palace, a
stadium, a monument, a power plant, a factory, an
underground station, a swimming pool.

A building is a residential building, a cinema, a school, a
university, a library, a hostel, a supermarket.

Task for identification of words by formal and
semantic characteristics. For example:

Task 1. Read the following and ask questions to the words.
Find and write down the words that contain the same root.

Architectural, construction, design,....

Task 2. Analyse the words by the structure. Explain their
meaning.

Residential, construction, designer,....

Tasks for identifying grammatical structures. For
example:

Read the sentence. Replace the nominative case of the
predicate with the instrumental case (what is what — what
is [represented] by what).

Architecture is the art of building design. Architecture is
[represented] by..., etc.

Tasks for improving grammatical skills. For example:

Task 1. Inflect the verbs in the present and past tense.

For example: to build — I build, you build, he (she) builds,
we build, you build, they build; he built, she built, they built.

Design, manage...

Task 2. Put the nouns and phrases in the instrumental
case. Form sentences with them.

An old profession, ancient professions....

Task 3. Using the suggested options, tell us who your
friends would want to become (choose your own names).

An economist, a historian, a philologist,....

Students perform in-text tasks directly while reading.
Such a small text could call for at least one task that would
draw the students' attention to the fact that the text is a
source of practical information.

Read the text and find what-is-what structures within it.
Replace them with what-is-represented-by-what structures.

Post-text tasks play an important role in learning
reading and are aimed at checking the understanding of
what has just been read by the foreign students for the
purpose of improvement of various skills necessary for
further interpretation of the text. Post-text tasks to the
proposed text comprise traditional tasks: end the sentences
using the text, question — answer (performed twice: first,
using the text, and second, without it), retell the text (using
the notes). For example:

Task 1. Finish the sentences wusing the text:
1. Architecture is.... 2. Architecture studies.... efc.

Task 2. Answer the questions. 1. What is architecture?
2. What does architecture study? 3. ...

Task 3. Retell the text, use the notes and answers to
previous tasks.

To rate the understanding of the content of the text by
foreign students, we offer test tasks, such as:

Task 1. Select a word that best completes a lexical sting:

1. An architect, a builder, an engineer,... a) a friend;
b) a student; c) a teacher.

2. A residential building, a cinema,
a) a university; b) a park; c) a city.

3. ...

Task 2. Complete the sentences:

1. An architect is... a) an old profession; b) a combination of
science and art; c) a builder.

2. A builder is... a) a student; b) a combination of
technology and art; c) a professional.

3....

In addition, the post-text stage should include tasks
aimed at analysing the structure of the text, the means of
communication, as well as tasks with the transition to oral or
written speech. It is for a good reason that speaking and
reading are considered to be one combined act of speech in
the methodology of teaching Ukrainian as a second
language. Therefore, post-text tasks not only rate the level
of understanding of the text, but also prepare the reader to
reproduce the obtained information [8, p. 310].

Pre-text, in-text and post-text tasks help foreign students
to better comprehend and process the content of the
proposed material. Undoubtedly, reading professional texts

a hostel,...
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may cause many difficulties, but properly organized
methodical work helps achieve positive results. Firstly, the
text must be relevant (from the core subjects that the foreign
student studies in parallel with the course "Ukrainian as a
Foreign Language"). Secondly, the texts should be selected
according to the level of language proficiency of foreign
students, and if necessary, the texts should be adapted.
Thirdly, pre-text tasks should be aimed at overcoming lexical
and grammatical difficulties, and in-text and post-text tasks
should test the understanding of what has just been read
and preparation to produce text.

Conclusions. In summary, the outcomes of learning
Ukrainian as a foreign language depends largely on proper
organization of training in terms of reading specialized texts.
In particular, close reading helps to better understand the
content of the text, develops contextual guessing, activates
skills in overcoming lexico-grammatical difficulties, and
forms an interest in mastering a foreign language. The set
of tasks we proposed is aimed at better comprehension of
specialized texts and formation of general rules, which
ideally should be followed in order to successfully master
close reading skills.

Discussion. Of course, the study does not exhaust all
issues regarding teaching foreign students to read
specialized texts in classes of Ukrainian as a Foreign
Language. Promising areas for further research include
preparation of a set of lexico-grammatical tasks on close
reading of specialized texts at advanced level of studying
Ukrainian as a foreign language, as well as methodical
development of materials for learning skimming when
working with foreign students, as these questions are open
to dispute due to unclear definition of boundaries between
different types of reading and system of tasks for them.
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XapkiBCbKWUi HaUioHaNbHWUI YHiBepcUTeT GyAiBHULITBA Ta apXiTeKTypu, XapkiB

METOOUKA YNTAHHA TEKCTIB 3A ®AXOM HA 3AHATTAX 3 YKPATHCbKOI MOBU SIK IHO3EMHOI

Po3ansinymo numaHHsi, noe'sizaHi 3 sudaMu KOMyHikamueHoi disinibHOCMI, SIKUX Hagé4yaromb iHO3eMHUx cmydeHmie. 38epHeHo yeazay Ha me, W0
y MemoOuyHiii nimepamypi icHye YyuMasio HesupiweHUx NuUMaHb, W0 CMOCYOMbCS caMe nacusHux eudie KOMyHikamueHoi disnsHocmi. Cmammio
npucesiyeHo 0OHOMY 3 makux eudie — YumaHHIo, a8 mo4Hiwe npobsemam, Noe'a3aHuM i3 pi3HUMU sudaMu YumaHHs Ha 3aHsIMMSsIX 3 YKPaiHCbKOT sIK
iHo3eMHoI. lMicnsa aHanisy desikux npobsieM, W0 cMocyrombCcsi memu O0CJliO)KeHHsI, yea2y 36epPHEHO Ha eusyqaroye yumanHs. lidkpecneHo, Wo eax-
nusy poJib nid Yac eueYyaro4020 YUmMaHHs 8UKOHYOMb ¢haxoei meKkcmu, siki Maromb NPaKMu4Hy 3Hayywicmb Ons cmydeHmie-iHozemuyie, donoma-
2aromb 8 080s100iHHI MalibymHboto npogpecieto. HagedeHo cmucny xapakmepucmuky eudie po6omu 3 mekcmamu ma pekomeHdayii ujodo murnis
3ae0aHb 0nsi po6omu 3 HUMU. 3anPONoOHO8aHO KOMI/IeKC 3ae0@aHb Onsi po6omu 3 mekcmom "LLjo make apximekmypa?", siki MOXXHa eukopucmamu
Ha 3aHsammsix 3i cmydeHmamMu rnepwoao Kypcy apximekmypHux i 6ydieenbHux cneyianbHocmel. [lemanbHo onucaHo 3ae0aHHs neped npo4YumaH-
HSIM meKkcmy ma nodaHo KOHKPeMmHi npukiadu ix 3acmocyeaHHs1 (3ae0aHHs Ha YCYHEHHs JIeKCUYHUX mpyOdHowiie, 3ae0aHHs1 Onsi po6omu 3 K/1Ho4o-
8UMU csio8aMu mekcmy, 3ag0aHHs1 Ha eri3HasaHHs c/lie 3a ¢hopMasibHOI | CeMaHMUYHOI O3HaKO, Ha 8Mi3HaHHS epamamu4YHuUX KOHCMpPYKuil, a
makox 3ae0aHHsI Ha 8G0CKOHaJIeHHs] 2paMamu4YHuUX Haeu4ok). 3anpornoHoeaHo Npuknadu 3aedaHb, sIKi BUKOHYyIOMb 6e3nocepedHbo Mid Yac Yu-
maHHsi, ma 3ae0aHHs1 Nicasi NPoYumaHHsi mekcmy, siki MPONOHO8aHO o6MeXXumu mpaduyiliHumMu 3ae0aHHAMU (3aKiH4imb pe4YeHHs 3 OrMopor Ha
mekcm, nepekaxiimb mekcm mouw;o). 3e6epHeHO yeaay U Ha op2aHi3ayito MemoduyHoi pobomu, 3a sikoi daembcsi docsi2amu No3UMuUeHUX pe3ysibma-
mie, mobmo mekcm mae 6ymu akmyasnbHUM, dobupamu mekcmu cid 8ionoeidHo Ao Mo8sIeHHEBO20 PieHs1 iHO3eMHUX cmydeHmie, 3ae0aHHs neped
mekcmom maromb 6ymu cnpsiMoeaHi Ha ModoJ1aHHS JIeKCUYHUX | 2pamamuy4Hux mpyoHouyie, a nic/isi mekcmy NoeuHHi cmaeumu 3a Memy nepeesipky
PO3YMiHHS NpoYyumaHo2o U nidzomoeky 0o eiomeopeHHs1 meKkcmy.

Knrouoei cnoea: ykpaiHcbka sik iHO3eMHa, euOu YumaHHsl, eue4yarode YumawHsi, gpaxoeuli mexkcm, nepedmexkcmosi 3ae8aHHs, MpumMeKcmosi 3a-
80aHHs1, nicismexkcmosi 3ae0aHHs, 2pamamuy4Hi KOHCMPYKYii.
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CURRENT REQUIREMENTS FOR THE COMPETITIVENESS
OF THE HIGHER EDUCATION TEACHER

The article is devoted to the problem of formation and development of competitiveness among teachers of higher education
institutions. If the content and structure of professional competitiveness, defined by state standards, are formed without taking into
account the personal qualities of the learning subject, its interests, abilities and are not determined by the professionalism of the teacher,
it is impossible to lay the foundations of competitiveness and develop the ability to compete.

The genesis of different approaches to the concept of competitiveness of the modern educator has been analyzed, in particular, in
modern researches it is emphasized on: — managerial, psychological and pedagogical aspect of competitiveness.

The process of forming the competitiveness of a teacher of a higher education institution, which includes its components, is outlined:

o levels of development: a motivational and holistic component; emotional-volitional component; evaluation and adjustment
component;

« conditions of formation: the need to find such forms of work of the teacher, which would ensure the continuity of the process of his
professional growth, development and introduction of multidimensional models of the organization of professional development,
introduction of new educational technologies, participation in innovative activity;

» development of a complex of properties of his personality necessary for a high level of professional activity. The activity of the teacher
is characterized by pedagogical expediency by orientation, individually creative character in content and organization, choice of means;

e ways of formation: a certain amount of knowledge, abilities, skills and continuous improvement of the state of theoretical,
psychological-pedagogical, methodological and technological preparation; motives for professional self-improvement; the desire for self-
realization and self-affirmation of personality; professional growth; expanding horizons; increasing the level of development of all types
of competences; the presence of cognitive interest; creating a positive image among students and colleagues; upgrading the qualification
category during certification; receiving awards; raising personal rankings at different levels of subordination; improving professional

competence; raising the level of organization of the educational process.

Keywords: competitiveness, modern teacher, teacher.

Formulation of the problem. Social changes in society,
integration of Ukraine into the European educational space,
clear contradictions between the requirements for
personality, activity of the teacher and the actual level of
readiness of graduates of institutions of higher education to
perform professional functions necessitate the study of new
requirements for the competitiveness of the teacher of
higher education institution.

First of all, the success of innovative changes, its creative
potential, readiness for continuous self-education, ability for
flexible social-pedagogical thinking, humanistic orientation of
the person depends on the competitive teacher.

An important role in ensuring positive changes in the
system of higher education institutions should be solved by
improving the conditions of formation of competitiveness of
teaching staff and increasing their scientific and cultural level.

The main normative-legal documents of the Ministry of
Education and Science of Ukraine indicate that:
"Pedagogical and scientific-pedagogical workers are
obliged to constantly improve their professional level,
pedagogical skill, general culture" (Law of Ukraine "On
Education"); "Training of pedagogical and scientific-
pedagogical workers, their professional self-improvement is
an important condition for the modernization of education"
(National Doctrine of Educational Development) [9].

The purpose and objectives of the study — to explore the
concept of competitiveness of the teacher, to determine the
basic modern requirements and ways of its formation.

Analysis of recent research and publications. One of the
main urgent tasks of reforming the system of institutions of
higher education is to educate a competitive teacher. In
order to achieve personal success, it is important to have
the ability to think, retrieve and use information, to
adequately evaluate the performance [7], and therefore one
of the conditions of competitiveness of a teacher of higher
education is professional self-improvement through
purposeful self-education and self-education.

Competitiveness of the personality, according to
V. Andreev [1], is the ability to withstand and win in competition,
not the end result of its activity. Some researchers — |. Beh,
V. Demchuk, |. Ziazun, L. Karamushka, V. Kremen,

T. Perekrestov, and others — understand competitiveness as
the ability of a person to achieve goals in different, rapidly
changing educational situations through the possession of
methods of solving professional problems different content
and difficulty levels. This approach focuses on the
importance of developing a teacher's professionalism for its
competitiveness. Under these conditions, the criteria for
evaluating a competitive teacher are professional
knowledge (domain knowledge and psychological and
pedagogical) and skills, the level of communicative culture,
the desire for professional growth, the ability to reflect [7].

In V. Kharkin's work [5] competitiveness is considered as
the competence of the teacher, which is conditioned by the
high results of his activity: education, education and level of
development of his students. According to G. Atashukova
[2], the competitiveness of the teacher is one of the
requirements for his professionalism, that is, the
competitiveness of potential opportunities to achieve
success, which determine adequate individual behavior in
the dynamic change of conditions of activity, and,
consequently, is socially oriented.

In modern studies of the phenomenon of competitiveness
(Yu. Babansky, A. Marushkevich, O. Plakhotnik, E. Spitsin,
M. Zhilenko, N. Kuzmenko, N. Golovko, S. Balashova,
I. Mariuts, N. Postoyuk, A. Markova, N. Talizina, T. Shamova,
etc.) the aspects of pedagogical activity are revealed, by the
formation of which it is possible to determine the level
of professionalism, and, consequently, the teacher's competitive-
ness: pedagogical aspect (forms and methods of teaching);
psychological aspect (personal aspect); management aspect
(analysis, planning, organization, control and regulation of the
interaction process) [2; 3; 4].

Presenting main material. The importance of
competitiveness as an integrated quality is becoming more and
more important not only for the individual but for society as a
whole, it implies orientation towards the future, as indicated by
the tendencies in the development of education in Ukraine, the
need to advance the professional pedagogical education of the
demands of pedagogical activity.

The prerequisites of penetration of the concept of
"competitiveness" in the field of pedagogy of institutions
of higher education and the emergence of the need for the
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formation of this quality in the modern teacher are socio-
economic and educational transformations, which was
reflected in the content of state documents on the
modernization of education in Ukraine, pedagogical studies
on the problem of preparation of modern teaching [8].

As defined in the National Doctrine of Educational
Development in Ukraine, the training of qualified personnel
capable of creative work, professional development,
development and implementation of science-intensive and
information technologies that are competitive in the labor market.

The competitiveness of a specialist in the labor market,
according to A. Yesin [6], should be considered as a relative
and generalized characteristic that: reflects certain
beneficial differences from another specialist competitor in
terms of satisfaction of the needs of the consumer
(employer) and the amount of costs to meet them; manifests
itself in professional activity and is projected on all spheres
of human activity; is defined as a multilevel personal
education that integrates individual characteristics with
workforce quality indicators.

In M. Nikityuk's research, competitiveness is defined as
a stable personal property to consciously and creatively
realize professional competence at a sufficient level of
possession of the necessary knowledge, skills and personal
characteristics [7].

In the current model, competitiveness should include the
following basic features: value of goals and value
orientations; industry; creative attitude to the case; ability to
take risks; independence in decision-making; the ability to
be a leader; ability for continuous self-development.

The process of forming the competitiveness of a teacher
of a higher education institution occurs at the following levels
of development:

e motivational and holistic component (focus on moral
and ethical self-improvement, need for self-affirmation, self-
realization);

e emotional-volitional component (creativity, independence,
initiative, responsibility, self-confidence);

e evaluation and regulatory component (acting skills of self-
assessment, self-regulation, research personal position).

In addition, for the formation of competitiveness, there is
a need to find such forms of teacher's work that would
ensure the continuity of the process of his professional
growth, development and implementation of
multidimensional models of the organization of professional
development, introduction of new educational technologies,
participation in innovation activities [7].

The development of competitiveness of the modern
teacher of higher education institution is considered as the
development of a complex of properties of his personality
necessary for a high level of professional activity. The
activity of the teacher is characterized by pedagogical
expediency by orientation, individually-creative character, in
content and organization, choice of means. It is in
pedagogical activity that the professional skill of the teacher
is developed and realized, which is structurally determined
by the following components: pedagogical orientation of the
individual, professional knowledge, ability to pedagogical
activity, pedagogical technique. The pedagogical orientation
of the teacher's personality presupposes value orientations
on himself, on the means of pedagogical influence, on
students and the student collective, on the goals of
pedagogical activity. Professional knowledge is considered
as the basis for the formation of professional growth, which
include knowledge of the subject of teaching, its methods,
pedagogy, psychology. The level of professional knowledge
is assessed by the level of generalization of all partial
knowledge, the depth of assimilation, the ability to use them
in professional and personal life reproductively and
creatively, initiatively. Pedagogical ability, namely: the

individual-psychological properties of the teacher's
personality, which, under favorable conditions, most
determine the success of development and performance of
pedagogical activity (expressive, didactic, perceptive,
scientific, communicative, communicative, communicative,
communicative, communicative) gnostic, psychomotor,
ability to distribute and concentrate, etc.). Pedagogical
technique, namely: a set of techniques and tools aimed at a
clear and effective organization of training (expressive
speech, the ability to speak, gesture, facial expressions, the
ability to operate teaching and laboratory equipment, to use
visualization, technical training, etc.).

In modern researches (Yu.Babansky, A.Markov,
N. Talizin, T. Shamov, etc.) to determine the level of
teacher's competitiveness it is emphasized on: managerial
aspect — how the teacher analyzes, plans, organizes, controls
and regulates the process of interaction with students;
psychological aspect — as a teacher as a person influences
students, takes into account their individual characteristics,
defines and creates motives for learning; pedagogical aspect —
through which forms and methods of teaching the teacher
conveys the content of the educational material.

In particular, the management concept examines the
training in terms of management theory, which is
implemented on the basis of the ratio of strategic, medium
and immediate goals (strategic, tactical and operational
objectives). Requirements for the management of students'
cognitive activity should: determine management goals; set
the initial state of the process; to define the program of
influences, which presupposes the basic transitional states
of the process; provide systematic control over the process
they manage, ie systematic feedback; provide feedback on
the feedback channel, develop corrective actions and
implement them.

In the context of the problem of competitiveness, both
the external aspect of the teacher's management activity
and its internal content are important. The activity of a
teacher as a manager characterizes his / her ability to
manage the learning process, to freely choose the most
appropriate management methods for the student audience
in order to achieve the best learning result.

In  the psychological aspect, the teacher's
competitiveness is manifested in their desire to learn from
such an educator, which is mostly conditioned by his / her
abilities not only to arouse interest in the subject, but also to
preserve and deepen it. Modern students first of all
appreciate the teacher's ability to convincingly prove the
need for knowledge of the subject, to show its connection
with modern life, to demonstrate the possibilities of its
professional, economic, social and personal use.

Therefore, the modern educator should be ready for the
changes taking place in the educational system, capable of
boldly making pedagogical decisions, showing initiative,
creativity. This is due, first of all, to the problems of
personality self-development and creative self-realization of
the teacher, new conceptual approaches to reforming the
system of institutions of higher education. Under the new
conditions of reforming higher education institutions, in the
framework of professional activity, the teacher can make
changes to a separate occupation, working curriculum, use
both traditional and modern, innovative methods, forms and
means of teaching, to develop and implement their own
approaches in the educational system. process.

That is, the teacher has a real opportunity to show his
creativity, his spiritual potential. Modern institutions of higher
education require intelligent (knowledgeable,
understanding, cultural) teachers who have the necessary
professional knowledge and skills, who are aware of the
ways of their acquisition and are familiar with the principles
and methods of knowing the theory and practice of their
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professional pedagogical activity. Only under such
conditions the teacher will be able to think creatively,
independently navigate in various problematic situations of
pedagogical reality, critically evaluate them and quickly find
ways of overcoming the contradictions that arise [10].

The implementation of these principles also requires the
application of: some strong-willed efforts, the development
of certain personal qualities (professional self-education,
personal self-development); self-education (improvement of
socio-political knowledge, familiarization with the most
outstanding achievements of various sciences, enrichment
of literary and aesthetic ideas, acquaintance with new
tendencies and phenomena of cultural life, replenishment of
knowledge in the subject being taught, and acquaintance
with the latest scientific data, relevant recent developments,
psychological and methodological knowledge and skills);
self-improvement (active development of personality
qualities in the process of professional activity; image
(image through the eyes of a student).

Ways of formation of competitiveness of the modern
teacher of higher education institution:

e a certain amount of knowledge, abilities, skills and
continuous improvement of the state of theoretical,
psychological and pedagogical, methodological and
technological training;

e motives for professional self-improvement (striving for
constant self-improvement; striving for self-expression; striving
for self-realization and self-affirmation; professional growth;
broadening of horizons; increasing the level of development of
all kinds of competences; having a cognitive interest; raising
students' qualifications; certification, awarding, personal rating
improvement at various levels of subordination;

e raising the professional competence of the teacher
((improving the general level of professional skill of the
teacher (improving the level of professional training,
improving all types of pedagogical competence: intellectual,
psychological, managerial, motivational, communicative,
projective, didactic, methodical), modeling personal
perspective level of experience organization of educational
process; raising the level of organization of educational
process (creation of social and pedagogical conditions | of
personality of each student, improving the quality of
knowledge and skills students develop interest in the subject
and increase their upbringing).

0. Nonsik, kaHA. nea. HaykK, Aow.
KuiBcbkui HauioHanbHUI yHiBepcuTeT imeHi Tapaca LlleByeHka, Kuis

Conclusions. Therefore, competitiveness is considered
mainly in two aspects: as the quality of training ("quality
indicator") and the quality of personality ("personality
characteristic”, "personality ability", "personal quality") [8].
Competitiveness is an integrative set of personal traits and
skills of a teacher required under objectively competitive
conditions. In this sense, the concept under study is
complementary and interdependent with no less relevant
professional and personal qualities such as professional
readiness, competence, skill, professionalism, etc.
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MoHorpadma /

CYYACHI BUMOI'M 10 KOHKYPEHTOCIMPOMOXHOCTI BUKNAJAYA 3AKINALY BULLOT OCBITU

Cmammsi npucesiyeHa npobriemi ¢popmyeaHHs1 ma po3eUMKY KOHKYPeHmMOoCnpPoMOXHOCMIi euknadayie 3aknadie euujof oceimu. Slkujo 3micm ma
cmpykmypa npogeciliHoi KOHKYpPeHMOCNPOMOXXHOCMI, 8U3Ha4YeHi depxasHUMU cmaHdapmamu, hpopmyromncsi 6e3 ypaxyeaHHsi ocobucmux sikoc-
meli Hag4asbHO20 npedmema, lio2o iHmepecie, 30i6Hocmeli i He eu3Ha4Yarombcsl npoghecioHaniaMoMm euknadaya, HEMOXJ/1UGO 3aK/lacmu OCHo8U
KOHKYPEHMOCNPOMOXXHOCMI ma po3eumky 30amHocmi 00 KOHKYPeHUil.

lMpoaHanizoeaHo 2eHe3uc pi3HUX nidxodie do KOHUenyii KOHKYPeHMOoCMPOMOXHOCMI Cy4acHO20 nedaz2o2a, 30KpemMa, 8 Cy4acHUX O0CITiOKEeHHSIX
Haz2os1oweHo Ha ynpaesiHCbKOMY, NIcuxosio2iyHoMy ma neda2o2i4HoMy acreKkmax KOHKYPEeHIMOCIPOMOXHOCMI.

OkpecneHo npoyec ¢hopMyeaHHs KOHKYPEHMOCIPOMOXHOCMI 8ukiadaya euuUj020 Hag4yaslbHO20 3akady, sKull 8KoYae [io2o0 KOMMOHeHMu:

e pieHi po3eumky: MomueauyiliHuli ma yinicHuli KOMNoHeHmM; eMoyiliHo-80/1IbO8ULI KOMIMTOHEeHM; KOMITOHEHM OUiHKU ma KopuayeaHHsI;

e yMoeu ¢hopmMyeaHHs: Heo6xiOHicmb nowyKy makux ¢gpopm pobomu e4umerns, siki 6 3abesneyyesanu 6e3nepepeHicmb npoyecy lio2o npogecil-
HO20 3pOCMmaHHsI, po38UmKy ma enpoeadxeHHsi 6azamoeumipHux modesieli opaaHizayii npogeciliHo2o po3sumkKy, enpoeadxeHHs1 HO8UX OC8IMHIx
mexHousoeill, yyacmi e iHHoeauiliHill dissmbHOoCcmI;

© PO38UMOK KOMIIEKCY elacmueocmel lio2o ocobucmocmi, Heob6xiGHuUXx Ons1 sucoko20 pieHs1 npogbeciliHoi disnbHocmi. fisnbHicmb nedazoza
Xxapakmepu3yembcsi nedazozi4Horo doyinbHicmo 3a opieHmauiero, iHougidyanbHO Meop4yuM xapaKkmepoM 3a 3MiCmoM ma op2aHi3ayiero, su6opom
3acobie;

e criocobu ghopmyeaHHSsI: negHuli o6csi2 3HaHb, yMiHb, HA8UYOK ma nocmiliHe 8 00CKOHaJIEHHS] CMaHy meopemuYHOI, MCUX0s1020-neda2o2i4Hol,
mMemodu4Hoi ma mexHoJs102i4HOi Nid2omoeku; Mmomueu npogheciliHo2zo caMoeAOCKOHasIeHHs; NMpa2HeHHs1 00 caMopeasizayii ma caMocmeepOKeHHs
ocobucmocmi; npogpeciliHe 3pocMaHHsI; PO3WUPEHHS 20pU30HMIe; NideuuweHHs1 pieHs Po38UMKY ecix eudie kKoMnemeHyili; HasieHicmb ni3Haeasb-
HO20 iHmepecy; cmeopeHHsI MO3UMUBHO20 iMidXy ceped yyHie ma Kose2; nidsuwieHHs1 KeasighikayiliHoi kamezopii nid yac amecmauyii; ompumaHHs
Haz2opod; nideuweHHs1 ocobucmoezo pelimuHay Ha pi3HUX pieHsix nidnopsidkoeaHocmi; NideuweHHs1 nNpogeciliHoi KoMnemeHmMHocmi; nideuuw,eHHs
pieHs1 op2aHi3ayii Hag4asIbHO-8UX08HO20 MPoUecCy.

Knroyoei cnoea: KOHKypeHmMocnpoMoxxHicme, cy4yacHuli nedazo2, yyumerssb.
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SPEECH OF A UNIVERSITY TEACHER AS AN IMPORTANT COMPONENT
OF PEDAGOGICAL SKILLS

The article highlights the features of the speech of a university teacher as one of the most important components of pedagogical skills.
The speech is considered as a tool of professional activity of a teacher, with the help of which it is possible to solve various pedagogical
tasks, make a complex topic interesting, and the process of its study attractive, create a sincere atmosphere of communication, establish
contact with students, reach mutual understanding with them. The teacher's speech should be adapted to solve specific problems that
arise in pedagogical activities and communication. The main ways to achievement high quality of professional and pedagogical speech
of the teacher and professional features of speech activity of the teacher have been analyzed. The functions of the teacher's speech
(communicative, psychological, cognitive, organizational) have been highlighted.

It is established that professional communication with the audience should lead to concrete positive results, which can be achieved
through the use of knowledge of speech techniques, so the components of speech techniques such as breathing, voice, diction,

intonation, tempo have been analyzed.
Keywords: teacher, university, speech, pedagogical skills.

Formulation of the problem. In the modern world,
much attention is paid to the training of teachers universities,
because the formation of real specialists, their professional
qualities and skills, responsibility and attitude to work that
will determine the vectors of state development depends on
teachers. The university teacher should be a role model for
the younger generation, as he or she will be followed and
perceived as a standard. Every teacher must have
pedagogical skills, one of the components of which is
mastering the technique of speech. Undoubtedly, one of the
most effective means of learning is the word of the teacher,
thanks to which he or she can convey information, influence
the audience, persuade, explain, and so on. The speech is
the main tool with which the teachers can achieve the goal
and implement the tasks they have identified for a particular
class. Mastering the art of speech allows to inspire a person,
inspire a good deed, interest in an idea, encourage
productive activities and help in any difficult situation. The
teacher must be able to regulate the strength and pitch of
the voice, intonation, diversify the tone of speech, clearly
articulate sounds and more. A teacher who is engaged in
self-improvement of his or her speech achieves significant
professional success. Speech skills as a means of
professional activity must be learned. A classic example of
this is the experience of A. Makarenko. The young teacher,
feeling his helplessness in communicating with students,
began to work hard, improving his voice, diction, breathing.
His conclusions are known: "I became a real master only
when | learned to say "Come here" with 15 - 20 shades,
when | learned to give 20 nuances on the face, in the figure
and in the voice and then | was not afraid that someone
would not come to me or hear what was needed". [3, p. 58].

Analysis of recent research and publications. Many
studies have been devoted to the study of speech technique.
T. Vakhrusheva, V. Kan-Kalyk, L. Kaidalova, N. Shchokina,
V. Fedorchuk, N. Pykhtina, V. Semichenko, |. Zyazyun and
others dealt with the problems of theoretical principles of
speech technique. The views of L. Vygotsky, |. Zymna,
0. Kyrychuk, A. Kapska, L. Necheporenko, and V. Tesliuk
point to objective need and possibility of formation of this
important component of pedagogical skill.

Research goal and objectives. The goal of the article
is to analyze the features of the teacher's speech technique
in the context of the activities in higher education. The
objectives are: 1) to consider the peculiarities of the
university teacher's speech and its functions; 2) to analyze
the structural components of speech technique and practical
exercises for the formation of pedagogical speech; 3) to
determine the conditions of proper phonation breathing and
the basic hygienic requirements for the teacher's voice.

Study presentation. It is well known that the teacher's
speech is one of the components of pedagogical skills,
which can be considered as the highest level of pedagogical
activity and as a set of personality traits that provides self-
organization of a high level of professional activity on a
reflective basis [3, p. 30]. The teacher's speech is adapted
to solve specific problems that arise in pedagogical activities
and communication. We can talk about the professional
features of the speech activity of the teacher, namely:

a) the teacher specially organizes this activity, manages it
depending on the conditions of pedagogical communication;

b) the final result of such activities is a humanistic
achievement the directed purpose connected with education
of students;

c) the selection of language and speech means is carried
out depending on needs, tasks of interaction of the teacher
with students; their effectiveness is predicted;

d) speech activity of the teacher in a real communication
situation is based on the reproduction (reflection) of the
state, behavior, reaction of students, it is regulated by the
content of feedback received by the teacher;

e) the teacher's speech is the subject of his or her
pedagogical analysis and self-analysis, constant self-
improvement.

The teacher's speech is realized in two varieties - in
monologue (monologue speech) and in dialogue (dialogic
speech). Forms of this speech are diverse. The most
common are a story, a lecture, a commentary, explanation
(rules, laws, terms, etc.), detailed evaluation judgments
(motivation  for  assessing  knowledge, behavior,
extracurricular activities of students). The teacher's dialogic
speech is widely represented in various conversations with
students, which are built in the form of questions and
answers.

Analyzing the teacher's speech, it is often used the
phrase "communicative behavior" that is understood not just
as the process of speaking, communicating, but such
organization of speech and nonverbal behavior of the
teacher, which affects the emotional and psychological
atmosphere of pedagogical communication, the nature of
the relationship between a teacher and students, their style.

The communicative behavior of the teacher is assessed
according to what and how he or she speaks, what gestures,
movements, facial expressions, what subtext the words
have, what reaction students are designed for. In real
situations of the university life the speech side of
communication is a complex polyphony of remarks, stories,
questions, evaluative judgments, answers, remarks,

© Postoiuk N., 2020
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emotional reactions. This specific atmosphere is the result
of communicative behavior of teachers and students. Every
time it is unique and in this sense - instantaneous. Students
after the meeting with the teacher not only get the cognitive
information the teacher has provided, but also the
atmosphere that accompanied their communication.
Students have the mood of the impression of meeting with
the teacher, the memory of his or her gaze, intonation, tone
of speech, way to respond to behavior of the students. That
is why it is so important when planning a meeting with
students, to consider not only the content of communication,
but also features of the speech and communicative behavior
because verbal and nonverbal means will give me the
chance to be expressive, convincing and as a result specific
emotional atmosphere of communication will be created.

The pedagogical effectiveness of the teacher's speech
largely depends on the level of language proficiency, the
ability to make the right choice of language means. The
pedagogical effectiveness of the teacher's communicative
behavior depends primarily on what style of communication
with students is chosen by the teacher, what intentions the
pedagogues have and how they feel the psychological
features of the speech situation. It is possible to see the
difference in communicative behavior between an autocratic
teacher and a humanist teacher, a teacher who is indifferent
to students and who is focused on cooperation with them.

The teachers whose communication style with students
is based on a friendly attitude to them, have communicative
behavior that is always aimed at establishing personal and
cognitive contact, preventing or removing negative
reactions, creating a situation of "we" - a situation of shared
reflection and feelings. The speech of such a teacher is
intonationally expressive, sincere and direct.

Communicative behavior of teachers focused on
authoritarian means of communication, for the most part,
creates psychological and aesthetic barriers in students'
relationships with teachers. The speech of such teachers is
usually indistinct, dry, marked by intonations of indifference or
intimidation. Thus, the level of skill of the teacher's speech
activity is determined by the level of culture of his speech and
the direction of his communicative behavior [3, p. 59-60].

Requirements for the communicative qualities of the
teacher's speech are due primarily to the functions it performs
in teaching. The main requirements are: 1) communicative -
establishing and regulating relations between a teacher and
students, ensuring the humanistic orientation of student
development; 2) psychological - creating conditions to ensure
the psychological freedom of the student, the manifestation of
individual identity, removing social clamps that prevent it; 3)
cognitive - ensuring the full perception of educational
information by students, the formation of their personal,
emotional and value attitude to knowledge; 4) organizational -
ensuring the rational organization of educational and practical
activities of students.

So establishing and regulating the relationship between a
teacher and students, ensuring the humanistic orientation of
students' development is one of the leading functions of
teacher's speech, and the goal is to help teachers establish
interaction with their students, build education and training on
the basis of cooperation and collaboration. It is the nature of
purely human relations, which are formed in the system of
relations "a teacher — a student", "a teacher - students”,
largely determines the pedagogical success or failure of
teacher speech and acts as a regulator of these relations, acts
as a means of achieving the highest result in communication.

In general, in the teacher's relationship with students
everything matters: how the teachers address them, how
they make their demands, make remarks, express wishes,
what is the emotional color of the speech, what intonation
they accompany their words, which facial expression and
look they have.

Peculiarities of a teacher's speech in interaction with
students largely depend on his individual style of
communication (it can be communication-distance,
communication-flirting, communication on the basis of
common creative activity, etc.), the nature of social attitudes
in pedagogical communication with students. Of course, if
the teacher is characterized by an authoritarian style of
communication and negative social attitudes, then he or she
can not be expected to make correct remarks, friendly
intonations. Democracy in relationships will lead to a
different style of speech, which will demonstrate the respect
and trust of the teacher to students [3, p. 61].

According to V. Teslyuk, the technique of speech means
the ability to possess a voice, intone a speech and control
the audience [4, p. 121]. V. Fedorchuk defines the technique
of speech as a set of elementary techniques of phonation
breathing, speech voice and diction, brought to the degree
of automated skills, which allows the teacher to exercise
speech influence with maximum efficiency. These are skills,
the ability to implement language in a specific speech
situation so that it makes a listener heuristic (intellectual),
emotional-aesthetic, motivating impression [5, p. 52].

Based on the analyzed literature sources, we can
determine that the technique of speech has the following
components: breathing, voice, diction, intonation, tempo.
Knowing the peculiarities of functioning and the basic
requirements for the formation of these components, the
teacher will be able to master the professional and
pedagogical speech. It will be useful to consider in more
detail each of the elements of speech technique. Breathing
is defined as one of the main vital acts of the human body,
which a person performs constantly, in a certain rhythm. At
the same time, breathing is the basis of spoken speech.
Speech breathing is called phonation (from the Greek
"phono" as a sound). In the process of breathing
nasopharynx, bronchi, lungs, chest, diaphragm are actively
involved. For their work to be correct and effective, they
must be physically healthy and developed. The quality of
breathing also depends on the age of the speaker.
Depending on which muscles are involved in the process of
breathing, there are 4 types: 1) Upper or clavicular breathing
is carried out by contracting the muscles that raise and lower
the shoulders and upper chest. This is shallow breathing,
during which only the upper part of the lungs works. 2) Chest
breathing is performed by the intercostal muscles. The
diaphragm is sedentary, so the exhalation is not energetic
enough. 3) Diaphragmatic breathing occurs due to
contraction of the diaphragm muscles (contraction of the
intercostal respiratory muscles is very small).

Usually, a person uses all three types of breathing, but
each is dominated by a certain type. Thus, female
respiration in the process of evolution has developed as
predominantly thoracic, and males breathe mostly through
the diaphragm. The most effective - the most complete and
correct - is the fourth, mixed, type of breathing:

4) Rib-diaphragm, ie, when in the process of breathing
the ribs and diaphragm move. You can see this if you put
your right hand on the diaphragm, and the left - on the left
side of the chest; taking air through the nose, slightly holding
it, say the phrase (exhaling air during its utterance, you must
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feel the movement of the ribs and diaphragm). In this case,
there is a complete expansion of the thoracic cavity,
maximum ventilation of all parts of the lungs. Tension of the
lower intercostal muscles allows you to keep the diaphragm
in a reduced state, which contributes to a calm, even
exhalation, invisible to others.

Breathing has two main acts: inhalation and exhalation,
the quality of which also accordingly colors the sound
speech, and the pause between them is an indicator of the
nature of respiration. Thus, the sequence of normal
physiological breathing is inhale, exhale, pause, where inhale
and exhale are short and the same duration. In everyday life,
when a person's speech is mostly dialogical, breathing does
not cause difficulties. But for monologue speech physiological
(or unintentional) breathing is usually not enough. Speaking
and reading aloud require a lot of air, its economical
consumption and timely renewal. In class, especially when
the teacher has to talk for a long time, explaining the material,
reading a lecture, untrained breathing can cause problems
and the heart rate may increase, the face may turn red,
shortness of breath can appear.

However, breathing can also be controlled: intentional
(phonation) breathing, in contrast to physiological, is carried
out in a different sequence: short breath, pause, long sound
exhalations. If in normal physiological respiration the ratio of
inhalation and exhalation was 1: 1, then in phonation it
changes in the ratio 1:10, 1:15. At the initial stage of mastering
speech breathing is carried out with the help of will and
consciousness. Subsequently, intentional (arbitrary) speech
breathing turns into unintentional (involuntary) [5, p. 53-54].

An important feature of the regulation of respiration in
humans is the ability to arbitrarily, depending on the
purpose, including speech, to change the pace, rhythm,
activity, amplitude of respiratory movements. In the process
of developing phonation breathing skills should be guided by
the following conditions of proper breathing:

1. Inhale air through the nose should be free, silent.

2. You can start speaking when the lungs take a small
excess of air needed to pronounce the structural and logical
part of the text: it will relieve the "extraordinary" breath,
which disrupts the smoothness and rhythm of speech,
causes intermittent, shallow breathing.

3. Do not allow the air to be expended completely (ie do
not allow complete release of the lungs from the air) - this
will lead to arrhythmia, falsetto, etc. Air should be used
sparingly and evenly. You should use every natural stop in
your speech to get air in your lungs. (Extraction of air during
natural stops is carried out by the so-called lower breath; the
diaphragm moves, and the top part of a thorax and ribs are
lifted and motionless).

It is necessary to replenish a stock in due time and
imperceptibly.

4. Remember that the depth of inspiration depends on the
strength of the exhalation, hence the strength of the voice.

5. Inhale and exhale should be silently, unnoticed for the
listener, because high-quality sound is formed by a calm
stream of air that comes out during equal inhalation and
exhalation (this is not about affective speech) [1, p. 165].

There are exercises that help improve the teacher's
respiratory system. For example, the exercise "Fixed
exhalation”, when after a slight calm inhalation it is
necessary to make exhalations, covering the air coming out
of the lungs with the lips. You do not need to inflate the
cheeks. The lips should be close together, and there should
be a small gap in the middle between them, which can be
made larger or smaller, thus regulating the flow of exhaled

air. You need to raise your hand to your mouth, as if gently
blowing it, and try to blow on your hand as long as possible,
while maintaining the same pressure of exhaled air until the
end of exhalation. Exhale smoothly and freely until you have
an involuntary urge to inhale. It is necessary to follow the
correct posture and absolute freedom of the shoulder girdle,
neck, arms, face. At the moment of a second stop, mentally
instruct the muscles responsible for exhalation to relax. A
small amount of air will enter the lungs through the nose
quickly and freely, without much effort - it is quite enough to
be able to "blow on the arm" again. The following exercises
can be as follows: 1) perform a "fixed exhalation" while
counting "about yourself", trying to distribute the duration of
exhalation for 10, 12, 15 or more seconds; 2) dividing the
duration of exhalation by 15 seconds, count to 10 or 12
mentally, and then complete the count aloud. Instead of
counting, you can say loud sounds: a, o, y, e, y, and or
proverbs, a verse; 3) take a deep short breath, and on the
exhale say the sounds: bbb, ddd, yyyy, bdg, dbg, gdb, ss,
sz, pt, pb, dt, bp, td, kg, gk, mn, nm, zhsh, shzh, j, dz. When
pronouncing sounds, one should imagine their origin: the
operation of a jackhammer, a concrete mixer, motor noise,
and so on. [5, p. 132-133].

The most important element of speech technique, which
for the teacher is the main means of work is the voice.
Inhaling and exhaling air in the process of speaking, a
person makes the vocal cords close and open. As a result,
a voice appears. It is stimulated by the speaker's intellect,
his or her emotions (desire to speak), will. The voice itself is
weak. In order for it to sound, it is necessary to amplify the
sounds of the voice. It is carried out by resonators
(amplifiers): chest, palate, teeth, nasal cavity, facial bones,
frontal sinuses. There are upper resonator (mouth, nose)
and lower, thoracic resonator (respiratory throat, bronchi,
lungs). Thus, the sound of the voice, its main properties
largely depend on the construction of resonators, on the
state in which they are and whether the sound of the voice
is properly directed to the resonators [5, p. 54].

Consider the main properties of the teacher's voice:
strength, flight, flexibility, range, timbre, melodiousness.

The strength (volume, sonority) of the voice does not
depend on physical effort, which leads to tension in the muscles
of the larynx and vocal cords, but on proper, active speech
breathing, the activity of the speech apparatus, the ability to use
resonators. Strength is more completeness, compactness,
than the volume of sound, and is determined by the space that
the sound must fill. K.S. Stanislavsky emphasized that when
you need the real power of speech, you need to forget about
the volume. The teacher should choose a medium volume and
never resort to increased volume (screaming), because the
scream strains the vocal cords and very quickly ceases to
attract the attention of listeners.

Flight of the voice is the ability to "send" your voice to a
distance and adjust the strength of the voice; the ability of
the voice to stand out against other sounds. Together with
the power, it provides normal audibility at various points in
the audience. A prerequisite for the flight of the voice is the
psychological attitude of the teacher to communication. The
flight of the voice also depends on how correctly the teacher
assessed the peculiarities of the acoustics of this audience,
is able to "give" the sound, to provide a link. The clarity of
articulation also plays an important role in ensuring flight, as
the indistinct work of the speech organs does not allow the
formation of a full-fledged sound.

Voice flexibility (mobility) is associated with the ability to
choose the following characteristics that correspond to
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specific communication conditions: it is a change of voice
within the existing range, and adaptability (ie adaptability of
the voice to acoustic conditions in which the teacher is
forced to speak), and the ability to overcome voice sound
interference (conversations, extraneous noises). The
flexibility of speech lies in the lightness, variety of increases
or decreases from the main tone, in changes of timbre in
accordance with the requirements - logical and artistic - of a
particular text. For the most part, the flexibility of the voice is
related to its changes in pitch. The human voice can vary
freely in pitch by about two octaves, although in everyday
speech we use three to five tones.

Range is the volume of a voice. lts boundaries are
determined by the highest and lowest tones. Narrowing the
range of the voice leads to monotony, impoverishment of the
sound palette. The monotony of sound, in turn, dulls
perception, weakens the pedagogical influence of speech.

Timbre is the color of a sound, its brightness, softness,
warmth, individuality, that is, what distinguishes the voice of
one person from another.

The melodiousness is the purity and freshness of the
timbre (without extraneous sounds: wheezing, stiffness,
etc.), the innate beauty of the voice, which does not cause
negative feelings for the listeners. Melodiousness, and
especially its components such as purity and clarity of
timbre, are largely determined by natural data. However,
there is an opportunity to improve such "components" of
melodiousness as tempo and height.

Suggestiveness is the ability of the voice to influence the
listener, to broadcast, to inspire with the necessary
emotional state, even regardless of the content of speech.
Suggestiveness largely depends on the timbre, and is
trained in the process of improving the expressive side of
speech, especially intonation flexibility and range.

Endurance is the ability to have a certain load. Voice
endurance is ensured by correct speech breathing, clear
articulation, quality of reasoning and compliance with a
number of requirements, the most important of which are the
hygiene of the vocal cords. After a working day it is
necessary to refrain from conversations for several hours or
try to communicate in very short phrases with minimal
sonority [5, p. 55-56].

Studies show that the incidence of vocal apparatus in
teachers is 40.2% [5, p. 56]. The main causes of voice
disorders: increased daily load, incompetent use of the vocal
apparatus, non-compliance with the rules of hygiene,
congenital weakness of the vocal apparatus. Therefore,
before long-term speech, it is necessary to choose from the
beginning such a strength and volume that would not lead to
overstrain of the vocal cords. Every teacher should keep in
mind the basic hygiene requirements for the voice:

1. Remember that vocal cords are worn out, depleted,
and should not be strained or forced to work without rest
beyond the critical time limit for the voice.

2. When drawing up the schedule of training sessions it
is necessary to consider that fatigue of the vocal apparatus
arises as a result of teaching within 3-4 hours of work and
disappears in 1 hour complete voice rest (this applies to
teachers with up to 10 years of experience). A teacher with
more experience gets tired faster in 2-3 hours and rests
longer up to 2 hours.

3. At the end of the working day, the teacher should
avoid long conversations for 2-3 hours. If necessary, speech
should be quiet with short phrases (concise).

4. Since the beauty and strength of the voice depend on the
respiratory organs, larynx and resonator cavities, care should

be taken for their coordinated work, which is possible primarily
under the condition of their good physical condition (health).

5. You should pay attention to the state of health of the
upper respiratory tract, nervous system, diet. The vocal
apparatus is very sensitive to spicy food. Too hot, cold, spicy
foods, alcoholic beverages, smoking cause redness of the
mucous membranes of the mouth and pharynx.

6. Monotonous speech tires the muscles of the vocal
apparatus, because in such speech only one group of
muscles functions.

7. Every change of voice properties, in particular
changes of registers, tempo, volume should be carried out
effortlessly, without stress (this ensures the efficiency of the
voice organs) and unnoticed for listeners, which can
achieve persuasiveness, organicity of our perception and
perception of the listener.

8. Inhalation of chalk dust is harmful, so the cloth for the
board should always be wet.

9. You can not walk fast on cold days after voice work,
because with intense movements, breathing becomes more
frequent, deeper and more cold air enters the airways.

10. Since the improvement of the tone depends on our
will, it must subordinate our mood, psychological
characteristics, physical condition and so on.

11. Remember that smoking and drinking alcohol or
drugs have a negative effect on the voice [5, p. 134].

Here are some exercises that will help develop the
properties of the voice. For example, you need to read
verses with a gradual decrease in the voice register, and
then read with a gradual increase in the voice register.

The next exercise on the flight of the voice can be as
follows: stand in front of the audience and read a poem in a
whisper, providing good audibility in all corners of the room,
you need to try to "give" the sound, "send" it away, keeping
not volume but strength, energy exhale.

Consider the next component of speech technique
diction. Diction is a clear and distinct manner of pronouncing
words, syllables and sounds [2, p. 89]. It is a professional
necessity for the teacher, as it contributes to the correct
perception of students of the teacher's speech. Careless
pronunciation makes speech slurred and unintelligible. This
is manifested in the "eating" of the final consonant or the
sounds inside the word, the sound "through the teeth". In
general, you need to speak fluently, learn to open your
mouth well, which is an important condition for the formation
of sound. Good diction prepares the speech apparatus for
the creative process, makes the usual accurate articulation
of all speech sounds, helps the expressiveness of speech.
Wrong skills, speech defects that have become entrenched
over the years will not be able to disappear quickly. Only
consistent training, continuous work and endurance will help
to get rid of the usual incorrect movements of some parts of
the speech apparatus, replacing them with other, not yet
usual, but correct movements, and make these movements
relaxed [5, p. 56-57].

Here are some exercises that can train diction. To develop
diction, tongue twisters are effective. Working on them has its
own characteristics. First of all, you need to read the tongue
twister carefully, slowly, finding out its meaning. The next stage
is soundless articulation: the text is not pronounced aloud, but
the work of the speech organs is carefully reproduced without
the participation of the voice. During such silent articulation, the
speech organs become accustomed to the correct work during
the formation of a sound. Only then the tongue twister is
spoken aloud, at first slowly, diligently articulating. Finally, the
tongue twister should be spoken, following the clarity of the
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articulation, gradually increasing the pace. For effective
rehearsal, it is necessary to pronounce a tongue twister clearly
3-5 times at a fast pace.

It should be noted about such a component of speech
technique as the rate of speech, ie the speed of oral speech,
which is measured by the number of sounds or syllables
spoken per second [2, p. 327]. Some scholars distinguish
such a concept as temporitum: it is the speed as a whole and
the duration of the sound of individual words, syllables, as well
as pauses in combination with the rhythmic organization, the
dimension of speech. The speed of speech depends on the
individual qualities of the teacher, the content of his speech
and the situation of communication. The duration of the sound
of individual words depends not only on their length, but also
on their significance in this context. The teacher teaches a
complex part of the material at a slow pace, then he can speak
faster. Speech is necessarily slowed down when it is
necessary to formulate one or another conclusion - definition,
rule, principle, law [5, p. 57].

To achieve the expressiveness of the sound should be
skillfully used pauses: logical and psychological. Without
logical pauses, speech is Illiterate, and without
psychological pauses, it is dead. Pauses, tempo and melody
of speech together make intonation. Intonation is a change
in pitch, strength, timbre of the voice, the division of speech
by pauses in the process of its deployment [1, p. 198].
Intonation expressiveness of speech can emphasize,
strengthen the creative idea of the author or modify, distort
it. The teacher's speech should attract with its naturalness,
conversational  melodic pattern and, unlike ordinary
conversation, be more contrasting, more expressive.
Emphasis, tempo and melody organize speech and are
most clearly manifested in the intonation not of a single
word, but of a group of words, ie in the speech flow, in oral
speech. The tempo is not independent because it repeats
the position of emphasis, ie it is determined by the dynamics
of the word, phrase. The melody is created by contrasting
stressed and unstressed syllables, stressed and unstressed
words. Thus, temporitum, intonation expressiveness of
speech is an extremely complex mechanism, which is
activated by physiological, intellectual-logical and
psychological levers. This mechanism will work flawlessly if
the speaker has a trained hearing on the spoken word, if he
is psychologically tuned to the perception of the word, will
not remain indifferent to it and if he has a variety of accurate
means necessary for semantic, logical and emotional
expression [5, p. 57]. Exercise "Pedagogical intonations" is
aimed at the development of temporitum: it is necessary to
read with different intonation: fun, sad, businesslike, angry,
harsh, friendly, thoughtful, surprised.

The teacher must constantly work to develop
pedagogical speech and try to succeed in professional
pedagogical activities.

Conclusions. Thus, the speech of a university teacher is
one of the most important components of pedagogical skills.
The functions of the teacher's speech (communicative,
psychological, cognitive, organizational) show the
requirements to the communicative qualities of the teacher.
The main ways to achievement high quality of professional
and pedagogical speech of the teacher and professional
features of speech activity of the teacher have been analyzed,

namely speech management depending on conditions of
pedagogical communication, such final result of speech as
achievement of the humanistically directed purpose, selection
of language and speech means depending on needs of
teachers and students; construction of speech activity of the
teacher in a real situation of communication on the basis of
reflection of a condition, behavior, reaction of students. The
level of mastery of such elements of speech technique as
breathing, voice, diction, intonation, tempo determine the
quality and effectiveness of professional and pedagogical
speech of the teacher. The process of communication of the
teacher with the audience should lead to concrete positive
results, which can be achieved through the use of knowledge
of speech techniques. Undoubtedly, the success of a
teacher's professional activity depends on the technique of
speech, which includes the ability to breathe properly,
intonate speech and pause, clear diction and timbre of
speech. It is determined that in the process of developing
phonation breathing skills should be guided by the following
conditions of proper breathing: inhale air through the nose
should be free, silent; you can start talking when a slight
excess of air is taken into the lungs; to spend air it is
necessary economically and evenly; you should use every
natural stop in speech to get a supply of air in the lungs; the
strength of the exhalation depends on the depth of inspiration,
hence the strength of the sound of the voice; inhale and
exhale should be silent, unnoticed for the listener, because
high-quality sound is formed by a calm stream of air that
comes out during inhalation and exhalation. After an objective
assessment of your own speech data, you should start regular
classes to correct the identified shortcomings, weaknesses of
speech (to train breathing, practice diction, temporitum,
strengthen vocal cords). It is well known that no one is born
with professional and pedagogical speech, it is the result of
long-term hard work and daily training. Systematic work on
yourself and performing special exercises will help to improve
speech technique. In the context of this issue, we can explore
the the conditions for the effectiveness of professional speech
and ways to improve it.
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H. MocTotok, kaHA. nea. Hayk
KviBcbkui HalioHanbHUI yHiBHpcUuTeT iMeHi Tapaca LLleByeHka, KuiB

MOBJEHHSA BUKNALOAYA YHIBEPCUTETY SIK BAXITMBUA KOMNOHEHT NEAAMOMNYHOI MAUCTEPHOCTI

BucsimneHo ocobnueocmi MoesieHHs1 uknada4a yHieepcumemy ik 0OHO20 3 8aXJ/IUBUX KOMIOHeHMi8 nedazoai4yHoi MaticmepHocmi. Po3ans-
HYymo MoeJieHHs1 Ik iHcmpymeHm npogbeciliHoi dissnbHocmi nedazoza, 3a AOMOMO200 STKO20 MOXHa POo3e'A3amu pi3Hi nedazo2iyHi 3ae0aHHs, 3po-
6umu cknadHy memy uikaeoro, a Mpouyec il sus4eHHs1 — npusabnusum, cmeopumu wupy ammocegepy crifKyeaHHs, CImaHoO8UMU KOHMakm i3 cmy-
deHmamu, docsiamu 83aEMOPO3YyMiHHSI 3 HUMU. MoeneHHs1 equmensi Mae 6ymu npucmocoeaHe Ol po3e'si3aHHs1 cneyugiyHux 3aedaHb, W0 8UHU-
Katomb y nedazoaiyHili disnbHocmi, cninkysaHHi. lfpoaHanizoeaHo OCHOBHI Wisixu 0OCs2HEHHSI 8UCOKOI sitkocmi npogeciliHo-neda2o2iyHo20 Mo8-
JIeHHs1 suknadava ma npodgeciiiHi ocobnueocmi MoenieHHesol dissibHOCcMi nedazo2a, a came KepieHUYIMEOo MOBJIEHHSIM 3aJ1eXHO 8id yMoe nedazo-
2iyHo20 cninkyeaHHs, makuli KiHyeeul pe3ysibmam MO8JIeHHSI sIKk OOCSI2HEHHSI 2yMaHicCmu4Ho cripsiMogaHoi Memu, 006ip MOBHUX i MO8JIEHHEBUX
3acobie 3anexHo ei0 nompeb, 3aedaHb e3aemModii euknadaya ma cmyodeHmie; KOHCMpPYrO8aHHSI MoeJIeHHeeoi disinbHocmi nedazoz2a e peasbHill
cumyauii cninkyeaHHsi Ha ocHoei pegbniekcii cmaHy, noeediHku, peakyii cmydeHmie. BuceimneHo yHKuii MoenieHHs1 suknada4a (KOMyHikamueHa,
ncuxorsoeiyHa, nisHaeasibHa, opaaHisayilHa).

BcmanoeneHo, wjo npodgeciliHe cninkyeaHHsi 3 ayoumopieto Mae npueodumu 6o KOHKpemHux no3umueHux pesysbmamie, Wo Mmoxe 6ymu do-
csi2Hymo 3aedsiKu 8UKOPUCMAaHHIO 3HaHb 3 MEXHIKU MOBJIEHHS, MOMY MpoaHai308aHO maki cknladoei MexHiKU MOBEHHS SIK OUXaHHS, 20510C, OUK-
yiss, iHmoHauiss, memn.

Po3ansinymo moeneHHs1 suknaday4a sik npedmem Uio2o neda2oe2i4yHo20 aHani3y U camoaHarnisy, nocmiliHo2zo camoedocKoHaseHHs. [JoeedeHo, wo
ycnix npogpeciliHoi disnbHOCMi suknadaya 3anexums 6id mexHiKu MoesIeHHsI, WO 8K/I0YaE 8MiHHSI NpasusibHO duxamu, iHMOoHyeamu eucmyn ma po-
6umu nay3u, 4imky Oukyiro ma mem6p moeneHHs. llicns 06'ekKmueHOI OyiHKU 8r1acCHUX MOBJIEHHEBUX OaHUX 8apImo po3roYyamu pea2ysnsipHi 3aHamms
Ons1 eunpaesieHHs1 susiesieHUx Hedorslikie, cnabkux cmopiH MoesieHHs1 (mpeHyeamu OuxaHHsl, eionpayboeyeamu OQuKyito, meMnopumm, 3miyHoeamu

2o7s10c08i 38'A3Ku). CucmemamuyHa po6oma Had co60t0 ma 8UKOHaHHS creyiasibHUX 8rpas CrpusimuMymb 8 00CKOHa/IE€HHIO MEXHIKU MOBJIEHHS.
Knroyoei cnoea: euknaday, yHieepcumem, MO8JsIeHHsl, neda2o2iyHa MalicmepHicms.
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Formulation of the problem. As mentioned in our
previous publications[7,8], in our opinion, the 60s-80s of the
last century were one of the most effective periods in the
activity of the Department of Pedagogy of Taras Shevchenko
University of Kyiv. The lead direction of activity of department
at the specified time, was the pedagogisation of educational
process. Doctor of pedagogical sciences, Professor Andrey
Danilovich Bondar (1913-1983) took an active part in this
work. As an associate professor A.D.Bondar worked at the
department since 1963, as a professor — since 1970. One of
the lead areas of its diverse research and educational
activities was high school education, in particular, didactics of
higher school. It was not by chance that he was instructed to
lead the section of pedagogy of higher education at the
department. In our previous academic explorations on the
academic and pedagogical heritage of A.D. Bondar [7,8] was
analyzed his contribution to the development of theoretical
and methodological bases of pedagogical practice of
students, theory and methods of seminar classes conduction
in high school.

The purpose of this article is determining the
contribution of Prof. A.D. Bondar in developing theories and
methods of most importantly (especially for science
students) types of education classes in high school as a
laboratory and a practical classes and topicality of his
recommendations for modern higher education in Ukraine.

Presenting main material. The urgency of the study of
this problem in the historical and pedagogical aspect is due
to the need to significantly improve the effectiveness of
training of future pedagogical staff in accordance with the
requirements of the Concept of development of higher
pedagogical education in Ukraine, in particular the content,
forms of organization of methods and teaching aids. Well-
known Ukrainian academician in the field of didactics of high

school A.D. Bondar devoted much of his life to the solution
of these problems. Unfortunately, up to date, the works and
educational activities of A.D. Bondar were insufficiently
studied, although the of works A.D.Bondar show the results
of the study of important didactic problem, which is topical
today [4]. By education A.D. Bondar was a representative of
the natural sciences, which is why he was extremely
interested in the problem of improving the practical training
of future specialists — he devoted a textbook on teaching
practice (1972) to the analysis of these problems, and in
1977 at the publishing house "Higher School" (Teacher
library) a book of A.D. Bondar (with L.A. Ranska as a co-
author) was published in the amount of 1,000 copies
"Laboratory and practical work in higher education" [3],
written by studying and analyzing the literature, experience
and high school teachers pedagogical research in a
systematic form presents the theoretical and practical
aspects of the preparation and conduct of laboratory and
practical work in higher education.

The first section of the book deals with the place of
laboratory and practical work in the educational process of
higher education. Among the various types of classes in
high school importance lies in the laboratory and practical
work, so that through them shall comply one of the leading
didactic principles — the principle of communication of
theory and practice.

High School has always been designed to give future
specialists deep and strong theoretical knowledge of the
science that they study. But under current conditions except this
it should teach students to creatively apply this knowledge in
practical purposes, in life, at work. That's what promote
laboratory and practical work, performing with students during
word in science department. This work is provided by the
curriculum and on the natural faculties have a prominent place,
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such as in times A.D.Bondar, the chemical faculty it was 37%
of the time, at radiophysics — 44% of teaching hours were
occupied by laboratory studies [3, p. 7].

According to modern students, unfortunately, almost half
of the study time is devoted to lectures that gave very deep
knowledge, but not supported by real practice.
Unfortunately, today, not only some students, but not all
teachers of higher education institutions, during laboratory
classes, realize the full power of this organizational form and
realize it in full, giving the opportunity to develop students’
creative and research skills. Such a state of affairs leads to
lower than expected quality of laboratory work, a decrease
in the quality of experimental preparation of students.
Considering the modern curricula of the natural sciences, we
can conclude that the share of hours devoted to laboratory
work has significantly decreased and is only about 10-15%.

Laboratory and practical work, in the opinion of
A.D.Bondar, is closely related to the lectures and
independent work of students, they are, in their proper
organization helping students with creative use in practice
that theoretical knowledge they gained in class and in the
process of studying literary sources. This type of training
sessions activates cognitive activity of students, giving them
the possibility to detect the initiative and creativity, deeper
understand program material. It enables students to get
acquainted with the latest facilities and appliances,
equipment and materials, with the experiment at the
laboratory or at production conditions, helps teachers
engage students to research, promotes the development of
their thinking, creativity, rationalization.

As A.D.Bondar states, in teaching science there are
different views on differentiation of laboratory and practical
work, some scientists admit, that laboratory work is always
closely linked to the laboratory, and practical — not always;
others say that every laboratory work is conducted by the
students in practice, which means that it can be viewed as
practical. Therefore, it is difficult to draw a clear distinction
between laboratory and practical work. The term "practical
work" is often regarded by some authors as synonymous
with the term "laboratory work." However, according to
A.D.Bondar, the difference between laboratory and practical
work exists and is manifested in the fact that laboratory work
is performed by students in an appropriate framework that is
determined by the written instructions. Laboratory work is
this active form of independent work of students, where their
activity is combined mental and motor actions aimed at
active application of acquired knowledge and skills in
practice according to the given program (instructions)
corresponding to equipment and venue. Practical work
includes students performing complex technical or research
problems associated usually with creation of simple devices,
visual aids and models that are then used in an educational
process, the practical solution of the extracted knowledge
and skills. Practical work can be carried out in various
conditions: office, laboratory, in the workshop and on the
ground (as for history, the excavation of ancient villages,
geography, geology, botany, etc.). Cognitive activity of
students in the practical work differs from analogous logical
activity in laboratory work. The immediate aim of practical
work, except learning the term, is to solve specific practical
problems using acquired knowledge and skills. This is their
main difference from laboratory work [3, p.9]. The peculiarity
of practical work is that tasks of the students are usually
problematic. The student should independently cope with
such work, choose to perform the necessary settings,
devices and materials.

The main tasks of the laboratory and practical work as a type
of training in higher education, according to A.D. Bondar, are:

1. To combine into a whole lecture classes with
systematic form of independent work of students with
handbook and other sources.

2. To promote the formation of scientific worldview of the
students.

3. To teach students to creatively apply theoretical
knowledge in practice, to work with installations, devices,
tools, materials.

4. To develop students' cognitive and design skills,
observation, attention, endurance, imagination and other
qualities.

5. Arouse students' interest in scientific and
experimental activities and include them in research work
carried out at departments, laboratories, etc.

6. To systematically control the knowledge, skills and
challenges of students with separate topics or sections of
the course you are studying [3, p. 11-13].

The survey students about the role of practical and
laboratory work conducted at the time of prof. A.D.Bondar,
shows that a number of students praised these types of
classes in the formation of competent professionals with
higher education: "Laboratory and practical work are
extremely important forms of education, because they allow
you to test your knowledge in practice. We do not imagine
going to college without laboratory and practical work. Here
you have captured all the work: you form, check, observe,
experiment. There should be more such work in the study of
all disciplines." "Students love laboratory and practical work
for their novelty and creative thinking. During these works,
the student checks for what they know and what they can
do. And if something fails, they can learn this themselves or
with the help of a teacher. In life, this will always come in
handy. Of course, not everything is given immediately.
Sometimes it can be difficult, especially when the work is
difficult. But we are learning to do everything right before
graduation” [3, p.14].

One of the criteria of quality conducted laboratory or
practical classes is the level of its planning. The following
section of the book by A.D. Bondar is devoted to the
guidelines for the effective planning of laboratory and
practical work.

As it is well known, academic organization of educational
process includes a number of organizational and
methodological measures directed to achieve high quality
specialist with higher education. This factor, according
A.D.Bondar, is rational planning, which includes the
development plans and programs, arrangement of
academic pedagogic personnel, scheduling sessions,
planning educational work of teachers and self-work of
students and others.

The experience of science department indicates that
laboratory and practical classes can be planned either in
parallel with the course of lectures, or as the final stage of
its study. In the first variant of planning, part of the laboratory
and practical work is done with some advance of the lecture
course, if the work is done in the form of workshop, i.e.
students perform all the work individually or in teams. To
achieve simultaneousness of first lectures and workshops is
possible only in frontal method of their conduction and
reduction of the gap between theory and practice can only
be achieved by the formulation of so-called work cycles.

It is believed that as the simple consolidation of
knowledge at workshops on methodological point of view
does not justify itself, to achieve the goal the students should
be put in conditions that require hard mental activity,
initiative and creativity. Therefore, you should practice to
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conduct complex operations based on several sections of
the course.

A.D.Bondar believed that success in carrying out one or
another laboratory or practical work largely depends on its
preparation. The algorithm for this preparation is described
in detail in the next section of the book and includes:

¢ in-depth theoretical study of material on which work is
performed;

e preparation of the necessary educational and material
base and documentation;

o preparation of teachers, staff and students to work [3, p.21].

At the same time, A.D. Bondar recommends that any
work can be conditionally divided into a number of stages:
preliminary preparation, start of work (admission), its
execution, preparation of a report and evaluation of work
(credit) [3, p.22].

In preparing for the laboratory work, the student must
first and foremost understand its purpose. The degree of
interest of the student in the performance of a particular job
is directly proportional to the degree of his confidence,
relevance to the work of his purpose. If a student perceives
laboratory work as a must-do in the course, there will be one
thing. But if a student feels that he/she is really learning in
the laboratory, if the work is creative, the attitude will be quite
different [3, p.22].

An important factor in the success of the laboratory
(practical) work is to prepare the necessary documentation:
instructions, teaching materials, and so on. A very important
factor that determines the success of one or another
laboratory (practical) work is abundance of the necessary
devices, machines, tools and supplies.

Each laboratory or practical work should be prepared by
a teacher. Its preparation according to A.D.Bondar includes:

e Reviewing of the programs, textbooks, manuals,
instruction and teaching materials on the topic of laboratory
(practical) work for the purpose of rational organization and
its conduct by students. This allows the teacher to view most
of the content, to introduce new elements (and improve the
presentation of material) to clarify the content of the report
and check questions.

e Check readiness of devices, installations and materials
needed for laboratory(practical)work.

o Each laboratory work should be promptly provided with
training and material resources — proper devices and
machinery, equipment and materials [1, p.29].

In  preparation for laboratory work, according to
A.D. Bondar, one should anticipate and plan consultations
(group and individual) on helping students in preparing for
these works. The success of the consultation before the
laboratory or practical work largely depends on the
preparation of students for these works. Each student
should prepare for the laboratory works to actively and
independently conduct experiments, and the task of the
department is to help them in this. In consultation, another
teacher explains students core theoretical propositions,
which were too complex, checks the instructions to be
performed, tells what to pay special attention to, how many
times to conduct a particular experiment, instructs how to
build schemes, discusses the accuracy of future
measurements. At the same time, according to A.D. Bondar,
consultation should not be a substitute for independent work
of students, but only stimulate a conscious and active
conduction of the experimental tasks [3, p.33].

Equally important, according to the author, is the study
of safety rules when working in laboratories. According to
A.D. Bondar it should provide [3, p.34]:

e appropriate placement of furniture and equipment in
the laboratory;

e concealed wiring of electric current, gas and, where
necessary, water;

e installation of fuses, switches and outlets to turn off
electrical appliances;

e build walls to prevent moving of the machinery parts
and mechanisms of electrical systems and wiring with no
safe voltage, high temperature zones, etc.;

e create the necessary lighting and ventilation,
especially in chemical laboratories;

e provide students with special clothing, rubber gloves
for electrical work his shock and harmful chemicals, special
goggles, etc.;

e installation of alarm systems (where appropriate),
which involved the supply of light and sound signals
"working well" and "working faulty" in various settings.

Compliance with these requirements will facilitate security
provision of laboratory and practical work, prevent injuries and
other accidents, the correct operation of devices and systems.
[3, p.34]. At the same time, polls of modern students on
compliance with certain requirements are far from always being
performed: "There is a constant lack of personal protective
equipment. Although, according to safety requirements, lab
workers should be provided with a robe, goggles and gloves.
Students are required to buy robes on their own. Gloves are
neglected and glasses are often missing. Gas masks in the lab
are often from the 1970s and older. "

A key section of the book is a section on the organization
and methodology of laboratory and practical work.
According A.D. Bondar, a successful laboratory work the
staff of the science departments must first seek
modernization of laboratory equipment.

The main disadvantages to conduct laboratory and
practical work both in times of A.D. Bondar, and current
conditions are:

« insufficient provision of their educational and material
base, lack of necessary equipment, machines, devices and
materials;

o low level of preparation of students for them;
standardization of organizational forms and methods of
laboratory and practical works on various subject matters;

e absence of elements of new scientific research,
creative experiment in carrying out separate works;

o the mismatch of the course of lectures and laboratory
work in time, which reduces their quality, etc. [1, p.38].

The success of the laboratory and practical work in
scientific department will depend not only on the equipment,
but also on their organization and methods of conduction.
The latter are crucial factors in ensuring quality of training
specialists with higher education.

The organizational plan raises the question of who will
lead the laboratory and practical work. At the end of each
academic year department decides on hour distribution
between teachers in the next school year. According to A.D.
Bondar it is desirable to carry out this distribution so that in
one way or another group of students and practical laboratory
work is directed by the teacher who conducts lectures. This
will ensure adequate continuity between lectures and
laboratory work and gives the possibility to combine lectures
and laboratory work on the course in single process that will
ensure effective implementation of the principle of a
combination of theory and practice. If there is no such
opportunity, then the lecturer must be assigned with at least
one group. Carrying out these works in one group should be
a standard for preparing and conducting them in other groups
by his colleagues. At the same time the lecturer has
responsibility to guide the organization and methodology of
laboratory and practical work on the course [3, p.41].
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In the practice of science department there are several
major methods of conducting laboratory and practical work —
frontal-method, practical method and cycle method (by
topics) [3, p.47]. One method or another is used by the
departments depending on the availability of educational
and material resources and the tasks that you have on this
course in the system of training specialists of this profile.
Frontal method is conducted when there are enough
equipped laboratories, the required number of instruments,
equipment and machinery for simultaneous work by all
students of similar groups. This method of work simplifies
link of theoretical knowledge with practical as well as
preparation by the students and teachers. It is considered
the most useful, but less is feasible because it needs large
number of laboratory devices and large area. The
advantages of the method of frontal laboratory(practical)
classes according to A.D. Bondar included the following:

o the whole group is confronted with the same tasks that
they must accomplish in the course of their work;

e students are prepared for easier implementation of
such work through consultation, explaining some of its
stages;

e it is possible to standardize control of students'
readiness for laboratory or practical work and to carry it out
in short time;

o during the performance if needed there is a possibility
to give assistance to individual students and the entire
group;

o standardize summarizing the work and assessment by
the teachers [3, s.47-48].

The experience of conducting these types of classes,
according to A.D. Bondar, indicate that, while studying
particular subjects the preferred method of laboratory
(practical) classes is frontal one. Of course, the use of frontal
method of conducting laboratory and practical classes may
be only at the presence of the required number of
equipment, and also skillful organization of students, as well
as presentation of the teacher. But the front method, with all
the positive aspects of its implementation, has drawbacks.
The main one is that it does not provide sufficient autonomy
of students. With this method, some of the students are not
very active, because there is a possibility of mechanical
repeat of operations that were conducted by their
companions. When used properly, this method is limited with
opportunities for creative search in dealing with the tasks of
laboratory (practical) work [3, p.48].

Method of laboratory and practical work in a workshop
where students have different course tasks (or sections), in
terms of development of independent thinking of students
and increase interest to science, which is studied, is more
effective. In this way, the student works with more
responsibility, faster gets experimental skills than the work
performed by frontal method. Because the laboratory and
practical work in a workshop requires less equipment than
the frontal one, and because of this simple implementation,
it has become the most common in science departments.
The main disadvantage of this method is a significant
mismatch between the execution time for the practical
notions and theoretical study of relevant provisions in the
lectures. This deficiency causes for laboratory managers to
develop their method of conducting classes that would have
consistency in the time between the theoretical and practical
training course. It is a question of laboratory and practical
work cycles, where students perform different tasks
belonging to the same topic [3, p.48].

The similar way to this method of organization of
laboratory work is so-called "complex-collective method".

The main idea is that all works are divided into cycles and
performed simultaneously by all students [3, p.48].
Laboratory and practical work can be done by students
individually or collectively wise, in two or three persons. In
most cases, team of students (here again played a
significant role of the availability of equipment in the
laboratory). Pursuing another performance of the same work
and students help each other, they are lighter and easier to
monitor and take the readings of these works to control the
acquired experimental skills. However, all these positive
aspects of team performance students often are overridden
by negative ones. And the main drawback in this kind of
works — unequal participation of students in the performance
of tasks. Even when the work is done by two students, one
of them does it more actively and creatively, and the second —
just watching or is passively involved. The task of the
teacher is to monitor the active work of each student, and in
some cases, this can be achieved by giving students a team
of different individual tasks. As evidenced by the experience
of A.D. Bondar most advisable to use a tailored performance
of laboratory works at the frontal method [3, s.50-51].

Especially important both organizationally and
methodologically according to A.D. Bondar, is conducting
introductory sessions to the laboratory and practical work. In
order to ensure quality of laboratory (practical) work of
students, teachers organize test of their readiness. This test,
according to A.D. Bondar, should be conducted this way:

a) interviews with each student, during which knowledge
of theoretical material on the subject of its equipment and
the implementation of the work is checked;

b) machine or machine-free standardized control on the
same issues [3, p.54].

Each of these control methods has both positive and
negative sides. Personal check of the student enables the
teacher to clarify all issues of interest and give a student in
need particular assistance in the preparation of the
laboratory work, advise on specific issues. This checking
method has drawbacks. The main one is that for such
verification teacher has to spend a lot of time. When the
group is 30 students, and to check the readiness of each
one takes 10 minutes of time, will be about 5 hours. And this
is only in one group and one laboratory work [3, p.54].

To improve the effectiveness of laboratory and practical
work, according to A.D. Bondar, you must change the
traditional method of conducting in such a way so that the
experiment of the student foresees the formulation of goal and
objectives, the choice of methods for solving tasks, the
formulas should determine variables that are necessary to
measure on the selection of devices, construction installation,
mathematical check of results of experiments [3, p.61].

The issue of cognitive activity in the performance of
laboratory and practical work and in bearing their
effectiveness can be solved in different ways: the inclusion
of these elements of research, additional credits of work in
which students must demonstrate independence in solving
experimental tasks because they are the control of
understanding, etc. [3, p.62].

In the inspection and evaluation of students' knowledge
ratio between planned and actual state of training is stated,
enabling a timely reaction for underachieving students to
direct their work in unity with the set requirements.
Assessment of students' knowledge, skills and
competences are also a factor in learning. Teaching control
requires students organizational and psychological
mobilization of their forces, responsible for the organization
of intellectual work, memory training, education of the will
and character development skills qualified presenting their
knowledge, including the language of the relevant science.
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The final step in the laboratory should be the talk with the
teacher about student's experiment. During the interview,
the student should demonstrate a thorough understanding
of theoretical material, understanding of measurement
techniques, ability to use the devices and make the
necessary calculations, the ability to present their thoughts
and knowledge at a sufficiently high scientific level. During
the conversation, the teacher finds "weak spots" in
understanding the various issues of theoretical and
experimental character and gives points to their students. It
also shows difficulties encountered in preparing or carrying
out the work as they should in the laboratory. At the end of
talks on the basis of the report and the totality of data about
the job the question of its assessment is viewed [3, p.66].

Systematic testing of students' readiness to laboratory
and practical work and evaluation of these activities is an
important measure of success of the students. The reason
for failure, according to A.D. Bondar, can be organizational
failures and methodologically incorrect statement of
laboratory and practical work. These shortcomings can be
manifested in talking to students, identifying the difficulties
they met in the preparation and execution of works,
inaccuracies and the soapy answers of the students.
Improving student achievement in this case is to review
methodological advice to the laboratory and practical works,
viewing measurement techniques and so on. The reason of
no progress can be individual quality presentation of the
teacher (e.g. low requirements) and attitudes to this type of
work from students (absenteeism without timely submission
of the reports etc.) [3, p.67-68].

In order to identify the main problems in planning,
organizing and conducting laboratory work in modern
conditions at the chemical and mechanics and mathematics
faculties of the National Taras Shevchenko University of
Kyiv, students held survey of professors and engineers
involved in the organization of laboratory work. The results
of the survey showed:

e a significant portion of the equipment, which the
students use is old and does not meet modern requirements.
" It often has to be repaired, but there are no spare parts for
it, no masters who can adjust this equipment, so engineers
have to repair it independently from improvised means and
often at their own expense. According to students involved
in academic exchanges at universities in Europe, this
equipment serves it only as museum pieces ".

e Financing does not allow the purchase of new
equipment or, even, permanent repair of the worn-out old
ones. " Of course, there are several new devices in the
faculties, which, in turn, were once donated by its graduates,
but only engineers or workers who carry out their scientific
work are allowed to work with them. Students are only
observers, recording the measurement results. Of course,
the real and genuine interest of students in the performance
of laboratory work should be noted, and it is a fact that the
technical and material condition of the equipment on which
students have to perform the task is very poor. In some
cases, when the task of laboratory work involves technically
difficult and dangerous conditions, such activity is generally
terminated or not conducted, and formally score is based on
the theoretical study material".

o Insufficient number of reagents and permissions for
their use. "Most of the reagents the students have been
working on have been preserved since the Soviet Union.
Much of them are no longer of the same quality, as some of
the reagents can draw water from the air and some
decompose. Sometimes, in order to conduct an experiment,
the teacher has to buy a particular reagent. Laboratory work
is also complicated by the prohibition on working with certain

precursors that are necessary when performing laboratory
work. Because of this problem, many experiments are
conducted only by teachers for all students. Or else the
theory is not fixed by the most common practice. This in turn
has several consequences:
= students do not have sufficient professional skills;
= students do not know how to handle dangerous
substances;
= students do not have the opportunity to work
independently on tasks."

e Outdated methods of laboratory work." Some
techniques are outdated and not rational. There are times
when a written assignment does not correlate with the
requirements of the teacher, which adds complexity to
students. Students are not interested in working with
outdated techniques that are no longer used in the modern
world (in business), they are not always relevant to modern
requirements of the topic and tasks of laboratory work. It is
often the case that lab tasks were completed 15-20 years
ago and, in fact, no longer have any practical value,
becoming only a formalized way of assessing students. Very
often, even with a strong theoretical basis, students are
forced to perform work that did not reveal the full potential of
the acquired theoretical knowledge. Instead of developing
truly necessary, relevant and, in their own way, unique
methods of collecting, analyzing, and Vvisualizing
experimental data, students perform work that tests the
ability to mechanically reproduce the material taught in the
classroom, or has nothing to do with to the world of science,
not even to real problems".

¢ Lack of motivation and interest of students in learning.
In interviewing the teachers, it was found that in addition to
the above problems, they also add to the problem — late
submission of colloquiums and a large part of the laboratory
pass. And as you know, without passing a colloquium, a
teacher cannot allow a student to perform laboratory work.
The problem lies much deeper than one might think —
students see "... that the lab work they do (outdated with the
wrong results) is all just" fad "and they are not interested in
working with such devices and do not understand why they
should do such lab work if it can't teach them anything. "

According to the students, "... the main problem of
organizing and carrying out laboratory work in the modern
science departments is the impressive passivity of the
participants in the educational process. Often, unfortunately,
it seems that even teaching staff are less interested in a
fruitful educational process than students who are, of
course, not homogeneous in their diligence and academic
achievement. On the other hand, even after receiving
detailed instructional instructions from the teacher and
spending time on their study, students cannot formulate the
purpose of laboratory work, to reproduce at least an
approximate order of its implementation. Moreover, the
reason for this problem is not the low level of theoretical and
professional training of students. In certain circumstances,
such as at work or when carrying out a project for which a
student receives real money, he or she is able to quickly and
productively mobilize all the resources and abilities necessary
for successful work. In an educational setting, the student
expects that the teacher should tell what and how to do it. "

Obviously, remedies depend largely on the causes. To
address these and many other material, pedagogical,
psychological, methodological and other issues, it is
advisable to seek the advice that has been formulated on
the basis of the analysis and generalization of good
pedagogical experience over several decades by Professor
A.D. Bondar. And although they were produced more than
50 years ago, in completely different socio-economic
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contexts, they are in many ways in line with the proposals
from participating students and teachers:

e "The main criterion for the quality of higher education
should be the ability of the young generation to live fully and
actively in the new world, to constantly improve themselves,
to adequately respond to changes, especially in times of
technological and civilizational breakthroughs. In addition,
the progressive changes in public relations necessitate the
provision of a high level of higher education as a guarantee
of competitiveness, professional and social mobility, and
self-improvement of citizens."

e "To cooperate with enterprises to attract students to
practice. Conducting laboratory work in a professional
environment (at production facilities). The university needs
to find common ground with businesses so that students
have the opportunity to do laboratory work there, and
entrepreneurs can put forward their requirements for training
future professionals, who will then mostly work there. This
will allow individual students to perform well in practice and
to hire skilled workers in the future."

e "From changing the format of laboratory work from
individual to group. Drawing on the experience of European,
in particular Scandinavian, universities, where laboratory
work is usually carried out in small groups of 2-3 people. Such
a system stimulates personal responsibility and interest,
because an additional factor is the desire to work well for the
sake of the team, not to let down their colleagues.”

Conclusions. Laboratory classes are an effective way
of learning the material, giving students the opportunity to
put their knowledge into practice and see the results of their
work in person. Visual assessment of the course of work of
students allows them to safely learn and remember the
material.

At the same time, many factors significantly reduce the
effectiveness of this important type of training. Improving the
quality of laboratory work can be helped, in particular, by the
implementation of the guidelines developed by Prof. A.D.
Bondar almost half a century ago.
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PO3POBKA A.1.EOHOAPEM TEOPII TA NPAKTUKU NPOBEAEHHSA NABOPATOPHUX 3AHATD
Y BULLIN LLUKOJI TA CYYACHICTb

Y cmammi npoaHanizoeaHo eHecok npoghecopa kaghedpu nedazoziku KAY A.[].boHdapsi y po3pobKy meopemu4Hux 3acad ma MemoOouKu npo-
esedeHHs 1abopamopHUX Ma NPaKMuYHUX 3aHsimb y euwill WKoJi, BU3Ha4YeHO MOXK/TUBICMb 8UKOPUCMaHHS Ubo20 nedazoziyHoz2o doceidy y cyyac-
Hux ymoeax. Ha xanb, Ha cb0200HiWHil deHb nNpayi ma nedazoziyHa disnbHicmb A.[]. BoHOapa HedocmamHbO eug4eHi, xo4a y lio2o po6omax gido-
6pakeHO pe3ynbmamu O0CiOKeHHsI eaxiueux dudakmuy4yHux npobem, siki € akmyanbHUMU i Ha CbO200HIWHIl deHb. Ceped pizHOMaHimMHux eudie
Hae4anbHUX 3aHsIMb y euwili wWKosi eaxuee Micye Hanexums 1a6opamopHUM i npaKmu4HUM po6omam, momy wjo Yepe3 Hux 30ilicHloembcsi 0o-
mpuMaHHsi 00HO20 3 NMPOo8IOHUX NPUHYUNie QuUOaKMUKU — NPUHYUNY 38 'A3Ky meopii 3 npakmukoto. JlabopamopHi i npakmu4Hi po6omu, Ha nepeko-
HaHHs1 A.[].BoHdapsi, micHO noe'sizaHi 3 nekyisimu i camocmiliHoto po6omoro cmydeHmie, 80HU, NPU HasleXHil ix op2aHizayii, donomazaroms cmyde-
Hmam meopyo eukopucmamu Ha fnpakmuyi mi meopemuyHi 3HaHHS1, siKi 6OHU 3006yNU Ha NeKyisix i 8 Npoyeci 8UBYEHHS1 flimepamypHUX O)epeJt.
Leli eud Hag4anbHUX 3aHsIMb akmueisye nisHaeanbHy disinibHicmb cmydeHmie, dae iM Moxnueicmb eusieumu iHiyiamuey i euHaxionueicms, Miy-
Hiwe 3aceoimu npozpamMHuli Mamepias, 03HalloMumuch 3 HaliHO8iwWuMu ycmaHoekamu i npunadamu, o6nadHaHHAM | Mamepianamu, 3 MOCMaHOB8KOO
ekcriepumeHmy 8 1abopamopHuUX YU 8UPO6HUYUX yMoeax, doromazae euksadaqyam 3asnyyamu cmydeHmie 0o docniOHUYbkoi po6omu, cnpusie po3-
8UMKY Yy HUX MUCJ/IeHHSI, uHaxidnueocmi, payioHanisamopcmea. 3a nepekoHaHHsiMu A.[].BoHOAapsi, nabopamopHi 3aHImMmsi € eheKmu8HUM Croco-
60M eueyeHHs1 Mamepiasly, Oaromb MoXugicmb cmydeHmam 3acmocyeamu ce0i 3HaHHs Ha Mpakmuyi i Haxxueo 6a4Yumu pe3ysibmamu ceo€i po-
6omu. BisyanbHa oyiHka xody po6omu cmydeHmamu do3eosisie HadiliHo 3aceoimu i 3anam’amamu Mmamepiarn.

Y moli xe yac 6azamo YUHHUKie Cymmeeo 3HUXyomb eheKmueHicmb rpoeedeHHs Yb020 8aX/1ueo20 eudy HagyaslbHUX 3aHsimb. [lidsuujeHH0o
sikocmi npoeedeHHs1 1abopamopHUX 3aHsiMb MOXYymb O0MoMo2mu, 30KpeMa, peasisayiss HacmaHoe, po3pobneHux npog. A.[]l. BoHdapem malxe
nieeiky momy Ha3ao.

Knroyoei cnoea: nabopamopHe, npakmuyHe 3aHssmmsi, ¢popMu op2aHi3auii Hae4yaHHs1, euOU Has4asibHUX 3aHsimb, A.[]. BoHOap.
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THE CURRENT STATE OF ENTREPRENEURIAL COMPETENCE FORMATION
OF BACHELORS IN THE ENTERPRISE ECONOMICS

The article considers the current state of entrepreneurial competence formation of future bachelors in the Enterprise Economics in
the professional training process. The analysis of the entrepreneurial competence content is presented in the context of the competence
approach, with regard to entrepreneurship, as a leading form of management in market economy conditions. The current state of
competence formation of future bachelors in the Enterprise Economics is defined as the process of the future bachelor's professional
training in the Enterprise Economics, which is influenced by the general modern education content of our state. The article shows that
the current state of entrepreneurial competence is a separate unit in the future bachelors’ curricula, in which elements of academic and
vocational education are gradually implemented, which are fixed in the process of practical training during the entire period of professional

training in the Enterprise Economics.

The analysis of scientific works has shown that economic thinking, training in marketing area, discipline, initiative, sense of
responsibility, communicativeness, creative attitude to work occupy an important place in the future bachelors' entrepreneurial

competence structure in the Enterprise Economics.

According to the results of the research, future bachelors training in the Enterprise Economics at National Transport University, we
have found out the current state of specialists entrepreneurial competence formation of this specialty. The future bachelors acquisition in
the Enterprise Economics in the process of professional training the integral, general and professional competences is analyzed.

Keywords: future bachelors, entrepreneurship, Enterprise Economics, entrepreneurial competence, key competence.

Problem Statement: In current world of economic
science, there is an active knowledge economy
development, where knowledge plays a crucial role, and
knowledge production becomes a source of economic
growth and formation of an innovative economy based on
knowledge, innovation, positive perception of new ideas,
systems, technologies, readiness for their practical
implementation in various spheres of human activity.

Most researchers point out that there have been recent
changes in national higher economic education. In
particular, the number of higher education institutions (HEIs)
of economic direction of the Ill — IV levels of accreditation,
including non-state forms of ownership, has increased;
opportunities for higher education acquisition in certain
specialties have been expanded to meet the needs of a
market economy (economics and entrepreneurship,
management, marketing, accounting and auditing, banking
and insurance). The rapid development of these directions
testifies to the implementation of policies aimed at the
economic growth of Ukraine.

The current processes of reforming the national education
system highlight the ideas of economic preparation in the HEI
on the plan of ensuring competitiveness, which is related
primarily to the application of the continuous economic
education model [6,p.81-85].

At the same time, there are a number of problems in the
national economic science related to the substantiation of the
scientific practical expediency of the Ukrainian economy
scientific researches as an independent economic system of a
new type with its features that characterize the transit period.

Researchers V. Vachevskyi, L. Kozachok, N. Prymachen-
ko highlight the following: knowledge, experience, skills,
abilities, professionally significant personality traits that a
specialist needs in order to fulfill his / her professional duties,
considering certain aspects of professionalism.

Sources. Some aspects of the professional traits
formation for future professionals, favorable for opening
their own business, were considered in the works of such
Ukrainian researchers as D.Zakatnov, L. Yershova,
V. Radkevych and others. For the most part, these issues
were analyzed in the context of the establishment and
functioning of careers centers, the organization of career
counseling and the formation of career competences of
students. M. V. Vrachevskyi, Y. A. lvanchenko, O. S. Padal-
ka and other, offer to build continuous economic education

on the basis of a competent approach, because in current
conditions it is first and foremost important to clearly define
the socio-economic roles of bachelors in Economics, without
which it is impossible to form a system of requirements for
their professional training [2].

At the same time, it is promising to define and substantiate
the current state formation conditions of bachelor's
entrepreneurial competence in the Enterprise Economics.

The purpose of this article is to analyze the
entrepreneurial competence formation of future bachelors in
the Enterprise Economics on the basis of scientific literature
study; to consider the content of the competence
components in the context of their professional training.

Research methods are conditioned by its interdisciplinary
character, use of achievements of economic, psychological and
pedagogical sciences, in particular, Enterprise Economics,
Organization of Enterprises, Psychology, Pedagogy etc.
Research on the entrepreneurial competence formation of
future bachelors in the Enterprise Economics in the process of
professional training is based on the methodological
principles of objectivity, causality, validity and social
direction. Since the object of the research and the logical
and activity operations are aimed at its comprehension, such
principles of scientific search as objectivity, functionality and
structure are applied in the unified process of research. The
presence of different approaches to studying the
entrepreneurial competence formation led to the choice of
research methods, in particular, system-structural, system-
component and system-functional analysis.

Presenting main material. The essence of the
competency approach involves changes in the formation of
learning goals, expected learning results as a complex of
competencies needed to accomplish different economic
tasks. A competent approach can be seen as an attempt to
approximate the training of future specialists in the Enterprise
Economics to the needs of the labor market and employers.

The concept of a competent education becomes one of
the leading in economic education, and a competent
approach enhances its practical orientation, its subject-
professional aspect, emphasizes the role of experience and
ability to practically solve problems.

In order to ensure the correspondence of the national
economic education to the current requirements, it is
important to create and substantiate theoretical models of
introducing an innovation-oriented approach to the

© Seredina l., 2020
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professional training of specialists in the Enterprise
Economics. These models should be based on preparing
individuals for innovation activity in the economic sphere. Of
particular importance is the competent approach in the
future specialists training in the Enterprise Economics.
Professional training of bachelors in the Enterprise
Economics in the educational process of higher education
institutions is carried out by filling economic disciplines with
innovative scientific and practical information that forms
relevant professional skills, in particular entrepreneurial
competence. At the same time, the problem of forming the
key and informational competences necessary for future
economists to start their own business remains unresolved
in higher education institutions. This is due to the critical
reduction of the socio-humanitarian component of higher
economic education and insufficient systematicity in the
competencies formation of future specialists. Improvement
also requires the use of a competent approach in the
education content formation in most higher education
institutions [4; 3, p. 165; 5; 10; 12, p. 5; 13, p. 10; 14].

In current conditions of social development, the
orientation of economic education on the innovative
personality traits formation becomes especially important.
The term "entrepreneurial competence" is widely used when
considering problems of educational innovation and defining

requirements for graduates of HEI.  Considering
entrepreneurial competence, researchers S. Melnyk,
0. Topol, V. Dryzhak, D. Zakatnov, N. Pasichnyk,

N. Pobirchenko [5, p. 173-179] distinguish the following
competencies in its composition:

e communicative — knowledge of business etiquette,
understanding and interaction;

¢ informational — application of necessary technologies
and programs to search for the necessary information;

¢ professional (spheres of economic activity) — a system
of knowledge and skills in the field of national and world
economy, analysis and design, making management
decisions.

Following the authors, we consider such components of
the entrepreneurial competence of bachelors in the
Enterprise Economics, which are formed in the process of
professional training, such as economic thinking; training in
marketing; discipline; initiative; sense of responsibility;
communicativeness; creative attitude to work. But most
importantly, the content of the economic professional's
competence should include thorough economic knowledge
and awareness of legal and social issues.

These traits are components of entrepreneurial
competence, the current formation state of which is not
sufficiently disclosed for future specialists in the economic
profile. Therefore, one of the main tasks in the context of the
vocational training productivity improving is to review the
economic education content structure at all levels of
vocational training.

These changes are primarily related to the conceptual
approach to the state of entrepreneurial competence
formation. After all, its formation is an important component
of the professional outlook of the future bachelor in the
Enterprise Economics, which is acquired in the process of
professional training, as a bearer not only of economic
knowledge, but also models of entrepreneurial activity and
economic culture; mastering the relevant skills and ability to
be mobile in accordance with changes and directions of
professional activity. These requirements must be met by
educational training programs for future specialists in the
Enterprise Economics.

Entrepreneurial competence has a multi-level formation
and multicomponent structure that can be represented by

the unity of axiological, acmeological, cognitive and
empirical components. The essence of the axiological
component includes such concepts as "values", "meaning"”,
"evaluation", which are necessary in public life and being in
social institutions. The acmeological component of
entrepreneurial competence is presented as the need to
increase the level of each component of entrepreneurial
competence, the desire for self-realization. The cognitive
component is a complex of scientific and theoretical
knowledge, practical skills and abilities in the economic
sphere, knowledge of laws, theories, definitions, basic
economic systems and entrepreneurial law. The empirical
component is decisive in the formation of entrepreneurial
competence, because it forms a specialist with thorough
knowledge and experience in entrepreneurial activity.

The modern paradigm of higher economic education, in
particular the entrepreneurial competence formation of
bachelors in the Enterprise Economics in the process of
professional training is considered as a process of mastering
in the HEI the ability to determine the borders and
opportunities to apply a competent approach to education,
which highlights not the specialist awareness but the ability
on the basis of knowledge and practical skills to solve
problems that arise in everyday life. Economic education is
one of the most important people adaptation forms to new
rapidly changing living conditions.

In the information society, traditional education is
gradually losing its importance. The enormous flow of
information that becomes obsolete faster than a student
completes studying in the system of formal education is no
longer possible to fit into the curriculum. The need to
overload the memory of the future specialist with additional
knowledge does not make sense. It should be taught to find
and use them by themselves. Therefore, an effective tool for
improving the education quality is the use of a competent
approach to education, which highlights not the student's
awareness but the ability to solve problems that arise in
everyday life, on the basis of knowledge, abilities and skills
(competences).

Current tasks of economics lecturers include:

e ensuring the formation of knowledge and skills for
analyzing economic events in society, for understanding the
realities of the surrounding world;

e promotion of creative thinking development, as well as
the skills formation for critical analysis and objective
assessment of the economic situation, making independent
decisions.

It is during the study of economic subjects that students
gain economic experience, which is important for planning
their future life and career. In this regard, innovative
pedagogical technologies, which create the conditions for
the formation of a comprehensive, developed competent
person, are used in the teaching of economic disciplines.
The educational process is enhanced by using the active
and interactive teaching methods aimed at the development
of creative thinking, the formation of independence,
determination, responsibility, the ability to adapt flexibly in
changing life situations, to think critically, to be sociable, to
work in a team.

Achievements of professors in economics N. M. Bondar
and A.Y. Spitsyna at National Transport University shows
that it is conducting the innovative classes (business games,
conferences, brain-rings, economic "expeditions", etc.) that
help to increase student success, make learning more
interesting and varied [16, p. 130-135.]. Of particular interest
are couples in the form of discussions, brainstorming,
conferences involving dialogue, discussions about the
resolution of any problem. Most students listen to the
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opinions of others, learn to defend their point of view, to be
confident, independent, resolute.

When conducting classes, it is effective to use research
tasks, where students need to be able to find information
from different sources, use reference literature, online
resources, media, statistic data. In such activities, students
learn how to analyze, systematize the results obtained and
draw appropriate conclusions. Self-search activity promotes
the formation of new knowledge, develops creativity,
erudition, ability to work in a team. These types of activities
are used in conducting classes in Economics on various
topics, in particular: "Entrepreneurship”, "State Budget",
"Entrepreneurship as a form of activity in a market economy
conditions", "Inflation" and others.

Modern classes cannot be imagined without the use of
the latest technologies, especially interactive education,
involving each student in the use of tasks corresponding to
the level of his / her educational achievements. The use of
cooperative education technology promotes the formation of
communication skills, ability to work in a team. Thus, social
and communicative competences are formed. An important
technology in the process of key competencies formation is
the project method and such technology of study as
research. Working on project creation promotes the key
competences formation (communicational, informational,
creative, self-education and self-development). Future
specialists produce creative, informational and research
projects using computer technologies [9; 15; 11, p. 22-25p].
Such systematic work promotes education in the process of
studying the economy of a competent person who
possesses key competences and is capable of self-
realization in society.

All classes in professional economic subjects are very
various. When teaching, demonstration programs,
presentations, slideshows can be used. At seminars,
students learn how to fill in tables, draw conclusions, and
work with statistic data.

Multimedia technologies are one of the effective ways of
motivating students to educational activities. One of the
benefits is the ability for students to create presentations
while working on projects, speeches etc. For example,
students have a difficulties with learning the topic "Demand,
Supply, Market Price". Multimedia technologies can allow
showing demand and supplying schedules on an electronic
whiteboard. A clear explanation of this law of economics
contributes to a better understanding of the topic.

A creative approach to the design and conducting the
seminar, a richness of various techniques, methods and
forms of teaching can ensure its effectiveness. The
educational process is designed so that future specialists in
the Enterprise Economics will learn first of all to understand
themselves and to realize their knowledge and experience
in everyday life [7].

Innovative pedagogical activity is specific and quite
complex and requires special knowledge, skills and abilities.
The implementation of innovations is impossible without a
teacher-researcher who has a systemic thinking, developed
ability to creativity, formed and conscious willingness to
innovate. There are two ways for each of us: living past our
merits, turning a blind eye to dramatic change in the world,
condemning our students to life failure, or trying to change
something in their attitude to the latest educational
technologies. You can mourn lost ideals, complain about the
decline of spirituality and upbringing, loss of humanity and
morality, in general, life and quite unusual learning, but the
course of events will not be returned[1].

One of the most important strategic tasks at the present
stage of vocational education modernization is to ensure the

training quality of a competent graduate at the level of
international standards. This problem can be solved under
the conditions of changing pedagogical methods and
introduction  of innovative  pedagogical teaching
technologies.

Having analyzed the educational training program of
bachelors in the Enterprise Economics at the National
Transport University, it is revealed that in the process of
professional training future specialists acquire the following
competencies:

e integral competencies — the ability to solve complex
specialized tasks and practical problems in a given field of
professional activity or in the process of studying, which
involves the application of certain theories and methods of
the relevant science (in particular, methods of mathematical
modeling, socio-economic forecasting, computer data
processing and model construction, statistical and analytical
methods and models) and is characterized by complexity
and uncertainty of conditions.

¢ general competencies — which in turn consist of:

1) the ability to generalize, analyze and process
information, formulate a goal and choose ways to achieve it.

2) the ability to understand and analyze worldview,
socially significant philosophical problems.

3) the ability to understand the driving forces and
patterns of historical process, events and processes of
economic history.

4) the ability to analyze the economic problems and
processes that occur in society, to forecast their possible
development in the future.

5) the ability to use regulatory documents in economic
activity.

6) the ability to communicate in their mother tongue, both
orally and in writing.

7)the ability to work in a team, willingness to
interpersonal interaction.

8) the ability to make justified decisions, evaluate them
and ensure the high quality of these decisions
implementation.

9) the ability to work independently, including using
distance learning forms.

10) the ability to be critical and self-critical.

11) the ability to act socially, responsibly and civilly
consciously.

12) skills in using information and communication
technologies.

13) the ability to communicate in a foreign language.

14) the desire to preserve the environment, respect the
concept of safety.

15) the ability to work in an international context.

16) the ability to take initiative, generate new ideas
(creativity).

¢ professional competencies include:

1) the ability to perform informational and analytical
support for the development and analytical evaluation of
current plans, budgets and strategic forecasts of the
enterprise activity.

2) the ability to use methods and tools of resource
analysis to formulate business process development
options.

3) the ability to plan and forecast social and financial and
economic indicators of current and strategic activity of
economic entities, to analyze and control the process of their
implementation.

4) the ability to ensure the functioning of modern
business models of companies.

5)the ability to research and analyze perspective
directions of international economic relations development,
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to calculate and substantiate the main economic indicators
of foreign economic business entities activity.

6) the ability to determine the optimal capital structure,
choosing rational forms of financing the enterprise to ensure
the goals of focused activities.

7) the ability to identify and evaluate the costs of the
enterprise in order to form a management system as a factor
in improving the efficiency of enterprises economic activity.

Bachelor's skills are defined by such types of educational
activity as the concretization of general and professional
competences in programs of studying disciplines, practices,
individual tasks and are used as criteria for the selection of
necessary and sufficient knowledge (content modules), which
can be identified, quantified and measured. Connection of the
educational program with the training programs by type of
studying activity ensures the quality of higher education at the
design stage. The specialist should have a high level of
professional training, which requires a broad liberal arts
education, which includes mastering the necessary
knowledge in the field of philosophy and the legal bases of
education; provides the necessary level of communication for
the specialist in the fields of professional and situational
communication in a foreign language; forms an intellectual,
creative personality, which has its own original oratorical style,
possesses the art of persuasive speech.

University graduates with economist qualifications may
perform production and financial work at transportation
enterprises and enterprises of other fields of the country's
economy in such positions as economist, auditor for
production, technical and economic issues, financial and
economic security specialist, assistant manager of
production department, referent, organizer of record
keeping, planning technician, economist-statistician etc.

Analyzing the existing educational and professional
training program of bachelors at NTU, it can be seen that the
regulatory disciplines are 83.75%, selective — 16.25%, while
the theoretical part is 75%, and practical — 25%. In such
distribution of studying disciplines, the priority belongs to the
theoretical part (which is very necessary), but in terms of
practical classes, their number needs to be increased,
because the qualitative structure of the entrepreneurial
competence formation is impossible without the through
practice of applying methods, technologies, projects,
trainings, individualization of education.

Conclusions. The results of the economic and
pedagogical literature analysis made it possible to reveal the
current state of professional competences formation for the
students of HEI, who receive a bachelor's degree in the
specialty 051 "Enterprise Economics". Most researchers
distinguish communicative, informational, and professional
skills within the future economist competencies. The
educational program analysis of the specialty "Enterprise
Economics" shows that students acquire integrated, general
and professional competences, but reveals the need to
strengthen the practical component in the educational
process. It has been found that entrepreneurial competence
combines acmeological, axiological, cognitive and empirical
aspects. It is shown that entrepreneurial competence is not
allocated as a separate unit in the current curricula of future
bachelors, where the elements of academic and
professional education, which should be fixed in the process
of practical training during the entire period of specialists
studying in the Enterprise Economics, are phased out.

The current tendencies of introducing entrepreneurial
competence in the higher education system of Ukraine, in
our opinion, depend on the economic transformations that
form the need for specialists of the appropriate level, the
readiness of students to realize their personal potential in

the professional training process of bachelors in the
Enterprise Economics. Further research will focus on
developing a model of professional training for future
bachelors in the Enterprise Economics and on analyzing
existing problems and prospects for entrepreneurial
competence formation.
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I. CepeaiHa, acn. INTO HAIH Ykpainu
HauioHanbHoro TpaHcnopTHoro yHiBepcureTy, Kuis

CYYACHWUW CTAH ®OPMYBAHHS NIANPUEMHULIbKOT KOMNETEHTHOCTI
BAKANABPIB 3 EKOHOMIKU NIANPUEMCTBA

AkmyanbHicmb AocnidXeHHs1 3yMoeJ/ieHa iHMeHCU8HUM PO38UIMKOM 8UW0i eKOHOMi4YHOI oceimu e YKpaiHi ma 2ocmpum 3anumom cycninbcmea U
8imyu3HsiHOi eKoHOMIKU Ha nidzomoeky ¢haxieyie, 2omoeux Ao peanizayii npogheciliHoi kap'epu 8 ymosax po3eumky masoz2o 6izHecy. Y cmammi po3se-
JNITHymo cy4acHuli cmaH ¢hopMyeaHHs MionpueMHUYbLKOI KoMnemeHmHocmi malibymHix 6akanasepie 3 eKoHOMiKu nidnpuemcmea y npoueci ghaxoeoi
nidzomoeku. AHani3 3micmy nidnpueMHUYbKOi KOMIemeHmHocmi NodaHoO 8 KOHMeKcMi KoMrnemeHMmMHicHO20 Nidxody, 3 o2n1sdy Ha NidNPUEMHUYMEO,
SIK NpoeiOHy ¢hopMy 2ocrnodaprosaHHs1 8 yMo8ax PUHKO80I eKOHOMiKu. Cy4acHuUli cmaH ¢hopMyeaHHsI KOMIemeHmMHocmi MalibymHix 6akanaspise 3 eko-
HOMiKu nidnpueMcmea eu3Ha4eHo sk npouyec npogeciliHoi nidcomoeku mMalibymHbo20 6akanaepa 3 eKOHOMIKU nidnpuemMcmea, Ha siKy ensueae 3micm
3aeanbHoI cy4acHoi oceimu Hawoi depxasu. Y cmammi doeedeHo, ujo cyyacHuli cmaH nidnpueMHUYbLKOI KOMIemeHmMHocmi 8xooums 8i00KPEMIIEHOHD
oduHuuyero do HaeyanbHUX nnaHie MalibymHix 6akanaspie, e sIKUX MoemarHo peasisylombcsl efleMeHmu akademiyHoi ma npogbeciliHoi oceimu, wo 3a-
Kpinnroromscsi y npoyeci npakmu4Hoi Nid2omoeku npomsi2oM ycb020 mepMiHy Has4aHHs1 ¢haxieyie 3 eKoHOMiKuU nidnpueMcmea.

AHani3 Haykoeux npayb doeie, Wo y cmpykmypi nidnpueMHuUybKoi komnemeHmHocmi MalibymHix 6akanaepie 3 eKoHoMiku nidnpuemcmea ea-
JXnuee micye nocidaroms eKOHOMiYHe MUCJIEeHHSI, nid2zomoeka y cghepax MapkemuHay, ducyunniHoeaHicms, iHiyiamueHicmb, noyymms eidnosioa-
JIbHOCMI, KOMYHiKamueHicmb, meop4ye cmaeJsieHHs1 o npauyi.

3a pesynbomamamu docnidxeHHs1 nidzomoeku MalibymHix 6akanaepie 3 ekoHoMiku nidnpuemcmea e HayioHanbHOMYy mpaHCMopMmMHOMYy yHieep-
cumemi, HaMu 3'sicoeaHO cy4YacHuli cmaH hopMye8aHHs1 NidNPUeEMHUUbKOI KomMnemeHmHocmi ¢haxieyie daHoi cneyianizayii. lfpoaHanizoeaHo Ha-
6ymms malibymHimu 6akanaepamu 3 eKOHOMIKU nidnpuemcmea y npouyeci gpaxoeoi Nid2omoeku iHmezpanbHUX, 3a2aJlbHUX Ma NPogeciliHux Kom-
nemexnmuocmed.

Knroyoei cnoea: malibymui 6akanaepu, nionpueMHUYMeo, eKoOHOMika nidnpuemMcmea, NiONPUeMHUYbLKa KOMIemeHmMHicms, K/1r04o8a KoMmmneme-
HMHicmb.
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MODERN SYSTEM OF PEDAGOGICAL EDUCATION OF ROMANIA

The article is a study of the main directions of the current system of pedagogical education in Romania. It is established that the
current reform of Romania's education began in 2002 and aims at the gradual integration into the educational space of the European
Union. The current structure of the Romanian education system is examined and each component is analyzed in detail. The system of
preschool education organization and its division into age groups is defined. Highlighted on features of secondary education. It is
established that secondary education starts from primary school and the defined of the assessment system at this level is determined. It
is noted that starting from the fifth grade there is a transition to high school, where the system of assessment is changed to the ten-grade
system. It is noted that high school has two components: compulsory education and senior-level grades. The training of specialists is
carried out by public and private institutions that have autonomy in carrying out their training activities. It is determined that Romania‘s
higher education system is divided into three stages. The first degree of higher education is considered, which envisages two study
options and may last from four to six years depending on the chosen specialty. It is determined that the second higher education degree
in Romania includes a master's program and a postgraduate program. It is established that the third level of higher education is a
doctorate, which lasts from four to six years depending on the form of study and ends with the award of the doctor's degree after
successfully defending the dissertation. The degree of education of pedagogical staff in the system of preschool and primary education,

as well as the minimum requirements for their further professional training in higher education institutions, are determined.
Keywords: pedagogical education, Romania, primary education, secondary education, higher education.

Relevance of the research problem. The current state
of development of the Ukrainian state is characterized by
active integration processes in the field of education and
culture and acceleration of the process of modernization
of the entire education sector. National education should
be developed in line with the requirements and
recommendations of the European educational space, since
the cultural rapprochement of countries while preserving their
identity is a key trend in social development.

International documents of the General Assembly of the
United Nations indicate that the promotion and protection of
the rights of persons belonging to national or ethnic,
religious and linguistic minorities contribute to the political
and social stability of the countries in which they reside. Also
focuses on the constant promotion and enjoyment of the
rights of persons belonging to national or ethnic, religious
and linguistic minorities as an integral part of society in
general and in a democratic framework, based on the rule of

law, and facilitates friendship and cooperation between
peoples and states. This is addressed in particular in the
Declaration on the Rights of Persons Belonging to National
or Ethnic, Religious and Linguistic Minorities, adopted by
General Assembly of the United Nations Resolution 47/135
of 18 December 1992. In today's conditions, we consider
especially relevant the study of foreign experience of
countries that have significant experience in this area and
their implementation in national practice.

We consider Romania to be a neighboring country of the
European Union with shared socio-historical experience,
representing 15 minority communities and all of them fully
provided at all levels (from kindergarten to high school) with
educational materials, including electronic textbooks (which
is also a separate issue for national education), which are
freely available on the website of the Ministry of National
Education of Romania. According to the latest data, in
Romania, 142 new textbooks for schools that teach minority
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languages were published in 2013. According to the
calendar of competitions (the provisions of competitions for
all national minorities developed by the Ministry of National
Education of Romania and publicly available on the
Ministry's website), national competitions in the languages
of national minorities are held annually in Romania,
providing cash prizes for the winners. Representatives of
national minorities in Romania have the right to choose their
own language of examinations. We think that the
organization of education of national minorities in Romania
has a high level of development and a lot of experience, so
it is worth the attention of domestic researchers and
education workers.

At the present stage of development of society, when
there are numerous cultural connections, there is a
redistribution of values and motivations in the educational
system. One of the hallmarks of a modern educational
environment is the interaction of many educational
environments [3, p. 206]. Of particular interest in the modern
pedagogical education system is the experience of
Romania, a country that acceded to the European Union in
2007, as in the recent past, the pedagogical education
system of Ukraine and Romania had many similarities due
to the overwhelming similarity of social and political
structures and territorial closeness. At the same time,
Romania's experience in the education of national minorities
can be considered one of the most advanced to date. The
combination of many nationalities in the country, and
especially in the educational environment, requires a deeper
and more detailed analysis.

Analysis of recent researches and publications. The
issues of the formation and reformation of secondary and
higher education in Romania are devoted to the work of
domestic and foreign scientists: D. Georgescu, |. Pelayd,
H. Sebkova studied the quality of higher education;
A. Marga, |. Mariutz explored the stages of Romania's
higher education reform and its retrospective development;
O. Crisan, L. Koroleva studied contemporary problems of
higher education in Romania. This topic is of interest to
scholars, but the current system of pedagogical education in
Romania remains under-researched.

Purpose and tasks. The purpose of the article is to
analyze and explore the main directions of the current
system of pedagogical education in Romania.

Presenting the main material. Education in Romania
operates on the basis of a free, egalitarian system, and
access to free education is guaranteed by Article 32 of the
Romanian Constitution. Romania's current education reform,
which began in 2002, envisages the development of new
legislation and the establishment of updated state education
programs that support international organizations. Romanian
education focuses primarily on the development and
maintenance of moral and cultural values and a democratic
way of life while seeking to improve the quality of public life.
Romania's education system is characterized by three main
factors: quality, accessibility, openness [4, p. 170].

The structure of Romania's current education system is
presented in table 1.

Table 1
Structure of the modern education system in Romania
Stage Component systems Grades, age
Pre-school education Pre-school education and training from 3 years
Elementary School Grades 1-4, from 7 years
Secondary education Secondary school required Grades 5-9, age 11
Senior-level (theoretical, technical, vocational) Grades 10-13, from 16 years

Higher Education Universities from 19 years

Preschool education covers the education of children
aged 3 to 6 years. Education at this level is conducted in pre-
school institutions, most of which are public institutions. Pre-
school education is optional and free. Public and private
preschools carry out educational activities within the
framework of standard programs (5 hours a day), programs
that provide longer stay (10 hours a day) and weekly
programs (5 days a week). Among the subjects that are
included in the study programs are the following: foreign
languages (English, French and German), dance, swimming,
computer skills. Pre-school education is organized according
to age groups: 3-4 years, 4-5 and 5-6 years.

School education begins with primary school. Students
that are 6-7 years of age can be enrolled at the beginning of
the school year, at the request of their parents, if the children
meet the standard of psychophysical development.

In elementary school, all subjects (except religious
studies, foreign language, physical culture and music
education) are taught by one teacher, while on the first level
of secondary school — teachers of different disciplines.

In elementary school, the first four years of assessment
have the following division of grades: Foarte bine (FB) —
excellent, Bine (B) — good, Satisfacator/Sufficient (S) —
satisfactory, Nesatisfacator/Insufficient (N/1) -
unsatisfactory. If students fail the exams, they take the
exams again in the summer during a specified period. If a
student fails the retake exam, he or she will undergo the
learning process again. The average grade is made up of a

test grade, practical tasks and homework during the
semester.

For Level | schools, plans are defined by the Ministry of
National Education and Research and this allows schools to
develop their own lesson plans, curriculum, and core
curriculum components. After finishing primary schools,
students automatically go to the next level without final
exams [2, p. 127].

Since the fifth grade, a ten-point grading system is used:
where 10 is the highest grade and 1 is the lowest. Some
subjects may be subject to additional testing in the
semester, called teza. At the end of each semester, a grade
point average is calculated as the arithmetic mean between
the grades obtained for the tests, homework and classwork
multiplied by three, divided by their number and additional
teza testing. The result is rounded to the nearest integer,
e.g. if the average score was 7.5, then it is rounded to 8.
Then, the annual estimates for each subject are calculated
and this result is not rounded. Thus, a single average grade
of the performance of students called Media Generala is
calculated. If this grade is less than 5 for three or more
subjects, then the student repeats the year without taking
additional exams.

The high school has two components: compulsory
education and upper secondary education. The senior high
school degree has the following educational areas:
theoretical, technical and professional. Admission to this
degree depends on an aptitude test. The high school
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students graduate four years later with the award of a
bachelor's degree, with which students can continue their
studies at universities.

The high school aims to provide students with
professional knowledge. The development of vocational
education in Romania is governed by the Law on National
Education, No.1 / 2011 of 5 January 2011. This law is also
supplemented by the Strategy for the Development of
Vocational Education for 2016-2020, which posits the main
tasks: improving the level of professional skills for the needs
of the labor market; increasing participation and facilitating
access to vocational training programs; improving the
quality of vocational education and training; development of
innovations, national and international cooperation in the
field of vocational education [5, p. 120].

Higher education in Romania is provided by higher
education institutions of public and private ownership, for
which entrance exams are required. Such institutions are
academies, institutes, colleges, conservatories and
universities. In accordance with the Law on National
Education, No. 1/2011 of January 5, 2011, with subsequent
amendments and additions, universities are classified
according to the intensity of the conducted research:
research universities; universities of education and
research; universities of education [1, p. 19].

The academic year of Romanian higher education
institutions begins in the middle of September or October,
depending on the individual decision of each university's
rectorate. Based on the principle of self-government,
universities can set their own yearly study schedule. Each
academic year is divided into two semesters, and each
semester lasts 14 weeks.

The entire Romanian higher education system is divided
into three stages. The first degree of higher education
provides two options of study: short-term university
education for two to three years at university colleges and
long-term university education at university, academy and
conservatory lasting 4-6 years, depending on the chosen
specialization, which completes the degree.

Depending on the chosen specialization, the duration of
study may be: 8, 10 and 12 semesters. 8 semesters (4
years) are taught in the humanities, natural, social and
political sciences, as well as in law, the arts and sports. 10
semesters (corresponding to 5 years) set the training for
more applied specialties, namely: engineers, training of
specialists in the field of forestry and agriculture,
pharmacists. 12 semesters (equivalent to 6 years) are set to
train health care professionals (dentistry, general medicine),
veterinary medicine and architecture.

The second higher education degree envisages the
continuation of specialization for university graduates; a
master's program, 1-2 years, with a master's degree; a
postgraduate course in which the training takes place on an
interdisciplinary basis and lasts for 2-3 years.

The third degree is a doctoral degree lasting 4-6 years in
the form of full-time or evening study with the completion of
final exams and thesis defense. After successfully defending
the thesis, a PhD degree is awarded.

In accordance with the provisions of the Law on National
Education, Ne1 /2011 of January 5, 2011, as amended, the
initial preparation for performing didactic functions to the
level of higher education includes:

o initial theoretical training provided by universities in the
framework of programs accredited in accordance with the law;
¢ didactic training of the master students for 2 years;

e practical training of one academic year, conducted in
the school department under the guidance of a mentor.

In addition to the above provisions of the Law, training of
preschool staff (for children from birth to three years old)
takes place through pedagogical institutions of higher
education for the post of a kindergarten teacher.

At the same time, training of preschool staff (for work
with children aged 3 to 6 years), who act as a preschool
teacher, as well as a primary education teacher (for work
with students of preparatory classes and first or fourth
grades), who perform as a teacher, occurs both through
pedagogical institutions of higher education and through
universities, where there is a specialization in Pedagogy of
Preschool and Primary Education.

To date, there are the following degrees of education in
the pre-primary and primary education system of Romania:

e Secondary school (2 years);

¢ Pedagogical secondary school (duration 4-5 years);

¢ Pedagogical Institute (3 years);

¢ Pedagogical University College (3 years);

e Faculty of Psychology and Educational Sciences —
specialization in pedagogy of preschool and elementary
education (3 years duration).

The programs of initial theoretical training in the specialty
and psycho-pedagogy are periodically accredited and
evaluated by the Ministry of National Education and
Research through ARACIS or other authorized bodies in
accordance with the Law.

Students and graduates of higher education institutions
who have chosen the profession of a teacher are required to
take a master's didactic training course lasting 2 years.
Students who attend such courses, provided they are
accredited by the Ministry of National Education and
Research at the state institution, may receive scholarships
from the state budget.

For the purpose of practical training in didactic teaching,
a permanent network of primary schools is created, which is
formed on the basis of framework agreements between
educational institutions providing primary and pre-school
education, under the conditions established by the order of
the Ministry of National Education and Research.

The initial preparation for all levels of teaching in Romania is
based on a parallel (competing) model, which means that
specialized education and training are combined with vocational
training for a teaching career in one learning sequence.

The minimum requirements for teachers depend on what
learning functions are assigned to them. In the higher
education system of Romania, the following positions are
distinguished: University Assistant, Department
Teacher/Head, University Teacher, University Professor
and Professor of Consulting University.

According to the positions, there are minimum
requirements for training for each of them:

Itis enough for a university assistant to have a bachelor's
degree in a higher education institution or an equivalent
diploma or in a postgraduate institution, as well as to
graduate from the department of teacher training courses.

For the position of a university lecturer or supervisor,
required is graduation from an institution of higher education
with a bachelor's degree or equivalent diploma or post-
university degree, completion of courses organized by the
department to prepare teaching staff, and the title of Doctor
of Philosophy (PhD).

For the post of university lecturer and professor of the
university required is graduation from a higher education
institution with a bachelor's degree or equivalent, or a post-
university educational institution, completion of courses
organized by the department for the preparation of teaching
staff, as well as the title of Doctor of Philosophy (PhD).
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Conclusions. Thus, the current education system in
Romania is focused on the continuous process of education
and upbringing of the younger generation and the formation
of intellectual development and creative potential. As a
result of the amendments to the Romanian Law on National
Education, No.1 / 2011 of 5 January 2011, the education
system contributes to the dynamic development of
secondary, vocational and higher education, open to change
with a view to improving the social, vocational and material
status of education as a whole.
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CYYACHA CUCTEMA NEQATOrNYHOI OCBITU PYMYHII

Cmamms € docnidxeHHsIM OCHOBHUX HarpsiMKie cy4yacHoi cucmemu nedaz2oziyHoi oceimu PymyHii. BcmaHoeneHo, ujo cy4yacHa peghopma oceimu
PymyHii posnovanacs y 2002 poyi i mae Ha Mmemi nocmynosy it pauito o oceimHbo020 npocmopy €eponelickko2o Coro3y. Po3anssiHymo cy4acHy
cmpykmypy cucmemu oceimu PymyHil ma demanbHO npoaHasizoeaHo KoxHy cknadosy. BusHayeHo cucmeMy opzaHi3ayil dowkinbHoi oceimu ma ii
po3nodin Ha eikoei 2pynu. HazonoweHo Ha ocobnueocmsix cepedHbOI oceimu. BcmaHoeneHo, wo cepedHsi oceima no4uHaembCs 3 M04amKoeoi WKou
ma eu3Ha4eHo ocobiugicmb cucmemMu OoyiHB8aHHs Ha UbOMY piHi. 3a3HayeHo, W0 MOYUHarYU 3 N'aMmoeo Knacy eidbyesaembcs nepexio y cepedHo
wkony, 0e 3MiHIEMbCSI cucmema ouyiHr8aHHs1 Ha decsimkosgy cucmemy. 3a3Ha4eHo, W0 cepedHs1 wikosa mae 0ei cknadosi: 06oe'siskoey oceimy ma
knacu cmapwozo cmyneHsi. [lidcomoeky ¢haxieyie 3dilicHroromb 3aknadu dep)xasHol i npusamHoi ¢hopmM enacHocmi, siki Maromeb aemoHoMmiro y 30itic-
HeHHI ceoel disnnbHOoCcMi Hag4yaHHs. BusHayeHo, wjo cucmema euujoi oceimu PymyHii nodinsembcsi Ha mpu cmyneni. Po3ansiHymo nepwuli cmyniHb
euwjoi oceimu, sikuii nepedbavae 0ea eapiaHmMu Has4YaHHS i 3anexHo eid obpaHol crneuyianbHOCMIi MOXe mpueamu 8i0 Yomupbox G0 wiecmu pPokie.
Bu3sHa4eHo, wo dpyauli cmyniHb suujof oceimu PymyHii eknro4ae mazicmepcbKy npoz2pamMy ma acnipaHmypy. BcmaHoeneHo, wjo mpemim pieHem euwjoi
oceimu € dokmopaHmypa, sika mpueae 8i0 Yomupbox 00 Wecmu PoKie, 3a/1eXHo 8i0 hopMu HasYaHHSI, i 3aKiHYyeMbCS MPUCBOEHHSIM CMYMNeHio OOK-
mopa nicns ycniwHo20 3axucmy ducepmayiliHoi po6omu. BusHayeHo cmyneHi Hag4aHHs1 neda202iYHuUX npayieHukKie y cucmemi OWKinILHOI ma noya-
mkoeoi oceimu, a makox MiHiManbHi eumoau 9o ixHbOI Nodanbwoi npogheciliHoi nideomoeku y 3aknadax euuwjoi oceimu.

Knroyoei cnoea: nedazoziyHa oceima, PymyHisi, noyamkoea oceima, cepedHsi oceima, euwa oceima.
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THE SUBJECT AREA OF THE TRAINING OF MANAGERS
FOR HIGHER EDUCATION SYSTEM

In the article we investigated the approaches to training managers of educational sphere in the system of higher education of
independent Ukraine, analyzed the legal and regulatory framework that defines the branch of knowledge, speciality, subject area for any
educational program Training of specialists in the higher education system. It was found out that in the provisions of normative documents
of the Ministry of Education and Science of Ukraine (order from 06.11.2015 no 1151), in tables of the list of specialities on which was carried
out training of specialists in higher educational establishments Educational qualification levels of specialist and Master (List 2), and the
list of fields of knowledge and specialties, which are trained for applicants of higher education, approved by the Decree of the Cabinet of
Ministers of Ukraine of 29 April 2015 no 266 ( List 2015), for the specialty "management of educational institution (by type)" 8.18010020
subject area defined in such a way that it is clearly referred to the field of knowledge 07 "Management and Administration” of the specialty
073 "Management”. Changing the subject area has led to changing legal grounds for educational activities, which in turn resulted in the
actual curtailment of managers ' training for the educational sphere. Based on the recommendations of the International Standard
Classification of Education: Education and Training in 2013 (MSKO-G 2013), in the study, within the framework of this article, an
examination of the content of the educational Scientific Program "management of a higher education institution"” and proved, that
according to substantive content, it should be attributed to the field of Knowledge 01 education/pedagogy in speciality. Only under these
conditions can the educational program meet the criteria (2.3.) Of the quality assessment of the educational programs defined by the
National Agency for Quality Assurance of Higher Education, in particular: "... the content of the educational program corresponds to the
subject area defined for its specialty” and can be accredited.

Keywords: Qualifications frame, branch of knowledge, speciality, educational program, subject area.

Formulation of the problem. The modern requirements
to training managers for educational sphere are based on the
provisions of legislative and normative acts, such as "The Law

on Education”, "the Law on Higher education”, "methodical
recommendations on the development of Standards of higher
Education" [3The search for determinants, between the

© Zhylenko M., 2020
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content of the management in the institution of higher
education, the meaning of its preparation and procedure for
determining the field of knowledge and specialty, which
should be prepared by the management of the educational
industry, is the purpose of this work.

To achieve it, we solved the following tasks: The
approaches to defining a subject area of specialty for
training managers of educational sphere in higher education
system of independent Ukraine are analyzed, criteria which
should determine the content of educational and Training,
the approach to defining the coordinate system should be
prepared for the educational sphere..

The analysis of recent researches and publications.

While solving the problem of the study, we were guided
by the provisions of legislative and regulatory documents.
However, substantiating the approaches to the organization
of training of managers of the educational sphere, they relied
on scientific research, in which the content and tasks of
activities in the field of education management are
considered in detail. The work of Y. Alferov, B. Gershunsky,
Y. Konarzhevsky, V. Maslov, A. Moiseyev, M. Potashnik,
V. Simonov, T. Shamova and others is devoted to the
problem of the basics of management in the field of
education. The theoretical foundations of the activity of the
head of the educational institution and its managerial
competence were reflected in the studies of V. Bondar,
L. Danilenko, G. Yelnikova, V. Oliynyk, V. Pikelnaya,
T. Sorochan and others. In determining the personality
characteristics of the head, the programmatic results of training,
we applied to research R. Krychevsky, L. Kudryashova, v.
Lebedev, general principles of management theory in
educational activity — L. Karabushki, L. Orban-Lembryk,
Yu. Shvalba, etc. This work is interesting to us, first of all, as a
reflection at the highest level of objective reality, indicating the
characteristics of the subject field of a speciality for training
managers of educational sphere.

Study presentation

Training of managers for educational sphere until 2015
was held in accordance with the CMU resolution of 27
August 2010 No 787 "on approval of the list of specialities,
which are trained for specialists in higher educational
establishments on educational and qualification and master
Levels " It is a specialty of 8.18010020 school management
(by type), attributed to specific categories [7]. Training of
professionals in the educational and qualification level of
specialist, Master of was carried out on the basis of basic or
full higher education of any direction of training or specialty
that did not foresee training of bachelors in this direction.
After adoption of the CMU Resolution "On approval of the
list of branches of knowledge and specialties, which is
trained for higher education applicants" on April 29, 2015 No
266, the speciality lost the status of specific categories [6].
The Order of the Ministry of Education and Science of
Ukraine 06.11.2015 Ne 1151, registered at the Ministry of
Justice of Ukraine on November 25, 2015 under No. 1460/2
7905 "On the peculiarities of introducing the list of branches
of knowledge and specialties for which the training of higher
education applicants is carried out" was approved. which
trained specialists in higher educational establishments
according to the bachelor's educational level (List 1), List of
specialties by which specialists were trained in higher
educational establishments for educational qualifications
We Specialist and Master levels (Listing 2), and the list of
disciplines and specialties, which is the training of
candidates higher education approved by the Cabinet of
Ministers of Ukraine dated April 29, 2015 Ne 266 (List 2015).
Management of the educational institution (by type)
8.18010020 is uniquely classified (according to the 2015 list)
in the field of knowledge 07 "Management and
administration" of specialty 073 "Management" [9].

In the table of correspondence of the List of scientific
specialties (List 2011) and the List of branches of knowledge
and specialties, which prepare the applicants for higher
education (List 2015), we see the following picture.

Table 1

List 2011

List 2015

Code Branch of science,
specialty group, specialty

Branch of science on which
the academic degree is awarded

Industry
of knowledge

Specialty

13.00.06 | Theory and technique of

management of education

Pedagogical

011 Sciences about education
073 Management

01 Educations
07  Management
and administration

So, at the legislative level after all admits obvious — the
theory and the technique of management of education has
the subject domain and has to belong in specialty 011
educational, pedagogical sciences.

The reforms happening in the educational sphere have
to be carried out by professionals. The procedure of election
of the head of institution of higher education does not
provide at the candidate of the available knowledge of
management in the educational sphere [1]. The yesterday's
scientific and pedagogical worker elected to a position of the
dean of the director or the rector has to rely on the
professional team of managers who have professional
education. Destroying training of specialists for the
educational sphere, we, in the conditions of democratization
of management of education, create the bases for gradual
transition from the professional level of management of
educational processes to amateur.

For a solution, it is important to understand that training
of the manager of the educational sphere cannot happen "by
types of economic activity" and provide production
managements, distribution, exchange and consumption. It is

about management of an education system here. Another
proof of "economic" approach to training of managers is
what among authors of the standard of the higher education
is in 073rd "Management" for the second (master) level of
the higher education approved by the order MONU No 959
of 10.07.2019, 11 doctors, 2 Candidates of Economic
Sciences, 1 doctor and 1 Candidate of Technical Sciences.
there is no scientist, the researcher of the educational
sphere. The standard is considered by the Ministry of
Economic Development and Trade of Ukraine and
Federation of employers of Ukraine [8].

At the same time, if to look at process of training of
managers for education, we have accurate the social order.
It it is formulated in the laws "About Education" of Ukraine
and "About the Higher Education”. So, in Section IV of the
law of Ukraine "About the Higher Education" which is called
"management in the sphere of the higher education", powers
and content of activity of all sub "conducting this process are
defined. In Section VII "management of institution of higher
education" tasks of administrative activity for management
of all levels are specifically defined.
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In educational programs of training of managers for the
educational sphere, authors formulate their mission thus:
Formation of new generation of administrative shots for
education which perfectly know conceptual and
technological bases of management of educational
institution as a complete pedagogical system, capable to
harmonize purposeful activity of their structural divisions, to
react creatively to changes and calls about objective
realities, to create optimal conditions for training,
education, and development of younger generations,
preparation them to successful socialization and self-
realization in contradictory 21st century.

Looking at the description of subject domain of the
standard of specialty 073 "Management" approved by the
order of the Ministry of Education and Science of Ukraine
10.07.2019 No 959, we see that theoretical the maintenance
of subject domain is paradigms, laws, regularities, the
principles, historical prerequisites of development of
management; concepts of system, situational, adaptive,
anticipation, anti-recessionary, innovative, design
management and so forth; functions, methods, technologies
and management decisions in management [8].

It is obvious that the education system, establishment of
education, educational process has to be the maintenance
of subject domain of educational management. And only on
the basis of profound knowledge of this subject domain we
can speak about high-quality educational management. As
confirmation of this thought serve "methodical
recommendations about development of standards of the
higher education" [3] in which is told that the description of
subject domain of training of specialists is defined according
to Paragraph 15 of the International standard classification
of education: field of education and preparation of 2013
(MSKO of 2013): Object(s) of studying and/or activity
(processes, the phenomena and so forth or problems which
are studied); the training purposes (the expected application
of the acquired kompetentnost); Theoretical maintenance of
subject domain (basic concepts, concepts, principles
specific to this subject domain).

Let's address the document to which it is made a
reference. The International Standard Classification of
Education (ISCE) is the conceptual document for collecting,
compilation and the analysis of statistical data by training,
comparable at the international level. MSKO enters the
international system of social and economic classifications
and is the guide for streamlining of educational programs
and the corresponding qualifications to levels and the
industries of education [4]. "MSKO: field of education and
vocational training" classifies education programs and the
corresponding qualifications by areas of training. At the
heart of classification of the industries of education and
vocational training in detail substantial approach lies. When
the close interrelation of maintenance of subject domains is
traced, they are grouped to scientific areas, the directions
and specializations on the basis of similarity of a subject of
studying. The purpose — to classify education programs and
the corresponding qualifications on the fields of education
and vocational training on the basis of in detail substantial
component of the program, but not characteristics of
potential participants. Subject contents determines by main
the industry of education and vocational training to which it
is necessary to carry the program or qualification. A subject
of studying are the actual, practical and theoretical
knowledge acquired during training at the program and
confirmed with the corresponding qualification. This
knowledge is applied to the solution of tasks of a certain type
or used for specific goals which can be abstract, practical or
unite in itself both the abstract, and practical purposes. For

practical reasons, the main subject of the program or
qualification is defined by that specialization on which it is
taken away big (more than 50%) or the main part of the
academic credits or allowed school hours. Where it is
possible, the system of the academic credits has to be
applied. Programs and qualifications belong to that
specialization which contains the main subject.

The analysis of contents of the educational and scientific
program "management of institution of higher education”
shows that the most part of the academic credits belongs to
a subject education. In particular, pedagogics of the higher
school of 4 credits, design management in educational
systems (theoretical and methodical bases. Managements
of educational projects) 4 credits, psychology of
management and organizations (managements of the
conflicts in institutions of higher education. Psychology of
management in the higher education system) — 4 credits,
managements of institution of higher education — 12 credits,
the world higher education systems (the komparativny
analysis. Educational technologies in institutions of higher
education) — 4 credits, to ensuring quality of the higher
education (monitoring of quality of the higher education.
Accreditation of educational programs and licensing in
institutions of higher education) — 4 credits, educational
management — 10 credits, information and communicative
technologies in management of education (technologies in
management of education. Methods of software of use of
technologies in management of education) — 4 credits, legal
support of educational activity (legislative legal support
educational activity. State policy in the field of the higher
education) — 4 credits, document flow and business
communication in management of institution of higher
education — 4 credits. To studying of subject domain
"education” is directed specialization objects — 18 credits.
Together (with a work practice and the master's thesis — 30
more credits) it makes the 102-nd credits or 85% [5].

So, it is obvious that specialty of "management of
educational institution" it was carried to the 073rd
"Management" not behind in detail substantial approach as
demands the order of the Ministry of Education and Science
of Ukraine of June "01", 2016 No 600, and on formal
grounds (time of management — means management).

In order that the educational program corresponded to the
criteria of estimation of quality of the educational program
determined by national agency on ensuring quality of the higher
education, in particular Paragraph 2.3. — "the maintenance of
OP corresponds subject to area of the specialty defined for it"
[2] and could be accredited, — for it have to be subject domain
not: paradigms, laws, regularities, principles, historical
prerequisites of development of management; concepts of
system, situational, adaptive, antisipativny, anti-recessionary,
innovative, design management and so forth; functions,
methods, technologies and management decisions in
management, and "education”.

Conclusions and prospekts for further research.

1. In provisions of normative documents of the Ministry
of Education and Science of Ukraine (the order of
06.11.2015 No 1151) in tables of correspondences of the list
of specialties under which training of specialists in higher
educational institutions on educational and qualification
levels of the expert and the master (list 2), and to the list of
fields of knowledge and specialties on which training of
applicants of the higher education is carried out, approved
by the resolution of the Cabinet of Ukraine of April 29, 2015
No 266 (list 2015) was carried out, for specialty
"management of educational institution (on type)"
8.18010020 subject domain it is defined in such a way that
it is carried to field of knowledge 07 "management and
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administration" of specialty 073 "Management" for which
types of economic activity act as subject domain. It provides
preparation to production management, distribution,
exchange and consumption, but not education.

2. Gave change of subject domain to change of
legislative bases of implementation of educational activity
that in turn led to actual turnings of training of managers for
the educational sphere. The reforms happening in the
educational sphere have to be carried out by professionals.
The procedure of election of the head of institution of higher
education does not provide at the candidate of the available
knowledge of management in the educational sphere. The
yesterday's scientific and pedagogical worker elected to a
position of the dean of the director or the rector has to rely
on the professional team of managers who have
professional education. Substituting subject domain of
training of managers of the educational sphere from
"education" for the economic sphere, conditions of
democratization of management of education, the bases for
gradual transition from professional management of
educational processes to amateur are created.

3. The contents of the educational program of training of
managers for the sphere of the higher education have to reflect
the social order which it is accurately formulated in Sections IV
"management in the sphere of the higher education" and VII
"management of institution of higher education" of the Law of
Ukraine "About the Higher Education”.

4. Results of expertize of contents of the educational and
scientific program "management of institution of higher
education" which is carried out on the basis of the
recommendations of the International standard classification
of education: the field of education and preparation of 2013
(MSKO of 2013) show that behind subject contents (85% are
the 102nd credits from 120) it has to be implicitly carried to
field of knowledge 01 educations / pedagogics of specialty
011 educational, pedagogical sciences. Only under these
conditions the educational program can correspond to
criteria (2.3.) estimations of quality of the educational
program, certain national agency on ensuring quality of the
higher education, in particular: the contents of the
educational program correspond subject to area of the
specialty defined for it and can be accredited, so are
prolonged training of managers for the educational sphere
not by specialists in production management, distribution,
exchange and consumption, and specialists in management
of educational processes.
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M. XXuneHko, kaHAa. nea. HaykK, AoL.,
KuviBcbkui HauioHanbHUI yHiBepcuTeT imeHi Tapaca LLleByeHka, Kuis

NMPEOMETHA OBJIACTb NIArOTOBKW YNPABNIHLUIB ANl CAICTEMU BULLIOT OCBITU

B cmammi docnidxeHo nidxodu do nidzomoeku ynpaesiHyie oceimHboi cghepu 8 cucmemi euuwjoi oceimu He3anexHoil YkpaiHu, npoaHanizogaHo
3aKkoHoOdasyo-HOpMamuseHy 6a3y, wjo eusHayae 2any3b 3HaHb, cneyianbHicmb, npedmemHy o6nacms Onsi 6yOb-sKOi 0c8iMHBLOI NpPo2pamu npu nio-
2omoeuyi ¢haxieyie y cucmemi euujoi oceimu. 3'sicoeaHo, W0 8 MosIoXKeHHsIX HopMmamueHux dokymeHmie MiHicmepcmea oceimu i Hayku YkpaiHu
(Haka3 eid 06.11.2015 Ne 1151), 8 mabnuysix eidnogioHocmi nepesiky cneyianbHocmed, 3a skumu 30ilicHio8anacsi nidezomoeka ¢haxisyie y suuyux
Hae4YanbHuUx 3aknadax 3a oceimHbo-KkeanigikauyiliHumu pieHsiMu cneyianicma i mazicmpa (Iepenik 2), ma lMepeniky 2any3eli 3HaHb i cneyianbHO-
cmel, 3a skumu 30itlicHloembcsi nid2comoeska 3006ysayie suwoi oceimu, 3ameepdxeHomy nocmaHosor KabiHemy Minicmpie Ykpaitu eid 29 keimHs
2015 poky Ne 266 (Mepenik 2015), Onsi cneyiansHocmi "YnpaeniHHa Has4anbHUM 3aknadom (3a munom)” 8.18010020 npedmemHy obr1acmeb 8U3Ha4Y€HO
makum YuHoM, wo if o00HO3Ha4HO eiOHeceHo Ao 2any3i 3HaHb 07 "YnpaeniHHsi ma admiHicmpyeaHHs" cneyiansHocmi 073 "MeHedxmeHm". 3miHa
npedmemuoi o6nacmi npu3seena 0o 3MiHeHHs1 FOpuduYHUX Nidcmae nNpoeadxeHHs1 0ceimHbOI disiIbHOCMI, WO ¥ ceoro Yepay npuseesio 0o hakmuy-
HO20 320pMaHHs1 nidzomoeku ynpaeniHyie Ans oceimHboi cghepu. Ha ocHoei pekomeHdayiti MixxHapodHoi cmaHdapmHoi knacugikayii oceimu: 2a-
ny3i oceimu i nidzomoeku 2013 p. (MCKO-I 2013), e docnidxeHHi, 8 pamkax OaHoi cmammi, NpoeedeHO ekcriepmu3y 3Micmy oceimHbOo-HayKoeoil
npozpamu "YnpaeniHHs 3aknadom euujoi oceimu” i doeedeHo, w0 3a npedMemHuM 3mMicmom eoHa mae 6ymu eiOHeceHa 0o 2any3i 3HaHb 01
Oceima/lledazoezika cneyianbHocmi 011 OceimHi, nedazoziyHi Hayku. TinbKu 3a yux ymMoe oceimHsi Npozpama Moxe gionosidamu kpumepism (2.3.)
oyiHro8aHHs sikocmi oceimHix npozpam, eusHa4eHUM HayioHanbHUM azeHmcmeom i3 3abe3neqyeHHs1 sKocmi auwoi oceimu, 3okpema: "...3micm ocei-
mHbOI npoepamu eidnoeidae npedmemHili obnacmi eusHa4yeHol Ans Hei cneyianbHocmi" i Moxe 6ymu akpedumosgaHolo.

Knroyoei cnoea: pamka keanigikayili, 2any3b 3HaHb, crieyianbHicmb, oceimHs npozpama, npedmemHa obnacme.
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PARABLES AS A METHOD OF PREVENTING BULLYING AT LEARNING INSTITUTIONS
IN UKRAINE AND THE USA

This article deals with a systematic approach as one of the violence prevention methods and bullying at higher learning institutions;
the concepts of bullying, cyberbullying, including cybermobbing, internet mobbing are clarified; the role of increasing the students’
aggression is focused on, which is manifested in various reactions: anger, meanness, insult, irritation, tendency to physical actions, in
particular the willingness to solve problems and controversial issues with the help of physical force; the statistical bullying manifestation
data at higher learning institutions of Ukraine and the US are investigated, the using of parables’ role of contributing to the achievement
of goals and objectives in the prevention of violence and bullying are highlighted.

The problem of bullying is widely discussed in Internet, newspapers, scientific journals, etc. It is gaining more and more topical
importance in our country every year, since it has not been thoroughly studied both from the point of theoretical studies view and from
practice view as well.

Keywords: bullying, systematic approach, parable, youth education, learning institutions, comprehension, education, development,

evolution, knowledge quality level.

Formulation of the problem.

Globalization, changing learning technologies, the
transition to a post-industrial information society, affirmation
of the country's priorities has led to the development of the
individual as the main indicator and key lever of modern
progress and the state development. The necessity for
educational reform and the need for a radical modernization
of educational institutions put forward the demand for
society and the state to ensure the priority of the education
and science development, which depend on the qualitative
professional activity of teachers, their readiness for useful
work, pedagogical competence, skills, awareness and
improvement the process of education and learning
technologies, including differentiated and problem-based
learning, game and information technology training, credit-
module technology self-directed learning to increase the
learning process quality, as this is one of the important
factors in improving the education quality and providing
educational services. However, the systematic approach
consumption is used in the prevention of violence and
bullying at higher learning institutions.

Research objective is: to consider a systematic
approach as one of the methods of prevention of violence
and bullying at learning institutions; to find out the concepts
of bullying, cyberbullying, in particular cyber mobbing,
Internet mobbing; to pay attention to the growth of students'
aggression, to highlight the role of parables that contribute
to achieving goals and objectives in educating young people
and warn them against the violence and bullying, to
investigate statistics on bullying at educational institutions of
Ukraine and the USA.

Analysis of recent researches and publications.
Analysis of recent researches and publications. The
problem of bullying and cyberbullying is considered by both
Ukrainian scientists and foreign researchers as well: L.
Naidenova, O. Belyaeva, G. Bychkovskaya, N. Boitsova, A.
Velenko, Wang J., Nansel R. Tonja, Rjnald J. Innovatti, J.
Salman, A. James, D. Smith. All of them cover bullying,
cyberbullying as a global and mass phenomenon and the
latest form of violence, which involves violence in the form
of harassment, discrimination, boycott, humiliation using
modern media, including mobile phones, e-mail, social
networks. Researchers are paying attention to the causes of
bullying and methods of preventing and overcoming
violence. However, researchers ignored the use of parables
in conversation to educate the young people, including
students, and warn them against violence and bullying, in
particular mental violence in the form of harassment,
discrimination, misinformation, damage to personal
belongings, physical violence, harassment during a long
conscious process of cruelty and attitude to the individual.

Research presentation. Every year, psychologists are
finding more and more new directions of professional activity
in order to find out why children begin to be separated from
the class staff, groups that can be mocked and laughed at.
L.A. Naydenova notes that recently psychologists have
been approached by students, teachers, parents with
questions, such as that someone is constantly called and
demanded something; those unknown who require
appointments and relationships; there was written a lot of
offensive in chatting to the address of child or other players
during the play; on social networks constantly someone asks
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baseless questions and begs the information about others
and something more [2]. With the advent of newer
telecommunications, there are new problems in
communication, humiliation, schooling, aggressive treatment
of one another in a virtual environment, than having a
conversation in real "live communication". And this is quite
logical, because in real life it is important to follow the reaction
of the interlocutor, look in the eye, be polite to others, etc.
[3,4]. Exploring the problem of bulling, we found out that the
word bulling (formed from the English bull — "byk", "bychok",
"boogiy"”, and in figurative sense — a big awkward noisy
person who is capable of unpredictable actions, in particular
persistent attack, teasing, bullying, violence, scoffing,
provoking, harassing, terrorizing, persecuting, etc.). Thus, it
can be noted that bullying is the aggressive behavior of a
certain person, in particular a child with respect to peers, in
order to humiliate, bully and often be accompanied by
physical violence in order to obey their own rules in school,
class, team, group.

Often children hide their actions and do not comment on
their actions, because they consider them right in relation to
others. "It has long been known in the world that the lower
bends before the higher, and the bigger bites and beats the
smaller — because there is strength..." says the famous
writer LI Glibov in the fable "The Wolf and the Lamb" [1].

The behavior of an aggressive attitude is reflected in the
folk wisdom in the parable, the content of which is worth
thinking about.

One day, the usual Black Crow came into the restaurant
to dine and suddenly it noticed that the White Crow was
sitting in the corner, quite unnoticed among those present,
and it was chewing lovely something. Thus, the Black Crow
defiantly approached the bartender's stand, holding the
inflated purse in its hands, and cried out loudly: "I buy food
for everyone in this restaurant except the White Crow!" The
waiter took money, bought the food for visitors and handed
it out to everyone in the restaurant, except only one — the
White Crow. However, the White Crow did not feel
humiliated and depressed that it was singled out among the
visitors. It wasn't angry and did not get upset at all, but it
stood up gracefully, rising its head and looked at the usual
Black Crow laughing pleasantly and said calmly: "Thank you
very much!" This further annoyed and irritated the Black
Crow very much, it was angry and it nervously ran back to
the barman's counter and yelled: "Waiter! This time | treat
everyone in this restaurant with different drinks, except for
the White Crow!" Again, the White Crow did not get angry
and did not get upset at all, but it rose, welcomed its head
and calmly, but again answered loudly with pleasant smile:
"Thank you very much!" The Black Crow was nervous,
annoyed and angry, it leaned toward the bartender with a sly
grin and asked: "Is there something wrong with this White
Crow? | bought everyone food and drinks, and it — the White
Crow — passed. But it thanks me every time. It probably does
not understand that | am humiliating it and | am blatantly
ignoring it. Is the White Crow probably sick or mad? It cannot
understand that | am the Black Crow ignore and humble it!"
The waiter smiled affectionately and replied: "Oh, no, what
are you? It is the owner of this restaurant.”

The parable teaches us that it is not necessary to
humiliate and anger, but to deal with issues that have arisen
over a certain period; if you even feel that you are right, then
you do not need to be angry; if you make a mistake, then
you have no right to be angry, for patience is always reward
and love, and patience for others is respect; patience for
oneself is confidence, patience for God is faith. Be patient
and respect each other's. It's not difficult, believe and trust.

Each trial is a chance to become better, in another way
to rethink the situation.

Thus, the Black Crow was arrogant, inattentive, envious,
so it couldn't contain its emotions when it saw the White
Crow who was standing out among the other birds in its
circle. Among the people, the White Crow refers to those
men who stand out sharply against the background of the
group by their behavior, appearance, life position, including
reflections, thoughts, decisions, extraordinary methods and
approaches to solve the problems immediately in real life.
So, children who study the learning materials well at
schools, they distinguish among the people with the same
thoughts and actions and fall into the circle of "White crow",
then later they are begin to be humiliated and harassed, to
be mocked at and they are made to perform quality actions
for the sake of fun, smile. However, it should be noted that
the phraseology of the White Crow has the other side,
because children who have certain communication defects,
such as stuttering or injury, they are also bullied by. It is
worth giving an example from the life of Nicolas James
Vujicic, who without hands and feet became a millionaire
and a father of four children. Now, he has a wife, business,
and four children, two of them are sons and two twin
daughters, and HE is an example for others. This
courageous man was born without limbs. It was extremely
difficult for him among his peers. His parents sent him to a
regular secondary school, because his father said that his son
should have and live a normal life and didn't feel sorry to
himself and didn't pay undue attention to himself as well. Nick
Vujicic suffered in life because he was a White Crow on the
one hand for laughs, ridiculed because his physical inferiority
set him apart in society, particularly at school. He was mocked
at. He even wanted to commit suicide. This is a real example
of bullying, namely violence and ridicule over cripple.
Nowadays, he is the White Crow because he stands out
among people, including peers, for being a successful
businessman. He found the strength to live as a full and happy
person. Nowadays, he conducts trainings and seminars
around the world and teaches people to live and overcome
difficulties, such as bullying and harassment, and not be a
target for bulling. He published a book "Life Without Borders",
which described many examples from his own private life.

Thus, to be something different from others does not
mean to be a lure for laughter and ridicule, bullying. It is
necessary to be decisive, persistent, purposeful and to turn
the personality into the strong part. Teachers and parents
should educate children on real-life examples, parables that
teach them to overcome difficulties, defend their own opinion
and not be a lure for bullying. It is necessary to talk to
children, explain the power and weight of each word,
because the word has a powerful power and extraordinary
weight in the life of each of us. It is worth considering the
parable of the weight of one snowflake and its significance
and powerful force in the environment.

It should be studied the parable about little tit. One day
a little tit, sitting on a snow-covered branch of a tree, asked
a wild pigeon:

— How much does one snowflake weigh?

"No more than nothing," it told little tit.

"Then | want to tell you a very interesting story," said the
little bird. — One day | was sitting on a spruce branch, and it
started to snow. It was not yet a whirlwind, and light
snowflakes lay quietly on the trees. | counted about 7435679
snowflakes that fell on a spruce branch. And when the last
snowflake, which, as you said, "weighs no more than
nothing," fell on the branch and it broke. — After that, the little
bird took off, leaving the pigeon in deep thought.
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How much do our words weigh? We probably ask
ourselves this question very rarely. But it is worth thinking
about the fact that sometimes those words that "weigh no
more than nothing", in particular our speeches and actions
that we perform, sometimes invisible to ourselves, fall with
great resentment and pain to others, especially to our
children, because they are the most vulnerable. And under
such a burden, everyone can break, including a child. We
should rethink our actions, because there is probably no
person among us who, at least once, has not insulted others,
not even suspecting that it is an insult, not paying attention
to the words or deeds.

In fact, the words that we usually address to children,
students, adults, to each other, mean a lot: good, gentle
words can strengthen hope for the best, lift a person's spirits,
make him/her happy and confident, and the evil and cruel
words can do upset, offend to humiliate, trample hope and
even incite to crime. It is important to remember this in the
process of communication, and especially to pay attention
to words during a conflict, so as not to spoil the relationship
forever. It is necessary to act according to the principle of
the Golden Rule "Everything that you want people to do to
you, you should do to them."

Thus, it is necessary to think about the power of the
word, because each word weighs a lot and leaves its mark
in the soul, which is reminiscent of unbearable pain. It is the
parable "Everything leaves its mark" that reveals the
meaning of the unbearable pain of the human soul and
unforgettable memories that leave their marks.

This is a parable "Everything leaves its mark." And we
should think deeply about its plot. One a very passionate
and unrestrained young man lived with his father. And one
day his father gave him a bag of nails and told him to kill one
nail in a fence post every time he couldn't control his anger.
During the first day, there were several dozen nails in the
column. The second day even more. The following week, he
learned to control his anger, and the number of nails driven
into the pole began to decline with each passing day. The
boy realized that it was easier to control his anger than to
drive nails. Finally, the day came when he never lost control
of his emotions. He told his father about it and he said that
this time every day, when his son manages to restrain
himself, he can pull out one nail from the pole. As time went
on, the day came when he could inform his father that there
were no nails left in the pillar. Then the father took his son
by the hand, led him to the fence and said: "You did well, but
do you see how many holes in the column? It will never be
the same again. When you say something bad to a person,
it has a scar like these holes. And no matter how many times
after that you apologize but the scar will remain about the

|. 3Bapuy, OOK. nep. Hayk, cTapLl. HayK. cniBpo6.,

pain." So the wounds heal, and the scars remain and remind
of the pain that made a person suffer.

Conclusions

Based on above, we draw the following conclusions: it is
desirable to constantly communicate with children of any
age and find out the situation in which they find themselves
to prevent violence and bullying, in particular the growth of
aggression, manifested in various reactions: anger,
meanness, resentment, irritation; for a more effective and
fruitful conversation it is not necessary to force the child to
communicate, but to do it casually, considering and
analyzing parables, including real-life examples; try to be a
companion for children, in particular pupils and students, so
that pupils trust their parents and teachers, so that they can
trust their elders and be opened up to make the
conversation, because young people are not always ready
to cover the true situation; it is necessary to be patient and
find out the reason that led to the violence, including bullying
and don't blame the pupils for their actions; it is important
not to confuse gossip with concern for the health and lives
of young people; be patient with the aggressor's child and
do not threaten punishment, because their actions can be
unpredictable; It is advisable to consider consulting a
qualified psychologist, because aggression can be a
manifestation of serious emotional students' problems at
learning institutions.
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Hapinwna no peakonerii 20.01.20

KuiBcbkui HalioHanbHUI ToproBenbHO-eKOHOMIYHUM YHiBepcuTeT, Kui

NMPUTYI AK METO[, 3ACTEPEXEHHSA BI, BYNIHIY Y HABYATbHUX 3AKIAOAX YKPAIHW | CLUA

lMpo6nema 6ynieHy wupoko duckymyembcsi Ha cmopiHkax IHmepHem-calimie, 2azem, Haykosux XypHasie moujo. BoHa ujopoky Habupae ece
6inbwoi akmyanbHocmi @ Hawili KpaiHi, OCKinbKu docmeMeHHO He 8U8YeHa sIK 3 Mo3uyii meopemu4Hux docnidxeHb, mak i 3 no3uyii npakmuku. Came
momy, 3 KOXXHUM POKOM Yy IcuxoJsiozie 3'siensiembcsi ece Ginbuwie HosUX HanpsiMkie NpogecitiHoi disnbHocmi w000 3'acyeaHHs1 MPUYUH, YOMY MoYu-
Haromb Oimu euoKpemsiroeamu i3 Kosiekmuey Kracy, 2pynu moa2o, Had KUM MOXHa HacMixamucsi i no3Hywjamucsi. OcmaHHIM YacoMm e y4Hie, e4ume-
nie, 6ambkie 3'senssembcs 6a2amo NuMaHHsIMU, 30KpeMa makux, W0 Xmoch MocmiliHo 0360HUMb Ma W,0Cb 8UMa2ac€; npu3Ha4yaroms 3ycmpidyi ma
HanpouwyrmbCcsi Mamu CMOCYHKU; 8 Yami dyxe 6azamo ob6pa3nueo20 nuwyms Ha adpecy umuHu abo npo iHwWux 2paeyie, Koslu 80HU 2palomb; 8
couyianbHUXx Mepexax nocmiliHo xmocb cmasums 6e3nidcmaesHi 3anumaHHsA ma dowkynsie iHghopmayiero ma iHwe.

Came momy y cmammi po3ansidaembcsi cucmeMHull nioxio, sk o0uH i3 Memodie npoghinakmuku Hacusnbscmea ma 6yniH2y y Hag4yaslbHUX 3aKJa-
Odax oceimu; 3'acoeyrombcsi NoHssmMms1 6yniHe, kibepbyniHe, 30kpema kibepmMo66iHe, IHmepHem-mob6iHe; euceimneHo 3Ha4umicms i eaxnueicms npu-
mui y euxoeaHHi Mos100i ma 3acmepeXeHHi if 8i0 Hacunbcmea, y momy 4ucsi ponb npumyi, o crnpusie 0ocsi2HeHHIo yinel i Memu e npodpinakmuyi
Hacunbcmea ma 6yniHey; 30cepedxeHo yeazy Ha 3pocmaHHi agpecueHocmi y euxoeaHyie, W0 NPOsieIIEMbLCS Y Pi3HUX peakyisix: 3nicmb, nidnicms,
o6pa3sa, po3dpamyeaHHsi, cxunbHicmb 8o izuyHux Jdili, 30kpeMa 2omoeHicmb eupiwwumu npobnemMu ma cnipHi NumMaHHs 3a AornomMo20 ¢hizuyHor
cunu; docnidxeHo cmamucmuyHi aHi uyodo nposiey 6yniHey y Hag4yanbHUX 3aknadax oceimu Ykpaivu i CLUA.

Knroyoei cnoea: 6yniHe, cucmemHull nioxio, npumya, euxo8aHHs1 Mos100i, Hag4asnbHUlU 3aknad, OCMUCJIEHHS], 0c8ima, po38umokK, eaosloyisi,
pigeHb siKoCcmi 3HaHb.
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CraTTi nogaHo B aBTOPCbKil peaakuii.

OpwuriHan-makeT BUrotTossieHo BuaasHuuo-nonirpacgiuHmm ueHTpom "KuniBcbkuii yHiBepcutet"

The authors are responsible for the given opinions, made statements, accuracy of the quotations, economical and statistical data, terminology,
proper names and other information. The Editorial Board reserves the right to shorten and edit the submitted materials.

ABTOpU onybnikoBaHUX MaTtepianiB HeCyTb MOBHY BiANOBIAaNbHICTb 3a NiAbip, TOYHICTL HaBeAeHWX aKTiB, UMTAT, EKOHOMIKO-CTaTUCTUYHUX
[AaHuvX, BnacHUX iMeH Ta iHLWKX BigoMocTen. Peakoneris 3anvwae 3a coboto npaBo ckopoyvyBaTy Ta pegaryBaTv nodaHi maTtepianu.
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