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з дискурсного аналізу в царині медичної комунікації, а також 
перекладознавцями, в аспекті розвитку інституційної мови 
(урядового контролю), суспільної медичної обізнаності та 
експертної кваліфікації (компетенції) медичного перекладача як 
транслятора інформації про епідемії [Hinnant, Len-Ríos, 2009]. 

Для перекладних медичних текстів, присвячених проблемі 
епідемій, характерні інформаційні кластери, тобто біомедичні 
концепти, поєднані спільною темою, серед яких: 1) загроза постійної 
мутації вірусів, 2) резистентність до існуючих препаратів, 3) поява 
нових форм інфекції, зокрема пріонових хвороб. Концепт "інфекція" 
набуває конотативного шлейфу: "те, що існує всередині та поза 
людським тілом і не піддається консервативному лікуванню": 

The Zika virus, which causes an illness related to dengue  
and is spread by mosquitoes, has infected roughly 100,000 
Colombians and is linked to more than 20 cases of microcephaly, 
a birth defect that causes babies to be born with abnormally 
small heads (NY Times, 25.07.2016). 
Вірус Зіка, який викликає хворобу, пов'язану з лихоманкою 

денге і поширюється москітами, інфікував близько 100000 
колумбійців і викликав понад 20 випадків мікроцефалії, 
вродженого дефекту, внаслідок якого діти народжуються  
з аномально малими головами. 

Аналізуючи лексичний склад текстів, присвячених темі 
епідемії, ми відзначили, що слова fear, apprehension, scare, 
hysteria, panic або їхні українськомовні відповідники 
вживаються нечасто, проте емоційний зв'язок з читачем все ж 
формується шляхом апеляції до невідомого, гіпотетичного й 
сенсаційного, як у попередньому прикладі. Поза тим, біомедичні 
концепти позначені чіткою прив'язкою до породжуючої культури, 
тому, можемо припустити, й реакція реципієнтів на них може 
відрізнятися, принаймні в діахронічному, а то й у синхронічному 
аспекті. Так, наприклад, статті, присвячені ВІЛ або малярії вже не 
викликають бурхливої реакції читачів унаслідок розробленості 
методів їхньої профілактики або стримування.  

The most likely source of the cholera epidemic in Yemen has been 
discovered by scientists. Through the use of genomic sequencing, 
scientists estimate the strain of cholera causing the current outbreak 
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in Yemen – the worst cholera outbreak in recorded history – came 
from Eastern Africa and entered Yemen with the migration of people 
in and out of the region. Genomics can enable researchers to 
estimate the risk of future cholera outbreaks and help better target 
interventions (Science Daily, 2.01.2019). 

        
.      

' ,    ,    
   , –   , –  

      .  
      

     .  
-     

   '    ,  
   ,   

      
    ,   ,   

     [ , , 2008].  
    ,  

    ,   '   
 .  pandemic,  

,  .       
"  "  1667 .,     
epidemic  pandemonium (" "). ,  epidemic 
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For Hippocrates, an epidemic meant a collection of syndromes 
occurring at a given place over a given period, e.g., winter coughs 
on the island of Kos or summer diarrheas on other islands. Much 
later, in the Middle Ages, the long and dramatic succession of waves 
of The Plague enabled physicians of the time to identify this disease 
with increasing precision and certainty; they began to recognize 
epidemics of the same, well-characterized disease. Then, with the 
historic contributions of Louis Pasteur and Robert Koch, epidemics 
of a characteristic disease could be attributed to the same microbe, 
which belonged to a given genus and species. The last stage in the 
semantic evolution of the term epidemic was the progressive 
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acquisition of the notion that most epidemics were due to the 
expansion of a clone or clonal complex of bacteria or viruses known 
as the epidemic strain [Martin, Martin-Granel, 2006, 976]. 

  " "   , 
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The Philippines and other countries in the Western Pacific must 

prepare for a pandemic of re-emerging diseases, including non-
communicable afflictions like diabetes and heart disease that 
victimize mostly older people (Philippine Star, 28.01.2019).   
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Every day, local newspapers carried macabre updates to the 
nightmare: Residents were dying of influenza. Many were in the 
prime of their lives… The World Health Organization lists a global 
influenza pandemic as one of its top threats to health in 2019, as it 
has for several years (Albany Democrat-Herald, 27.01.2019).  
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In the future, public health workers could monitor trends on 

social media to quickly identify a rise of influenza, depression or 
other health issues in a specific area, thanks to research at the 
Department of Energy's Pacific Northwest National Laboratory 
(News Release PNNL, 14.08.2017). 
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DISCOURSE OF EPIDEMICS IN TRANSLATION 
 

Medical translation and interpreting are often viewed as a field of collision for the 
discourse expectations, values and stereotypes of source and target culture 
representatives' discourse behavior. However, the latter are deeply enmeshed in the 
discourse situation directly impacting their health and well-being, namely during the 
epidemic flare-ups, influx of contagious diseases etc. Under these conditions, the medical 
translator/interpreter is supposed to act as an information-sharing intermediary, a link 
between the experts (physicians, infectiologists, epidemiologists etc.) and non-experts 
(patients) whose mastery of an array of specialized information clusters demonstrates a 
culture-specific, contextual and lexico-semantic variation. 

Keywords: medical translation/interpreting, discourse of epidemics, information 
clusters, biomedical concepts, "language of fear", transgeneric interference, 
assimilation, transplantation. 
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Camel cowboy, camel jockey   , 
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.  sandy-nigger     

  ,          
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  39000,     – 23500 
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    -  
    -  , 
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 "  ": slot-machine, coin-slot, slunt-eyed, sluntie; 
sleep-walker –      

; thin-eyed, tinter, two-stroke, winky, forty-fiver –  
   45 ; 

 "  ": burnt-rice, lemonhead, ellow, yellow devil, 
yellow monkey; 
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 "  ": egg-head, panhead, pumpkinhead, tapehead; 
 "  ": pancake, tableface; 
 " ": UFO – ugly fucking oriental. 

 banana    ,  
          

:  ,   . 
      

 ,      
46  (  2015 ).    

      ,     
      

      
[https://www.prnewswire.com/].     

  ,      1616 ,  
         

   [Drewry]    
  ,      

  " ". 
     -  
,    : 
 "  ": Ace-of-spades, angus, blackie, brownie, 

burnt match, burnt toast, choco, chocolate drop, coloured, darkie, 
double dip, inky, midnight, redbone, shine, shiner, skillet (  

    ), smoke, smokefoot, smokey 
spook, stovepipe.  bounty bar  , 

     :  
bounty bar  ,    . Cheshire cat 

       
  ,   ,     

      . 
 "   ,    ' : ,  

  . .": ashy, burr hair, snowball (  ), 
Jerry Curl, muffin-head, pube head, pubie, rope-head, spongehead, 
Velcro-head, wool head; 

 " ": Buffalo soldier, knuckle-dragger, niggapotoumus, 
shwartzenigger, Bahama-mama.   niggapotoumus  

 –   nigger  hippopotamus, ,   
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 ,    -  
  "  ";   

 " ": banjo lip, bootlip, biscuit lip, bumper lip, camel lip, 
Congo lip, liver lip.       

. 
 "  ": greeser, sweaty; 
 "  ": vacuum cleaner;  
 " ": black Barbie. 
 "   ": ape, branch-manager – ,  

   ,    : gorilla, 
monkey, monkey boy, porch monkey, primate, silverback, zoo ape.  

: NAGA – North American Ground Ape, NAPA – 
Nothern American Pavement Ape –     

     . 
OBG – Original Blue Gums – ,    -

    . YEN – Yellow Eyed Nigger 
 , ,      

  ,      
  . 

      
     : mooli    

  melanzane,   " ", 
    .  papolo  
   ,   " ". 

 – Floppy;  
 – macaco, macaquito; 

: lobsterback, redcoat –    
     1775–1783    
. Tans  black and tans –     

 ,    ,  
    1920–1921 .    

  ,     . 
  ,      .  

        "  ". 
 paper-bag       

  . 
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  2017     59  
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 ,    

     ,   
     .: bean burrito   
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 . 
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    : napkin nigger, 
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   ,   
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  ),     

(         ).  
,   ,    

       . 
 brown pants  brown shirts    

       . 
      1942–1943 ,  
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   1943 .  ,  ,  
       .  

      (     ) 
    burnt pizza.    

   guinea pig, meatball.  
    "   "  

     butterhead – ,  
  nippopotamus nip+hippopotamus   

    .  nip  
    ,    .  

Japan  ,       Nippon 
 Niho,        

" ,   ".  
       

      8  10  
[Dashefsky, Sheskin, 2016].  

    , 
  ,  : big nose, hooknose, eagle nose, moscito, 

Pinoccio, schnozzle, toucan Sam, Canadian goose (  
     , 

    ,  , 
     ,  

   ). -     
: cliptip, halfdick, interesting.    , 
    ,   , 

  : "He's a nice guy. Is he … inetersting?", 
   .  

          
 ,    ,     

        : 
bar code (   ,      

      ,  
   ), six-pointer, six-noser, goldie – 

,     ,  '    
,        ,   

     .  beanie  
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     ,   jewbacca – 
  –     .  

-     25  1950 .   
27  1953 .,       

.        
      

,      ,   
      

   ,   : buiscit head, 
buckethead, jughead, shovel head.  – head   

     [ , 2000, 85]. 
    : underbite –  

  ; moose –   – 
    ; crotchless 

pants –     . 
 '       

  – off-white,       
 – PIGS,      ,   

   (Portuguese, Italian, Greek, Spanish). 
           

:        1836  
    ,   1846–1848   

   i .    
 11,2 %   (36,3 )  

,     . 
     

 63,2 %,       
 .      

      , 
      .   

     
  ,    :  wetback, wetvac, 

soak   20-   20 ,   
     ,  

  .        
,     scratchback – 

,    ,   . 
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 greaser, lubricado    
; mudslide – ,    ' .  

      
          

       
" ": black bean – , blackanese (black 
+ Japanese/ Cinese/Vietnames) – , blacksican (black +
Mexican) – , caramel (neither chocolate, nor
vanilla) – , domino – , eggplant,
Parmesan – , Latte – , newspaper –

, skunk – , wetblack –
, zebra – . 

     ,  
    , 

   .
    whitewash – ,  

        
 . 

    -
  " "    : reddish, 

red, red nigger, big red pple.    , 
       :  

,   .  
    feather head, hatchet-packet  

,         : 
   '    . 

    sland nigger, coconut 
nigger        .  

,  nigger     
,      '  

,   - . 
 jandal  ,     , 

   .  
        

: red, inverse radish –     
 " ", vanilla asian –    

,      .  ,   
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    ,   ,    
  . 

    : cross-
dresser, kilt, pipe-blower, piper.     – 

 (    ,    
),   – . 

 –     ,   
   ,     

.       
 .     

 –   : rake, skinny, slim. 
  " "    

 : silver-tip –  (      
 ); blackhead, olauge – .    " , 
 "; roundface – . 

   '  ddang-kong   
      " " –  

     ,   
      '    . 

     ' . 
        
   . , jarhead, jar head – 

      ,  
     .     

      
  . Jumbo jaw –    
,     . Jumbo  
,      , 
 Jumbo state ( ).   Jumbo   

 ,  ,    
 ,      , 

  1882–1885 .     [Bos, 2019].  
  ,    

     
  '  ,   

.      
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LINGUISTIC AND EXTRALINGUISTIC MOTIVATION 

IN THE FORMATION OF AMERICAN ETHNOPHOBIC TERMS  
EMBRACED IN LEXICO-SEMANTIC FIELD 'APPEARANCE' 

 
The article is devoted to the analysis of ethnophobic terms in American non-standard 

language. The corpus of ethnophobic terms referring to the lexico-semantic field 
'Appearance' has been selected from specialized on-line and book dictionaries. Word-
forming, semantic and structural features of the ethnophobic terms have been analysed. 
Being the basis for the creation of ethnophobic terms, the extra-linguistic dominant as 
non-linguistic phenomenon is investigated. Ethnic and semantic classification of the 
ethnophobic terms based on the extra-linguistic dominant is investigated. 

Key words: ethnophobic term, lexico-semantic field, extralinguistic dominant, 
national minorities, international relations, stereotype. 
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 LES DIFFICULTÉS DE LA TRADUCTION  
DU ROMAN FRANCOPHONE HISTORIQUE STYLISÉ 

L'article est consacré à l'étude du roman francophone historique stilisé. On 
analyse les types de la stylisation. L'accent est mis sur les textes archaïques 
archaïsés afin d'élucider le phénomène de la double stylisation historique. Une 
attention particulière est portée aux stratégies et aux tactiques lors de la 
traduction d'une œuvre chronologiquement éloignée vu l'existance de la 
pluralité des traductions du même roman.    

Mots-clés: roman historique francophone, stylisation historique, traduction, 
textes archaïques archaïsés, double stylisation historique, archaïsation, 
neutralisation, modernisation.  

En commençant notre travail, il est nécessaire de définir la notion 
de "stylisation" en général, de "stylisation historique" en particulier 
et par conséquent du roman historique stylisé. La stylisation est l'une 
des catégories stylistiques les plus controversées, surtout parce 
qu'elle appartient non seulement aux sciences langagières, mais 
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également à d'autres sciences humaines. Il en résulte que 
des incohérences surgissent dans l'interprétation de la notion, par 
exemple, le Dictionnaire académique de la langue ukrainienne donne 
quelques définitions de la stylisation: "1. Action de fournir à une 
œuvre d'art les caractéristiques d'un certain style, les particularités du 
style d'auteur, etc. ; la reproduction de la couleur de toute époque 
dans les images et les caractéristiques stylistiques d'une œuvre 
littéraire. 2. Une œuvre d'art qui, d'après sa forme, est une imitation 
d'un certain style" [ , 1978, 696 – traduction de l'auteur]. Ce 
terme figure également dans le Petit dictionnaire raisonné des termes 
linguistiques, où la stylisation est expliquée comme "la reproduction 
des traits formels externes inhérents au langage d'une époque 
particulière de l'histoire, d'un environnement social, d'un écrivain" 
[ , 2001, 174 – traduction de l'auteur]. 

Cependant, le terme de stylisation n'est presque jamais utilisé 
dans l'analyse littéraire en France. L'absence de ce terme dans les 
dictionnaires littéraires français en est la preuve. Dans les 
dictionnaires non-spécialisés, le terme de stylisation apparaît 
uniquement au sens général. Ainsi, le Robert nous dit que ce terme 
est apparu en 1907 du verbe "styliser"et le définit comme "action de 
styliser, le fait d'être stylisé" (Dictionnaire Alphabétique & Analogique 
De La Langue Française (Petit Robert) 1972, p. 1700). Selon le 
dictionnaire électronique Trésor de la Langue Française informatisé 
(TLFi), la stylisation est entre autres "l'action, fait d'exprimer 
quelque chose avec son propre style, (en s'efforçant) de lui imprimer 
sa marque personnelle" [CNRTL].  

D'après des travaux des chercheurs, on distingue deux types  
de stylisation: la stylisation de genre et la stylisation historique. 
Dans le dictionnaire des termes linguistiques de Rosenthal et de 
Telenkova la stylisation historique est considérée comme "l'imitation 
du style du langage typique pour une époque quelconque" [ , 
1976, 467] et dans le dictionnaire des termes linguistiques d'Akhmanova 
c'est une "archa sation", "imitation des moyens et des méthodes 
d'expression, typique pour les époques passées" [ , 1966, 454]. 

En ce qui concerne l'aspect traductologique, le problème de la 
stylisation historique a été en partie soulevé par des théoriciens de la 
traduction comme V. Vinogradov (1997), S. Vlahov et S. Florin 
(1978), E. Mechalkina (2008), R. Lefere (1994). Certains d'entre eux 
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parlent de la restitution de la couleur nationale et historique de 
l'original [Fedorov, 1968; Florin, 1978; Komissarov, 1990], d'autres 
évoquent la présentation du temps de la culture dans le texte traduit 
[Popovich, 1980; Khokhel, 1988]. Cependant, dans ce travail, nous 
nous appuierons sur la définition donnée par l'académicien 
V. Vinogradov, où la stylisation historique est présentée précisément
du point de vue de la traduction, où elle a ses particularités.
Le chercheur a qualifié la stylisation linguistique temporelle de "la
création dans la traduction, grâce aux moyens lexicaux,
morphologiques et syntaxiques, d'un lien de la langue moderne de la
traduction avec la même langue des époques antérieures, dans le but
de créer un effet stylistique spécial de corrélation avec le passé"
[Vinogradov, 2001, 142].

En parlant de la stylisation historique dans la traduction, 
les critiques littéraires et les traductologues divisent les œuvres 
littéraires en deux groupes: 1) les textes écrits vraiment à une époque 
lointaine; 2) les textes avec une stylisation temporelle faite par 
l'auteur. Dans le même temps, les experts estiment à l'unanimité que 
les différences de stratégie de traduction sont déterminées par la 
présence du langage archaïque dans les textes du 1er groupe et du 
langage archaïsé dans les textes du 2e groupe. C'est pourquoi pour 
V. Vinogradov, la traduction de tels textes est divisée en
diachronique et synchronique [Vinogradov, 1997, 55], en oubliant
par conséquent que le texte archaïsé peut être écrit à une époque
autre que moderne.

Lorsque l'auteur de l'original recourt délibérément à une 
stylisation historique et que le moment de la création de l'original est 
très éloigné de celui de la traduction, ces textes peuvent être appelés 
des textes archaïques archaïsés et nous proposons d'introduire le 
terme double stylisation historique pour nommer ce phénomène. 
Ainsi, la traduction de ces textes peut être qualifiée de la traduction 
diachronique du texte littéraire archaïsé. En accord avec le chercheur 
français R. Lefere, nous jugeons opportun d'identifier les trois types 
de textes énumérés ci-dessus comme archaïques, modernes 
archaïsés et archaïques archaïsés [Lefere, 1994, 242]. 

Dans notre recherche, il s'agit du type de textes le plus difficile 
pour la traduction, celui de textes archaïques archaïsés, à savoir du 
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roman historique francophone "La légende d'Uylenspiegel" de 
Charles de Coster, écrit dans la seconde moitié du XIXe siècle 
(1867) sur les événements du XVIe siècle en Belgique et de ses 
traductions en ukrainien, réalisées par S. Sakydon (1974) et 
T. Tchertoryjska (1953).  

La stylisation historique de l'œuvre littéraire crée un espace 
temporel bien organisé. Et cela est tout à fait naturel, car il s'agit 
d'événements historiques éloignés de trois siècles de la date d'écriture 
du roman historique de Ch. de Coster. Cette distance historique 
détermine la nature archaïque du langage des œuvres distantes dans 
le temps dans l'esprit du lecteur moderne: pour le contemporain de 
l'auteur, son langage est assez normatif. En revanche, la stylisation 
historique est une technique d'auteur délibérée utilisée dans les 
romans historiques, dans notre cas dans "La légende d'Uylenspiegel". 
Cependant, sa restitution dans le langage de la traduction nécessite 
une autre stylisation historique inévitable de la part du traducteur, 
appelons-la secondaire. 

La question concernant le fait si le traducteur doit restituer la 
langue de l'original archaïque ou s'il doit la moderniser a été évoquée 
à plusieurs reprises dans les travaux d'A. Lilova (1985), A. Andres 
(1965), S. Vlakhov et S. Florin (1978). Lors de la traduction d'une 
œuvre chronologiquement éloignée, il faut prêter attention à la 
restitution de ses particularités linguistiques, de son contexte 
historique et social ainsi que des traditions littéraires qui existaient 
au cours de sa rédaction. Comme il existe une distance 
chronologique suffisamment longue entre la communication 
primaire (création du texte) et la communication secondaire 
(traduction), le traducteur est confronté à un choix. Ou il peut 
reproduire le "sens original de l'œuvre" [ , 1988, 163], c'est-à-
dire réduire la distance temporelle entre le destinataire du texte 
source et le destinataire du texte cible. Par ex. : – "Le soudard ne 
cessait de ronfler" [De Coster, 1867, 137]. Dans ce cas, 
T. Tchertoryjska applique la tactique de neutralisation : "  

 " [  , 1953, 118]. Ou une autre option est 
possible, c'est la restitution du "sens ultérieur de l'œuvre", c'est-à-dire 
de la composante stylistique [ , 1988, 168], donc la 
préservation de la distance temporelle dans la traduction et là 
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S. Sakydon recourt à la tactique d'archa sation : "  
  " [  , 1984, 144]. Naturellement, on peut

appeler la correspondance linguistique (corrélat) de cette distance
"le degré d'archaïsation du langage" de la traduction. Ainsi, la
première méthode implique la modernisation du texte source au cours de
la traduction et la seconde, à son tour, prévoit l'archaïsation.

Il est nécessaire de prendre en compte lors de la traduction le fait 
que la conception d'auteur du roman est basée sur des éléments 
factuels indéniables, comme en témoigne la présence des 
personnages et des événements historiques réels et qui doivent être 
restitués avec précision. Par conséquent, grâce à l'utilisation de la 
stratégie de stylisation linguistique temporelle (stylization historique 
secondaire) par les traducteurs, les lecteurs de la traduction peuvent 
sentir la distance historique présente dans les romans historiques. 
Nous avons déjà évoqué la stratégie de la stylisation historique qui 
est la stratégie principale de la traduction d'un roman stylisé. Nous 
savons que la stratégie se réalise par les tactiques et comme l'a 
révélé notre analyse, les traducteurs utilisent les trois tactiques 
suivantes: archa sation, neutralisation ou modernisation des 
unités linguistiques dans la traduction. 

Le fait qu'il existe plusieurs traductions ukrainiennes de la 
"Légende" nous autorise de parler également de la pluralité des 
traductions, et l'étude de cette dernière permet de mieux voir, 
d'analyser et de comparer les différentes tactiques utilisées par les 
traducteurs. C'est l'une des méthode pour l'analyse des romans 
stylisés. Vu qu'entre ces traductions il y a aussi un laps de temps 
important (de 30 ans), elles ont de très grandes différences: 

– "… mais ne m'approchez pas, sinon je ferai de vous des
moricauds" [De Coster, 1867, 12], où "moricaud"est un mot 
populaire, ayant le sens de "nègre". Dans ce cas, la traductrice 
T. Tchertoryjska archa se le mot dont l'expression de temps est
absente dans l'original et utilise le mot obsolète " ":
"...   ,    "
[  , 1953, 9]. Cependant, S. Sakydon utilise le mot sans la
marque du temps: "...    ,    ,

 " [  , 1984, 24];
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– "… c'était par le vil désir de lucre que Sa Majesté punissait les 
hérésiarques" [De Coster, 1867, 135]. Ici, le "lucre" est un archa sme 
et dans la traduction de T. Tchertoryjska l'équivalent archaïque a été 
bien choisi: "       

" [  , 1953, 115], où le mot 
" " est obsolète. À son tour, S. Sakydon procède par la 
neutralisation : "       

 " [  , 1984, 142]; 
– "Et leurs souliers, bas et haut de chausses, leurs pourpoints, 

aiguillettes, ferrements, étaient d'or et de soie blanche" [De Coster, 1867, 
210]. "  , , , ,    

 ,     – " [  , 1984, 221]. 
Le traducteur a procédé par une modernisation et, en plus, par une 
domestication, qui anéanti l'affiliation des vêtements décrits à une époque 
lointaine. T. Tchertoryjska a complètement omis ce morceau; 

– "… au bout de six jours le blessé marchait comme ses pareils 
avec grande suffisance de roquetaille" [De Coster, 1867, 35]. 
"roquetaille "est une race de roquets, terme de mépris crée au 17e 
siècle et passé d'usage au 18e. "...      

,   - " (Sakydon) [  , 1984, 49];  
"...         

 " (Tchertoryjska) [  , 1953, 32]. 
" " est un mot familier qui veut dire "chien", également utilisé 
en ukrainien comme un juron. Chaque traducteur utilise un mot avec 
une connotation différente, mais qui ne contredit pas l'original, parce 
que les deux variantes font partie de la langue parlée, ce qui permet 
de transmettre de manière adéquate l'expressivité de l'original. 

Les éléments clés de la stylisation historique du roman de Ch. 
de Coster sont des archaïsmes d'auteur, qui confère à l'original une 
expressivité encore plus forte: – "Que le diable sauve son 
Epervialité" [De Coster, 1867, 87]. "Epervialité", créé par De Coster, 
est un mot propre avec la forme interne, pourtant 
T. Tchertoryjska l'interprète en utilisant le mot commun : " ,  

    " [  , 1953, 73]. Tandis 
que S. Sakydon n'a pas omis ce détail extrêmement important de 
l'œuvre et l'a très bien restitué en inventant son propre archaïsme 
d'auteur tout en conservant l'étymologie, et a ainsi gardé toute 
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l'expressivité de l'original: " ,       
" [  , 1984, 99]. 

Ainsi, la tactique d'archa sation consiste à préserver la distance 
chronologique dans la traduction. En appliquant la tactique de 
neutralisation, le traducteur remplace les unités linguistiques 
archaïques par leurs analogues neutres dans la langue cible. Alors 
que la tactique de modernisation vise à un refus complet de sauver la 
distance temporelle du texte source. 

Donc, la stratégie de la stylisation historique dans la traduction des 
textes archaïques archaïsés est une combinaison d'une modernisation 
adéquate (optimale) lors de la traduction des parties archaïques du texte 
original et d'une archa sation adéquate (optimale) au cours de la 
traduction des parties archaïsées de l'original, et la nature de 
l'archaïsation est dictée par la nature de la stylisation historique d'auteur. 
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DIFFICULTIES OF TRANSLATION 

OF STYLIZED HISTORIC FRANCOPHONE NOVEL 
 
The article is devoted to the study of stylized historical francophone novel. 

Different types of stylization are analyzed. The emphasis is on archaic archaicized 
texts to elucidate the phenomenon of double historical stylization. Particular 
attention is paid to strategies and tactics when translating a chronologically distant 
work because of the plurality of translations of the same novel. 
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archaic archaicized texts, double historical stylization, archaization, neutralization, 
modernization. 
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TEACHING PRACTICAL TRANSLATION 
FOR SECOND-YEAR STUDENTS  

AT PHILOLOGICAL DEPARTMENTS 

The article focuses upon the specificities of preparing professional 
translators in the second year of studying. We have described the level of 
language and translation competence of junior students and determined a group 
of exercises aimed at perfecting their skills. Today second-year students may be 



44 

quite good at interpreting but in translation they are still afraid of walking 
away from the original and tend to translate a source text literally. Besides, at 
this level they may lack some grammar and background knowledge, the 
knowledge of special vocabulary related to various fields of human activity, 
which often makes it difficult for them to render and single out the main idea of 
a special text they work with. To eliminate these drawbacks and to improve 
their competence to our mind translation classes should include not only the 
tasks to translate/interpret a certain text but also elements of language classes 
and other interactive creative translation exercises and role-plays helping 
translation novices to penetrate into the essence of the profession of a 
translator/interpreter.  

Key words: second-year students, creative translation exercises, 
interpreting skills, retelling of a special text,  transformations, literal 
translation, original and professional translation analysis, discussions, mini-
presentations. 

 
Within translation studies didactics of translation and 

interpreting hasn't been studied thoroughly yet though translation is 
considered by the European Commission to be the fifth language 
competence together with reading, speaking, writing, and listening 
[ , 2015, Cultural Translation]. Gideon Toury claims that 
translation is an innate human skill which is quite natural in 
children [Toury, 1995]. That is why we decided to devote our 
research to methods of perfecting this skill and educating 
professional translators and interpreters at higher educational 
establishments. We focus our research on methods of teaching 
second-year students who just start studying translation and getting 
acquainted with the transformational laws occurring between their 
working languages. To our mind, the main task of a teacher of 
translation during the first years of studying is to introduce students 
into main challenges of the profession of a translator. 

It is very important for teachers to single out groups of texts, 
translation problems and relevant exercises that would be able to 
train not just good connoisseurs of foreign languages but 
professional translators and interpreters as well. As Gideon Toury 
and Irina Alekseeva [Toury, 1995; , 2001] claim 
translation is a creative process and one of the most important things 
in teaching translation is to give students the opportunity to make 
their own translation decisions. Translation teachers, whenever it is 
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possible, should restrain themselves from imposing their own 
opinions on students in order to let them feel free with a source text 
and with their working languages. A teacher should just control the 
extent of this freedom by teaching students general translation norms 
and transformational rules which exist between a source and a target 
language. This is all true about students of all years with the only 
difference that the translation material they are offered should 
correspond to the level of their language and background knowledge. 

Second-year students are still afraid of walking away from a 
source text, and that is why it is hard for them to find adequate 
equivalents and their target texts may be full of word-for-word and 
grammar calque translations. For example, when translating from 
English into Ukrainian they forget that one of the main 
characteristics of the Ukrainian language is the availability of the 
well-developed category of cases and free word order, and use a 
direct word order of English sentences and a nominative case. 
Besides, teachers should remember that novices in translation can 
lack grammar and culture knowledge of a foreign language, much of 
background knowledge and special vocabularies from different fields 
of human activity. That is why, to our mind, it is important to offer 
such students to analyze original classical literary works known 
already to them and their translations done by outstanding 
translators, to translate folk fairy tales which contain fixed language 
formulae and to draw their attention to the difference between these 
formulae in a source and a target language. To improve their 
language knowledge it is preferable to include into translation classes 
some elements of foreign language classes. Since juniors find 
difficulty singling out the main idea of a special text, which is an 
essential skill of translators, it is worthwhile to help them with 
summarizing texts in the form of questions asked in one of the 
languages either by a teacher or other students. However, at 
translation classes second-year students should learn to retell texts 
both in a foreign and in their native language. Another element of a 
foreign language class that should be introduced into translation 
classes is a free discussion in a foreign language of topics described 
by an original text: in this way students develop their curiosity and 
learn to understand the importance of erudition in a translator's work.  
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Translation novices should also be taught elements of interpreting 
skills. We should say that today's students are quite good at listening 
comprehension skills which may be due to more or less free access to 
foreign audio-visual Internet resources and increase in the 
international travelling. However, at interpreting classes students 
should be able not only to understand the main idea of a text but also 
to reproduce it in a target language in a proper way. They should be 
able to remember nuances and details which may be quite difficult 
for students. One of good interpreting exercises for beginners may be 
the following: students listen to a recording or a text of an upper-
intermediate level in a foreign language read by a teacher. After this 
a teacher clears up whether students have understood the main idea 
of it and discusses the vocabulary which might be unknown to them. 
Then a teacher reads the text once again, paragraph by paragraph, for 
each student to retell a corresponding paragraph in a target (native) 
language. If a student has forgotten to mention some important 
information a teacher prompts him by asking questions or asks other 
students to help him. In this exercise it is very important to stress 
upon retelling a text in a foreign language as an interpreting in itself, 
unlike translation, is primarily a retelling of information in a foreign 
language with the possibility to omit minor details. 

The Department of Theory and Practice of Translation from 
English has worked out a series of texts and exercises for second-
year students studying translation. The material has been divided into 
four lexical and four translation transformation topics. Lexical topics 
include texts and exercises dealing with such fields as "Profession 
and career", "Health and Sport", "The USA, Great Britain and 
Ukrainian", "Performing Arts and Theatre". Transformation topics 
include "Lexical Transformations" and "Lexical Difficulties of 
Translation", "Grammar Transformations and Grammar Difficulties 
of Translation". In this way students learn to apply various 
interlanguage changes (transformations) in translation of texts from 
different fields of human activity and knowledge.  

Within these topics students are supposed to do exercises and 
translate various texts helping them accumulate new vocabularies 
connected with the abovementioned fields of human knowledge, as 
well as train their transformational skills. To do the latter students are 
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supposed to compare an original text with its translation and define 
transformations used in highlighted elements. Working with a text 
presupposes not only translating it but doing a pre-translation 
analysis of it in which students learn to define a style of a text, its 
lexical and grammar features which may influence the process of 
translation, a source of a text or its author, potential readers, a subject-
matter. In doing so students develop their professional attitude towards a 
text and understanding that they are not simply decoders of a certain 
information from one language into another but they are primarily 
intermediaries between different cultures and linguistic societies. After 
translating each text students are offered to sum it up in English and in 
Ukrainian (for an English source text) or write an abstract for an article.  

To develop students' imagination, inquisitiveness, and outlook, 
the features which are very essential for a good translator/interpreter, 
we also ask them to prepare in a foreign language mini-presentations 
on the topic they study which should be interpreted, or more 
precisely, retold in Ukrainian by other students. Mini-presentations 
may be done spontaneously or prepared in advance, and include 
students' personal opinion or a piece of news about the latest 
developments in the field (The topics may be as follows: "Current 
Employment Preferences of Youth", Treatment of Disabled People in 
Ukraine and other Countries, an itinerary around a certain tourist 
attraction, the meaning of art in the modern world, biography of a 
certain artist etc.). We should note that within this task we ask 
students to interpret such presentations not sentence by sentence but 
by whole blocks since longer portions of information teach students 
to listen to a speaker for a long period of time and to be able to single 
out the most important facts from the information. If a student who is 
interpreting forgets something other students have to prompt him. 
This exercise trains not only students' attention and interpreting skills 
but also has an educational purpose since it teaches them to work as 
a team, which is quite important in today's individualistic world. 
Thus, for the topic "Employment and Career"each of our students 
prepared the information about a profession of his or her interest and 
presented it to the rest of the class together with the essential 
vocabulary related to this profession. Professions and specialties 
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students chose included a Physicist, a Lawyer, a Psychologist,  
a Manager, a Spy. After each presentation somebody from the class 
had to retell it in Ukrainian. This type of task brings some change 
into a routine translation activity and students enjoy them pretty 
much [Leong, 1995, 119]. 

Free talks devoted to the topic of a text students translate or 
interpret are also very significant at translation classes as they not 
only teach students penetrate more deeply into the subject-matter of 
a text and expend their background knowledge but also very much 
accord with today's tendencies towards interactive learning in 
which a teacher takes an active part in such discussions. We should 
say that students are often willing to express their own opinion, and 
are eager to turn these talks into a debate. Especially this kind of 
activity is important for students who just start studying translation 
as for them this is a kind of transition between an English class 
proper and a translation class.  

We have noticed that students are very much fond of creative 
tasks where they can take the initiative. In this respect we offer 
students to translate texts of their own choice which can be either of 
fictional or informative character. Usually students pick up texts in 
accordance to their interests and level of knowledge, and translate  
3–5 pages of it. To assess this type of work we propose students to 
make a 5 minute presentation in which they tell about the text they 
have chosen, main translation difficulties they have come across, 
dictionaries they have used, and share essential vocabulary of the 
article with the rest of students. Besides, in order to make future 
translators accustomed to working with texts from different fields of 
human knowledge we also ask them to prepare their own topic-based 
glossaries in addition to compulsory lists of words they are to pass at 
the end of each topic. 

During translation classes it is very important for translation 
teachers to take advantage of the free access to the audio-visual 
material we can enjoy nowadays. One of the tasks that we do with 
junior students is the following: we send them a link to a modern 
debate, lecture, documentary or interview dealing with a certain 
topic, i.e. unemployment or health, and ask them, apart from just 
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watching and retelling it, to write down and translate a 2–3 minute 
long excerpt from an audio-video material. At a class students listen 
to their excerpts and interpret them consecutively or simultaneously. 
After that a teacher may organize a relevant follow-up discussion. 
For example, at one of our classes students were offered to watch a 
BBC Radio 5 Debate on U.K. Unemployment problems in the city of 
Salford in North-West of England [Debate on U.K. Unemployment]. 
This debate gathered ordinary Britons who sharing their 
unemployment histories with each other showed the examples of 
various kinds of peculiar British pronunciations. It is worth 
mentioning that today's second-year students should be given a credit 
for coping with a task of understanding various British 
pronunciations on quite a good level. 

Today young people watch many American and foreign movies 
that is why at translation classes we consider it quite important for 
them to learn to prepare their own reviews of Ukrainian translations 
of their favourite movies or cartoons. This type of tasks can appear to 
be not only inspiring but also greatly contributes to a student's better 
understanding of the essence of a profession of an interpreter.  

Apart from translational work, students should get acquainted 
with translations of classical literary works and other texts done by 
professional translators, compare different translations, analyse 
original and translation from the point of view of lexical and 
grammar differences between them. The latter exercise seems to be 
rather useful for junior students as it teaches them to avoid literal 
translation. For example, for the topic of tourism students may 
compare the original and translation from the excerpt of the novel 
"Three men in a boat"from Jerome K. Jerome or compare English 
and Ukrainian variants of Tourism sites. 

It is quite essential that texts selected for Practical Translation 
classes should have some educational value and reveal the most 
classical and current world issues. The latter is all the more 
important for junior students who must understand their role in 
solving these issues. Here are two examples of texts offered to 
second year students: 
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Text 1: 
PARALYMPICS – HISTORY OF THE MOVEMENT 

Sport for athletes with an impairment has existed for more than 
100 years, and the first sport clubs for the deaf were already in 
existence in 1888 in Berlin. 

It was not until after World War II however, that it was widely 
introduced (  ). The purpose of it at that time 
was to assist the large number of war veterans and civilians who had 
been injured during wartime. 

In 1944, at the request of the British Government, Dr. Ludwig 
Guttmann opened a spinal injuries centre at the Stoke Mandeville 
( -  – ) Hospital in Great Britain, and in time, 
rehabilitation sport evolved to recreational sport and then to 
competitive sport. 

On 29 July 1948, the day of the Opening Ceremony of the 
London 1948 Olympic Games, Dr. Guttmann organised the first 
competition for wheelchair athletes which he named the Stoke 
Mandeville Games, a milestone in Paralympics history. They 
involved 16 injured servicemen and women who took part 
in archery. In 1952, Dutch ex-servicemen joined the Movement and 
the International Stoke Mandeville Games were founded. 

These Games later became the Paralympic Games which first 
took place in Rome, Italy in 1960 featuring 400 athletes from 
23 countries. Since then they have taken place every four years. In 
1976 the first Winter Games in Paralympics history were held in 
Sweden, and as with the Summer Games, have taken place every four 
years, and include a Paralympics Opening Ceremony and 
Paralympics Closing Ceremony [Paralympics]. 

Text 2: 
"      ,  

  ,   " 
  

"  " –     ,  
   1998     "  

 ".   "  "   
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   [Teatrarium]. 
 
The first text deals with the history of Paralympic games which 

are very popular in today's world. After translating this text and 
learning its vocabulary students may be offered to organize an 
international mock-conference in which some students will work as 
interpreters, and talk about the significance of Paralympic sport and 
the treatment of disabled people. Thus, this year a group of second-
year students has prepared very substantial reports based on articles 
about the life and ways of treating physically impaired people in 
Ukraine and other countries. One student prepared quite an inspiring 
information about today's most prominent people with the disability 
who have managed to become successful personalities.  

The second text which students are supposed to translate from 
Ukrainian into English is about the Ukrainian theatre for children. 
Working with this text helps students not only plunge into the 
atmosphere of a theatre but also understand the specificity of 
translating the material for and about children. 

At this stage students may be given the task to translate theatre 
programmes. For example, they may translate a Ukrainian theatre 
programme into English and use in parallel original English 
programmes taken from British theatre sites where they can find 
appropriate terms. This exercise teaches students to understand that 
translators often find equivalents not in dictionaries but in relevant 
special original texts either from a source or a target culture. 
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Although we've highlighted the translation exercises which can be 
done with second year students there is still much to do in order to 
systematize methods of teaching translation and interpreting, find 
appropriate texts for students of different levels of knowledge, create 
necessary translational exercises, and select a group of additional 
subjects aimed at preparing professional translators.      
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PIERRE BOURDIEU'S THEORY OF SOCIAL SPACE  

AND ITS POTENTIAL IN EXPLORING TRANSLATOR'S PERSONALITY  
(ON EXAMPLE OF IVAN FRANKO) 

 
The article is dedicated to the study of the productive potential of Pierre 

Bourdieu's theory of social space in the context of translating personology. The 
main aspects of Bourdieu's hierarchical model for literary studies are briefly 
presented. Afterwards an attempt is made to adapt this model for translation studies 
and translating personology. It will be discussed that the model proposed by  
P. Bourdieu makes it possible to examine the personality of the translator in the 
context of a specific broader era, dominant traditions of translation and personal 
biography, and thus to reveal the different determinants of the concept of 
translation, searching and making translation decisions. The model adapted for 
translation is exemplified by one of the key personalities of the Ukrainian 
translation studies and translation – Ivan Franko. 

Key words: Ivan Franko, sociology of translation, hermeneutics of translation, 
Pierre Bourdieu, habitus, field, agent, capital. 
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[Westphal, 2018].  
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 " "        

     ,     " [Pütter, 
2018] –       
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. ,     

: "… -  ,    ,    
" "  " ",     –  
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 "  ",       
" [ , 2018]. 
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" ".      
     (   –  

  ,    –   '  
),      ,   

    .   
      ,  

   ,  "  ,  ,  , 
    " [Westphal, 2018].  

,      ,  
   : 

      '    
 .  ,   
 [ , 2017, 18];  

Der Soldat erreicht die Tür und schlägt tönend mit der Faust 
gegen die Metallhaut. Der Bus erklingt wie ein versunkenes  
U-Boot [Zhadan, 2018, 17]. 

     ,     
       – , 

      [ , 2017, 81]; 
Regen und Nebel füllen die Erde mit Wasser, und der Himmel 

gleicht bei dieser Feuchtigkeit einem Ertrunkenen im 
Ufergewässer – aufgedunsen, blaue Schimmer vor grauem 
Hintergrund [Zhadan, 2018, 73]. 

    ,   ,   
 ,  : 

    –   ,  ,  
     [ , 2017, 78]; 
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Die Fahne am Turm ist dunkel und verdreckt wie eine Binde, die 
lange auf einer offener Wunde lag [Zhadan, 2018, 71]. 

        , 
    ,     
       . 

...  ...    – ,  ,  . [ , 
2017, 54]; 

... weiter vorn nur flaches Feld ... und dahinter, still wie der Tod, 
ein Gässchen der Datschensiedlung [Zhadan, 2018, 49]. 

... ,       , 
    ,     

[ , 2017, 73]; 
... und sieht, wie hinter den Hochhäusern öliger schwarzer Qualm 

aufsteigt, so ölig und schwarz, als würden dort Leichen verbrannt 
[Zhadan, 2018, 66]. 

...    ,    ,  
      [ , 2017, 132]; 

... Vom Tal zieht Rauch auf, der Rauch verflicht sich in den Nebel 
wie eine dunkle Haarsträhne in den grauen Haaren eines Toten 
[Zhadan, 2018, 120] 

 ...  , ! – - ,  ,    
        [ , 2017, 270]; 

... und der Schnee, der Schnee! – dunkelgelb, wie verfault, als 
wäre er vor ein paar Tagen gestorben und verwest nun in der 
frischen Luft [Zhadan, 2018, 243]. 

,       , 
   ,    ,  

    "  
 ".         

    : 
Vorerst aber gleicht die Welt einem Schneeklumpen in warmen 

Händen: Er taut, gibt Wasser ab, aber je länger, desto kälter werden 
die Hände, desto weniger warme Bewegung in ihnen, desto mehr 
eisige Erstarrung [Zhadan, 2018, 8]. 

"  ",     
     ,    
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 , ,   .  

      
  " ".     " " 

 ,   ,   
     ,   

 ,     . 
      

   : 
– ! –  . – ,  ! [ , 2017, 93] 
"Idiot", schreit die Blondine. "Raus mit dir, suchen!" [Zhadan, 

2018, 83] 
– , –    . –  . – , – 

  [ , 2017, 169].  
"Schon gut", sagt Pascha darauf. "Lass uns weiter." 

"In Ordnung", stimmt der Junge zu [Zhadan, 2018, 152]. 
– - , –   .   

,     ,    :  
    ,  . – , 

, –       ,    
   [ , 2017, 263]. 

"Los-los", fügt Pascha streng hinzu. Hart genug, damit der Mann 
nicht weiter schweigt, aber auch ziemlich friedfertig: Das hätte noch 
gefehlt, sich hier in den Ruinen zu prügeln. "Na gut", presst der 
Mann hervor und will noch etwas hinzufügen, aber Pascha hört ihm 
nicht mehr zu [Zhadan, 2018, 236]. 

,   '  ,   
    ,   

         "dawaj": 
– , – , – ,    ? , 

,   [ , 2017, 83]. 
"Kommst du", fragt er, "Onkelchen, oder willst du hier weiter 

frieren? Dawaj, dawaj – hast gelöhnt, jetzt komm auch."[Zhadan, 
2018, 75]. 

  "dawai"     
 DUDEN.        

    : russisch davaj, Imperativ 
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von: dawat', unvollendeter Aspekt von: dat' = lassen [DUDEN].  
     "los"  "vorwärts",  

     : vor; 
auf, avanti, hopp[, hopp], los, marsch[, marsch], nach vorn, voran, 
vorwärts, weiter; (bayrisch, österreichisch) füri; (bildungssprachlich 
scherzhaft, sonst veraltet) allons; (bildungssprachlich veraltet) en 
avant!; (Seemannssprache) voraus [DUDEN]. ,  

  "dawaj"     
,   ,    

  ,     
       .  

, , –        
[ , 2017, 189].  

"Rein mit euch, dawaj", fügt der Chef hinzu und tritt zur Seite 
[Zhadan, 2018, 170]. 

  " "   
,  - ,     

         
,  okay,       (   

 )   ,       
  dawai, " "      

. DUDEN      
,    ,  , 

  1954 , – in Ordnung, gut [DUDEN].    
      

  ,       
" "  ,  ,    

: ,  ,  . 
–  , ? –  . ... –  , –  

  [ , 2017, 49]. 
"Also, fahren wir?", fragt der Leguan. ... "Okay", willigt Pascha 

unsicher ein [Zhadan, 2018, 45]. 
– , – , – .   ,  

' ,   –  . ? – ,   ,  
 ,       . – , – 

      . – , , – 
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  , –  ,  . – , – 
   [ , 2017, 96]. 

"Gut", sagt er, "gehen wir. Bis zur Gabelung an der 
Fleischfabrik, und dann jeder seines Wegs. Okay?" "Okay", sagt die 
ohne Absätze und hievt sich unter Geschepper den Sack auf den 
Rücken."Okay", sagt das Mädchen mit dem Kinderwagen leise und 
unsicher. "Okay, okay", sagt die Enkelin ungeduldig, "gehen wir 
endlich". "Okay", sagt zuletzt Vera [Zhadan, 2018, 86]. 

–  , –  , , –  . – 
, –    [ , 2017, 168]. 

"Eure Nina da", sagt Pascha nach einer Pause, "ist ganz schön 
bissig." "Sie ist okay", widerspricht der Junge [Zhadan, 2018, 151]. 

" kay"        
 .      

 "wow",    " ": 
...    , –   ,  

. – , –  . –     . – , 
–  . –   ... [ , 2017, 133]. 

"Gestern kamen doch diese", er sucht nach dem passenden Wort, 
findet es nicht. "Soldaten", erklärt er. "Ich hab ja mit ihnen 
gesprochen." "Wow", spottet der Junge. "Mit Soldaten 
gesprochen..." [Zhadan, 2018, 120]. 

 ,         
   ,    

      
  ,      

 ,       
. , ,     

,    '    . , 
  Frankfurter Rundschau    

: "    ,    
,    –      

   –    " [Granzin, 
2018].     , ,    
" ",    ,   ,   

     .  , 
     "     , 
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 ", "  ,    – 
"  –  .  ,  

       
  :      

     .  
 : 

 ...er spricht Russisch, aber jedes dritte Wort ist Ukrainisch. ... 
[Zhadan, 2018, 167]; 

 ,      –  
[ , 2017, 186]. 

Er spricht genau wie sie ein korrektes Russisch, bemüht sich 
sogar, den Akzent nachzuahmen [Zhadan, 2018, 179]; 

    ,  ,  
   [ , 2017, 199]. 

       
   ,  '    " : 

Er spricht Surshyk, einen Mischmasch aus Ukrainisch und 
Russisch, wechselt alle zwei Worte in die andere Sprache [Zhadan, 
2018, 269]; 

 ,        
[ , 2017, 299]. 

    ,     
,         

.   -    
    :  

        : , 
,  ,   .  

,     ,   [ , 2017, 24]. 
"Los, heim, schreit er, hier gibt's nichts herumzustehen. Er schreit 

auf Russisch, wie immer im Korridor, außerhalb des Unterrichts" 
[Zhadan, 2018, 23]. 

       
" ",     , 

  ,  .  
 –    .    –  
.     .     
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 ,     ,    
   . [ , 2017, 252] 

       
   .  

    "Sprache"  
  ,     , 

  ,     ,  
  : 

Die Sprache spricht er nur während des Unterrichts ... [Zhadan, 
2018, 226].  

    ,  ,  
           

,    .   
      (   

)        
 .       

,       – "die Sprache",   
 , ,   "   ". 

  ,       
  : 

–   , –  ' . –   . 
–      , –   

. –      . 
–  , –  . 
–  , –  . –  . 

[ , 2017, 331]. 
      , 

  ,     " " 
'    : "  ,  

": 
"Ein seltsamer Mensch sind Sie", fängt er friedfertig an. "Schwer 

zu verstehen." 
"Sie verstehen halt unsere Sprache nicht", antwortet Pascha 

beiläufig. "Wir sprechen hier ja alle Latein." 
"Das ist nicht witzig", reagiert der Mann. 
"Ist es nicht", gibt Pascha zu. "Aber widersprechen Sie mir, 

wenn Sie können" [Zhadan, 2018, 298]. 
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 , "       
e t cetera …  , , '   " 
[ , 2018],       

,   ,    
        

,  . ,      
 ,  ,   . 

,         
      .   

  ,      
    , ,   ,  

    ,    
,    "  "   

: "       .    
.   – ,   .  . 
  " [ , 2017, 168].    

  : "Ihr seid alle gleich. Da braucht 
einem niemand leidzutun" [Zhadan, 2018, 152]. 

      " "– 
    -   

  :    –  
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 VERSUS INTERNAT: THE GERMAN TRANSLATION  

OF THE NOVEL BY SERHIY ZHADAN 
 
The research is dedicated to the German translation of the novel Internat by the 

Ukrainian author Serhij Zhadan, which was published almost simultaneously with 
the original and in 2018 received the translator's prize of the Leipzig Book Fair. 
Special attention is paid to the work of the translator duo Stöhr / Durkot during the 
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translation of the dialogues of the novel, as well as in the rarer cases of translator 
interventions in the novel text, so that the whole complexity would be accessible to 
the German-speaking readers. 

Keywords: literary translation, translator duo, opposing reviews, metaphor, 
dialog, interjection, translator's intervention.  
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EU – UKRAINE ASSOCIATION AGREEMENT:  

CHALLENGES OF TRANSLATION 
 

The paper belongs to the domain of legal translation from English into 
Ukrainian. It deals with the specific features of the EU – Ukraine Association 
Agreement as the text illustrating English of the European Union. The 
difference between British English and EU English is accounted for by the 
differences in legal systems and long-term influence of different European 
languages on the English language as lingua franca of the Union. The paper 
studies specific lexical and grammatical traits of the text in terms of their 
being a challenge of translation. Here belong lexical units to denote 
European notions, nonequivalent lexical units, some grammatical features, 
not found in Ukrainian, which require application of compensatory 
techniques. Some errors and inconsistencies of translation were detected and 
analysed. The conclusion was made concerning the importance of translation 
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in legal context, and a necessity to apply in-depth study approach while 
translating texts of state importance.  

Key words: Eurolect, translation technique, equivalents, lexical issues of 
translation, compound lexemes, compound pronominal adverbs, unified terminology. 

 
Association Agreement between the European Union and Ukraine 

is a document which can be studied as a sample text of EU legal 
English, containing political, economic and legal terms, and other 
specific lexical units, characteristic features of morphology and 
syntax, as well as stylistic traits of international documents. "Over 
the years, the EU has developed its own vocabulary to refer to its 
institutions and activities: the main factors influencing lexical 
creation are the need to avoid terms reflecting national usage and 
interference brought about by language contact" [Sandrelli, 2018, 63]. 
The text of the Association Agreement has all the features of a 
linguistic phenomenon now known as Eurolect which emerged as a 
result of strong interconnection of languages within the EU, the 
necessity to draw EU documents in English introducing certain 
notions which are absent in the UK legislation due to the different 
systems of law. Moreover, the European Union not only introduces 
new, so-called EU-rooted notions, but also uses the existing terms in a 
specific way, actualizing one component of the lexical meaning, and 
disregarding the others.  

The purpose of the research is to study lexical and grammatical 
features of the text under analysis and its translation into Ukrainian 
providing deep insight to the translation techniques applied and 
issues, accompanying the translation process. In this paper a special 
attention is paid to the translation of the notions, not existing in the 
target language environment. General conclusions were made 
concerning the translation strategy and techniques to be applied 
while translating documents of the type. The paper points out some 
of incompliances and errors of translation in question, concerning 
terminology, style and grammar. 

The problems of legal translation have been discussed by linguists 
mostly recent 35 years. Theoretical, didactic and practical aspects of 
legal translation were explored by Susan Šar evi , Walter Weisflog, 
Gerard-Rene de Groot, Rainer Schulze, Peter Sandrini, Marcus 
Galdia, Olena Shablii, Vyacheslav Karaban, Leonid Chernovatyi. 
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Eurolect has been studied by researchers Anna Tosborg, Petra 
Jesenska, Roger Goffin, ucja Biel, Oleskandr Cherednichenko, 
Daria Kasianenko, Olesya Yehorova, etc. Both theoretical and 
practical issues of translating EU documents into Ukrainian need 
further investigation and development, the existing translations 
need analyzing and criticizing in an efficient way to improve the 
quality of translation of legal documents having significance for 
the state of Ukraine. 

Before presenting the results of the study it would be appropriate 
to establish the basic grounds for this research, which are as follows: 

1) The English and Ukrainian texts of the EU – Ukraine 
Association Agreement are of equivalent legal force after their 
ratification by both parties, which means these two versions should 
be fully equivalent with equal functionality.  

2) Still, we should keep in mind that, initially, the source text 
here is English as lingua franca of the Union, while Ukrainian one is 
its translation. 

3) While analyzing the translation of this document we should 
take into account actual objectives of legal translation, which are: 

– to create a text that will be interpreted in the same way by legal 
professionals in the target legal system, as it would be in the 
original legal system; 

– not to erase linguistic and cultural differences, but to 
accommodate them;  

– to ensure that the translated document functions in the same way as 
the source one in the institutional, political, and economic contexts. 

To obtain precise quantitative data for the purposes of this 
research, the English-Ukrainian parallel corpus of this document was 
created with the help of Sketch Engine software, specially developed 
for working with corpora. Before uploading the parallel text to 
Sketch Engine, the two texts were aligned in Microsoft Excel.   

Speaking about translation of the Agreement, we should keep in 
mind that the weight of responsibility lying on translators is enormous. 
"Legal translation is certainly among the varieties of translations where 
the translator is subject to the heaviest semiotic constraints at all levels: 
the language of the law is typically formulaic, obscure, archaic; legal 
discourse is culturally mediated; legal texts have a special pragmatic 
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status" [Garzone, 2000, 397]. In case of the Association Agreement, the 
translation can affect the whole state of Ukraine in terms of its intention 
to join the European Union. 

In general, the strategy applied to translate the Association 
Agreement is relevant for the official style of the document. The 
requirement to this type of document to be translated as closely to the 
source text as possible was met; where possible the word-order was 
preserved, the terminology was translated with the help of equivalent 
terms if they exist, and with the help of descriptive technique or 
functional equivalents if not found in Ukrainian; clichés and set-
phrases characteristic of legal texts of the type were translated 
according to the official style of the Ukrainian language.  

I.  Lexically, the following translation constraints were found in 
the source text: 

1. Terminology: no full equivalents of terms in Ukrainian: 
– Notions, having no fixed terms to notify them in Ukrainian. 

These terms are translated descriptively in the text under analysis, 
which makes them more extensive, and instead of one- or two-
component terms we find three- or four-component ones in 
Ukrainian, which makes them not so brief as a term should be, in the 
first place. However, semantically the translated terminology is in 
conformity with the source one, which makes it acceptable: 

smuggling (of human beings) –   
( )   ; 
migration concerns –     ; 
support networks (of terroristic groups) –  , 

   (  ). 
– The terms exist, though they are more extended than English 

equivalents:  
animal welfare (standards) – ( )   

  ; 
plant products –   ; 
biology of pests –  . 
– There exists a notion and a term designating it, though 

lexically it is expressed differently, so a functional equivalent is 
usually applied in this case: 

tariff heading –  . 
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2. Compound lexemes formed with the help of the Past 
Participle. It is a general knowledge that English verbals function in 
a different way compared with Ukrainian, including PP which in 
English can be a part of a compounds, the first element of which is 
usually a noun. So, there are different methods of translating them 
which are generally the same as in case of translation of noun 
clusters, in particular: 

– Noun phrase:  
health-related (issues) – ( )  ' . 

– Noun phrase containing the pre- or post-modifying Participle:  
trade-related (matters) – ( ), '   ; 
trade-related (services) – '    . 

– Prepositional phrase: 
migration-related –   ; 
trade-related (impact) – ( )  . 

– Adjective: 
trade-related (aspect) –  ( )  

3. Polysemantic words are always a challenge for a translator but 
in the ST context makes it possible to understand which of the 
meanings is actualized:  

regulation: ,  , , and 
when it is used to denote a process it is translated as ' '; 

regulatory – , , - . 
The translation of English polysemantic nouns is complicated 

taking into account their attributive function, when they modify other 
nouns. The use of nouns in attributive function requires their 
translation with the help of a noun or an adjective: 

management: , ; 
government: , . 

4. Compound pronominal adverbs (thereof, herein, ….) 
The name of these adverbs reflect their pronominal nature, which 

means they replace some words or parts of the text or the whole 
document or its part. Here- substitutes either the whole document or 
its part, and there- is used to replace a word in the same sentence. 
They have two-component structure: pronominal part here-, there- 
plus prepositional element found in postposition in, or, under, after, 
etc. Mostly, pronominal adverbs are translated by means of personal 
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pronouns (which reflects their pronominal character), by noun 
phrases with personal pronouns, conjunctions. 

Pronominal adverbs are considered to be archaisms preserved in 
legal English, while not widely used in general and colloquial 
English, as well as other registers. Although their number might 
seem rather extensive in the Agreement, (107 uses), having a closer 
look we cannot but see that only 2 of them are productive, thereof is 
used 21 times in the text, and hereinafter – 53. Comparing the use of 
the pronominal adverbs with the equivalent prepositional phrases 
within this text, I found out that only hereby is used more frequently 
that its equivalent prepositional phrase: Hereby is used 17 times, 
while 'by this Agreement' is used 12 times. While for the rest, the 
results are incomparable in favour of the prepositional phrase: Herein 
is not used in this document, 'in this Agreement' is used 26 times; 
hereunder is used just once, 'under this Agreement' – 25 times. We 
can see that the prepositional phrases prevail, which shows a 
tendency to make the style of official documents more up-to-date. 

6. Phrasal verbs. The next group of lexemes that might evoke 
some translation problems is of opposite nature. I mean phrasal 
verbs which are more characteristic of colloquial style than of 
official one, and their use in a legal text reflects the trend of today's 
legal English, which strives for becoming more understandable, 
clear-cut and up-to-date. Mostly, they are used in referential 
function, that is in the phrases introducing the reference to an 
article of the document in question, or to some other official 
document the provision is based upon: 

'Set out in' is used in the text 98 times and translated by passive 
phrases and participles, either referring to the whole clause, which 
precedes '   ', '    ', '    

', '  ', or to one word in the preceding clause 
' ' ,  ', ' ,  ', 
' ,  '. 

'Set up by' is used 13 times, though just 4 times in the referential 
meaning and the rest – in the meaning 'to establish', correspondingly 
they are translated as: '  ', '  ', '  ' in the 
first meaning, and ' ', ' ' in the second case.  
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'Laid down in' is used 26 times in the text in discussion, and 
translated as '  ', '  ', '   ', 
' ', '  '. 

The choice of lexical means for translating the aforesaid phrasal 
verbs depends on the combinability of the words they are found in 
the sentence, which justifies the variations in their translation. 

7. Titles of international documents. The Agreement makes 
references to 26 international documents, either universally signed or 
concluded by the Member States. The translators used the existing 
official and unofficial translations of these documents without 
changes. Their translation requires a closer discussion, though it is 
more relevant to speak of them individually, analyzing the translation 
of those international documents. 

II. Speaking about the Ukrainian text of the Agreement it is 
important to admit that there are some errors, incompliances and 
technicalities that need to be discussed. So, the second part of the 
paper deals with the aforesaid issues of the Ukrainian translation of 
the document in question. 

1) on the lexical level: 
– the use of terminology is not unified. 
For instance, the term approximation is a key term of the 

document as the Agreement was signed to establish the areas of 
Ukrainian law that need altering to become a part of the European 
Union. The term is found in such phrases as 'regulatory 
approximation', 'progressive approximation of legislation' and 
translated into Ukrainian in 5 different ways, which is unacceptable for 
a key term of such a document: 

 ( . . 64, 133, 138, 148, 256, 353, 363, 375, 
385, 387, 394); 

 ( . . 56,150, 152, 153, 154); 
 ( . . 352, 403, 405); 

 ( . . 356, 358, 368); 
 ( . 322). 
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2) the translation of some expressions is semantically inaccurate: 
without prejudice to the Article is translated as '   

…', though stylistically and semantically is should be rendered as 
'    ' 

3) misunderstanding the denotative meaning of the source word:  
to remove the injury to the domestic industry –  

 ,    
further in the text remove is translated as , 

, , depending on the context, each all have 
the meaning of 'eliminate'. 

4) rendering connotative meaning of the source word inaccurately: 
The Preamble is an introductory part of the Agreement where the 

grounds for its signing are defined, and the intentions of the Parties are 
stated. Each provision of the preamble starts with such the following: 
committed, confirming, recognizing, acknowledging, desirous. In this 
part, more than in any other, the connotations of the verbals used to 
introduce these intentions and grounds are of great importance as the 
semantics in a legal text regulate not only the behaviour of nationals of 
a state but the behaviour of the government.  

In English we find lexemes with the semantics of "active actions 
of responsible participants" – committed, promote, implement, 
enhance, while in Ukrainian we have correspondingly  
(instead of ' ),  (instead of , 

),  (instead of ),  
(instead of , ) – i.e. lexemes with the 
meaning of passive support of obedient executors with no proper 
responsibility, which is rather immature. The use of such words for 
translation is even more puzzling, taking into account the fact that 
further in the text the same English lexemes are translated properly: 

' , , , . 
5) stylistic: 
'the Party facing such consequences may request that the Trade 

Committee examine the possibility of adopting any appropriate 
measure with a view to resolving the situation.' 

' ,     ,  
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   -    
  .' 
The use of a great number of verbal nouns is not stylistically 

appropriate in Ukrainian as it makes the whole sentence unclear and 
hard to perceive. 

6) Technical errors, that is the loss of several sentences in translation 
(articles) – I found it out as soon as I did the alignment of the two texts 
and manually fixed all the errors of the automatic alignment, so there are 
omissions in the articles 29, 44, 57, 88, 143, 146. 

The accuracy of translation is highly important as the texts of the 
Agreement in 24 EU languages and in Ukrainian are authenticated,  
i.e. function as equivalent authentic documents. "Today, all the 
authenticated texts of a legal instrument are usually equally 
authentic. This means that each authentic text (not even the original) 
should prevail in the event of an ambiguity or textual diversity 
between the various language versions. As equally authentic 
instruments of the law, parallel legal texts can be effective only if all 
indirect addresses are guaranteed equality before the law, regardless 
of the language of the text" [Šar evi , 2000, 5]. 

In conclusion, I would like to say that the text under analysis 
presents a great interest a piece of legal English translated into 
Ukrainian, it is worth studying and gives rich material for analyzing 
translation techniques applied by Ukrainian translators. The 
translation issues, inconsistences, technical problems and other 
disputable points of the aforementioned translation should be 
repaired, which can be done by an extremely critical revision. 
Further study is required to classify the lexical and grammatical 
features of the document and their translation into Ukrainian, analyze 
similar and diverse features of the Agreement and internal EU 
documents regarding terminology, use of references to international 
documents as a translation problem. Other directions of future 
research are the study of specifics of Eurolect and techniques to deal 
with translation challenges presented by EU documents to Ukrainian 
translators, as well as working out methodology for investigating 
translation of EU documentation into Ukrainian. 
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               S. O. Ryzvaniuk, PhD, Profesor titular 
Universidad Nacional Tarás Shevchenko de Kyiv (Ukrania) 

 
INTERFERENCIA LÉXICA DEL ESPAÑOL DE ARGENTINA  

EN EL HABLA DE LOS INMIGRANTES DE UCRANIA 
 
La emigración masiva de ucranianos a Argentina comenzó a finales del 

siglo XIX principios del siglo XX de los territorios que formaban parte del 
Imperio Austrohúngaro. En su mayoría fueron campesinos. La segunda ola de 
migración que coincidió con el fin de la II Guerra mundial ya la formaron 
personas con la educación secundaria y superior. En 1928 sale el primer 
periódico en ucraniano y a finales de la década de los 50 el primer programa 
de radio "Vilna Ukraina". Según los últimos datos, el número total de  
ucranianos étnicos asciende hoy en día a 200 mil personas. 

La mayor parte de los ucranianos que viven en Argentina son bilingües lo 
que a su vez causó la aparición de una capa de léxico importado en que 
predenominan, em primer lugar, las realidades locales y, posteriormente, este 
proceso de importación se propagó a todas las esferas de la vida. El mayor 
número de palabras prestadas del español son sustantivos, mientras de um 7 % 
corresponde a los verbos y un 6 % a los adjetivos.  

Una vez el bilingüismo se ha hecho constante y masivo, los imigrantes 
ucranianos vienen recurriendo a los calcos léxicos y semánticos. 

La observación de las peculiaridades del bilingüismo demuestra que la 
lengua ucraniana muestra su fortaleza y flexibilidad en unas condiciones 
adversas. Al mismo tiempo la penetración en su sistema léxico-semántico de gran 
cantidad de material importado le confiere mayor flexibilidad y contribuye a su 
adaptación en unas condiciones nuevas de vivencia y comunicación. 

Palabras clave: contactos interlingüísticos, calco léxico, realidades locales, 
calco semántico, préstamo. 

 
La dinámica del desarrollo de diferentes idiomas en sus contactos 

con otros es uno de los problemas actuales de la lingüística moderna. 
Tanto más si dichas lenguas se diferencian considerablemente por su 
origen y estructura. El ucraniano, en particular, ha sido y es objeto de 
estudio permanente en su continuo contacto con las lenguas de países 
cercanos y lejanos (polaco, lituano, inglés y otros). Fueron sometidas a 
minuciosos análisis las interacciones linguïsticas del ucraniano con las 
lenguas eslavas occidentales [Dzendzelivki, 1969], el rumano 
[Semchinski, 1973], el inglés [Zhluktenko, 1966, 1964], etc. 
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Nosotros trataremos de dar un enfoque al contacto del ucraniano 
con el español de la República Argentina, abarcando especialmente 
el nivel léxico que, al igual que en todos los casos de contactos 
interlingüísticos, es el más sensible y numeroso. 

Dicho contacto se originó cuando a fines del siglo antepasado 
pisaron tierra argentina los primeros inmigrantes de Ucrania. Según 
algunas fuentes las primeras 12 familias llegaron a la Argentina de 
tierras ucranianas occidentales en el año 1898, según otras, las 
primeras 14 familias llegaron al país en agosto de 1897. Desde 
entonces, el primer gran flujo de inmigrantes no cesó durante casi 
cuarenta años. La mayoría de ellos se estableció en la agrícola 
provincia de Misiones, situada al noroeste del país, donde para el año 
1909 ya habitaban aproximadamente mil familas ucranianas. Cuando 
en los años 1924–1932 los gobiernos de los Estados Unidos de 
Norteamérica y el Canadá restringieron el ingreso de inmigrantes a 
sus países, sólo en el año 1926 a la Argentina llegaron más de 8 mil 
ucranianos y en 1927 su número total llegaba a los 130 mil. A partir 
del año 1931 el caudal inmigratorio se hizo más débil, cesando en 
1938 por un decreto gubernamental. Con mayor o menor intensidad 
la ola migratoria ucraniana se volvió a repetir y en la actualidad la 
colectividad ucraniana cuenta en términos aproximados con unas  
200 mil personas. En forma compacta residen en la Capital y la 
provincia de Buenos Aires unas mil personas, en la Provincia de 
Misiones aproximadamente 90 mil, en la del Chaco, 30 mil, etc. 

Es de subrayar que en las relaciones familiares, en las numerosas 
organizaciones sociales y religiosas que fueron creadas en los lugares 
de concentración, los ucranianos hacían y siguen haciendo uso de su 
lengua natal. Durante todos estos años ellos han editado periódicos, 
organizado transmisiones radiales dando a conocer las novedades de 
su patria histórica y de la vida cultural y el ocio de los ucranianos en 
la Argentina. Los mencionados actos han sido organizados por los 
compatriotas en las distintas regiones del país. 

Como la enorme mayoría de los ucranianos argentinos son 
oriundos de zonas campestres de la Ucrania Occidental con un grado 
de alfabetización no muy elevado, es natural que ellos fueran 
portadores de los diferentes dialectos, propios de los lugares donde 
residían anteriormente. Con el correr del tiempo los rasgos dialectales 
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se fueron borrando. Naturalmente, residiendo en un país de habla 
hispana y cuidando celosamente de su propio idioma, la mayoría de 
los ucranianos se hicieron bilingües. En un nuevo ambiente 
geográfico, étnico y socio-político el fenómeno del bilingüismo no 
podía pasar inadvertido para el idioma ucraniano de la Argentina 
(UA), que se fue enriqueciendo con un gran número de hispanismos y 
argentinismos. El proceso de la aparición y adaptación de nuevos 
elementos en su propio idioma es prolongado y constante. El 
fenómeno del surgimiento en el habla de semejante manifestación 
generalmente es eventual e imprevisto y también  consciente o 
inconsciente; pero lo principal es que lo nuevo, prestado del otro 
idioma (en nuestro caso del español argentino)) sea comprensible para 
los interlocutores. Dicho fenómeno se llama "interferencia lingüística". 

La mayor parte de la interferencia lingüística del idioma español 
de Argentina en la lengua ucraniana de los inmigrantes de este país 
(UA) son los préstamos léxicos. 

El mayor número de en el UA está compuesto de los sustantivos 
( ): el 85,80 % (esta parte de la oración es siempre la que 
más se asimila en los idiomas de los inmigrantes: por ejemplo, entre 
los préstamos léxicos ingleses del lituano en los EE.UU. los 
sustantivos constituyen el 72,2 %. La misma cifra figura cuando se 
trata del sueco en los EE.UU. y del ucraniano en ese mismo país, 
mientras que en la lengua noruega en los EE.UU. los sustantivos 
constituyen el 75,5 % del léxico inglés incorporado.     

Los verbos componen apenas el 6,9 %, los adjetivos el 6,6 %, los 
adverbios el 0,5 % y las exclamaciones el 0,2 %. No fue registrado 
ningún pronombre, numeral ni conjunción. 

Los préstamos del EA en el UA desde el punto de vista de su 
motivación pueden dividirse convencionalmente en tres categorías: 

1. Los aditivos, que se adhieren al vocabulario de la lengua natal 
por no figurar en ella los mencionados vocablos. 

2. Los sinonímicos, que existen en la lengua natal, pero su 
significado es admitido con cierta distinción y se califican como 
sinónimos. 

3. Los dobletes: los préstamos absolutamente sinonímicos de los 
vocablos existentes en la lengua propia. 
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Los sustantivos, cuyo empleo en el habla de los ucranianos 
argentinos se convirtió en un fenómeno natural, forman parte de 
grupos semánticos que podrían titularse: 

 

I. Denominaciones de realidades locales: 
1. Sustantivos:  < gaucho;  < mate, etc., fenómenos y 

procesos anteriormente desconocidos, por ejemplo, matear "tomar 
mate" etc. 

En lo que atañe al sustantivo gaucho, hemos de recalcar lo 
principal. Así  llamaban a los habitantes de las pampas argentinas. 
Era un tipo de campesinos que se dedicaba a los trabajos rurales y, en 
particular, a la ganadería. Los gauchos eran jinetes muy hábiles. Por 
su espíritu valiente, aventurero y combativo se destacaron en las 
guerras de la independencia y guerras civiles locales. Gracias a su 
profunda lealtad a la patria y honor nacional el gaucho se convirtió 
en símbolo de la Argentina.  

Según la opinión de muchos lingüistas el adjetivo calificativo 
gaucho proviene del término quechua huacchu con el significado de 
"huérfano", "vagabundo", puesto que en los  siglos XVIII–XIX el 
gaucho era gente nómade, que vivía cuidando ganado ajeno a cambio 
de tener un lugar donde pernoctar, algo de comida y un mínimo de 
remuneración por el trabajo que hacía. 

En el siglo XX la vida del gaucho nómade quedó en el pasado. En 
la actualidad se llama gaucho quien viste la indumentaria de los 
antepasados, que consiste, particularmente, en llevar botas de potro, 
boleadoras, chiripá, que se ponía como protección y resguardo del 
frío y representa en si un poncho prendido a la faja con alfileres. 

El gaucho es personaje tradicional de la literatura argentina 
gauchesca, cuya máxima expresión es El gaucho Martín Fierro, de 
José Hernández y Don Segundo Sombra, de Ricardo Güiraldes. 

El vocablo gaucho también se usa como adjetivo con 
connotaciones positivas. Por ejemplo, una persona gaucha es una 
persona noble, valiente y generosa. 

Mate (mascul.) Es una infusión tónica con alto contenido de 
cafeína, preparada con vástagos secos y molidos del gongolí 
parguayo: la yerba mate. Se prepara el mate calentando el agua hasta 
75–80°C. en cualquier recipiente. La vasija donde se prepara el mate 
se llama calabaza, fruto de uno de los mútiples tipos de zapallo.  
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En calidad de calabaza para servir mate pueden utilizarse recipientes 
de plata, loza, madera, etc. los cuales se llenan hasta ¾ partes de 
yerba. Se absorbe (se toma) el mate por medio de una bombilla 
(tubito con filtro) que se introduce a la yerba de la calabaza. 
Conocedores del mate dicen: "Es tan usual el beber esta infusión que 
ni el chocolate, té ni café han merecido en parte alguna tanta 
extensión. Desde el bozal más negro hasta el caballero más noble, la 
usan. Si llega un huesped, aun sea a una vil choza o rancho 
campestre, mate para descansar; si sudado, mate para desudar;  si 
sediento, mate para apagar la sed; si soñoliento, mate para despabilar 
el sueño; si con la cabeza cargada, mate para descargarla; si con el 
estómago descompuesto, mate que lo componga..." [Diccionario de 
argentinismos. P. Guevara]. El mate puede ser dulce (con azúcar, 
puede agregársele trocitos de cáscara de naranja, cucharaditas de cafe 
molido, hojas aromáticas, etc.) o amargo, que también llaman 
cimarrón. El agua debe mantenerse siempre caliente. Por supuesto, 
debido a semejantes requerimientos surgieron dichos como: 
"Calentar el agua para que otro tome mate" con el significado de 
hacer algo que ha de aprovechar otro. Por lo común se dice, 
maliciosamente, del que requiere de amores a una mujer que da sus 
preferencias a otro hombre. "Pegarle al mate", frase que equivale a 
tomar mucho mate. 

Los grupos semánticos que proponemos a continuación no 
representan en sí un sistema estable y pueden ser modificados, 
ampliados y sumamente diversificados. He aquí una serie de 
vocablos asimilados que se podrían calificar como préstamos 
sumamente activos en el UA: 

abrojo '   bardana, lampazo; anteojos   gafa, 
lente; alcahuete .   soplón, delator; asado (  

  ,   ), reunión social, generalmente al 
aire libre, en la cual en una parrilla se asa a las brasas diferentes 
partes de carne vacuna y, a veces, de carne porcina; atado  
( )  cajetilla; balde   cubo; biaba   
paliza; bife   bistec, filete; boleto   billete; 
boletería    taquilla; boliche   bar, café, 
cervecería; cacho   pedazo, porción; campera   
cazadora; canillita  diarero    vendedor de 
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diarios, carozo  pepita; cuadra   (   
); coima   soborno, dádiva; cordón (de la vereda)  
 ; cucha (de perro)   ; chacra 

  ; changa , 
    chapuza; chancho  

 puerco, carasucia; chupamedias ,   
adulante, pegapega; factura   masita; faso   
cigarrillo; fiaca ,   perezoso, vago; macana , 

  lástima, pena; manzana  " ",  
 : mina, , ,    además 

de los significados literarios propios del sustantivo mina, en el lunfardo 
se lo adjudica al sustantivo mujer, especialmente si ésta es joven y 
bonita; mucama   doncella, criada; pava   teter , 
cafetera; parlante ,   altavoz; patada  

  puntapié, patada; pilcha    artículo de 
vestiment ; pibe   chico, niño, muchacho; piña  

  puñetazo: velorio   funerales; vereda  
 acera; vidriera   vitrina; yuyo ' ( )  hierba mala; 

zapallo   calabaza [6]. 
2. Términos administrativos y socio-políticos:  < depósito 

: "…    ";   
< ignorancia " ", " ": "     

 ";  < ofensiva , : "  
   " "…"[6]. 

3. Términos financieros y económicos:  < aguinaldo 
   ( )   : "   

    ";   
< indemnización  ,  : 
…    … [6]. 

4. Términos jurídicos:  < investigación ": 
…       … [6]. 

5. Denominación de documentos:  < planilla  : 
  …     100   [6]. 

6. Léxico cotidiano:  < basura , :  
…    ;  < cuadra : 

  4      … [6]. 
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7. Nombres de animales y plantas:  < durazno ( . ) 
: ,   .,   ;  < 

langosta : "      
  … [6]. 

8. Nombres de comestibles y bebidas:  < bife c: 
   ,      

 50 ,   ,  70…";  
< grapa – arg., urug.  a:  , , 

  ,        
  [6]. 

9. Nombres de medios de transporte:  < locomotora 
:     , 

 .  
10. Nombres de profesiones, oficios y cargos:   

< electricista :      
, , 24 ,    

< electricista;  < catedrático   
 :     

  … 
11. Términos medicinales:  < brucelosis : 

     . 
12. Léxico militar:  < bombardero : 

    …   
 …90 ,   . 

13. Correos y comunicaciones:  < buzón  
:  ,    ;  < cartero 

:        ;  < 
audición (radial): < :   ,  

  "Mundo Eslavo".  
 

II. Adjetivos: amarrete   ávido, codicioso; angosto 
  estrecho; boludo ,   tonto; bruto 
  mal educado; cafisio (cafisho) ,   

cumbanchero; ciruja ,   vagabundo, croto; 
chambón ,   torpe, inhábil;  
facha    aspecto; gil ,   
ingenuo, bobo; gringo   extranjero; guapo   
audaz, valiente; macanudo   perfecto; morocho  
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 moreno mozo   camarero; ñato   chato; 
patadura    mal futbolista; patotero , 

  benteveo, macaneador [6]. 
 

. Los verbos ( ) del español penetran en el UA 
conservando su tema y organizándose de dos maneras: 

1. Los terminaciones (o desinencias) de los infinitivos de las tres 
conjugaciones verbales en el español (ar, -er, - ir) al ucraniano se 
transmiten mediante los sufijos – -, - - y la terminación – , 
por ejemplo:  < autorizar;  < acompañar; 

 < calcular, etc. 
Las palabras prestadas de origen latino que existen en ucraniano 

pero eran desconocidas para los inmigrantes ucranianos de la 
Argentina, entran a formar parte del vocabulario de UA con los 
significados que les son propios en el EA, por ej., el verbo 

 autorizar, en Ucrania  se emplea con el 
significado de "permitir, dar a uno el consentimiento de que se haga 
la copia o se divulguen de otra manera su obra, proyecto, invento  
o traducción"mientras que en el UA este término adquiere el amplio 
sentido de proporcionar el derecho, permitir", compárese: "...  

   15.000  …". 
Otro grupo de verbos españoles se asimilan estructuralmente de la 

siguiente manera: al infinitivo prestado se le añaden las 
correspondientes desinencias ucranianas: almorzar   
" ": "    "; pasear   
" ": "     ". 

Si el infinitivo podría ser evaluado como una divulgada forma 
entre los préstamos de pleonasma de formación de palabras 
(compárese en el ucraniano la prestación  – plural  del 
inglés pl. boots), las formas personales testimonian que el verbo 
español integrante del vocablo ucraniano se reaprecia como morfema 
único, es decir, como raíz indivisible, véase, por ejemplo: 

 < ofender – : "   ? "Este 
tipo de préstamos está especialmente divulgado entre los verbos 
españoles compuestos de dos sílabas: jugar   – 

; usar   – , etc. 
No son raras las veces cuando observamos que el verbo español 

es asimilado en el UA mediante ambos métodos paralelamente: 
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,  < arreglar – ; , 
 < calentar < ; ,  < 

masticar – , etc. 
De ambas formas se asimilan también los verbos reflexivos, es 

decir con el sufijo –y a- o sin él, no obstante, el pronombre reflexivo 
–se siempe es reemplazado por el propio, - . A ello, evidentemente, 
habría de contribuir la semejanza fonética de los morfemas y su 
posición en el vocablo, compárese: 

1. arrepentirse   – :   
,   . 

2. aprovecharse   – :  
   [6]. 

La asimilación de la raíz verbal con ayuda del sufijo – a- está 
más difundida en la prensa y otros materiales impresos, mientras que 
las prestaciones tipo ,  son mas bien propias 
para la forma oral del habla de los ucranianos en la Argentina. 
Podemos afirmar que estos dos tipos de préstamos verbales 
representan diferentes niveles de asimilación lingüística. En los 
préstamos tipo  (arrancar),  (alquilar) el 
acento recae sobre el sufijo ucraniano – a- o – - , por eso la parte 
importada de la palabra está fonéticamente sometida. En las 
prestaciones tipo  (planchar),  (arreglar) al 
contrario, el acento recae precisamente sobre el elemento importado y 
el propio es secundario. Por consiguiente, en estos casos la correlación 
entre la palabra prestada y su original, por ejemplo:   
arreglar, se percibe con mayor claridad, ya que en la subconciencia del 
hablante el modelo español parece estar siempre presente.  

A veces el verbo prestado, sin ser reflexivo, se percibe como tal 
debido a la forma de su equivalente en el idioma natal, por ejemplo, 
el verbo chocar – , y pasando a formar parte del 
vocabulario UA se convierte en reflexivo: "  ( )  ( ) 

  "[6]. 
 

V. El gerundio ( ). Por intermedio de muchos 
verbos prestados en el UA, con ayuda del sufijo -  se forman los 
corr spondientes gerundios: comprometerse –   

:    , 
  "[6]. 



102 

V. Participio ( ). Parte de los participios 
españoles en el UA son asimilados tal cual se emplean en la 
Argentina, conservando la desinencia –o para los géneros masculino 
y neutro y -a para el femenino:    < 
asfaltada  : ,    ( ) 

";  < cansado : ...    
 . 

Aunque no son raras las veces cuando en el plural los part cipios 
prestados conservan la base española con la desinencia ucraniana – : 

 < grabados   :    
  . 

Los participios prestados integramente son más característicos 
para el habla coloquial. En los materiales escritos es más frecuente la 
sustitución del morfema auxiliar propio en lugar del español: el 
sufijo de los participios –ado se sustituye por el correspondiente 
sufijo – (- ), lo que testimonia que la estructura del vocablo es 
creada conscientemente y que existe continua asociación entre los 
correspondientes morfemas de ambas lenguas: decretado  

  :    
 . 

 

VI. Adjetivo ( ). Una gran cantidad de adjetivos 
españoles prestados en el idioma de los inmigrantes conserva su 
forma sin someterse a cambios: (- ) – (- ):  

  ,  . 
Los adjetivos prestados del femenino que terminan en –a, en el 

acusativo del singular conservan el tema español, añadiéndosele la 
desinencia ucraniana – : fina   :     

   . 
Ciertos adjetivos prestados en el idioma de los inmigrantes se 

asimilan en UA mediante sufijos ucranianos. Entre ellos figura el 
sufijo – - al que se le añaden las correspondientes desinencias: 

 < anormal – :    
        [6]. 

Hay adjetivos que se integran al UA mediante otros sufijos, uniéndose 
al infinitivo o al tema del adjetivo prestado:   

 < agricultural – :  
   …   ; 
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 < perfecto , :    
 ,        

   ,     
,   ,     

 [6]. 
Para la formación de adjetivos sobre bases de temas o infinitivos 

españoles participan también tales sufijos ucranianos, como: 
1. – -: uniforme   – , , 

:      
  [6]. 

2. - -: periódico   – , 
:   ,     

,   ,    , 
     [6]. 

3. – -: calumnioso   – : … 
 ,       [6]. 

4. Un grupo de adjetivos está formado por medio del tema de los 
sustantivos prestados, con ayuda del sufijo - - : (de) gamuza)  

 – :      
 [6].  

5. Por intermedio del sufijo - - se forman, como regla, las 
formas adjetivales que representan, en particular, nacionalidad: 
argentino  ; boliviano  : …  

    ,     
   ". Este mismo sufijo sirve, 

además, para formar sobre base de los temas españoles adjetivos 
que transmiten, origen, material de fabricación, etc.:   

  Somos campesinas;   de silecio –  
:       300 ,  

     ,   
    [6]. 

 

VII. Adverbio ( ). La mayoría de los adverbios prestados 
por su significado pertenecen al grupo de determinativos. He aquí 
algunos ejemplos: e < aparte – :  ,   

 ";  < basta – , ;    
! Con menor frecuencia son prestados los adverbios 

circunstanciales:  < afuera – ;  < pronto – . 
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Los adverbios formados con ayuda del sufijo - - y la desinencia -
o corresponden a los adverbios españoles que terminan en -mente  
y se asimilan mediante los adjetivos españoles, por ejemplo: 

 < agrocultural    agriculturalmente 
– - :      

        
  . (En qué nivel agricultural y culturalmente se 

encuentran otras provincias y territorios de Argentina nuestros colonos 
no saben);  < afirmativamente – , : 
…  ,    [6]. 

 

VIII. Exclamaciones ( ). Aunque la cantidad de exclamaciones 
prestadas no es grande, la frecuencia n que éstas se emplean, sí lo 
es. Por ejemplo, es habitual el saludo con matiz familiar ! < 
¡Buenas! que puee significar, según la hora del día, tanto ¡Buenos 
días!, como ¡Buenas tardes!  ¡Buenas noches! 

Entre las exclamasiones con sentido de despedida frecuenta el 
! <  ¡Adios! (- )!;   <  ¡Chau!  !,  
! Está muy divulgada en Argentinala (como así también en 

Uruguay) la exclamación ¡Che!, usada generalmente para llamar la 
atención de la persona a la cual uno se dirige, cumpliendo la 
función de vocanivo: , !,     

! Las raíces de esta palabra son sumamente contraversivas. 
Unos afirman que proviene del guaraní o del tehuelche, aunque 
tanto en el primer caso, como en el segundo la palabra no tiene 
nada de vocativo ni de expresivo. Hay filólogos que relacionan el 
che rioplatense y el che valenciano (idéntico al argentino/uruguayo 
en significado y usos) al antiguo vocablo español ce, con que se 
llamaba, detenía o hacía callar a alguien. 

Hay quien dice  que dicho vocablo deriva de la palabra guaraní 
che, siendo en él pronombre personal 'yo' o el posesivo 'mi'. 
Ejemplos: cheichaguá "uno como yo"; che rayhupara "(él) es mi 
amigo. En los idiomas tehuelche y pampa che significa hombre, y 
conforma muchos gentilicios de la región, sin embargo, como se 
indicó anteriormente, no tiene ningún uso vocativo o expresivo. 

Por otra parte, en la Comunidad Valenciana (España) esta 
interjección es muy frecuente desde ya hace siglos, lo que hace 
pensar, bien en un parentesco con el che rioplatense, bien en una 
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coincidencia. Hay que señalar que en la provincia de Castellón la 
expresión usada es cha en lugar de che, aunque se usa en las mismas 
circunstancias. 

Valencia, ubicada en la costa mediterránea, se le conoce como la 
tierra de los che. En sus calles es común ver locales que se llaman 
"che"o instituciones como el club de fútbol Valencia, conocido como 
el equipo Che. El club cuenta con un canal de televisión Che y hasta 
una revista, "Che, che, che". 

Ernest Hemingway, en su novela "Por quién doblan las 
campanas" sobre la Guerra Civil Española, pone en boca de uno 
de sus personajes la siguiente descripción de la bulliciosa ciudad: 
"Las gentes no tienen modales ni cosa que se les parezca. No 
entendía lo que hablaban. Todo lo que hacían era gritarse che los 
unos a los otros". 

 

X. Calcos léxicos de palabras y unidades españolas 
Los calcos son otro fenómeno de interferencia lingüística muy 

divulgado entre los ucranianos de la Argentina. La esencia lingüística 
del proceso de calcar en la literatura es enfocada de diferente manera 
y se resume a menudo en el hecho de  "trtaducir" literalmente las palabras 
o combinaciones de palabras [F. Geo Mohl, A.A. Reformatsky]. A su 
vez, A. Rosetti considera que la esencia del calco reside en la 
transmisión de la forma interior del vocablo extranjero. 
S. Semchinski (1973) también adjudica a la forma interior de la 
palabra modelo una importancia determinante: "La interferencia 
semántica – afirma – es posible bajo la condición de que la palabra 
modelo tenga forma interior y el lingüísta llega a la deducción de que 
"en el proceso de la producción de calcos el idioma no acepta 
unidades íntegras, sino un mateial más abstracto: modelos de 
formación de palabras". De la misma opinión era E. Haugen, quien 
sostenía que en el susodicho proceso (loan translation) "se traduce sólo 
la construcción general de la palabra compleja o derivada, claro está 
que con su correspondiente significado, suplantando los morfemas 
extranjeros por los de la lengua natal. 

El término translation "tradución" expresa precisamente este acto 
de sustitución, lo que en realidad es difícil de determinar como 
traducción auténtica. Más bien sería determinar dicho fenómeno con 
el término francés "calque", considera E. Haugen (teniendo en 
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cuenta su sentido de "copia a través de un papel o tela transparente"). 
En lo sucesivo este célebre investigador de los procesos de 
interacciones lingüísticas, mencionando este fenómeo, en sus 
trabajos lo llamaba "copias morfológicas de unidades exranjeras". 

Desde el punto de vista diacrónico del desarrollo de los procesos 
de interferencia, el calco léxico se hace especialmente intensivo 
cuando el bilingüismo se convierte en fenómeno permanente y 
masivo. S. Semchinski señaló que, al calcar, el idioma trata de crear 
una palabra que tenga la misma profundidad de su modelo, aunque 
esta tendencia no siempre es realizable debido a las divergencias 
estructurales de las lenguas que contactan. 

 

X. Calcos de palabras españolas  
Dicho proceso es posible en la esfera de las palabras complejas y 

derivadas, en el cual un gran papel es desempeñado por las 
asociaciones con otras palabras de la misma raíz. Por ejemplo, 
conociendo la serie léxica cara – ,  – descaro – 

, , los ucranianos argentinos establecieron 
la identificación del primer miembro de la serie (cara). Por 
consiguiente surgió la necesidad de tener el segundo miembro de la 
serie con la misma estructura, cuya raíz sea el morfema - - /- -. 
El prefijo negativo des- ha sido identificado con el prefijo ucraniano 

-  y la terminación  -o  con la terminación ucraniana – . 
Así surgió el calco del sustantivo español descaro   – 

:  …   … 
De tal manera se transmite tanto la constitución del miembro 
derivado de la serie léxica, como su valencia: 

a) exterior, digamos, la correlación cara/descaro= / ; 
b) interior, expresada por la correlación de los morfemas que 

componen las palabras: des- car-  -  = - -  - . 
En los años 40–50 en la Argentina surgió el calco de la palabra 

descamisado, con la cual, además de emplearse en el general sentido 
determinado en las fuentes lexicográficas españolas: "sin camisa", se 
denominaban los adeptos del entonces presidente de la nación Juan 
Domingo Perón. Dividiendo la palabra en morfemas, los ucranianos 
identificaron cada uno de ellos con los correspondientes morfemas del 
idioma ucraniano: des-/ -, camis-/- -, -ado/ . Así nació el 
nuevo vocablo , on el significado de peronista: …  
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. De forma análoga surgieron los calcos  

< atrasado < ;  < desarme < ; 
 < dibujante < , , etc. 

 

XI. Calco de combinaciones de palabras  
Los calcos de este nivel de identificación léxica son numerosos. En 

su mayoría pertenecen al tipo de cálcos sintácticos. Se forman en base 
de combinaciones estables de palabras (locuciones), conservando un 
sentido único. Los más abundantes son las combinaciones nominales 
con relación atributiva de los componentes: 

sustantivo + adjetivo, con transposición de los elementos del 
modelo español N+A  ucr. A+N, por ejemplo:  

  < movimiento mercantil <  : 
…     .; 

  < mes corriente <  ( ) :  
     …;  

  < vaca lechera <  :    
    , etc. 

Son menos frecuentes las veces cuando el calco conserva el mismo 
orden de los elementos del modelo español: esp. A+N  ucr. A+N: 

  < mala mirada <  : ...    
          

. (Nota:   < - ).  
Las combinaciones nominales españolas compuestas de 

sustantivos unidos mediante relaciones atributivas, como resultado 
dan en el ucraniano calcos de varios tipos estructurales. Con 
frecuencia, al sustantivo en posposición de en el ucraniano le 
corresponde el adjetivo prepositivo esp. N1 + de + N2  ucr. A+N: 
huérfano de guerra    < ,   

:        
   . 
También es muy usual la copia estructural del modelo español, en el 

cual el sustantivo con la preposición de, en el  ucraniano le corresponde 
el sustantivo pospositivo en el caso genitivo: A+N1+de +N2  ucr. 
Nnom.+Ngen.: declaración de los hechos     
< : …   …     

  ". 
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Las combinaciones tipo A+N1+de+N2 se transmiten en los calcos 
de la siguiente manera: A+Nnom.+ Ngen.: altas horas de la noche  

   <  :      . 
Existen, además, transformaciones estructurales de tipo 

N1+de+N2  Nnom. + o+Ngen.: capacidad de trabajo  
   < :   

  ,      . 
Los tipos de calcos de las combinaciones estables de palabras 

españolas son muy diversas y se merecen un estudio aparte detallado. 
El material aquí expuesto es solo una pequeña parte de los 

diferentes aspectos de la interferencia lingüística del español  
argentino en el ucraniano de Argentina. No obstante, demuestra la 
capacidad del idioma ucraniano de adaptarse y desarrollarse en 
condiciones extralingüísticas absolutamente nuevas. La introducción 
de numeroso material heterogéneo le concede mayor flexibilidad 
comunicativa proporsionándole nuevas capacidades internas. 
Considerando que en las condiciones extraterritoriales específicas los 
cambios que acaecen en los idiomas de inmigrantes son mucho más 
intensos que los que tienen lugar en las condiciones normales, la 
investigación de su desarrollo tiene que ser constante, puesto que ello 
facilitará tanto la comprención de los colonos, como la traducción e 
interprenación en caso de necesidad. El hecho de la integración de 
elementos extra al sistema lingüístico en las circunstancias dadas, 
especialmente en el comienzo de su convivencia, no "contamina" 
dicho sistema, sino que, al contrario, este fenómeno facilita la 
adaptación del idioma para su funcionamiento en condiciones 
absolutamente nuevas. 
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INTERLANGUAGE LEXICAL INTERFERENCE  
OF THE SPANISH LANGUAGE OF ARGENTINA 

IN A SPEECH OF IMMIGRANTS FROM UKRAINE 
 

Mass emigration of Ukrainians to Argentina began in the late 19th – early 20th 
centuries, mainly from the territories which were part of the Austro-Hungarian 
Empire (Halychyna, Bukovyna, Transcarpathia). By their social composition, they 
were mainly peasants. Many of those who came here from Ukraine after the Second 
World War had secondary or higher education. The first Ukrainian-language 
newspaper in Argentina, "Ukrainian Word," appeared in 1928. The first Ukrainian 
free radio program, "Free Ukraine," began its transmissions in the late 1950s. 
According to M. Vasilyk, researcher of Ukrainian immigration in Argentina, at the 
moment in this countr live about 200 thousand Ukrainians. 

As a result of Spanish-Ukrainian bilingualism new words(lexical elements) that 
derived from Spanish appeared in the native language of Ukrainians. Those initially 
referred to to the names of local realities, and subsequently spread to almost all 
spheres of life. The Spanish lexical borrowings in the Ukrainian language of Argentina 
are mainly nouns. They refer to all spheres of daily life such as: Administration and 
control systems, political lexicons, units of measurement, holidays, environment, 
everyday life etc. Amongst other parts of speech that were borrowed into Ukrainian 
language 7% correspond to verbs and about 6% are adjectives.Once bilingualism 
became a common occurrence, Ukrainian immigrants more often resorted to a 
linguistic phenomenon known as lexical and semantic loan translation. 

Observing Spanish-Ukrainian bilingualism has proven that even in the 
unfavourable circumstances Ukrainian language is able to withstand the effects of 
other languages. 

As a result of adopting a vast number of foreign elements into its lexical and 
semantic system, the ability to adapt to new ways of living and communicating has 
been enriched and the language itself has become more flexible in order to fulfill its 
communication purposes. 

Keywords: interlingüistics contacts, calco léxico, lexical borrowings, semantic 
loan translation, borrowing. 
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        19 –   
20        –  

 ( , , ).     
    .   ,      
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 2-   ,      .  
       

   .     
   "  "    1928 .  

  "  "      50-  
.        

.           
200  .  

         
,         
  ,     

 ,        
.        

    .     
    :     

,  ,  , , 
 ,   . .      

   7 %,  –  6 %. 
     ,   

    ,    
 . 
  -   ,  

       
  .    -  

       
,        . 

 :  ,  ,  
,  , . 

 
 

 82.08.81'38 
 

. . , -  . , . 
   

   ( ) 
 

   
  :   

   
 

     
   ,     

  -   . 
       

     ,   
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.   ,  .  

    ,  
,   .  ,    

    . 
 : , , , , 

, ,  . 
 

       , 
 ,        

   ,   . : 
– faire Charlemagne – ,    (  

"    "), 
– au temps où la reine Berthe filait –   ,   

,     (  "  ,   
 " (  ,   ),  

  – du temps de roi Dagobert,     
   ),  

– cousin (neveu, parent) à la mode de Bretagne (de Picardie) – 
 ,  ( )   ,   

  (  – "     
(   –  )", 

– forêt de Bondy –   (     
    ,       

      ),  
– C'est Byzance! –  ! (  – "  ") . 

        
    ,   

 -  , ,       
-  , , , , , ,   

 [ ., : , 1974, 138]   
 , , . ,  
 . .  [ , 1989, 218],   '   

   ,     eau 
; ,  '     , 
    cœur ( ): un grand 

cœur, rire de bon cœur, parler de cœur :  
"…ça va toujours, quand on a bon cœur…" (Zola, L'Assommoir, 

1999, p. 198). 
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,  ,     
  /pain       
    -  gagner son pain à la sueur 

de son front –      ,   
  :  

1)     '   
   ( , long comme un jour 

sans pain –   ),  
2)       

/  (cela se vend comme des petits pains –  
 ,    ),  

3) - ,      
       

  (bon comme le pain –  ,   
 [2010],       , 

 "    " [1993], 
    ), 

4)        
:    "  "   bon 

comme le pain [ , 2010],   bon comme du bon pain [DEI, 
2016, 306],        
[EI, 2011, 31] : être bon comme du bon pain, 

5) ,         , 
       

: ,    bon comme le pain  
        "  

 " [PR, 197], "être généreux, avoir bon cœur"  
[EI, 2011, 31], : "Je crois que tu peux lui demander qu'il 
t'aide, il est bon comme du bon pain" [EI, 2011, 31],    

   [2010], 
6)  ,        

  ,    ,   
   ,      

: ,   [DEL, 2003, 669]    
  bon comme pain (    ), 

,       VIII ,  
    . : "Gervaise …était douce comme un 
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mouton et bonne comme du pain" (E. Zola. L'Assommoir, T. I, 
p. 173),   1835   ,    

     . 
,          

 ,     , 
      " "  

  ,  , , : 
– avoir du foin dans ses bottes –    (  – 

"    "), 
– ce n'est pas mardi-gras aujourd'hui ! –  ,   

! (  Mardi-gras   ,   
 ,    ), 

– vieux comme le Pont-Neuf –    (le Pont-Neuf – 
 ,     ) . 

       , 
 ,  ,   . ,    

 ,   ,     
 ,    du temps qu'on se mouchait 

sur la manche (  "      
",   '      

 ,     ),   
     .    

   ,  '    
, : 

– sérieux comme un pape –    , 
– réglé comme un papier à musique –  . 

,         
, ' :  vérité de La Palice –  

     ,  
,          

,         (    
  )   ,   . 

,  ,    ,  
       
 ,     . 

,        
     ,  
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   ,  ,   
, ,  , 

     .  
 :     

      ,  
   "Dictionnaire des expressions idiomatiques" [DEI, 

2016],    ,    Petit Robert, 
     [2010].   

       ,    
      . 
        

 '      
. ,      

 " ",      
,        

, : 
– bleu-roi – -     
– faire le monsieur (" , "),  
– faire opéra ("  "),  
– faire le zèbre ("  "), etc.  

 ,      
    ,   ,   

, - : 
– un froid à pierre fendre –   (  ,  

"  "), il gèle à pierre fendre –   , 
– un vent à décorner les bœufs –   ( ,  

"   "), 
– une chaleur à crever –   (  ,  "  

") . 
  ,      

,   , , œil-de-bœuf –  
 ( , "  "). ,     

     (  " "  " "), 
      , , , 
     ,   

. 
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  .    

    ,    
, " "  , ,  ,  
    (   
    " ", " ' ", " ",   

  "Les expressions idiomatiques" [2011],   , 
    ).  , 

" "       
 .  ,   bandit   
 " ":  

– être fait comme un bandit –     . 
    'papa' ( , un papa gâteau) : 

– chemin des écoliers –  ,  
– doux comme une épousée (vx.),  
– lasser la patience d'un saint ("être insupportable") .  

,  bandit, écolier, épousée, saint     
  .  jurer comme un païen – 
   (   "  ")    
   ,     

  . 
   , ,     

,  ,   '   -
.    tendre comme la rosée –  

     ,  
 (" "       ), 

  ,    ,   , 
   'rosée/ '.  ,   

  , 323 ,  , 
       

 (   ,     
 ),  292 ,    ,  

 ,    " "   
( , écrire comme un chat –     
(  –   " ").    , 

  ,       
,   ,   
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.  ,   ,  
 ,  ,      

, ,  ,   "être":  
(être) attiré comme par un aimant –   .  

, ,     
    comparé   comparant   

 .    l'heure du berger ("le moment 
propice à l'amour") –  ,   ; 

     'heure'   'berger'. 
  ,   ,   

 ,    " " , , 
   à la française,    

  "  ",  :  
– à la brutal (fam., "sans respect des règles"),  
– à la con (pop., "ridicule"),  
– à la diable ("avec négligence"),  
– à la galope (fam., "de façon précipitée"),  
– à la légère ("légèrement, sans réflexion"), etc. 

 , " ", ,      
  ,     

,   - ,   
 ,    ,   

    , , 
 . ,    " " 

      ,    
 ( ,     

, ,  ,  ). , 
       "sauce/ " 

   : allonger la sauce, faire la sauce à qn, mettre 
à toutes les sauces,  mettre toute la sauce, ne pas savoir à quelle sauce 
on sera mangé [DEI],      .  

     ,       
  . 

   . 
- ,      ,  , 
  " "   ,  

     -   
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. ,  . ,     
  (" lles sont presque toutes des locutions 

familières"),     ("qui ont 
généralement une valeur intensive") [ , 2004, 148], , 

     : 
– nu comme un ver –   ,    

, 
– actif comme une abeille –   , 
– adroit comme un singe –   ,  
– chaud comme braise –  ,  
– avoir l'air d'un accident de chemin de fer –  

 , 
– élevé comme un rez-de-chaussée –   , 
– se débrouiller comme un manche –   , 

 . 
      

  ,   ,    
  :  

– malin comme un singe,  
– cruel comme un tigre, 
– fier comme un pou,  
– étourdi comme une linotte, 
– clair comme l'eau de roche, etc. 

 ,    "  
" : 

– faire le zèbre –  , 
– malheureux comme les pierres –   , 
– bête comme ses pieds –  , 
– en rang d'oignons –     . 

- ,        [ .: 
, 2013],   ,  '   

    : 
–        ,  

  : têtu comme un âne –   , soûl 
comme un cochon – '   ,  
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–      – : muet 
comme une carpe –   , fidèle comme un caniche – 

  ,  
–     : sourd comme un 

pot –   ,  ; sale comme un peigne –  
 ,  
–   ,      

: vieux comme le Pont-Neuf –     
(      vieux comme le monde), gai comme un 
pinson – ,    (   gai comme 
une papillon),  

– ,   ) , , 
  )     

  ,        
: promesse de Gascon –  ; parler français 

comme un Basque espagnol –  ,  
 ; faire un trait de Normand –   

  ,  . 
 ,    ,     
   ,    

  .    , 48  
       

,  ,  84     , 
     

  .      
     la perfide Albion ("  "), 

      (  ,   
 "  "     

),       ,   
     , , 

 – " ":  
– ce n'est pas le Pérou –   ,  
– gagner le Pérou –   . 

       
  :   "    ", 

   "voir Naples et mourir" (DEL),  "  
  ",     .  
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   ,    , 
,     

        
  : 

– une vraie Sorbonne – ,   (  
"  "), 

– vieux comme le port de Rouen –   (  
"    "), 

– avoir un œil à Paris et l'autre à Pontoise (fam., DEI) –  
;     ,    

(  "     ,    "). 
  ,    ,  

       
,        ,   

    ,    
 ,   , :  

– travailler pour le roi de Prusse (DEI; DEL) –  
,  (  "    ", 

        ), 
– ivre comme toute la Pologne – '    (  " '  

  ") . 
    ,  

   ,   .   
 ,  ,   , 

   ,    . 
,    , ,  comme 

un chacal – , , agir comme un chacal –  
   , ,     , 

   "  "    
.  [2018],       :  

  "chacal – homme avide, cruel" (P. Robert),  
   .  

  ,    " ", 
 , , , ,   

   , , ,  blanc comme neige 
 bavard comme une pie,         

1942  "Ce qu'il faut savoir" [Guillot, 1942]    
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106 ,  '   ,     
 2003      blanc comme neige 

(1804)      "innocent" [DEL]. 
 ,  ,    

,   -  ,  
     ~,   

,         . 
,  ,    ,   

       
,      . 

 ,      courir  
dormir,  ,   : 
courir, filer comme un zèbre (P. Robert), dormir comme un sabot, 
sommeil de plomb (P. Robert), etc. ,   ,   

        
 ,    ,    
 ,     

 ,   ,    
 ( ,   ,   ). , 

, -      
 maigre comme un coucou,    

  2011     ,  
   .     

 nu comme la main,    Littré 2009 
,   bête à manger des chardons (fam., DEI), 

      
       

.  ,      
,        

  .      : 
     .  

- ,  , , être comme une âme en 
peine ("très triste, inconsolable"),   [1987]   

 familier,    DEI [2016]    
.   DEI [2016]  ,  
,     :  

– compte d'apothicaire (fam., DEI),  
– sobre comme un chameau (fam., DEI) (EI 2011 ; DEL 2003), 
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– il n'y a pas un chat ("il n'y a personne") (fam., DEI), 
– panier de crabes (fam., DEI), etc. 

        
   . 
- ,   ,      

 fam.,    pop., : rond comme une balle.    
   –    / 

.       
 ,      :  

– soûl / gris / ivre comme un Polonais (fam., EI 2011 ; pop., DEI) 
– '   , 

– se débrouiller / s'y prendre comme un manche (fam., EI 2011 ; 
pop., DEI) –   , ,  

– en être / en rester comme deux ronds de flan ("être très 
étonné ") (pop., DEI; fam., EI) –  ,  , 

 ,  . 
    ,      

         , 
:  

– il y a un cheveu ("un ennui ") (fam. // pop., DEI),  
– comme une caille (pop. // fam., DEI), 
– (il est) chauve comme un genou (arg. // fam., DEI),  
– pleuvoir comme une vache qui pisse (fam., DEI), il pleut comme 

une vache qui pisse (pop., DEI). 
- ,       , 

  – ,    . , ,  
    méchant comme un âne rouge 

(vieilli) –     , DEI     
familier. :  

– droit comme un jonc (vx., langue classique, DEL ; fam., DEI) – 
  ,   , 
– n'avoir vu que son clocher (vx., DEI),    

   , 
– jeter le chat aux jambes de qn ("lui causer des embarras")  

(vx., DEI) –  ,  ,   
    .     . 
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- ,       , 
        

     . ,   
-   . , ,  

vert amande    Littré  Petit Robert,     Robert 
de poche [2016],    ,   ,  

 " "  . 
 ,      

, , , blindé comme un char – '   , 
  ( ),       . 
       ,  
    . 

, - ' ,   ,  
    ,   

         
 .        

     ,  
,     .   
    ,    

,  ,     
.  ,       

  " " [2014], "  "  
,   ,   , ,   

-  .     
      

 -    ,    , 
   ,      . , 

          
     ,    
  ,   "  "  

  ,    ,  , 
,  ,    

     . 
  ,      

  –    
     ,  
 .       
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   ,     
. ,      blanc comme 

neige ("innocent", DEI; Guillot; Wiktionaire),   
,  ,   " ", 

     "   "(?).  
    : 

– comme un Z ("bossu", fam., DEI) – ,   
(  ) (?), ,  

– une pièce de musée ("objet rare, personne ou chose vieille et 
fragile", DEI) –   (?), ,  , 

– rat de bibliothèque (DEI) – ,  , 
 '  (?),  

– à la flan ("sans valeur", pop., DEI) – ( .) , 
 (?), 

– faire flanelle ("échouer", vx., DEI) – ( .)  , 
  ;     (?), 

– marquis de Carabas ("personne vantarde", DE ) – , 
  (?),  

– jeux de prince(s) ("caprices de grands personnages", vx., DEI) 
–     (?),  

– cabane à lapins ("maison en mauvais état", pop., DEI) – 
" ",   (   

)(?), 
– cœur d'artichaut ("inconstant en amour", fam., DEI ; PR) – 

,  (?). 
,    ,    ,   

     , 
    ,   

 ,     
, : 

– langue de bois ("langage convenu de la propagande politique", 
DEI) – ,  , 
– tête brûlée, tête chaude ("personne exaltée", DEI) –  

,  . 
    ,   

       
:      (   
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 ), , , 
. ,    

  ,     
,       

   , : 
– noir comme du jais, comme une taupe, comme du charbon, 

comme la cheminée, comme un corbeau, comme un pruneau, comme 
de l'encre, comme l'ébène, comme la suie, comme la nuit, etc., 

– rouge comme un coq, comme une cerise, comme un coquelicot, 
comme une écrevisse, comme du feu, comme un homard, comme un 
œuf de Pâques, comme une tomate, comme une pivoine, etc. 

        (   
,    )    :  

– du temps de roi Dagobert,  
– au temps où la reine Berthe filait, 
–  du temps qu'on se mouchait sur la manche, 

    : 
– du temps du roi Guillemot,  
– du temps que les bêtes parlaient. 

 -     
 : 

(être) bourré (arg.) comme un œuf (EI 2011) = 
                              – comme un coing  (pop., DEI; EI 2011) = 
                             – comme une vache (EI 2011) = 
                             – comme un cochon =                     
                             – comme une andouillette = 
                             – comme un boudin = 
                             – comme une cantine = 
                              – comme une valise (fam.) (DEL) –   

' , '   , '   .  
          

     ,     
'  / ivre,      soûl  plein 

(plein comme une barrique – ( .)   ),   
 . 
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,  : 

– mentir comme un arracheur de dents, comme un Marseillais, 
mentir comme on respire, comme un charlatan, comme un laquais, 
comme un vendeur d'orviétan, comme tous les diables // mentir 
comme une oraison funèbre, comme une épitaphe. 

,       
 ,    :  

,  /  ;  ,  ; ,  
  ;     ; ,   

;  ;   ,  .  
         

,  ,  ,   
           

  . : 
"…j'espère, maintenant, que vous allez être doux comme des 

agneaux" (Dumas). 
"Quant à la femme du pharmacien, c'était la meilleure épouse de 

Normandie, douce comme un mouton, chérissant ses enfants, son 
père, sa mère" (Flaubert). 

"Je vient de passer une bonne semaine seul comme un ermite et 
tranquille comme un dieu" (Flaubert). 

  ,      
   , ,   

. 
     ,  

 ,        
. ,      , 

   pou / : 
– laid / moche comme un pou –   ,  
– fier / orgueilleux comme un pou –   ,  

,  , 
– fier comme un pou sur l'épaule d'un prêtre – ,  , 
– sale comme un pou  –   , 
– vexé comme un pou  –  ,   . 



127 

  ,    
, : 

éléphant: une mémoire d'éléphant – 1) ,  
'  //  

2) ' , 
         chien: un temps de chien ("un mauvais temps") // avoir du 

chien ("avoir du charme"),  
        chat: être ingrat comme les chats // être câlin (caressant) 

comme un chat, etc., 
       

  ,    
  : 

léger comme un éléphant, 
aimable comme un bouledogue,  
aimable comme une porte de prison, 
              droit comme une faucille,  
              haut comme trois pommes,   
             fin comme une dague de plomb. 

     ,  , 
, " "     , 

   : 
             heureux comme un bossu – ( .)  , 
             patient comme un chat qui se brûle les pattes – ( .) 

 . 
     , 

     ,    
      .    

 " "    ,   
       

 , : 
prendre retraite / prendre la retraite / prendre sa retraite.  

   ,    
     . , , 

perdre son latin   "travailler inutilement" (DEI) – 
,  ,   y perdre son latin 

("renoncer à comprendre", DEI)      
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"   ;  ,   , ".  
      . 

, ,   ,   
,         

       , 
,        , 

   ,      
         
,    ,   

,        . 
     " " (1828)    
: "Les langues sont comme la mer, elles oscillent sans cesse". 
,  ,   ,    
      . 
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GAMIFICATION AND USAGE OF GAMES IN TEACHING LANGUAGES 

AND TRANSLATION AT UNIVERSITY LEVEL 
 
The article is dedicated to the peculiarities of introduction and application of 

gamification in the teaching of a foreign language in universities and colleges. The 
advantages of the game-based approach are stated in the article. The main elements 
of the game are examined and authorial new methods of realization of these 
elements during teaching are given. In addition, several exercises in form of game to 
use during the classes are reviewed, including practical translation classes. 

Keywords: gamification, motivation, methods of teaching foreign languages, 
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. -    "Intertextuality as Cognitive 
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 '  "soft modelling"    
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    : "…when something 

happened which threw out many of Mr. Brewer's calculations, took 
away his ablest young fellows, and eventually, so prying and 
insidious were the fingers of the European War, smashed a plaster 
cast of Ceres, ploughed a hole in the geranium beds, and utterly 
ruined the cook's nerves at Mr. Brewer's establishment at Muswell 
Hill" [Woolf, 1925, 70–71].      

 ,     –   
,    .  

   "Narrative structure(s) and Female Development: 
The Case of Mrs Dalloway"   

  "the fingers of the European War smashed 
a plaster cast of Ceres"      (   
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  [Abel, 1992, 94].    
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  : "But odd unexpected people turned up; an 
artist sometimes; sometimes a writer; queer fish in that atmosphere" 
[Shakespeare, 2015, 63].     "Virginia 
Woolf's Mrs Dalloway: Invisible Presences" ,  

  "queer fish"    
     ,   

'  " " . ,  "   " .  
   "   " .  [Hoff, 2009, 123].  
   .   ,    

  " ". "A queer fish" –    '  
   -  , 
     : "What have we here? A man 

or a fish? Dead or alive? A fish. He smells like a fish. A very ancient, 
fishy smell. A kind of not-the-most-recent salted hake. A queer fish!" 
[Shakespeare, 2015]. ,   "a queer 
fish"   "  "   
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A FRAME SEMANTICS APPROACH TO TRANSLATING ALLUSIONS 

 
The article is aimed at defining allusion in the context of frame semantics and 

R. Schank's dynamic memory theory (according to T. Karpenko-Seccombe). On the 
basis of V. Woolf's novel Mrs Dalloway and its Ukrainian translation, the structure 
of partial frame mappings underlying allusions are schematically illustrated. The 
two-way nature of such a mapping is explained. The ways of reproducing them in 
the target language are analyzed. Two ways of translating allusion are defined. 

Keywords: intertextuality, allusion, analogous cross-mapping, intertextual 
frame, textual frame. 
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  35      20 .  
 2000         

"  ",      
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.          

   "Handmaid's Tale" [Atwood, 
2017].        1985  
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   17-  . 
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  (Handmaids).   

         . 
  ,      .    

     .   



152 

 .     , 
        .    

      ,    .  
      .   

   .   
       

       , 
     .  

.     .   
   "of"   ,   

 : Offred, Ofglen, Ofcharles, Ofwayne, Ofwarren. 
         

 ,     .  
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.        , 
, , , . 

        
   : Wives, Aunts, Handmaids, Marthas, 

Econowives, Unwomen – , , , , 
, - ; Commanders, Guardians, Eyes, Angels – 
, , , .   Marthas 
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    ,   
  : Compubank- , 

Compunumber- , Compucard- , Compudoc-
, Compuphone- .    , 

  ,      ,   
. : 

Particicution (participation + execution) – , Compucount 
(computer + account) – , Econowives (economy + wives) – 

.   Identipasses  
   ,   

   . 
    Salvaging.    

   , . , 
  ,        

  .      . 
      ,   
 . .        
    .  ,   

      ,     
        

 ,     .     
      .  , 

       .   
     ,   

         
   . ,      

   . 
(1)In front of us, to the right, is the store where we order dresses. 

Some people call them habits, a good word for them. Habits are hard 
to break [Atwood, 2017, 34]. 

 , , – ,    . 
   .  ,     

    [ , 2017, 30].  
(2) I wait. I compose myself. My self is a thing I must now 

compose, as one composes a speech. What I must present is a made 
thing, not something born [Atwood, 2017, 76]. 
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 .   .   – ,    
,    ,    , 

–  ,   [ , 2017, 65]. 
(3) The sitting room would once have been called a drawing 

room, perhaps; then a living room. Or maybe it's a parlour, the kind 
with a spider and flies. But now it's officially a sitting room, because 
that's what is done in it, by some. For others there's only standing 
room only [Atwood, 2017, 89]. 

   ,  – .  
 ,  ,     .    

 ,       :  
 .      [ , 2017, 74]. 

(4) I wait, for the household to assemble. Household: that is 
what we are. The Commander is the head of the household. The 
house is what he holds. To have and to hold, till death do us part. 

The hold of a ship. Hollow [Atwood, 2017, 91]. 
,    . ,    . 
   .     . 

   . 
  .  [ , 2017, 76]. 

(5) I sit in the chair and think about the word chair. It can also 
mean the leader of a meeting. It can also mean a mode of execution. It 
is the first syllable in charity. It is the French word for flesh. None of 
these facts has any connection with the others [Atwood, 2017, 120]. 

        .   
  .     .   

    .   si  . 
      '  [ , 2017, 99]. 

   (1)       
habit –    .   

.       ,  
   .    ,  

       
,       .   

   . 
  (2)        

compose.       , 



155 
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 ,   ,      

,        . 
  (3)    sitting 

room,    .    
        

 .   ,  
      .   

         
    .     

  . .    sitting 
room  standing room,     

,   .    
   . 

  (4)    household   
.      

    .       
         

 ,     70–80-    
.        

          
.        

  ,       
.     " "    . 

  (5)  a     chair. 
     .  
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     .    
        

          
 ,     , 

  ,  .   
  ,       

   ,     
 ,   .   

    (Lilies of the Field, Milk 
and Honey, All Flesh),  -  (Jezebel's)  

  ,    
    .     

   ,     , 
    .    

      
 .   

       :  ,  
  .    .   

And when Rachel saw that she bear Jacob no children, Rachel 
envied her sister; and said unto Jacob, Give me children, or else I die. 

And Jacob's anger was kindled against Rachel; and he said, Am  
I in God's stead, who has withheld from thee the fruit of the womb? 

And she said behold my maid Bilhah, go in unto her; and she 
shall bear upon my knees, that I may also bear children by her. – 
Genesis, 30, . 1–3. 

  ,     .   
  ,    :   !   , 

  ! 
     ,   :    
,      ? 

  :    .   ,  
     ,        
. –  , 30, . 1–3. 

But as to myself, having been wearied out for many years with 
offering vain, idle, visionary thoughts, and at length utterly 
despairing of success, I fortunately fell upon this proposal … –  
J. Swift A Modest Proposal. 
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    ...– .   . 
In the desert there is no sign that says, Thou shalt not eat stones. 

– Sufi proverb. 
    ,  : "   ." – 

 . 
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    ,     
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  ,    ,    
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       ,  
    ,     

  .   
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     children,   
   – .    

      .   
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 . ,       
    .      
 ,     ,   

  .      
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 A Modest Proposal,      
 .   modest   
, .   modest  modern. 
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    .    
   .       

   ,      
   . 

(6) From each, says the slogan, according to her ability; to each 
according to his needs [Atwood, 2017, 127]. 

 ,   ,   , 
    [ , 2017, 106]. 

        
 .  "  ".      

 ,        
 .   ripeness   
 .   ,     . 

Ripeness       ,  ,  
.        ,  

       , 
   .   ,   

      . 
(7) You can't help what you feel, Moira said once, but you can 

help how you behave. Which is all very well. 
Context is all; or is it ripeness? One or the other [Atwood, 2017, 202]. 

  , –   , –   
  .    , . 
 –  ,  ?   ,   

[ , 2017, 171]. 
     Nolite te bastardes 

carborundum.       Non 
illegitimi carborundum.     

  ,       
 .        

   ,     
     .    

   .     
 ,       . 
   ,    , 

        
.   ,       
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   (unreliable narrator).  
      , .  

       
,     ,   
   ,    ,   
   . 

(8) Still, it must be hell, to be a man, like that. 
It must be just fine. It must be hell. It must be very silent 

[Atwood, 2017, 99]. 
       –  , . 
  .   .     

[ , 2017, 83]. 
(9) ... you always have to leave something out, there are too many 

parts, sides, crosscurrents, nuances; too many gestures, which could 
mean this or that, too many shapes which can never be fully 
described, too many flavours, in the air or on the tongue, half- 
colours, too many [Atwood, 2017, 144].   

…    ,   
, , , ,  ,  

   ,  ,   
 ,     ,  

 –   [ , 2017, 121]. 
(10) What was in them was promise. They dealt in 

transformations; they suggested an endless series of possibilities, 
extending like the reflections in two mirrors set facing one another, 
stretching on, replica after replica, to the vanishing point. They 
suggested one adventure after another, one wardrobe after another, 
one improvement after another, one man after another. They 
suggested rejuvenation, pain overcome and transcended, endless 
love [Atwood, 2017, 165]. 

   .   , 
  ,     

,    ,   
  .      , 

   ,    ,   
 .   ,    

,   [ , 2017, 139]. 
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(11) The arrival of the tray, carried up the stairs, as if for an 
invalid. An invalid. One who has been invalidated. No valid 
passport. No exit [Atwood, 2017, 236]. 

 ,   ,   . 
 –  ,  .      . 
  [ , 2017, 199]. 

(12) So. More waiting. Lady in waiting: that's what they used to call 
those stores where you could buy maternity clothes. Woman in waiting 
sounds more like someone in a train station. Waiting is also a place: it is 
wherever you wait. For me it's this room [Atwood, 2017, 239]. 

.   ?   :    
 ,     .   

 –  ,  .  –    ,  ,  
  .    –   [ , 2017, 201]. 

  (8)      
 ,  .    
   ,   

. 
  (9)     . 

    .     
       in the 

air.      . 
  (10)      

 one after another.     
,      

.   '  . 
  (11)      invalid  

    .   
,     ,    

      .   
,   ,     

 valid passport.     
        
     ,  
     . 

  (12)     waiting,   
 ,      . 
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RENDERING OF M. ATWOOD'S IDIOLECT IN TRANSLATION  

(BASED ON THE NOVEL HANDMAID'S TALE) 
 

This paper is devoted to the research of characteristic features of M. Atwood's 
idiolect and ways of their rendering in translation based on the Ukrainian 
translation of her novel Handmaid;s Tale. The paper presents brief review of 
M. Atwood's literary works and genre characteristic of the given novel. It deals with 
the study of lexical units which serve as elements of novel metalanguage. Special 
attention is paid to methods of their formation and translation. The cases of pun and 
adequacy of their rendering in translation are also analysed. Besides that, 
functioning of allusions in the source text and strategies chosen by the translator to 
render them in the target text are studied. 

Key words: author's idiolect, dystopia, translation strategies, metalanguage 
elements, pun, allusions, unreliable narrator. 
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smb do sth", "to let smb do sth", "hacer(se) + infinitivo", 
"dejar(se) + infinitivo",      

   .     
 '  :   "     

  "  " "  
 , '    ,   

  , ,  "  + 
"  .       

 " ", " ". -    
     ,     

  : "estar + gerundio", 
"ir + gerundio", "venir + gerundio", "quedarse + gerundio", "llevar + 
gerundio", "acabar/terminar + gerundio".     

  ,       
,      , , 

"keep + doing sth".  
    ,   

        
   ,      

   .  
      

    .  ,   
       

 , , , ,  
  .  

 ,   ,  
      

 ( , , )     
     , 

-    .  
,    ,  

 .       
    :  

     [GRAK], 
   mova.info,    

Corpus de Referencia del Español Actual (versión anotada) (CREA) 
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[CREA],    Corpes XXI [Corpes XXI], 
   British National Corpus (BNC) [BNC]. 
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 .       
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,       , 
 .     "  
"   xml.      

   .     
  ,  – : 

 

<noun> </noun><verb> </verb> 
 

<noun><plur><nom><fem> </fem></nom></plur></noun> 
<verb><pass><pres> </pres></pass></verb> 

 

    <verb></verb> <noun></noun> 
</plur></plur> <nom></nom> <fem></fem>  
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[word=" "& tag=".*verb.*"] 
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)       
  (   mova.info, Corpes XXI, CREA); 

)        
(BNC), ,  "ADJ"     

. 
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       CQL, 
        ,    

  ,  .   
   CQL  : 

 

[attribute="value"] 
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   "lemma"  "tag". 
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   CQL     
     "   ". 
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    , , 
  . ,    
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 , , , "verb" ( ), "past" (  

)  . ( : "verb:1prs:snglr:past" ).   
     ".*",   -  

     "verb", "past" : 
 

[tag=".*verb.*"] 
 

[tag=".*past.*"] 
 

        
  ,     

 , ,    
   .      

     . , 
        

        
" / ".       

     " / "    
      .  , 

   "cond"    ,    
,       . 

        Present 
Perfect     "past".     

    ,    
Present Perfect       

    "to have"   
       , 
,  3 .     
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[Sketch Engine User Guide, 2019] 
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 sing  
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singing  
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AUTOMATIZATION OF EMPIRIC MATERIRAL EXTRACTION  

FOR CONSTRASTIVE GRAMMAR STUDIES  
(CASE OF SPANISH, ENGLISH AND UKRAINIAN) 

 
Grammar level is characterized by a high level of formalizability. That is why 

textual corpora provide a wide range of possibilities for searching grammar 
phenomena. Though modern corpora annotation with POS- and morphological 
tags is focused on separate wordforms, an appropriate query allows searching 
also a significant amount of syntactic phenomena, analytical grammar categories. 
The queries can be performed in several ways: by using regular expressions, user 
interfaces such as Word Sketch Engine, and particular query languages, such as 
CQL, which allow the user to search a certain wordform, a set of wordrorms or 
sequence of them both. The queries can include logical operators along with other 
formal parameters such as mutual distance among components in the context. 
These properties make corpora particularly useful for grammar contrastive 
studies. Annotation with metadata gives the possibility of selecting similar-
featured subcorpora in languages being compared so that the subcorpora are 
comparable according to a set of characteristics: style, genre, subject, 
chronological period, sociolinguistic parameters, etc. The aforementioned 
parameters turn out to be perfectly suitable with the demands of contrastive 
studies concerning text comparability. 

Key words: textual corpora, subcorpus, contrastive studies, comparability, 
morphology, syntax, analytical forms, query language, textual metadata, search filters. 
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перестановку леми й глоси, цільової мови і вихідної, можливість 
гнучкої структури словника, автоматичного впорядкування і 
сортування структурних одиниць. Перспективним є створення 
об'єктів лінгвістичного конструювання шляхом використання 
зазначених властивостей: перестановки структурних частин (глоси 
і леми, цільової і вихідної мов), встановлення додаткових 
зв'язків між структурними компонентами (наприклад, 
синонімічних), поєднання функцій декількох об'єктів в одному 
(приміром, у двомовному перекладному інверсійному словнику 
або у двомовному словнику синтаксем). Бурхливий розвиток 
комп'ютерної лексикографії обумовлює те, що практична 
розробка об'єктів лінгвістичного конструювання на цій ниві 
часто відбувається інтуїтивним шляхом і випереджає теоретичні 
узагальнення у цій галузі. 
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NEW OBJECTS OF LINGUISTIC CONSTRUCTION  

IN BILINGUAL LEXICOGRAPHY  
 
Most objects of linguistic construction in bilingual lexicography are created in 

electronic format thanks to the possibilities provided by computational technique of 
making structural changes with minimal physical efforts. New objects of linguistic 
construction can be created by permuting structural parts of a dictionary, by 
establishing additional essential links among its components, as well as by 
combining functions of different objects within a new one. Permutation of parts may 
concern the order inversion of glosses and lemmas of a dictionary, as well as 
permutation of the source and target language. Establishing additional links among 
dictionary's components raises the level of hypertextuality, which increases the 
possibilities of searching and data mining. Combining functions of different 
dictionaries allows to produce qualitatively new dictionaries, valuable both for 
practical use and research purposes. 

Key words: computational lexicography, linguistic construction, translation, 
hypertextuality, experiment, data mining. 
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TRANSLATION STUDIES IN ITALY: 

KEY SCIENTISTS, PECULIARITIES AND SIGNIFICANCE  
FOR THE GLOBAL TRANSLATION STUDIES 

 
The subject of the Article is Italian tradition of translation. Heritage of Italian 

translators, thinkers, theorists of studies on translation, and as well, peculiarities of 
development of translation tradition in Italy are summarized in the Article; reasons 
for lack of attention paid to Italian heritage of translation studies from the side of 
global translation society are analyzed. 

Key words: translation, theory of translation, translation studies, Italian 
tradition of translation. 
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É O MAR QUE UNE A LÍNGUA  
OU É A LÍNGUA QUE UNE O MAR? 

 
Da minha língua vê-se o mar. 

Vergílio Ferreira 
 
O presente artigo é dedicado ao lugar e papel da língua portuguesa tanto no 

mundo contemporâneo como nas épocas anteriores quando o povo português se 
tornou um intermediário entre Europa e os países de todos os continentes do 
universo. Trata-se das particularidades de implantação da língua portuguesa em 
diferentes confins do mundo. Uma atenção especial é dada ao mar e o papel dele na 
divulgação do idioma português através da história. 

Palavras-chave: língua portuguesa, mar, lusofonia, cultura, variações, literatura. 
 
Em 1991, em Bruxelas, ao receber o prémio literário Europália,  

o escritor Vergílio Ferreira afirma, durante o seu discurso,  
a seguinte frase que me intrigou desde a sua primeira leitura:  
"Da minha língua vê-se o mar". 

Gostaria de começar a minha reflexão a partir desta epígrafe 
inicial, uma vez que os caminhos pelos quais ela nos conduz são 
vários e multifacetados. Para isso, levanto, desde já, três questões.  
A primeira é a seguinte: porquê a língua portuguesa?; a segunda, 
parece-nos óbvia: porquê o mar?; a terceira, por sua vez, surge no 
título que atribuímos a esta reflexão: é o mar que une a língua ou é a 
língua que une o mar? 

Regressemos, pois, à primeira questão, sem nunca esquecermos 
que o objetivo maior de todas estas palavras é celebrar a língua 
portuguesa, uma língua cosmopolita, uma língua de cultura e, não 
por acaso, a língua mais falada em todo o hemisfério sul. 

Porquê a língua portuguesa?  
A língua portuguesa é a 5ª mais falada no mundo, sendo a 

segunda língua latina com mais falantes. Todas as noites, cerca de 
278 milhões de pessoas em todo o mundo sonham em português. 
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Todos os dias, milhões de pessoas pensam, falam, escrevem, criam e 
amam em língua portuguesa. Uma língua com um tão vasto número 
de falantes nos continentes europeu, africano, americano e asiático 
não pode nem deve ser descurada, muito menos alienada, tendo em 
consideração que estamos perante uma das línguas que ajudou e 
continua a ajudar a construir o código genético a que chamamos 
Civilização. Se me permitem, como forma de captatio benevolentiae, 
introduzo alguns dados históricos acerca do pequeno país plantado à 
beira-mar que deu origem não só a este vosso criado, mas também à 
língua que ele utiliza e na qual habita.  

Portugal é um dos países mais antigos da Europa e do mundo, 
tendo sido fundado em 1143, no distante e poeirento século XII. 
Desde então, o país jamais perdeu a sua unidade territorial, política, 
cultural e linguística, o que lhe permitiu criar uma identidade própria 
e singular no meio do caldo das culturas europeias de matriz greco-
romana, judaico-cristã, mas também celto-árabe. Em 1964, José 
Cardoso Pires, um prestigiado escritor português, num texto 
intitulado "Lá vai o Português", depois adaptado para E Agora, José? 
(1977) escreveu o seguinte: "Lá vai o português, lá anda. Mal nasce 
deixa de ser criança: fica logo com oito séculos". 

Mas voltemos à língua. Por que razão a língua portuguesa? 
Porquê celebrar esta língua? O mundo da língua portuguesa é, como 
afirma Carlos Reis, um "universo pluricontinental" e, por isso, ocupa 
no imaginário dos portugueses um espaço nodal, ao mesmo tempo 
mitológico e saudosista. Celebrar a língua portuguesa não é somente 
comemorar esse oblíquo conceito que é a lusofonia, mas antes 
celebrar a língua nas suas múltiplas vertentes e variações. Já não 
importa somente o português europeu. Interessa, agora, escutar esta 
doce língua com as variações de Angola, do Brasil, de Cabo Verde, 
de Goa (Índia), da Guiné-Bissau, de Macau, de Moçambique e de 
São Tomé e Príncipe. Interessa, ainda, escutá-la na voz das 
estudantes e dos estudantes ucranianos, na voz de todas e de todos 
aqueles que a querem aprender porque reconhecem a importância 
cultural e civilizacional que ocupa no quadro das línguas. 

A diversidade de uma língua é sempre um fator de riqueza. 
Quanto mais variadas forem as suas vertentes, maior será o seu 
alcance. Cada vez que alguém fala em língua portuguesa está  
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a recriar e a reinventar todo um universo, maior que o pensamento  
e maior que um país, porque, verdadeiramente, nos dias de hoje, não 
existe uma língua portuguesa, existem, sim, línguas em português.  
É, pois, nessa diversidade que se encontra a unidade entre povos, 
culturas e mundivisões que partilham uma língua que nasceu no 
extremo Ocidente da Europa. 

Recupero, neste momento, a segunda questão: porquê o mar?  
O mar ocupa um lugar de excelência para todos os portugueses. 

Não por acaso, jamais tratamos esse vasto mundo líquido como 
oceano, conceito frio, distante e impessoal. Não, os portugueses 
chamam a esse domínio "o mar", como quem faz uma carícia, como 
quem se sente arrebatadoramente seduzido e apaixonado. Tratamos o 
mar por "tu", numa relação tão antiga quanto marcante. O mar 
circula nas veias da língua portuguesa através das caravelas que, 
zarpando de Lisboa nos séculos XIV, XV e XVI, deram "novos 
mundos ao mundo", como afirma Luís Vaz de Camões, o poeta épico 
português. Possivelmente, a alma da língua portuguesa é do tamanho 
do mar. E do tamanho da alma desta língua são todas as literaturas de 
expressão portuguesa. 

Bernardo Soares, no famoso Livro do Desassossego, escreve que  
"A Literatura é a maneira mais agradável de ignorar a vida", uma vez 
que na Arte parece residir a verdadeira essência do ser humano. De 
facto, a literatura é um espaço de liberdade e de subversão dos 
pressupostos estabelecidos. A melhor forma de revermos o passado e 
perspetivarmos o futuro passa pelo caminho da ficção e das coisas belas. 

Mia Couto, famoso escritor moçambicano, galardoado com o 
prémio Camões em 2013, o maior prémio cultural da língua 
portuguesa, num texto intitulado "Perguntas à língua portuguesa", 
escreve o seguinte a propósito da língua e dos vários falantes, de 
geografias distantes, que a utilizam: Esta obra de reinvenção não é 
operação exclusiva dos escritores e linguistas. Recriamos a língua 
na medida em que somos capazes de produzir um pensamento novo, 
um pensamento nosso. O idioma, afinal, o que é senão o ovo das 
galinhas de ouro?  

A língua portuguesa está intimamente ligada ao mar, pois foi 
através dessa ceara azul que a língua se espalhou por todo o mundo. 
Se é verdade que o português apresenta as mesmas competências que 
todas as outras línguas, não é menos seguro afirmar que a língua 
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portuguesa apresenta duas particularidades interessantes: em 
primeiro lugar, um pequeno e pobre país deu origem a uma língua 
muito maior e superiormente mais rica que o seu espaço geográfico. 
Deste modo, a geografia da língua portuguesa não é somente 
territorial, pertence, agora, ao domínio da imaginação e do belo; em 
segundo lugar, recupero novamente o escritor Mia Couto, mas a 
partir do filme Língua – vidas em Português, de 2001, quando afirma 
que "Portugal deu origem a um filho maior que o próprio pai", que 
foi o Brasil, país de dimensões continentais.  

De facto, a relação das antigas colónias com a língua portuguesa e 
com Portugal afasta-se de um padrão etnocêntrico e imperialista, na 
medida em que a língua se tornou mais dinâmica, mais colorida e 
mais plástica. Ao invés de o Brasil e os países africanos de expressão 
portuguesa seguirem a norma europeia, tiveram a justa ousadia de 
acrescentarem a esta língua, que não deixa de ser a mesma, outras 
tonalidades e outras variantes, reflexo das suas faunas e floras que 
explodem de cores. Vejamos este exemplo: a um veículo de 
transporte de passageiros os portugueses chamam autocarro, os 
brasileiros ônibus, os moçambicanos machimbombo e os angolanos, 
por exemplo, candongueiro. Várias palavras para expressar uma só 
coisa. Não é por acaso que José Saramago, prémio nobel da literatura 
portuguesa em 1998, afirma, no filme anteriormente citado, que 
"Quantas mais palavras conhecemos, mais somos capazes de dizer o 
que pensamos e o que sentimos". 

Assim, ao invés de olharem para a língua portuguesa como uma 
princesa que se deve adorar, de longe, sem se poder falar com ela, 
esses países chegaram ao pé dessa princesa, apaixonaram-se por ela, 
fizeram-na sorrir e convidaram-na para dançar, jamais saindo de suas 
vidas. Este fenómeno demonstra não só como o português é uma 
língua de futuro, mas também como é uma língua viva. A sua 
vitalidade reside nos falantes e na sua literatura, pois como um ser 
vivo, "na língua, o que hoje é corrupção e ousadia, amanhã pode ser 
de uso corrente, e depois de amanhã pode ser clássico. A mestiçagem 
é um dos processos que assegura o fulgor de uma língua e dela faz a 
sua prova de vitalidade. A literatura é precisamente uma das caixas 
negras onde fica registada essa vitalidade criadora", escreveu Lídia 
Jorge, reconhecida escritora portuguesa. 
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Retomo, agora, e estou a terminar, a terceira e última pergunta 
que serve de título à minha reflexão: é o mar que une a língua ou é a 
língua que une o mar? 

Para responder ou tentar responder a esta questão, convoco não só 
Fernando Pessoa, maior poeta português do século XX, Olavo Bilac, 
grande parnasianista brasileiro, mas também invoco as belas e 
azuladas águas do famoso lago Synevyr. Se é seguro dizer que o lago 
Synevyr não é um mar, por não ter nem dimensões nem água 
salgada, não é menos verdade afirmar que a doçura da sua história 
ultrapassa a sua dimensão líquida, linguística e geográfica.  

Falo-vos agora como um jovem português em terras ucranianas. 
Há umas semanas, em aulas com os alunos da Universidade Taras 
Shevchenko e da Universidade Nacional de Linguística, falei sobre a 
história de Pedro e Inês de Castro, uma história de amor proibido que 
se passou em Portugal no século XIV, muito antevendo aquilo que 
Shakespeare viria mais tarde a escrever como sendo Romeu e Julieta. 
Os alunos ficaram encantados, mas, de imediato, perguntei-lhes se na 
Ucrânia havia alguma história semelhante. Surge, então, a magnífica 
história do lago Synevyr. Como é óbvio, não me vou prolongar a 
contar a lenda que todas e todos muito bem conhecem. Interessa-me, 
sim, realçar dois aspetos que vão ao encontro daquilo que tenho 
vindo a dizer: o primeiro diz respeito ao facto de o povo ucraniano 
chamar a esse lago a "pérola dos Cárpatos" devido à sua beleza. Reza 
a lenda que o lago nasceu das lágrimas que Synya derramou no local 
onde enterrou Vyr; o segundo aspeto prende-se com um outro epíteto 
atribuído a esse lugar – o de "olho do mar".  

Ora, e se o olho do mar que é o lago Synevyr permitir que todos 
nós consigamos ver melhor o mar da língua portuguesa? É possível, 
portanto, através das águas doces do lago chegar à conclusão que a 
língua une o mar. Antes da língua, o mar separava pessoas, terras e 
continentes. Agora, a língua portuguesa, "última flor do Lácio, 
inculta e bela", como escreveu Olavo Bilac, decidiu unir o mar de 
uma forma deliciosamente paradoxal. 

É com Fernando Pessoa que termino e é com Fernando Pessoa 
que tento responder, uma vez mais, à dúvida que acompanhou esta 
reflexão: "Deus quis que a terra fosse toda uma,/ Que o mar unisse, não 
separasse". Quero com isto dizer, que hoje, o mar une distâncias. Mas 
também quero afirmar o seguinte: "Que o mar com fim será grego ou 
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romano:/ O mar sem fim é português". E este mar sem fim, unido pela 
língua portuguesa, é, sem dúvida, um mar repleto de coisas Belas. 

Portanto, termino como comecei: "da minha língua vê-se o mar". 
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IS THE SEA UNITES THE LANGUAGE  
OR THE LANGUAGE UNITES THE SEA? 

 
The article analyses the place and the paper of Portuguese Language both in the 

contemporary world and in the historical epochs when the Portuguese people 
transformed into the intermediary of Europe and all the continents of the planet. The 
article contains information about the peculiarities of the implantation of the 
Portuguese Language in different countries of the world. A special attention is 
dedicated to the sea and his paper in divulgation of the Portuguese Language in the 
historical aspect. 
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FENÓMENO DE HIBRIDACIÓN LINGÜÍSTICA  
Y EXTRALINGÜÍSTICA EN LAS CANCIONES  

DE RAPEROS ESPAÑOLES, FRANCESES,  
MEXICANOS Y BRITÁNICOS 

  
En el artículo se analiza el fenómeno de hibridación lingüística y 

extralingüística en los textos de raperos hispanohablantes (españoles y 
mexicanos), franceses y británicos. El artículo contiene breve información 
sobre el estilo musical de rap, las peculiaridades étnicas e ideológicas de los 
artistas. Se explica el fenómeno de hibridación en el contexto lingüístico y 
culturológico. A continuación, los postulados teóricos se acompañan con 
ejemplos de los textos de las canciones. 

Palabras-clave: rap, hibridación lingüística, hibridación extralingüística, 
cultura, producto cultural, influencia. 

  
Desde los tiempos remotos, las manifestaciones culturales han 

desempeñado y siguen desempeñando un palel muy importante en el 
desarrollo de las sociedades ya que, de un lado sirven para elevar el 
nivel educativo de la población y, de otro, ayudan a llevar a cabo 
ciertas políticas en la esfera ideológica. Sólo basta acordarse de tales 
nombres como Daniel Defoe, Howard Hant, Somerset Mohem y 
otros tantos para entender de que se trata. 

En el siglo XX y en el nuestro, XXI, dichas tendencias sólo se 
están aumentando debido al desarrollo vertiginoso de la industria 
cinematográfica y musical. No obstante, en el umbral del nuevo 
milenio, millones de personas obtuvieron acceso a la internet que, 
gracias a cierto nivel de libertad, permitió que no sólo los 
representantes de la cultura oficial y apoyada por los estados 
nacionales adquirieran aun más aficionados sino que también 
muchos artistas antisistémicos por la primera vez en la historia 
recibieran la oportunidad y la posibilidad de manifestar su 
producto cultural. 

Los recipientes principales de la industria musical son los jóvenes 
de diferentes capas sociales con el nivel de educación también muy 
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diferente lo que a menudo facilita a los artistas su tarea de propagar 
sus postulados y orientaciones ideológicas. Una de las tendencias de 
música contemporánea que ha adquirido millones de aficionados 
entre el público es hip-hop o rap [ , 2014]. La popularidad de 
este género en diferentes países, sobre todo en los EE.UU. y Francia 
(que ocupan el primero y el segundo puestos en el mercado 
internacional de rap) no es nada casual. 

Como es sabido, el rap es género artístico representado por el 
conjunto de una música rítmica y así llamada poesía acústica que a 
menudo es acompañada por fragmentos líricos en plano musical 
[Camargo, 2007, 50].  

El contenido de la obras de los autores y las autoras del rap 
antisistema o, como se dice a menudo, consciente, siempre es bien 
explícito y tiene carácter sugestivo que lo aproxima a los textos 
publicistas y publicitarios a la vez. De esto aun en los años 80 del 
siglo XX dijo Chuk D, el MC de Public Enemy y uno de los 
fundadores del rap político, llamando su género musical CNN de la 
América negra [Camargo, 2007, 50]. Es curiosa en este plano la 
diversificación geográfica de, por ejemplo, rap francés. Mientras 
que los raperos de Marsella se orientan más por los problemas 
políticos y sociales más agudos de la Francia contemporánea entre 
los cuales podríamos citar la emigración, los problemas 
económicos e ideológicos, los artistas de París y de las cités 
parisinos se interesan en los temas más tradicionales para este 
género musical: dinero, tráfico de drogas, amor... 

Las lingüistas rusas Elena Gritsenko y Lilia Duniasheva que ya 
durante varios años investigan el hip-hop tradicional de los EE.UU., 
países hispano- y rusohablantes dicen que rap es una de las 
herramientas (o uno de los agentes) de globalización en su aspecto 
lingüístico y cultural [ , , 2013, 141]. Entre los 
procesos que especifican las formas de expresión lingüística de la 
cultura hip-hop estas cientistas destacan recontextualización  
(o localización) de las prácticas globales y linguo-culturales en el aspecto 
local, estilización e hibridación [ , , 2013, 141]. 

Para estas lingüistas, la recontextualización consiste en 
transmisión e implantación de los valores y modelos ajenos y su 
adaptación en las condiciones locales que permite hablar no sólo de 
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los fenómenos universales, sino también de las peculiaridades y formas 
linguo-culturales nacionales [ , , 2013, 141]. 

Nuestro articulo se basa en obras de raperos de varios rincones 
del mundo (Francia, México – Francia, Francia – Algeria, España, 
Reino Unido) para confirmar que dichos procesos son de hecho 
característicos y universales. En adelante vamos a analizar textos de 
dichos autores que nos ayudará a cumplir dos tareas: de un lado, 
encontrar características universales para todo el espacio de dicho 
género, y, de otro lado, destacar las peculiaridades nacionales de 
cada espacio geográfico concreto. 

La hibridación cultural es mezcla de elementos culturales bien 
diferentes que provoca formación de nuevas formas culturales en 
resultado de interacción de corrientes culturales globales, nacionales 
y regionales y su transformación en el nivel local. De conformidad 
con las tendencias actuales de antropología, las influencias culturales 
nunca son unidireccionales puesto que bien pueden ser recíprocas 
mientras que los nuevos fenómenos culturales que surgen en 
resultado de la interacción de las manifestaciones de origen y nivel 
diferentes contienen elementos de todas las culturas que hayan 
entrado en dicha interacción [ , , 2004]. 

El propio término hibridación suele aplicarse para caracterizar 
aspectos culturales de globalización puesto que ésta no siempre lleva 
a la normalización total y universal. Las culturas locales son capaces 
de adaptar tendencias pseudo-universales. Tal hibridación se hace 
posible en los puntos de contacto de lo nacional y de lo regional (por 
ejemplo, en la televisión, se puede hablar de las variantes regionales 
de los programas nacionales). A veces, la hibridación se percebe 
como un fenómeno negativo, o sea, como incapacidad de la 
resistencia cultural y su substitución por casi-valores bajo la 
influencia de mecanismos (post)modernos de la industria cultural. 
También este término puede tener conotación neutra cuando sólo 
indica a los rasgos inevitables del arte postmoderno y del producto 
cultural en general [ , , 2004].  

El carácter híbrido de la poesía acústica viene explicado ya por 
el propio hecho de que los autores del género alalizado son, en su 
mayoría, emigrantes o hijos de los emigrantes y, a veces, hijos de 
las familias mixtas. Otro hecho muy interesante es que la mayoría 
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de los raperos, por lo menos, franceses, ingleses y norteamericanos, 
son musulmanos ya sea por su origen (como, por ejemplo, el caso 
de Soolking, PNL o Lowkey), ya sea por su voluntad propia (por 
ejemplo, Inmortal Technique o Vinnie Paz). Sin embargo, cabe 
mencionar que para España y los países latinoamericanos esta 
tendencia ya no es tan características. 

Podemos observar el fenómeno de hibridación en dos niveles bien 
distintos: lingüístico y extralingüístico, o para dejar claro: en el uso 
de los extranjerismos (nivel lingüístico) y en denominación de varios 
fenómenos culturales y realia tanto culturales como políticos: títulos 
de obras literarias y cinematográficas, nombres propios de políticos, 
artistas, futbolistas famosos y de los personajes de las obras 
mencionadas arriba, juegos y objetos de la vida cotidiana, nombres 
de marcas comerciales de moda, etc. (nivel extralingüístico). 

Primero, veamos algunos ejemplos de hibridación extralingüística 
ya que es ella que frecuentemente determina la posterior selección de 
las unidades léxicas usadas en los textos de las canciones. 

A menudo, los títulos de traques son muy elocuentes; y no es 
casual puesto que es una magnífica oportunidad de satisfacer los 
intereses y aspiraciones del público ya existiente y atraer atención de 
nuevos aficionados potenciales. 

Y aquí quisiera citar y explicar un poco títulos de los siguientes 
traques: Frontera del rapero mexicano Manik B en colaboración con 
la reina del hip-hop frances Keny Arkana; Guérilla y Dalida del 
artista franco-algerino Soolking y algunos títulos de innúmeras obras 
del duo francés PNL: Onizuka, Bené, Rebenga, Da... 

El traque Frontera fue grabado tras la decisión del presidente 
Donald Trump de llevar a cabo la construcción del muro en la 
frontera entre los EE.UU. y México iniciada en los años 90 del siglo 
XX por el demócrata Bill Clinton. Es entonces cuando vio la luz la 
canción del grupo chicano Los Tigres del Norte denominada Somos 
Más Americanos que contiene las siguientes palabras que ya se han 
hecho clásicas: Yo no crucé la frontera: la frontera me cruzó. Hoy en 
día, esta frase repetida por los raperos mexicano y francesa ya no 
solo en español sino también en francés e inglés atrae la atención del 
público global a los problemas de emigración legal e ilegal, a las 
dificultades con las cuales se enfrentan los pueblos del Sur que 
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desean buscar nuevas oportunidades de trabajo y de una vida mejor 
en los países más desarrolados y exitosos del Norte. 

Los títulos de traques de Soolking, famosísimo algerino residente 
en Francia, Dalida y Guérilla, también dan a entender al público 
potencial de que se tratará en ellos aun antes del primer 
conocimiento con las obras. El primero es, sin duda alguna, un 
verdadero tributo a Dalida, la famosísima cantante egipcia que hizo 
en Francia una carrera vertiginosa. El propio título de la canción y el 
refrán Paroles, paroles, paroles eternizan el talento de la artista ya 
en un nivel totalmente inesperado e innovador. Y por ello podemos 
decir que el rapero algerino aquí desempeña un papel muy 
importante de instruir al público joven estimulándolo a volver a las 
mejores obras de canción francesa que ya podemos llamar clásicas.  

A su vez, el traque Guérilla sugiere a los oyentes potenciales 
que se tratará en él de un conflicto o confrontación. Y de hecho es 
así: Soolking, en nombre de todos los africanos, acentúa la atención 
en la actitud negativa de muchos europeos hacia los magrebíes, 
subsaharianos y otros africanos culpándolos en todos los problemas 
económicos y sociales de la Europa contemporánea. No en vano el 
texto está escrito en tres idiomas: francés, árabe y español que 
ayuda al rapero algerino no solo a llevar a cabo su misión 
ideológica sino que también a ganar los corazones del público 
internacional puesto que el español y el árabe son unos de los 
idiomas más hablados del planeta. 

Pasemos ahora a los ya mencionados títulos del duo francés PNL: 
Onizuka, Bené, Rebenga, Da. Los tres primeros evocan en nuestra 
memoria las películas legendarias GTO (Japón), Cidade de Deus 
(Brasil) y Scarface (EE.UU.). Great Techer Onizuka es protagonista 
de la película japonesa del mismo nombre donde se trata de un típico 
chico malo, profesor de un colegio prestigioso en la isla de 
Hokkaido, aficionado a licores y a mujeres, que a pesar de su 
comportamiento poco ideal y tradicional gana las simpatías y amor 
de todos los alumnos del colegio y, al fin y al cabo, de sus colegas 
también. Claro que la audiencia del duo desde principio comprenderá 
cómo será el protagonista de canción con título semejante.  

La situación parecida podemos verla en el texto del traque Bené. 
Así se llama el protagonista más simpático de una de las mejores 



227 

películas brasileñas de todos los tiempo Cidade de Deus. El bandito 
simpático, generoso y alegre es una de pocas cosas positivas en un 
libro y una película tan lúguble como Cidade de Deus. Y no es nada 
raro que las simpatías de los oyentes de la canción con tal título 
también estén en el lado del protagonista que, a pesar de vender 
drogas, robar y armar escándolos y problemas nunca despierta 
emociones y actitudes negativas. 

El contenido cultural totalmente diferente tiene el traque Da, 
palabra del léxico coloquial afroamericano (nda) que significa in the 
hoodle, o sea: yo estoy en mi barrio vestido de chándal, es decir, 
ropa típica de los vecinos de los barrios residenciales más humildes 
de las ciudades grandes donde se reina atmósfera violenta y hóstil y 
donde sólo el que tiene más fuerza, podrá sobrevivir. En este ejemplo 
ya podemos hablar de hibridación en ambos niveles, lingüístico y 
estralingüístico. De un lado, el título ya contiene cierta información 
de fondo que nos sugiere que el traque nos contará de la vida de 
habitantes de una cité. De otro lado, podemos decir de la hibridación 
puramente lingüística puesto que se trata de un extranjerismo ya 
conocido y adaptado entre cierta parte de populación francesa.  

Ahora pasemos a otros ejemplos de hibridación en el nivel 
extralingüístico sacados de las obras de los raperos intelectuales, el 
español Nach y el británico Lowkey. 

Primero analicemos el traque Manifiesto de Nach. En el texto 
enorme de este verdadero poema de contenido complejo y rico, lleno 
de recursos estilísticos más sofisticados, podemos ver innúmeros 
ejemplos de hibridación cultural en todos los niveles posibles: 
nombres de las personas famosas: Tú contra mí como boleros de 
Machín, triste / tu destino es el que tú elejiste [Nach]. Aquí Nach 
compara el estilo musical de su oponente lírico con el cantante 
cubano Machín que se hizo famoso en los años 40 del siglo  
XX gracias a sus boleros sentimentales.  

En otro fragmento el autor nos dice: Puede que mi vida nunca os 
interese / no está dirigida por Martín Scorcese [Nach]. El nombre 
del gran director de cine estadounidense aquí forma parte de la figura 
estilística de antítesis dándonos entender que las películas del famoso 
maestro son extraordinariamente interesantes  mientras que la vida 
de un modesto rapero español es bien humilde y mundana. Para 
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acentruarlo aún más Nach hace uso de la marca de ropas española de 
mercado masivo que también siendo parte de una antítesis una vez 
más subraya el estilo de vida modesto del autor: yo también quiero 
un chalet de lujo en la moraleja / y conducir un cadillac pero soy 
feliz con este anorak Panama Jack [Nach].  

El siguiente fragmento es muy interesante por estar saturado de 
las formas híbridas extralingüísticas que simultáneamente 
desempeñan papel de elementos esenciales de las figuras estilísticas 
dando a Manifiesto su expresividad y fuerza poco comparadas: fiel a 
mi lema / ganar dinero del sistema haciendo música contra el 
sistema / sin más armas que mis dientes mi voz es un kalashnikov / 
un cóctel molotov desde el altavoz potente / con el liquido al 
ignorante, lo liquido intelectualmente / la fuerza bruta me repugna 
se la dejo al nazi / o al Cani que resuelve cualquier pugna de la 
forma fácil [Nach].  

Aquí el rapero español compara la fuerza intelectual y moral de 
su voz y, lógicamente, de sus obras con la fuerza de la metralleta más 
famosa y popular del planeta y con el arma predilecta de los 
manifestantes de todos los rincones del mundo oponiéndola a la bruta 
fuerza física de los nazi comparada con el comportamiento del 
futbolista Cani que nunca ha obtenido fama de un jugador brillante 
pero sí, de un personaje que siempre ha estado pronto a armar un 
escandolo o convertir la cancha de fútbol en el ring de boxeo. 

Y para terminar vamos a analizar algunos ejemplos del traque  
200 Bars of Power del rapero británico Lowkey porque se diferencia 
esencialmente de todo lo citado arriba. Por ser un artista muy 
intelectual y ya un político y activista muy famoso y emblemático en 
Gran Bretaña, Kareem Dennis, sin duda alguna, merece ser citado en 
este artículo. 200 Bars of Power está dedicado a la herencia cultural 
y científica de los países orientales, desde China hasta el mundo 
árabe, y por ello contiene varios realia de las esferas diferentes que 
Lowkey, con su maestría incomparable transforma en imágenes muy 
sugestivas y brillantes que no pueden dejar indeferentes a su 
audiencia y desempeñan no solo un mero papel emotivo sino que 
también tienen carga educativa e ideológica bastante fuerte.  

Recordando a los monjes de la orden china de Shaolin Lowkey 
forma una antítesis con elementos de hipérbole muy original: 
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violence in silence the loudest thing / They don´t know about the 
Shaolin brings [Lowkey].  

El siguiente ejemplo deja claros los gustos políticos del rapero 
británico de procedencia anglo-iraquí y también es un ejemplo de 
otra metáfora extraordinaria basada en oxímoron y juego de 
palabras: That´s random like a row woth a mounty / Or an alchi 
driving his Audi to Saudi / Or Bush and Blair making rap albums 
about peace [Lowkey]. 

Y en el último ejemplo que quisiera citar Lowkey hace uso del 
nombre de la famosa marca comercial criticando el estilo de vida de 
la sociedad de consumo contemporánea: Kids knowing Apple 
products before they know what an apple is [Lowkey]. 

Ahora bien, sacando conclusiones del tema brevemente analizado 
cabe enfatizar una vez más que el fenómeno de hibridación 
lingüística y, sobre todo, extralingüística, es muy frecuente en la 
cultura, música, literatura de nuestros días debido a los contactos 
entre todos los países y todas las culturas del mundo y en resultado 
de la influencia de las multinacionales en varias esferas de nuestras 
vidas. Siendo solo una primera tentativa de llevar a cabo un análisis 
semejante este artículo, sin embargo, podrá servir como punto de 
partida para futuras investigaciones tradicionales dedicadas a 
problemas estilísticos y léxicos, así como para investigaciones en 
tales campos de la ciencia filológica como sociolingüística, 
psicolingüística, linguopoética y culturología. 
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AND EXTRA-LINGUISTIC HYBRIDIZATION IN THE LYRICS  
OF SPANISH, FRENCH, MEXICAN AND BRITISH RAPPERS 

 
The article analyses the phenomenon of linguistic and extra-linguistic 

hybridization in the lyrics of Spanish, French, Mexican and British rappers. The 
article contains breve information about the musical style of rap, the ethnic and 
ideological peculiarities of the artists. There is explication of the phenomenon of 
hybridization in the linguistic and cultural contexts. The theoretical postulates are 
accompanied by the examples from the lyrics 
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"I STUDY IN LONDON. I WANT SO BADLY  

TO GO BACK HOME… I HATE THIS CITY.":  
IDENTIFYING CULTURE SHOCK PATTERNS  

IN INTERNATIONAL STUDENTS' ONLINE DISCOURSE 
 

According to the data of Eurostat, in 2015 approximately 1.6 million of 
international students chose the EU countries, with the UK being at the top of 
the list, for higher education purposes (Eurostat Statistics Explained, 2017). 
Though studying abroad is mainly associated with a positive experience, 
fostering individual's development and providing opportunities for better 
career prospects, temporary relocation in another country may be 
accompanied with an increased level of stress, emotional and intellectual 
pressure, anxieties, broadly known as culture shock. This research 
investigates how culture shock is explicitly and / or implicitly represented 
through linguistic means in online interactions between international students 
sharing their overseas experience. The study was conducted based on one of 
the biggest Russian-speaking asynchronous online discussion forums where 
Russian language serves as a lingua franca and, together with the topic of 
conversation, provides affiliation opportunities for geographically and 
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culturally separated individuals, who represent both Russian native and 
second language speakers. By employing discourse analysis, we aim to 
provide an insight into international students' perspectives on their culture 
contacts and culture shock in UK higher education, as well as to identify any 
potential peculiar patterns in the Russian-speaking students' interpretations 
of their own overseas experiences. The Oberg's four-stage model of culture 
shock (Oberg, 1960) and culture shock triangle of Marx (Marx, 1999) 
constitute a theoretical framework of the present study.  

Key words: culture shock, international students, asynchronous discussion 
forum, discourse, Russian language.   

 
1. Introduction 
Temporary or permanent relocation abroad as a tourist, sojourner, 

or immigrant implies leaving familiar settings and immersing oneself 
into other cultural realities. With a wide range of educational and 
exchange programmes, human resource mobility, and emergence of 
international political and economic organisations like the EU, 
exposure to intensified culture contacts is nothing new. However, not 
all world communities might be equally engaged in the globalisation 
processes. Several decades ago millions of citizens of the countries, 
constituting the Union of Soviet Socialist Republics, were deprived 
of freedom of international movement. After the collapse of the 
Soviet Union the new emerging countries had to define their own 
place in the globalised world, thus, the development of international 
outlook became critical. Studying abroad can be considered as one of 
the means to inform the gap and highly beneficial for the formation 
of younger generations, as active carriers and promoters of 
intercultural dialogue, of a tolerant and positive attitude to diversity.      

The data, published by Eurostat, [Eurostat Statistics Explained, 
2017] clearly show that in 2015 around 1.6 million of international 
students chose to go on to tertiary education in the EU countries, 
with the UK being the most popular destination. Despite the common 
association with positive life changing events, studies abroad are 
usually accompanied with stress, due to the relocation and the 
necessity to adjust oneself to potentially different cultural and 
academic settings. This emotional tension and mental strain is widely 
known as culture shock.  

Though being well-researched in academic literature since the 
1950s by Oberg [Oberg, 1960], Lysgaard [Lysgaard, 1955], Hall [Hall, 
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1959], Adler [Adler, 1975], Zapf [Zapf, 1991], and Berry [Berry, 
1997] among others, culture shock continues being in the focus of a 
wide range of studies. Culture shock in international students in 
particular was examined mainly in the context of social integration 
and academic performance [Chapdelaine and Alexitch, 2004; 
Senerchia 2015], the effects of study abroad and reverse culture 
shock [Presbitero, 2016; Gaw, 2000], specific academic and 
mobility programmes [Ward, 1999; Egenes, 2012]. However, little 
is known about students' perceptions and perspectives on their 
culture shock experiences.  

Considering all the above-mentioned, this study aims to 
contribute to the understanding of the existing research problem and 
to address its gap by examining international students' online 
discourse, dedicated to the discussions of studying abroad 
experience. The focus will be placed on students coming from any of 
the former Soviet Union countries and undertaking their degree at 
universities in the UK. Thus, the research question is to examine how 
they talk about culture shock, potentially experienced in the UK 
higher education settings. 

In order to answer this research question, the objectives of the 
study are: 

– to identify the main themes international students address while 
discussing their experience in the UK; 

– to establish whether they link the lived experience in the UK 
with culture shock; 

– to determine how potentially experienced culture shock is 
covertly or overtly encoded in linguistic means, employed by 
the participants of the online focus group; 

– to find out potential peculiar culture-specific patterns in their 
discourse on culture shock in the UK (if any).       

By the means of online qualitative research, the data are collected 
from one of the biggest asynchronous discussion forums Woman.ru. 
Being the open public platform aimed at providing the space for 
discussions on an unlimited variety of topics, the forum is considered 
to be suitable for the observation of the students' discourse on the 
matter, which was neither originated nor interfered in by the 
researcher who is an external agent for the online community. Such 
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choice of the method is aimed to ensure unbiased approach both of 
the investigator and the respondents. 

The following section will define the terms "culture"and "culture 
shock"as they are used in the present study and will provide the 
overview of already existing research on international students' 
culture shock experience. Section 3 will discuss the advantages, 
limitations, and potential ethical considerations in online qualitative 
research and will outline the data collection. Section 4 will present 
the findings and their analysis, while the final section will discuss the 
results in the context of academic literature and will offer potential 
avenues for practical implications and further research. 

 

2. Background 
2.1 What is culture? 

According to a British literary theorist and critic Eagleton 
[Eagleton, 2016: 1], culture enters the first three most complex 
words of the English language, due to not clearly defined semantic 
borders of the concept, a variety of its definitions, interpretations, 
and approaches. It still evokes high interest even among general 
public when in 2014 the frequency of consulting the word's 
definitions, offered by Merriam Webster's online dictionary, 
reached its highest level, leading Merriam Webster's editors to 
proclaim culture the most popular word of the year. At the same 
time, two authoritative American magazines The New Yorker and 
Forbes suggested their own interpretations of the concept in 
question. While Forbes [Bersin, 2015] focused on business context 
of culture, as a set of norms and practices characteristic of an 
organisation or a company, The New Yorker [Rothman, 2014] 
defined it as a way of living which finds its outer reflection in 
people's activities, habits, and social institutions that, in their turn, 
are to foster each individual's development and enrichment. 

However, one of the foundational definitions of culture belongs to 
Edward Tylor who, cited also by UNESCO, stated that culture is 
"…that complex whole which includes knowledge, beliefs, arts, 
morals, laws, customs, and any other capabilities and habits acquired 
by [a human] as a member of society."[Unesco.org, n.d.]. When it 
comes to the reasons of creation of such a complex social construct 
as culture, Zapf [Zapf, 1991, 105-106] explains it with the inborn 
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people's need to shape the world in a way that it becomes more 
predictable and less chaotic. According to this perspective, culture is 
seen as a set of shared meanings, experiences, patterns of thinking 
and life organisation that are characteristic of a particular 
community. Moreover, this shared way of structuring the outside 
world and, as a result, a common reality are subconsciously 
perceived as standard by their carriers. 

One more interpretation of culture is offered also by Hofstede 
[Hofstede, 1991, 10] who points out that each individual holds a 
simultaneous membership in several cultural groups, based on their 
national, regional, ethnic, religious, linguistic affiliations, as well as 
their gender, generation, social class, organisational or corporate 
belonging, their role category (i.e. child – parent, teacher – students, 
etc.). For Hofstede [Hofstede, 1991], culture is always rather a 
collective phenomenon. 

Considering a variety of existing perspectives, Eagleton 
[Eagleton, 2016, 1] systematised and defined four major 
dimensions of culture, such as: "(1) a body of artistic and 
intellectual work; (2) a process of spiritual and intellectual 
development; (3) the values, customs, beliefs and symbolic 
practices by which men and women live; or (4) a whole way of 
life". As a result, reductionist approach to viewing culture through 
only its one or two dimensions might lead to simplification of the 
concept, while its further semantic extension might increase 
chances of the excessive, out-of-context usage of the word. 

Providing the multifaceted nature of the analysed concept, there is 
a need to outline which perspective on culture will be applied in this 
study. The definition of Spencer-Oatey [Spencer-Oatey, 2008], being 
an example of a well-balanced combination of several dimensions of 
culture, was chosen as a basis for the present research: "Culture is a 
fuzzy set of basic assumptions and values, orientations to life, 
beliefs, policies, procedures and behavioural conventions that are 
shared by a group of people, and that influence (but do not 
determine) each member's behaviour and his / her interpretations of 
the "meaning"of other people's behaviour"[Spencer-Oatey, 2008, 3]. 
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2.2 Definitions and approaches to culture shock. 
The term "culture shock" was coined in the 1950s by Oberg 

[Oberg, 1960, 177] who described it as: "… the anxiety that results 
from losing all our familiar signs and symbols of social 
intercourse."His four-stage model with the honeymoon, the crisis, the 
recovery, and adjustment periods represented the emotional roller-
coaster, experienced by an individual moving across cultures and laid 
the foundations for the further research. With minor variations 
introduced by Lysgaard [Lysgaard, 1955, 50], Curle and Trist [Curle 
and Trist, 1947, 280], Adler [Adler, 1975, 13], Kealey [Kealey, 
1978, 48], and Hall [Hall, 1959, 156], this theory viewed culture 
shock primarily through lenses of changes in emotional state of a 
cross-cultural traveller and treated it as a form of malady which can 
be cured with the time and further adjustment to a new environment. 
Similar approach can be traced in the U-curve [Furnham and 
Bochner, 1986, 132] and W-curve [Zapf, 1991, 111] hypotheses 
where the initial enthusiasm and emotional well-being, registered 
upon arrival in a foreign country, descent gradually, until reaching 
their lowest point of crisis and frustration, and subsequently elevate 
back in the moment of final settling in a new place. In those cases, 
when it is followed by repatriation experience, the later, too, is 
marked with reverse culture shock and adjustment. 

Though changes in feelings and moods are the most evident and 
easy to detect manifestations of culture shock, the latter has rather 
multifaceted nature which was shown with the development of the 
ABC model [Ward et al., 2001, 47; Sam and Berry, 2010, 474; Yue 
and Le, 2012, 137]. This theory examined changes in cross-cultural 
travellers from such aspects as affect, behaviour, and cognition. 
These three aspects are common for intercultural contacts as well and 
were taken as a basis to develop three approaches to culture shock: 
culture learning, stress and coping, and social identification 
approaches which form together one theoretical framework.  

Culture learning referred to the behavioural aspect of intercultural 
encounters and represented a process of acquisition of new social 
skills required for the successful interactions and for the survival in a 
new society [Ward et al., 2001, 97-98]. In the meantime, stress and 
coping approach offered a broad view on mental health and life 
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satisfaction, ranging from psychological description of culture shock 
to highlighting the role of culture learning, cultural identity, and 
acculturation strategies in adjustment to a new environment. The 
third, social identification approach, looked for answering the 
questions of how stereotypes and prejudice form, how people 
culturally identify themselves and how intergroup relations influence 
individual's self-esteem and self-perception [Ward et al., 2001, 99]. 

Apart from giving a deeper and more multidimensional insight 
into culture shock experience, this approach changed also the 
interpretation of this complex phenomenon. At the present time 
culture shock is not seen as a mental illness anymore but as a natural 
and normal experience of a first-hand culture contact. Moreover, 
intercultural encounters are shown in the ABC model not as passive 
or negative but as an active process during which an individual 
acquires new skills, abilities and learn how to cope with a new 
environment. The emphasis on the importance of individual's coping 
strategies in dealing with culture shock was placed also in the 
research of Fitzpatrick [Fitzpatrick, 2017, 278], who developed this 
idea further, arguing that in culture shock studies the main focus 
should be placed rather on personal adaptability, psychological 
resistance to stress, and ability to face life challenges. Moreover, 
culture shock itself should be examined in context and / or in a 
specific sociocultural environment in order to ensure accuracy of the 
results and to avoid stereotyping or generalisations. Taking into 
account all the above-mentioned, the definition by Fitzpatrick 
[Fitzpatrick, 2017] was chosen as the key for the present study. 
Therefore, culture shock is "… the increased levels of psychological 
stress and the process of sociocultural learning that results from the 
increased level of demands and lifestyle changes in a new and 
unfamiliar environment" [Fitzpatrick, 2017, 291]. 

One more, close to the ABC model, three-dimensional complex 
approach to the phenomenon in question belongs to the researcher 
Marx [Marx, 1999, 11–19]. Her model of the culture shock triangle 
differs from other theories, since it focuses not on the descriptive 
representation of overseas life experience but rather points out on the 
simultaneous shifts in emotions, thinking, social skills, and identity 
needed to be done by a newcomer in order to break through culture 
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shock and to adjust successfully to a new environment. These 
changes include stress management from euphoria and depression to 
contentment, abandoning stereotyping practices and development of 
effective thinking, acquiring transnational skills and intercultural 
identity [Marx, 1999, 11–19]. Though this model targets 
international business managers in their overseas job assignments, 
due to its universal nature it can still be applicable to overseas 
experiences, lived by the various types of cross-cultural travellers, 
international students including. 

2.3 International students: crossing borders and cultures.  
According to Ward et al. [Ward et al., 2001, 19–25], cross-

cultural travellers can be divided into the following groups: tourists, 
sojourners, immigrants, and refugees. International students make 
part of the sojourner group, represented by temporary residents who 
voluntarily live abroad and whose stay in a foreign country is usually 
connected with an assignment. In majority of cases sojourners are 
expected to return back home in the end of their programme.  

In contrast to tourists, international students spend a more 
prolonged period of time overseas and are more exposed to 
intercultural contacts. At the same time, they go to another country 
of their own free will and are less likely to have a traumatic pre-
departure experience such as war, genocide, tortures and 
imprisonment, famine, as it is often the case for refugees.  

The first researches on international students were strongly 
influenced by relatively medical perspectives on newcomers' culture 
shock, while the later investigations were informed by migration 
studies [Zhou et al., 2008, 64]. Such approach to the matter did not 
allow to fully embrace the uniqueness of studying abroad experience 
and had to be re-directed. The key peculiarities of international 
students' culture shock were mentioned in the research of Zhou et al. 
[Zhou et al., 2008, 63]. The scholar outlined the major challenges of 
pursuing higher education overseas, such as the necessity to adjust to 
a new cultural environment and society, its norms of behaviour, new 
education systems and models of learning, to cope with expectations 
both of individual and of their families and friends remained at 
home. Among aggravating factors, that can add extra pressure on 
individual's well-being, there are the transition from secondary to 
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tertiary education systems in general and student's potentially false 
assumption on a cultural similarity between own and new societies. 

At the same time, Bochner et al. [Bochner et al., 1977] 
contributed significantly to the topic also by elaboration of the 
functional model of friendship networks, according to which 
international students can benefit from three social networks that 
consist of their co-nationals in a home country, of host nationals, and 
of other non-compatriot foreign students. A long-distance 
communication with compatriots helps them to maintain their 
original cultural behavior, while interactions with local students, 
friends, and teachers facilitate acquisition of a new language, social 
skills, and understanding of unwritten norms and mental patterns, 
specific to a host country. The network of other foreign students can 
be a good source of social support and possibilities to get engaged in 
extracurricular activities.    

In terms of the most recent researches on international 
students, a number of investigators conducted real case studies, 
focused on establishing: 

– the link between TOEFL scores, academic success, and 
academic culture shock [Senerchia, 2015] and between foreign 
language competence and students' adaptation abroad [Savicki et 
al., 2015]; 

– the relation between reverse culture shock, personal issues, and 
a tendency to refer to an academic counselor for psychological 
support [Gaw, 2000]; 

– the connection between cultural intelligence index, culture 
shock, and reverse culture shock [Presbitero, 2016]; 

– how acculturation stress among college students abroad 
contributes to inappropriate alcohol consumption behaviour in 
campus settings [Mbugua, 2008]. 

However, the investigation of Goldstein and Keller [Goldstein 
and Keller, 2015] was of a particular interest for the present study, 
since it represents the attempt to provide an insight into international 
students' lay theories of culture shock. In this case study U.S. 
students give an answer to the questions about what they expected 
and think about culture contact, culture shock, and adjustment. This 
investigation identified the gap in already existing academic 
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literature on culture shock, by pointing out on the absence of lay 
theories and of data about how far students share scholastic 
explanations and views on culture shock. Taking this into account, 
our research aims to test how far international students from former 
Soviet countries, which previously were separated politically and 
ideologically from the rest of the world, perceive their culture 
contact in the UK, the most prestigious for education European 
country. The data will be sampled by the means of passive online 
qualitative research of the Russian-speaking asynchronous online 
discussion forum Woman.ru. According to the scholar Pavlenko 
[Pavlenko, 2006], despite the fact that fourteen newly formed states 
introduced their own language policies after the dissolution of the 
Soviet Union, Russian language still managed to preserve its position 
of a lingua franca in at least eleven countries, Latvia, Lithuania and 
Estonia excluding. The above-mentioned online community can 
serve as an example of this linguistic practice, since its participants 
use in their discussions Russian language as a tool to unite 
geographically and culturally separated individuals and to create a 
shared intercultural online space.    

3. Methodology 
The choice of online qualitative research method was determined 

both by the necessity to reach a rather vast number of respondents 
from potentially the whole area of post-Soviet countries and the need 
to provide the participants of the focus group with psychologically 
comfortable, familiar, and safe space for communication, non-
interfered and non-interrupted by the researcher. For this purpose, 
passive online observation can serve as an efficient tool to unite 
geographically separated individuals on one platform, to register 
their experiences and opinions. Moreover, the anonymity of online 
space fosters individuals to express themselves more freely, without 
resorting to self-censorship [Rodham and Gavin, 2006].   

However, this research method has its own disadvantages, needed 
to be taken into account during data collection and analysis. The very 
same anonymity beneficial for respondents can be challenging for a 
researcher when speakers' true identities are difficult or impossible to 
establish. Thus, sometimes the content produced by online 
participants has to be taken at face value [Bouchard, 2016, 63]. One 
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more drawback in this method is seen in the loss of paralinguistic 
cues, typical for face-to-face interactions, in online communication. 
Even in those cases when such textual cues as emoticons and capital 
letters inform online conversations, yet there is no universal and 
unified system of decoding meanings of Internet written speech and 
jargon [Im and Chee, 2006, 270]. 

In terms of research ethics, it is still not clear whether online 
communities should be viewed as private or public space. It in turn 
determines whether the practice of informed consent of respondents 
of investigations in offline settings should be applied in online 
research as well. Additional considerations are raised by the need to 
draw researchers' attention to responsible treatment of online content, 
in cases with nicknames, to prevent disclosure of personal data 
[Roberts, 2015, 319], and in cases of socially harmful content where 
discriminatory language and / or hate speech is present. 

In the present study the asynchronous online forum Woman.ru or 
http://www.woman.ru/forum/was chosen for data collection. Despite 
the biggest part of its audience is female, the breadth of discussion 
topics provides affiliation opportunities for individuals, regardless of 
their gender, age, social status, or national background. The language 
of communication is Russian and serves as a binding element to 
encompass linguistically and culturally segregated group of people 
from the former Soviet Union countries. The forum is easily 
retraceable for the general Internet audience and usually appears on 
the first page of Google search results for related topics in Russian. 
Furthermore, there is no mandatory requirement to register on this 
online platform in order to participate in discussions or access its 
content. Considering its openness and publicity, informed 
participants' consent was not needed to process their online data.  

At the preliminary stage of gathering information on the 
forum, it was possible to identify four threads, dedicated to the 
topic of culture shock in UK higher education settings. However, 
only one of them was considered suitable for the aims of the 
study, due to its high content volume and information quality, 
duration of the discussion, and the number of its participants. The 
data were collected with the means of passive observation, which 
guarantees the natural conversation flow among the members of 
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the online community in question, and can be considered as more 
credible and authentic ones, comparing with three other threads 
with low response and retention rates. 

 

4. Data analysis 
4.1 General overview 

The examined thread available at the URL http://www.woman.ru/ 
psycho/personality/thread/4145171/ consists of 28 online pages, 
1390 comments and was actively used by its members for the 
ongoing discussions from January 2012 to March 2018. It was 
generated by 20-year old Kazakh female student under the nickname 
" "(hereafter Author), who shared with the online community 
her intercultural experience in London, summed up in 118 comments. 
Her discourse outweighs significantly the discourses of any other 
participant of our focus group, and her position of the initiator and 
the leader of the discussion remains dominant throughout the 
thread. This can be proved by other users' online behaviour, who 
continue addressing their posts to Author, years after her last 
message left on the board.   

By collating the nicknames, the IP addresses of the participants, 
and the content of comments, it became possible to establish the total 
number of 305 users of the thread, with 173 women, 29 men, and 
103 individuals with unidentified gender category.  

In terms of the national background of the members of this online 
community, the data showed that out of 305 users only 95 participants 
considered it pertinent to indicate their place of origin. As a result,  
87 respondents claimed to be from Russia, 2 people from Ukraine,  
2 more from Kazakhstan, and 4 representatives from Estonia and 
Latvia. Moreover, not all individuals who contributed to the 
discussion belonged to a so-called group of international students in 
the UK. On the contrary, others types of sojourners, tourists in the 
UK, continental Europe, the Northern America, and Australia, as 
well as individuals with no or unidentified international experience 
constituted the biggest part of this online community. The total 
number of 23 international students in the UK encompasses  
1 prospective student, 11 alumni, and 11 current students (Author 
including) and is in the focus of the present study. At the same time, 
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other identified groups of cross-cultural travellers will not be 
examined in great detail, since it was not aimed at in this research.  

4.2 Themes and linguistic patterns 
Thematically speaking, the discussions were centred around such 

aspects, as social interaction, the living standards, and the education 
system in the UK, with the latter being covered the least in the posts. 
Direct or indirect interactions with locals received the highest level 
of feedback across all groups of the online community. Around 64 % 
of Author's content was dedicated to following integral parts of 
social life and daily routine as body image, discrepancies in 
behavioural, communicative patterns and attitude, culture-specific 
dimensions of humour, lifestyles. At the same time, her posts about 
the quality of life in the UK (housing conditions in general, her 
socioeconomic status and its prestige in the local context in 
particular) and the British education system were roughly in equal 
proportions and each composed 10 % of the whole user's content.  

In comparison to Author's discourse, the topic of studies got the 
lowest feedback rate among other online participants and remained 
rather unaddressed. Meanwhile, the issue of high living costs 
received comments predominantly from the alumni of UK 
universities (35 % of their content) and ex-sojourners in the UK 
(13 % of their online input). The tendency to regard a financial side 
of their life in the host country can be explained by the possibility 
of being retrospective in evaluations of actual personal and 
professional benefits of own experience overseas and by the 
necessity to incorporate it in the context of their present. This 
perspective finds its support in the post 1381 of one of former 
students: "          

,    ,    
   ..."("At the end of the day, this British 

diploma didn't bring me any benefit. Education was very expensive. 
I'd better buy a flat  for the same price…"). Moreover, according to 
the online participants, financial strain together with culture clashes 
were considered as the key factors contributing to the negative 
outcomes of one's sojourn abroad.  

A deeper examination both of the content and linguistic means, 
employed by users, gave an insight into the nature of intercultural 
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experience of these Russian-speaking students. A direct reference of 
Author to her current emotional state, which drastically changed 
from initial euphoria upon her arrival in London into deep 
depression, and less overt linguistic practices of othering and 
belonging revealed the difficulties in cultural adaptation. Negative 
words "no", "not", "nothing", "nobody", idiomatic expressions, 
evaluative nouns, adjectives, adverbs, and verbs aimed to express 
speaker's negative judgement and assertion, as well as "us"vs 
"them"positioning prevail in Author's discourse and are used in 
reference to: 

• British traits: "…  " ("deceitful foreigners", 
initial post), "  " ("extremely narcissistic", 
initial post), "     " 
("narrow-mindedness and underdeveloped mental outlook in 
general", post 26); 

• British communicative style: "   , 
,   ..." ("[they] are not able to 

think, debate, discuss various topics…", post 26); 
• British interpersonal relationships: "     

,   .      
 ,   .     

" "    ,        
." ("Here people do not have the same kind of friendship 

as in our countries. Nobody shares details of their private lives. 
Everything is very superficial. You can communicate with such a 
"friend"for the whole year and still you won't know who her parents 
are and what her boyfriend's name is.", post 638); 

• British lifestyle: "        
…    ,     

,      ." ("They do not want to 
do anything on their own… [they] lead a dissipated life, go with the 
stream and wait when someone will give them everything on a silver 
platter.", post 278); 

• British appearance: "  " ("dreadful 
uncared, messy", initial post), "    " ("no 
beautiful face", initial post), "  " ("genderless 
scarecrow", post 120), "   , , 
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,       " 
("grey, bedraggled, unwashed, unkempt with nibbled nails and 
shabby shoes", post 643); 

• the city: "…  – "   "   
 ,       

 ." ("London is a "state within a state"and a 
true rubbish heap absorbing all the negative, coming from 
immigrants.", post 428); 

• the British education system: "     
...     ,  

    …" ("It's like a Louis Vuitton 
bag… You pay a fantastic sum for oilcloth, only because it is an 
advertised brand…", post 309). 

In terms of speech act theory, Author tends to use expressive 
speech acts, such as lamenting and deploring [Norrick, 1978,  
287–298]. Such communicative behaviour clearly indicates user's 
emotional distress, typical for the crisis stage of Oberg's model. 
However, the speaker herself does not show any conscious 
awareness of experiencing culture shock.   

In the context of other students' discourse, communicative 
practices of current and former students in the UK were rather 
different. Current and prospective students appeared to be the only 
cross-cultural travellers group who did not employ deploring speech 
acts towards Author and used directive, more precisely advising, 
speech acts. Half of them reported difficulties to adjust to the cultural 
realities of the host country, while 20 % of these users claimed to 
have overcome initial issues and to have successfully adapted to the 
new environment. 40 % of these users offered constructive advices to 
Author which included abandoning stereotyping and criticising 
practices, focusing on improving English language skills and studies, 
engagement in more social activities with local people, adopting a 
common for British people habit to smile and clothing style. These 
advices addressed the shifts in emotions, thinking, and social skills 
needed in order to overcome challenges during studies abroad and 
fully correspond to the theory of Marx. At the same time, 30 % of 
current students showed by the means of speech acts of invitation 
their availability for the further private communication with Author. 
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As a result, this subgroup of cross-cultural travellers represented in 
the thread can be considered as the most collaborative and non-
judgmental one. 

On the other hand, 35 % of alumni chose the opposite 
communicative behaviour and used deploring speech acts, aimed to 
express their disapproval of Author's perspective on studies in the 
UK. Only 27 % of former students reported successful adaptation at 
the end of their degree, while approximately the same percentage of 
individuals failed to do so, according to their statements. One more 
peculiarity of this subgroup was its relative reluctance to share own 
experiences in the UK, comparing with current students. 

In general, those, who seemed to share Author's emotional state 
and were most probably experiencing the second stage of culture 
shock, employed the same means of negative evaluation, mentioned 
above. While individuals, who adapted to the realities of the host 
country, tended to the opposite linguistic behaviour, marked with the 
minimisation of dispraise of other nationals.  

The rest of cross-cultural travellers used predominantly 
expressive (thanking, boasting, deploring, praising) and directive 
(requesting, advising) speech acts. Deploring and praising dichotomy 
is retraced also in their discourse and concerned mainly the cultural 
discrepancies between the UK and former Soviet Union countries. 
The highest percentage of those deploring the UK realities was 
identified among ex-sojourners (63 %) and current sojourners (43 %) 
in the UK, as well as tourists in the UK (36 %). Negative evaluation 
of the foreign country by sojourners can be explained by difficulties 
in adaptation or by remaining for a long time in the crisis stage of 
culture shock. On the contrary, tourists' dissatisfaction can be a result 
of the superficial nature of their contact with a new country, which 
may lead to stereotyping and judgmental assertions. 

Concerning peculiarities of each particular group of users, it was 
noticed that individuals, who reported they have never been in the 
UK, was the only group who expressed own unrealistic 
expectations about the outcomes of their potential stay abroad. 
Sojourners in the UK and in other foreign countries, as well as 
individuals with tourist experience in the UK tended to boasting in 
their discourse. Meanwhile, sojourners abroad appeared to be the 
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only group, who directly linked Author's experience with culture 
shock. However, their perspective on Author's emotional state did 
not seem to get a wider support among other participants of the 
discussion. On the contrary, the concept of a Russian soul, 
widely-known since the 19th century [Allik et al., 2011, 373–
374], got users' attention. Being an ideological construct, it 
represented the idea of a unique Russian national character, 
marked with spirituality, tendency to materialism-free life, a 
blend of mutually exclusive personality traits, formed in 
intersections of Eastern and Western civilizations. Due to its 
uniqueness, it was believed that individuals possessing a Russian 
soul cannot adopt any other lifestyle, especially that one 
associated with the Western world. Though interpretations of this 
concept varied among the participants of the thread, it was widely 
discussed by representatives of different groups of cross-cultural 
travellers. It was established that users, struggling the most to 
adapt to a host country, tended more than others to mention 
spirituality of a Russian soul they claimed to possess. For 
example, in this context an international student in Germany 
stated the following in her post 987: "   , …  

   –   .      
 …   ,       . 

       (  
) – ."(I am pretty sure that all our life is a game of 

Gods. And we have to evolve from quantum to God… And I am 
sure we are in the homestretch. And the closest people on their 
evolutional way to the Divine Spark are Russians.). 

On the other hand, users, who reported their successful adaptation 
to the new environment, doubted the validity of the concept. In the 
post 1164 an alumni of the UK university pointed out on the 
underlying reasons for the popularity of this social construct among 
certain groups: "        

    ,    
   .  

,    - - .   –  
   ,  
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      .  -  
! (Russia was isolated for many years from the rest of the world 

because of political will of its leaders. As a result, the illusion of ethnical 
exclusiveness got planted in people's mind. Unique pathway, mysterious 
soul, and bla-bla-bla. This illusion is a great instrument of manipulation 
with the collective consciousness, that is why our legendary Russian 
spirituality is always brought up and emphasised, once every next father 
of nation comes to power. It is so convenient!). 

In the middle of these polar interpretations a number of users 
agreed upon the existence of a Russian soul but believed it can still 
adopt traits of another culture or a lifestyle, while living abroad: 
"  , ,    . ,   

 ,        
 –          

–  ,      ,    
     . (Author, you will adapt. I believe 

in it. By the way, it is another way round for me. Now Russians 
became a mystery for me, and I am afraid to return back home.  
I am afraid that my friends and I will not understand each other.  
I have changed, and I am afraid they will not understand me there. 
Currently, I live here and I feel comfortable here. – post 195 of an 
international student in Germany). 

It remains unclear why some users tended to explain adjustment 
issues with a Russian soul concept and ignored culture shock theory. 
The reasons may vary from participants' being insufficiently 
informed about academic findings on intercultural experience and 
sojourn abroad to a desire to link difficulties in adjustment to the 
realities of a host country with a more emotionally comforting 
concept, which does not presuppose the inner work on acquiring new 
knowledge and social skills, typical for new cultural realities.     

One more question, connected with a Russian soul theory, is still 
unanswered and concerns about how far representatives of other 
former Soviet Union countries relate this concept to themselves and 
how far a Russian soul is an inclusive term, aimed to encompass 
nationals of other, neighbouring with present-day Russia, countries 
and, if yes, what it may mean in cultural and ideological contexts. 
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5. Discussion and conclusions 
The findings of the study confirmed that a prolonged cross-

cultural contact, experienced during studying abroad, accompanies 
with culture shock phenomenon. International students from the 
former Soviet Union countries, observed during our investigation, 
show no divergence with this tendency. Description of their 
experiences fully correspond to the academic theories, including 
the Oberg's one, on the matter, while their advices offered to each 
other as a support can be considered constructive and go in line 
with those, given by scholars. However, it was established that no 
direct reference to the term "culture shock"was present in their 
discourse. It is not possible to state for sure whether this pattern 
may be a sign of missing formal knowledge about this phenomenon 
in general or a lack of the necessity to refer to it, while 
communicating their experience to other members of the forum.  

On the other hand, it was noticed a general interest towards a 
Russian soul concept by the users of this thread. Depending on each 
individual's degree of adaptation to the UK realities, those 
participants, who engaged into the discussions of this cultural 
construct, varied in their perspectives from its total support, 
neutrality to the negation of its validity. In general, the discourse of 
the students, facing the crisis in adjustment to the new environment, 
is rather emotionally coloured and is more likely to include 
discriminatory language and / or hate speech, targeted on foreign 
nationals, represented usually by British people. On the contrary, the 
speech of individuals, who overcame adaptation issues, tend to be 
more inclusive and positive towards the locals and new culture.  

In order to better observe the dynamics of culture shock in 
international students from the former Soviet Union countries, we 
elaborated a culture shock heat map, based on the four-stage model 
of Oberg and culture shock triangle of Marx. According to it, 
changes in emotions, thinking, and social identity of individuals are 
examined separately from each other but in the context of how their 
current state corresponds to a particular stage of culture shock. This 
approach can help us to identify which of these aspects tend to be 
the most effected by culture shock and requires special attention 
both of students and scholars. 
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For our experiment, the speech of current students and alumni in 
the UK, who participated in online discussions, was examined 
through the lenses of actual content and linguistic means, in order to 
detect cues, indicating emotional and cognitive state of respondents, 
as well as (dis)satisfaction with their social life in the host country. 

The findings showed that emotional aspect of culture contact 
dominates the discourse of both current and prospective students. 
Changes in thinking patterns present the second most challenging 
task during sojourn abroad. However, little was told about the 
relationships and their quality between international students and the 
host nationals. This decrease the chances to examine more deeply 
how far acquisition of new culture-specific social skills is successful 
or challenging. 

 

 
 

Figure 1. Culture shock heat map. Current students 
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Figure 2. Culture shock heat map. Alumni 
 
At the same time, the data revealed that current students, 

experiencing the crisis stage of culture shock, tend more to 
engage in and to search for support and affiliation opportunities in 
online communication. The reference to discussion forums was 
quite popular also among current students in the process of 
cultural adaptation. 

On the contrary, the speech of alumni is characterised by rather 
positive cues on emotional, cognitive, and social aspects of their 
intercultural experience in the UK. This tendency may lead to a 
presupposition that Russian-speaking students from the former 
Soviet Union countries show their adaptability even in such 
culturally different country, as the UK. However, participation of 
alumni in online discussions dedicated to studies abroad may be a 
sign of their nostalgic feelings and, potentially, reverse culture shock, 
experienced upon the return in their countries of origin. 
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As a result, the present study showed that Russian-speaking 
international students, undertaking their degree in the United 
Kingdom, though show some degree of intercultural awareness, still 
need relevant culture-specific and professional support in offline 
settings during their studying abroad. It can help not only to mitigate 
the initial distress, to shorten the time span needed for successful 
integration in the new environment, but to navigate potential 
misconceptions about intercultural contact, its nature and possible 
outcomes. One of such misconceptions was a Russian soul construct, 
detected in the discourse of this online community.  

The findings of this investigation contribute to understanding of 
culture shock in international students, their perceptions, and 
perspectives on the matter and suggest potential avenues for further 
research of culture contacts between UK host nationals and nationals 
of the former Soviet Union states, singled out and analysed 
separately in order to identify any national peculiarities in 
approaches to intercultural communication. It will potentially help to 
address the question of how far the former Soviet Union countries 
are culturally proximate to each other and how far their common 
historical past finds its reflection in their national cognitive 
landscapes of nowadays.  

In terms of the practical implications, the findings of the present 
study can be used by international relations offices in universities 
and private companies in the sector of educational immigration, 
education abroad support services, aiming to elaborate pre-departure 
intercultural trainings for prospect international students, planning to 
study in the UK. 
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quality were tighten due to the fact that the journal was excepted 
to the International academic database ResearchBib (Japan). 
Articles undergo an anti-plagiarism check and a double-blind 
peer review. Reprints are not allowed unless there is a consent of 
the copyright holder. Articles are required to cover a new aspect 
of the study, contain solid results of the conducted analysis and 
correspond to the stated topic. 

 
New Format Guide to the Scientific Journal  

"Style and Translation" 
 

1. UDC – first line, left-aligned. 
2. Author's surname and initials – bold, right-aligned; academic 

degree and title in the same line; affiliation (name of an institution, 
its location) and country (in parentheses) in the next line, e.g.: 
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descriptions and the implementation of a bibliographic search) –  
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4. Articles and translation may be submitted in the following 
languages: French, Spanish, Italian, Portuguese, English, German, 
Modern Greek, Russian, Ukrainian. 

5. Annotations and key words are mandatory – 12 pt., italics. 
An annotation in the language of the article is given after the title of 
the article. Annotations in the English, Ukrainian and Russian 
languages are given after the list of references and the notice of the 
date when the article was received by the Editorial Board. An 
annotation should consist of 5 sentences minimum that generalize the 
content of the article.  

Key words: semantics, polysemy, connotation, context (5–10 words). 
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paragraph indent, margins: 
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8. The format of a reference in the text of an article is the 
following – [Petrov, 2000, 24]. 

9. Examples and illustrations are given in italics. 
10. List of References (or References) are given in the end of 

the article, 12 pt., in an alphabetic order (first in Latin alphabet than 
in Cyrillic alphabet or vice versa depending on the language of the 
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12. Information about the author and the title of an article in 
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